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The findings volume summarizes the results of evaluation and testing
activities carried.out in AISD during the 1980-81 school year. The
volume consists of five parts:

Green Tab: The first section, "1981 at a Glance," highlights the
year's important finding,á in terms of the lierspective of AISD as a whole.

Yellow Tabs: These sections deal with achievement test results for
the overall District, low SES and minority students, and the minimum
competency program.

Orange Tabs: Results Of evaluations carried out this year by ORE
are presented in these sections. The first four relate to important
activities carried out within the District, and the rest relate to specific
project evaluations. Each section'includes a brief final report, plus
abstracti for any related reports issued during the year.

Blue Tab.: "Other ORE Publications" includes occasional papers and
ad hoc studies carried out by ORE during 1980-81.

Red Tab: The final section, "Research Projects," summarizes the
i results,of projects carried out by external researchers within AISD

during the year.

This year's volume once again displays the talent And cfeativity of AISD
students through their art. ,Our art program is indeed one to be proud of;
AISD junior and senior high school students captured 16 of 20 awards given
inthe 1981 National Scholastic Art Awards'competition. Secondary, st de ts

;
submitted art on assorted topics; elementary students' art focused on h
theme, "my favorite thing aboutschool this year." The art coordinator
teachers, and students were verrhelpful in this effort.

Our.need as researchers to analyze and quantify information,led us to
categorize the 214 elementary pictures we received. This completely non-
random and biased study included students in kindergarten, fourth, fifth,

,

and-sixth_grades.
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Results revealed these elementary students' favorite.things about school

to be:

1. Physical Activity (Physical Education, gym, sports, recess) '44

2. Mathematics 31

Art 31

3. Music . .

15

Reading/Library 15,

4. Play Time (Kindergartenerd) 11

5. Buses 10

6. School in general, more than one sub ect 9

7. Science 8

Lunch' 8

8. Spelling ,
6

Miscellaneous:

9. Teachers, Classrooms 5

10. Patrol Duty 3

Films 3

The End of the Day 3.

Social Studies
11. lrriends 2

121 Other 7

214

Samples of artwork reflecting each ofthese categories can.be found On

covers throughout this volume.

A Variety of statistical terms will be used in discussing test result's
in this volume. 'The chart on the next page provides definitions and

examples of the use of some important testing terms.

-



80.32

TESTING TERMS

1. RAW SCORE (RS): The raw score is'e number of items a student anewered
correctly.

"Janice's raw score was 31. She answered 31 questions right."

2. PERCENTILE RANK (PR, Zile): The percentile rank indicates the percentage
of students in the national norm group that earned a raw score lower than
the student.

"Toby scored at tge 37th percentile. This means that 37 percent of
the stUdents at the same grade in.the national 'norm group scored
lower than he did when they were teeted."

3. MEAN: The mean is the arithmetic average of a ses of scores (the sum of
all scores divided by the nuiber of scores).

"The meanrawecore for the eighth grader* at our school was 31.
This was found by adding up all of ihe otudents' scores and diriiirling

. by the number'of students. The mean is often called the average.'

4. MEDI* The median is the middle score--half the scores are lower, and
luilf are higher.

"The Math Total-median score at grade seven in our schoOZ was.the
56th _percentile. This', means that about half of our seventh gradere
svred below the.56th percentile and about half scored above the
41th.bercentile. Zn the national nor4 group, 'the-median was the
Oa percentile. So we can say that our students are scoring Silightly
713gWer than the seventh graders in the nationaZ norm group.":,::

5. GRADE-EQUIVALENT (GE).: A grade equivalent of 6.7 (somet'iziej written 67)
means that the student's raw score s-the same as the median raw score
dot wpuld be made,by st.udents'tested in grade six during the seventh
momth of the school year. The grade equivalent represents the grade
level (year and month of school) for which a raw score is the median.

"Pat's score ia a grade equesalint of 6.7: His score is average for
students in the seventh month of the eixth grade."

6. NATIONAL NORM GROUP: This is a representative group of students from
across the United States who were tested to establish the percentiles

, and grade equivalents for each raw score.

"Students from across the United States were tested to see how they
scored on this test.. The percentile and grade equivalent scores were
then set based on the performance of this norm group."

C.

s-,
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1980-81 AT A GLANCE

Title: Discussion of 1980-81 Evaluation Findings

Contact Person: Freda Holley

The reader is cautioned that this annual section of the Evaluation Findings
volume is not a straightforward summary of the year's results. Each report
in this volume is prefaced by its own brief one to two page summary: The
intent of this particular section is to provide an interpretation of this
year's reports in the light of previous evaluations and other national re-
search findings. The chief purpose of this interpretation is to draw
inferences from the findings for future School District action. Such infer-
ences ,eem particularly important for 1981-82 which promises to be a year of
new bekinnings. First, an administrative reorganization will bring many new
leaders to central office instructional roles. Next, with the desegregation
plan now in.place, the District can turn full attention to strong emphasis
upon the quality of education. In addition, other events such as the imple-
mentation of a new policy on promotion and retention and a new state plan
for bilingual education appear to call for new programs or activities. ,Cer-
tainly, new efforts should build on previous successes.

Let's examine some of this year's findings with this goal of imnroving future
action in mind.

-
Title I Hchoolwide Projects

his program reduced pupil/teacher ratios, eliminated pullout program ser-,
vices, StresSed one teacher's assuming responsibility for each student's
program,, and reduced or eliminated the use of instructional aides. Although
we normally expect a major new program to take as-Many as three years to
impact student achievement, achievement for students below the fortieth per-
centile did Show impressive gains this first year.,

SchoifiwIds 0 Ft:1mmTutus I MProlocts Titus I
11

.§:

:
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2 4 5 6

Wadi
Figure 1. AVERAGE GRADE EQUItithiff,GAINS FOR SCHOOLWIDE PROJECT STUDENTS,

TITLE I STUDENTS, AND FOINER'TITLE I STUDENTSVOW IN-SCHOOLS
WITHOUT TITLE I. Only tuains coring at,or below the 40th
percentile were included in these analyses. .
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This project appeara to demonstrate that it is possible

to design programs with a greater probability of success

we take advantage of research findings,. '

:

Compensatory Programs in General

AISD evaluatiOns and national evaluations of Title I have repeatedly

suggested that pulling students out of regular classroom instruction

to receive supplementary instruction, usually in a learning lab set-

ting', does not result in achievement benefits. This year's evaluation

of State Compensatory Education (SCE) services provided at the elemen-

tary level indicates that pullout services have once again failed to

help student achievement at the elementary level. A comparison.group

of none-SCE students made significantly greater gains in reading and

mathematics on the Iowa Testsof Basic Skills (ITBS) than did students

served by SCE everywhere except in grade 5 reading. Writing labs at

the secondary level did not,sppear either to serve predominantly low-

achieving students or to improve writing achievement beyond usual

gains. 'Regular Title I services as they were distributed across a

greater numberOl-adhoo s
ices

more frequently thanthey had during the past several years. This year

Title I students achieved less than former Title I students no longer

receiving services because of desegregation reassignment.

PUllout program services are not an effective approach

to compcndatory education.

Early Childhood Programs

Once again, learning gains for'Early Childhood Programs'of all types

have been good and these,have endured through entry into kindergarten.

However',.-this year the advantage over a control group has been lost by

entry into first grade Although national studies suggest that early

-gains may.reemerge at later ages, this finding suggests that teachers

may need special assistance in identifying and.building on skills that

.students bring into regular clastrooms from special programs if sus-

taining effects are to be.achieved.

10

0

0 5

Titho4 &avant HOMY
Talk

Figure 4. AVERAGE SCALE SCORE GAIN SY TITLE I, TITLE I MIGRANT,

AND NAPPY TALK TOUR-YEAR-OLDS.

1-2
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Gains at,Jone level cannot be,considered firlal; they
must be recognized and built.upon in future instruc-.
tion at thOext /eve/.

Accreditation

AISD experienced considerable success with focusing on one or two major
improvement go:als in the laie Seventies. With the adoption of the Ac-
creditation Plan this was expanded to four major student learning prior-7
ities and additionAl programmatic priorities. Of coUrse, implementation
of the new desegregation plan introduced a more immediate set of demands.

Not all accreditation objectives or activities were accomplished. This
appears to reemphasize the need for a limited set of highly visible
priorities.

Systemwide AchieVement

Considerable emphasis wasplaced'upon the need to maintain achievement
during the desegregation process. The-Superintendent repeatedly streised
the need for demonstrating high achievement levels.

The experience of many school districts nationally, and of AISD in the
early Seventies was rather sizable achievement declines during the initial
process of desegregation. This year, AISD generally maintained achieve4
ment levels. This was true even when the measure was general District
medians which do not take into account changes due to a loss of students
at the, upper end of the achievement distribution. When we do take the
loss of studentsisito account by e-:amining the achievement levels of stu-
dents tested both,years, achievement gains are rather consistent at all
grades other than 11 and 12.

Consistent emphasis on a limited set of priorities
yields results.

Time Use

In 1977 Austin's first major study-of time use in AISD was completed.
During thesubsequent year, much effort was expended to improve the
amount of time devoted to basic skills inStructiOn and to decrease the
amount allocated to noninstruction and,classroom management. .This re-
sulted in dramatid 'improvements in time use according to observations
completed in 1978. This year, the first.comprehensive observations sipce
1978 were,conducted although a limited set of observations were-conducted
during the 1978-75 school year for the Title I prograM. In general the
improvements in timd use that were observeciduring 1977-78 have been.lost.
This year; AISD students-spent about two,hours_and four minutes each day
in reading/language arts, 39 minutes in math, 15 minutes -in social studies,
and 13 minutes in science. The graph on the following page reflects the
decline in time spent in basic skills in Title I schools, The chart

I -3----
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,

reflects differences between Title I And non-Title I students. It is

obvious that additional attention must be given to improving time use

in the coming year.

4 -

0

Total p2
=
=

I_______Sading/
0 Language Arts

uMath

;
A
0
0

1-----""Scterica
Social Studier

78-77 77-78 78-79 79-80 80-81 ,

Figure .3: AMOUNT OF INSTRUaTIONAL TEME IN TUE KASIC SKILLS IN TITLE I SCHOOLS.
4".

1976-77 1977-78
,

1978-79 1980-81

Reading/L. A.
'Title I 2:01 (96)* 2:23 (75) 2:12 (114) 2:04 (34)

N-TI 2:02 (20) 2:30 (36) 2:16 (43) 2:0U (72)
0

Math
Title I :34 :39 :39 :42

N-TI :36 :41 :42 :37

Social Studies
I Title :08 :17 :18 :08

N-TI
,

:06 :17 :17 :18

Science -

Title I :11 :09 :06 :16

N-TI .. :09 :12 :08 :12

. .

*Number of observations.

Figure 4. AMOUNT OF TIME TN MLNUTEE IN (AJOR CONTENT
AREAS, 1976-77 THROUGH 1980-81 FOR TITLE I
STUDENTS AND'HON-TITLE I srducat IN TITLE I

SCHOOLS.

No objective can ever be considered as finally;a6c6mplished;

continued emphasis and.monitoring are nedessary to hoZd on to

gains that are won.
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Reading Curriculum Study

Districtwide curricula are among.the most im portant,products of the
central administrationnf any achooi system: How curriculum is designed
-and implemented.determines to a large extent hOW instruction is delivered
and the standards that are supported. Yet; few school systems regularly
evaluate existing'curricula or developing Curricula. This year's study
of the AISD reading curriculum was an effort to remedy'that.situation in

4AISD.,.
'

The study yielded information of considerable Interest. For' example,,
curriculum planningwas ranked as'a high priority by:teachers and central
office staff: Of significance also is that, although teathers used most-
ofthe materials they were provided to-some extent inclp4ing the elementarY
essential. objectives, achievement test information, and curricuIurvunits,
the chief.determinant of day-to-day teaching was the reading basal text.
Cumulative folders maintained for each_child were general* well-maintained
and.contained, much diagnos4c information,however, most teachers depended
upod their own observations aniagnostic testing for placement'decisions.
Each of these findinga has real itplications for'inservice"and curriculum
design:

PerhaPs the most significadt aspect, however, was the extent to which the
study !..tselehad to be limited. It early becime apparent that the original
intention of a comprehensive look at reading as a curriculum area was be-
yond the scope of available tesources. As a consequence, the scope had,to be
limfted to grades K-3 and questions pared down and down. In the end the

)etudy addresses some important questlons and yields some potentially useful
Zata,-but it is far from the comprehensive examination of the reading curricu-
him that is needed. The national literature provided no useful models or
practical "how to" assistanCe for the design of the study. A challenge
remains for the Office of Research and Evaluation and for the District.

Curriculum evdluation is vitall important; a continued
search for effectivellethods or approaches-to comprehensive
curriculum evaluation appears to be essential..

Bilingual Education

.

It seemelikelithat bilingual education will assume an even greater impor-
tancein Austin ISD. Each year the number of Limited English Proficiency
(LEP) students Will groW. As the chart on the next Page indicates, there
were.1,967 students eligible for state aid, in the'bilingual program in
1980; this year there were 2;399. The exit criteria established by the

. Jederal .Office for-Civil Righti and by TEA are such that very few, students .

:ever leave the prograne.once they are identified;-thus., the number will con-
tinue to grow in:fairly large increments-each year for mist of this decade.

1-5
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K-3 4-6 7-8 9-12 "rctal.

114

23 91981 LEP 1547 459 184 209,

1981 LEP Exits

1980 LEP 1235

10

350

3

232

6

150

13

196;

Figure 5. A COMPARISON OF THE NUMBER OF LIMITED ENGLISH PROFICIENCY
STUDENTS IN AISD IN 1980 AND 1981.

. ,

.
This increasing number of students., the new state plan for bilingual ed ca-

tion, teacher desires for better arficulation Of the regular and biling a1,

curricula, and teacher requests for careful screening to,identify exemplary

materials all add up to a demand for tore attention to bilingual education
1

for the.foreseeable future.
A

Desegrevtion and Minority Achievement

The desegregation evaluation generally yielded an encouraging picture both

in terms of attitude of, parents,' staff, and students and of maintenance of

District achlevement levels. Interviews with parents whose children le t

the schOol system also indicated that same students may return to the

District as these positiire aspects becothe known.

-

Indications are, however, that Oe District priority -or improving ihe

achievement of minority Students must continue to receive intensive att n-

tiOn, particulaay in the case-of reassigned minority students.at the

elementary school level since-these students generally gained less than

nonieassigned minority students. :.Also, although the gap between the

'achievement of minority students in grades 1-8 and the national average

decre'ases slightly again this year.an0 remains fairly constant at the high

school level, itie differences between the achievement levels of minority

students and the national norm continue 'to.be very large.

Providing educational sermces that will improve the

achievement, of minority students -must continue to be

among the highest priorities of the school District.

I "

9 - I
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FINAL REPORT

Project Title: Basic Skills Achievement

Contact Persons: 'Kevin Matier, Glynn Ligon

MajoX Positive Findings:

1. Overall, achievement in basic Skills was higher in 1980-81 than in
. 1979-80.

2. Compared to the most recent national norms (1978), AISD students
are achieving above the national average in almost every area in
_every grade.

3. The achievement levels of minority students were higher in most
basic skill areas at all grades in 1980-81 than in 1979-80.

4. Achievement levels of minority students in grades l-8 are higher than
the averageachievement of students of all ethnicities in urban areas.

5. Achievement of students in grades 7 and 8 was higher in 1980-81 than
in 1979-80 in every skill area for every ethnic group.

6. Students who hive been in_AISD for at least twO years have achieve-
ment levels that are higher than the averages fox all students in the
District.

7. While the state and national Scholastic Aptitude Test (SAT) scores
continue.to decline, AISD's average math scOre went up and AISD's
average Verbal Scoie remained the same from 1979 to 1980.

Major Findings Requiring Action:

1. AVerage achievement was lower in grades 10-12 in 1980-81 than in
1979-80. Grade 12 achievement sbowed the most consistent declines.

2. At the high school level, the areas of social studies and reading
declined the most in the past year.

Time spent in basic skills instruction in the elementary schools has
decreaded over the past three years.
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HOW DOES THE OVERALL DISTRICT ACHIEVEMENT FOR 1980-81 COMPARE

WITH 1979-80 ACHIEVEMENT?

Grades 1-8

Achievement in grades 1-8 is generally at a higher level at all grades
-and in all areas than in 1979-80. A graphic presentation of changes in
achievement on the Iowa Tests of Basic SkiliS (ITBS) over the past two
years'is in Figtire 1. The median percentile scores on the ITBS for each
grade are presented in Figure 2. For the total groups in grades 1-8:

62% of the scores are higher than last year's,
.4, 19% of the scores are equal- to last year's, and

19% of the scores are lower than last year's

Achievement increases for the District are particularly apparent in
grades 5-8. Minority student achievement has risen in grades 2-8.

Besides achievement, two factors which influence Yearly changes in district-
wide achievement levels are'changes in entollment and change§ in the pro-
portion of students tested represented by each ethnic group. Based on
these tWo faCtors,''achievement in grades 1-7 would-have been expected to
decline and achievement in grade 8 expected to improve slightly. The

actual ITBS results shaw that:

achievement in grades 1, 2, and.5-7 improved rather than
declined,

achievement in grades 3 and 4 declined some, but no more
than anticipated, and

*06 achievement in grade 8 improved more than expected.

This effect of decreasing enkollment..and a shift in ethnic con:Position
can be seen clearly inthe Reading Total Score in grade 3, presented in.

Figure 1.. On that test, the median percentile scores for both Anglo/
Othersand Black students rose from 1980 to 1981. Hispanic stuClenta

sCored the same. Howeverv the Anglo/Other students comprised a smaller
proportion of the enrollment in grade 3 for 1981, and therefore had less
upward influence on the District-median score. The result is a decrease
in the. AISD Reading Total score for grade 3 from 1980, even though
achievement of two df the three ethnic groups impkoved.

Grades 9-12

The achievement picture for high school is not nearly as positive. As
shown in Figure 3, STEP scores,for 1981 are lower in grades 10-12 in most
areas. For the total groups in grades 9-12:

half of the scores are equal io last year's, and
half of the scores are lower than last year's.
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English Expression scotes are the'same as last year's at all grade levels,
with-Math-ZOmputation,and MAth Basic COncepts remaining the areas of
highest achievement in the District, Decreased scores are most evident
in the Ri*ding and SoCial Studies skills dkeds:'

,

Althoughillisttict achievementAm high school is generally lowit than in
1980, minority student achievement is uP in half of the skills areas,
as shown in Figure 1.

HEADING LANMAGE., WORK-STUDY** MATH
TOTAL TOTAL TOTAL TOTAL

GRADE T e r A/0 T B H A10 T S H A/0 T B H A/0

1 o'olo 100.r 111 0 0 0 t

2 tlt t ttt t Ott 0 0 Ot t

3 lt 0 t Ott t 1 t 0 Ot 0 0

4 1 t 0 1 t tt 0 Ot 1 t 0 1

t 0 t ft?? tOtt tttt
6 tttt ?Ott. tttO

tttt t'ttt tttt tttO
a rrr r rrr r rrr r r _r r r

5 5 5 7 6 7 7 7 -4 5 5 4 5 6 5 4

TOTAL
GRADES 0 1 B 3 0 1 1 1 1 2 2 2 4 2 2 3 1
1-8

q 1 0 1. 1 0 '0 0 2 1 1 0 1 0 0 1

0

* 'SPELLING ONLY IN GRADES 1 AND 2.

** WORD ANALYSIS IN GRADES 1 AND-2:

. TOTAL e BLACK H HISPANIC A10 ANGLO/OTHERS

ENGLISH maym MATH BASIC SOCIAL
READING, EXPRESSION COMPUTAT/ON CONCEPTS STUDIES

GRADE 'T'BHA .T BHA YO'H A TBHA TBHA
.1 or o o .r o r r r o o o. o r r.

10.. 1 0 t 1 '0 0 t 0 0 1 TO- 0 0 0 0 lt 0 1

11 1' 1 1 1 0' 1 0 1 t. '1 0 ' 1 -0 0 .0 1 1 1

12 1,tt-1 Ot,.t. 1 ltt 1 1 t lt tl

r 0 2 2 0 0 1 3 0 0 3 3 1 0 1 1 0 .0 3 1,1.
TOTAL
GRADES 0 1 1 0 1 4 2 1 3 2002 2 3 3.4 1 0 1 0
1-12

. t 1 2 3 0 1 .0 'le, '2 1. 1 .1 2 0 0 1 3 1 2 3

T I TOTAL BLACK H HISPANIC . A ANGLO

figure 1. CHANGER iN MEDIAN PERCENTILE SCOREE.ON THE ITER AND STEP, BY ETHNICITY,
PION 1,7,-110 TO 1911041. .
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TOTAL

1.._Crnd

Median
Percfstibrie

Median
Grade Equivalents

Haas
Acad. Equivalents

Ethnicity 110 SI Chews 80 01
,

Chow SO 81 Chasms

1 Sleek 41 41 0 1.60 1.60 0 1.42 1.74 +.05
Nispank, 4. 47 0 ' 1.70 1.70 0 1.76 1.76 0

1 - AngleWther 74" 40 42 2.50 2.60 +.11 ... 2.54 4.10
Total 62 62 0 2.10 2.10 I. 2.12 2.14 4.02

2 Illsck 38 IS -3 2.50 2.40 -.10 2.47 2.48 4.01
Hispsni, 15, 40 45 2.40 2.60 -4.20 2.45 2.63 4.18
Angle/Other 78 42 +4 1.40 3.70 +.10 3.47 3.52 +.12
total SO 60 .2 ' 1.011 1.10 4.10 3.oll 3.00 4.07

3 Slack 30 15 45 3.10 2.20 . +.20 3.12 2.20 .11
Hienenic 35 25 0 2.30 2.30 . 0 3.33 +3427 4.04.
Ah-, /Other 68 22 ' +4 4.50 4.60 +.10 4.46 4.50 4.04 ,
T- ti ..9 93 -2 4.00 3.10 -.10 3.15 3.13 -.Or

.......______ ....___ ......-

,
. Ola , :3 25 42 3.80 3.10 4.10 3.92 4.00 4.16

Rispen1, 31 11 0' 4.10 4.10 0 4.24 4.21 -.03
An1lol1ther 74 72 -2 5.80 3.70 -.10 5.76 5.71 -.OS

L
total %A 54 -4 5.10

r

5.00 -.10
,

5.02 1.01 -.00

5 Black 25 25 , 0 4.80 4.110 0 4.88 4.22 4.04
H14osnit. . 13 35 +2 10 5.20 +.10 5.06 5.23 4.17
A0510/Other 22 75 43 6.80 7.00 +.20 6.77 6.25 4.21
tt..it 57 59 42 6.10 6.20 4.40 4.07 :9.20 4.13

6 Olack 21 28 47 5.40 5.00 +.40 5.51 1.13 4.22
Hispanic 27 32 .5 2,70 6.00 +.30 5.76 6.04 4.28
Angl,/ili 'or 70 74 44 7.80 8.00 4.20 7.78 7.97 4.12
Tot 52 57 45 6.90 7.10 4.20 6.92 7.11 4.21

7 Slack 20 27 +7 5.20 640- +.50 6.04 6.42 4.31
Hispanic 23 30 '47 6.10 6.60 4.50 6.32 6.65 4.23
Angle/Othet 67 71 44 5.40 5,70 4.10 5.42 8.62 4,12
total 30 52 +2

,
7.70 7.80 4.10 7.53 7.76 4.23

8 Mock 18 22 +4 6.60 6.10 +.30 6.82 7.04 4.22
Hispanic 24 26 +2 7.00 7.20 +.20 7.18 7.34 4.20

, Anglo/Other 68 71 43 9.70 2.80 4.10 9.42 9.58 +.16
total 44 52 +4 8.50 8.110 +.10 8.40 4.63 4.23

OPILLING/IARGVAGE TOTAL
(Ornden 1 and 2 only) (Grades 0,4 only)

Grade Ethnicity 40

Mien
tarcentilee

81 Chemin

. Mallen
Grads Issi

80 81 Cholas

Hun
.

-Grade Equivalents

80 81 Menlo
1

1 Bleck 46 46 o 1.10 1.70 0 1.118 2.00 4.12
. illepsnic 46 46 0 1.70 1.10 0 1.51 1.95 4.04

AngIC/Other . 66 75 9 2.30 2.70 4.40 2.55 2.75 4.20
total SS 61 6 1.110 2.10 4.20 2.25 2.36 +.11

f
-

2 Slack 47 53 + 6 2.70 230 4.20 , 2.22 3.05 4.13
Hispanic 41 47 4 2.60 2.70 +.10 2.74 2.17 +.11
Angle/Othnt 70 75 5 340 3.20 4.30 3.67 3.74. +.09 ,

torsi . 59 62 4. 6 .-r3.16 3.30 +.20 ( 2.30 3.3e 4,04

3 Olsck , 44 41. 5 3.60 3.80 4.20 3.72 3.85 4.12
Hispanic 46 SI 4 5 3.70 3.20 4.26 2.76 3.23 +.17
Angle/Other 74 711 4. 2 5.00 5.10 4.10 4.85 4.23 +.08
total GS GS o 4.50 4.50 0 4.18 4,43 .05

4 -Heck 35 44 + 2 4.20 4.60 g 4,40 4.30 4.66 4.36
Iiiseanic 42 42 + 7 '4.50 COO +.30 . 4.61 4.74 +.13
Anglo/Other 74 74 0 6.00 6.00 0 . 5.97 6.04 4.07
total 60 62 + 2 5.10 1.40 +.10 5.27 5.44 +.07

.

. .
.

Slack 35 40 + 2 5.20 5.30 .4.10 5.29' 5.43 4..14
Hellenic 40 46 6 5.20 5.60 +.20 5.38 5.67 +.22
Asgle/Othet 74 71 5 7.10 7.40 4,30 6.116 7.21 +.27
total 52 GS 4 4 6.30 6.60 4.30 6.33 6.14 +.21

6 Slack 22 41 4 1 5.00 1.30 4.50 2.81 4.27 4.41
Miasmic 34 42 + 6 11.00 4.40 +.40 4.00 4.47 4.39
Anglo/Othr 1111 75 +7 7.10 8.30 +.40 7.86 8.20 4.14
total 54 61 + 7 7.10 7.50 +.40 7.10 7.44 +.36

, Steck IS 35 +10 5.10 6.110 +.70 6.18 6.76 4.50
Hispanic ' 31 it 5 6.20 6.110 +.60 6.53 GM +.45
Anglo/Other 67 71 + 4 8.70 COO +.30 , 8.43 8.75 +.32
total SI 57 + 6 7.70 8.10 +40 7.61 7.97 4.26

L

8 81ack 22 22 . + 7 6.60 7.10 4.50 6.94 7.32 4.45
Hispanic ' 31 14 43 7.30 7.50 +.20 7.37 7.74 +.37
Anglo/Other 64 71 + 7 2.60 10.10 - 4.50 9.41 9.75 4.36
Vital 49 SR + 9 8.60 9.20 9.60 ' 4.47 8.48 +.41

Figure 2. IT'S PERCENTILE AND GRADE EQUIPALENTSCORES, BY ETHNICITY, FOR 19110 -111. (Page 1 of 2)



VOID ATI6LT814/11014-1110171 TOTAL
(Credos 1 6 2 en1,1 (Grade. 3-4 014171

..

Grade. Ethnicity

.

40

Nedise -

Percentiles .

. .

81 Choate

Median
Grade Egnisolonts

80 81 Cheep
.,

Neon
Grade Equivalents

110., 81 Change

1 Block 66 42 A 4 1.70 1.60 -.10 1.78 1.78 0
Mispoolc 50 46 - 4 1.84 1.70 -.10 1.86 1.82 -.04
Anglo/Other 71 75 0 2.50 2.50 0 2.56 2.66 +.10

. 'fetal 65 61 - 4 2.20 2.10 -.10 2.27 2.27 -.01

2 Slack 18 41 7 2.40 2.50 4.10 2.55 2.59 4.04
Hispanic 41. 44 3 2.50 2.60 4.10 2.62 2.76 4.17
Angle/Other 75 75 0 1.70 1.70 0 1.74 1.42 4.04'
Total 62 62 0 7.20 7.20 0 7.22 7.26 4.04

3 Slack 73 76 4 3 7.20 3.70 4.10 7.28 7.36 4.04
Ilisponic 79 79 0 3.40 7.40 0 3.44 7.51 1

Angle/Other 71 71 0 4.50 4.50 0 4.41 4.42 4.03
Tetel 47 54 - 3 4.00 3.,0 -.10 7.97 7.94 -.02

4 Slack+ 28 71 7 7.00 4.00 4.10 744 4.11 '1
Hispan?c 41 41 0 4.40 4.40 0 4.41 4.41 -.01Anglo/other 73 * 71 0 ;.70 5.70 0 5.67 SAS 4.02Total 58 A 0 .5.10 5.10 0 5,10 5.06 -.04

-

S Slick 73 37 .0 5.00 5.00 0 5.06 5.07 -.01
Visponic . 42 44 2 5.40 5.50 4.10 5.72 5.48 4.16
Angle/Other 70 77 7 4.70 7.00 430 4.71 4.22
Tote. 57 41 5 6.10 6.70 4.20 6.12 S. 5 +.11

. -

6 Bleck 24 211 0 5.70 3.70 0 5.71 3.42 +.11
Hispanic 10 41 411 5.80 6.30 4.50 5.97 6.28 .75
Angle/Other 68 71 7 7.60 .4.20 7.59 7.84 4.25,
Total

' 54 SO -4 4 4.90
,7.80.
7.10 ' 10 6.88 7.11 +.23

.1
1

7 Slack 22 29 7 6.00 6.40 4.40 6.47 4.54 4.47
MIspooic 26 77 7 . 4.20 4.70 4.50 4.41 4.11 4.40
Angle/Other 64 ile 4 5 8.40 8.70 +.30 8.18 8.46 4.28
Total 66 52 6 4.40 7.70 +.30 7.41 7.73 +.72

0 Slack 19 /5 6 6.60 7.00 4.40

--.--

4.72 7.07 4.15
111spanIc- 24 10 4 y 7.20 7.70 4.10 7.26 7.68 4.22
Angle/Other 67 70 . 7 9.40 9.110 4.40 9.20 6.47 4.27
Total 45 49 4 4 6.10 8.40 4.30 8.27 8.17 4.10

NATI TOTAL

,

Grads Ethoicity

Median
Pe eeeee ills

80 81 Owego

Mediae
Grade 1guivaleeto

00 81 Change

. Him .

Grads Equivalents

80 81 Chow
.

1 .
. .1 Block 37 73 0 1.50 LSO 0 1.57 1.76 -.81

Hispanic 18 hi 0 1.60 1.60 0 1.44 1.70 +.06 .

Anele/Other 66 71 45 2.10 2.20 +.10 2.11 2.19 4.04
Total SO 56 46 1.80 1.110 +.10 1.84 1.91 +.03

Slack 71 71 o 2.40 2.60 0 2.47 2;47 0
Ilispanic 36 41 45 2.50 2.60 4.10' 2.55 2.64 +.11
Mote/Other 61 67 44 1.10 7.20 +.10 7.46 7.21 .4.05

. Total .. SO 50 o 1.80 2.80 0
,.

2.87 2.89 4.02
. .

.

3 Sleek 31 35 44 3.70 7.60 4.10/ = 7.74 3.40 4.04
Mispenic. 75 35 0 1.40 3.40 o 349 3.55 4.06
Anglo/Other 64 68 0 4:10 4.10 o 4.24 4.24 o
Total 54 54 0 140 3.90 0 3.89 7,87 ..02

4 Slack 28 71 +3 4.10 4.20 4.10 4.14 4.23 4.011
Mimponic 30 70 o 4.40 4.40 . 0 4.44 4.79 -.05
Angle/Other 72 GS -3 5.50 5.40 -.10 5.47 5.41 -.06
Total 57 54 -3 5.00 4.90 -.10 5.01 442 -.09

Slack 28 71 +3 5.00 5.10 4.10 5.04 5.12 4.44
IlImpanic 37 78 +2 5.30 5.40 4.10 5.77 5.42 +.05
6451o/Other 64 77 +5 6.50 4.70 4.10 4.54 6.66 4.12
Total 57 55 +2 5.90 6.00, +.10 6.04 6.10 4.06

6 Slack . 26 29 +7 5.00 1.90 +.10 542 5.98 +.06
Hispanic 74 30 44 6.10 CM 4.20 6.19 4.78 4.19
Anglo/Other 72 72 0 7.70 7.70 o 7.65 7.77 4.0$
Total 56 51 +7 7.00 7.10 +.10 7.01 7.10 +.08

1

2 Slack 22 70 44 GAO 6.70 +.60 6.52 6.84 4.71
Hispanic 72 76 44 6.80 7.00 4.20 6.113 7.13 4.20
Anita/Other 71 71 0 8.60 8.60 0 .39 8.43 4.04
Total 51 55 44

-r
7.70 7.90 4.20 7.77 7.86 4.41

8 Bleck 19 27 44 7.00 7.70 4.30 7,18 7.44 4.16
IliaponIc 29 32 +3 7.60 7.80 ..lo 7.71 7.88 4.17
Angle/Other 66 71 +5 9.40 9.60 4.20. 9.27 9.77 4.10
Total 44 SI 42 8.60 8.70 4.10 $.51 8.69 4.18

Figure 2. IT'S PERCENTILE AND GRADE EQUIVALENT SCORFS, SY ETHNICITY, FOR ISSO (Page 2 of 2)
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Y
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1.4 a, "V OD 0 0 1-* K2
1 V V V 03 OD CO

as V OS 4, 0 1-* 1,3 473 V CO .0 0 1-* K2 Ch V OD *0 0 '1 AI

BLACK 12 12 16 14 14 16 11 9 10 10 11 11 10 13 14 14 14 18 17 17 17 15 17 17 13 13 12 13 12 13

HISP. 14.14 16 16 19 18 11 11 11 11 12 15 .17 17 17 20 22 25 22 22 17 17 2222 13 15.15 15 17 15

9 ANGLO 52 52 54 52 52 52 41 44 44 44 44 44 42 52 53 53 55_57 54 59 54 54 54 54 45 51 45 4545 48

OTHER * 41 38 38 14 30 * 31 31 26 14 21 * 35 35 39 52 52 * 42 37 37 37 37 * 34 36 27 21. 36
;2

TOTAL 33 38 38 33 33 33 29 29 2924 26 26 31 35 35 35 39 39 42 42 37 34 3? 37 32 34 32 27 30 30

SLACK 11 13 13 13 13 13 9 ,9 10 11 11 11 12 16 1419 20 19 23 23 16 111 111 111 12 12 12 15 14 15

HtSP. 16 16 18 18 18 21. 12 15 14 17 14 18 21 21 21 2629 32 28 28 26 26 28 28. 20 20 20 22 22 22

10 ANG1D 53 58 58 58 56 53 41 45 50 50 50 50 .55 55 57 59 61 61 62 62 62 62 62 62 53 56 53 53 53 50

OTHER * 47 42 37 23. 23 ; * 34 34 28 18 22 * 36 43 35 41 64 * 49 47 41 49 54 '* 41 36 34 34 27

-TOTAL 39 42 42 42 42 37 32 34 34 34 34 34 39 39 41 43 43 43 49 49 47 44 4444 38 41 36 38 36 34

BLACK 11-12 15 12 17 12 7 10 11 10 12 9 , 12 14 18 19 21 23 17 22 21.22 22 22 11 11 14 12 15 11

. HISP. 17 20 20 20 22 20 15 15 15 15 16 16 23 21 29 29 32 31 26 30 30 28 30 30 19 19 21 19 23 19

11 ANGLO 54 57 57 57 59 57 46 50 48 52 52 52 58 61 58 61 61 61 62 65 63 66 66 66 54 59 50 54 54 52

OTHER * 41 39.41 22 39 * 33 32 33 21 22 * 44 47 47 56 71 * 44-51 48 46 73 A 41 41 i9 19 44

TOTAL 41 47 44 41 47 41 33 33 35 37 37 37 44 47 46 47 49 47 48 54 54 54'57,51 44 44 39 41 41 37

BLACK 13 11 15 13 13 15 11 8 8 7 8 13 12 14 12 14 14 18 15 23 23 21 19 25 11 12 11 13 10 14

H1SP. 17 23 19 17 19 21 15 18 16 16 17 18 20 23 23 26 25 26 23 32 27 32.27, 32 17 24 19 20 19 22

12 ANGLO 53 59 55.53.59 53 44 50 50 50 52 50 54 64 60 60 62 56 61 68 04 66 68 64 56 63 53 53 53 51
a.

. OTHER * 39 45 32 17 23 * 36,32 25.23 18 * 45 51 51 74 58 * 53 50 57 7! 53 A 44 44 40 27.31

TOTAL' 45 4H 41 43 48 41 38 42 34 38 40 40 41 51 46 51 49 48 53 57 53 55 55 53 46 51 40 42 44.40N'
*1975-76 percenille scores for Anglo include "fther" category of students.

Figure 3. STEP MEDIAN PERCENTILE SCORES, SY ETURiCITY, FROM 1975-76 THROUGH 1980-81,
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HOW DO AISD'S 1980-81,XORES COMPARE WITH THE NATIONAL NORMS.

Grades 1-8

-

_AISD students' median percentile scores.were higher thin the median scores
.of students in the 1978 ITBS norming sample on all subtests for grades
1=8, except 1n'Work-Study Skills at grade.8 (see Figure 2). The Districts'
mean grade equivalea scores also exceed the national mean in all .areas
in grades.1-8,LeXcept in,Reading and Work-Study Skills at grade 8.

The Median percentile icores for AISD using norms based on an urban
district nprming sample are.presented in Figure 4. Compared to students
In other urban settingi,. AISD students scored above ihe urban norms'
median of 50 at all grades and in all testYareaa. This is true for the
District as a whole, and for each ethnic group, with the one exception
of Blackartudents in math, grade. 1.

GRADE ETHNICITY
READING
TOTAL

LANGUAGE*
TOTAL

WORK-STUDY**
TOTAL

MATH
TOTAL

1 Black 62 62 69 . 47
Hispanic 64 62 72 56
Anglo 87 85 86 82
Total 78 74 SO 72

2 Black 64 70 70 52
Hispanic 68 65 73 63
Anglo 89 86 89 .83.,Total 79 78 83 /1

3 Black so 68 59 58
Hispanic 65 71 63 58
Anglo 88 88 86 84
Total

.
77 81 75 75

4

.

Black 58 67 55
.

:55
Hispanic 62 71 67 62
Anglo 89 87 89 87
Total so 80 81 77

Black 59 64 61 56
Hispanic 67 70 72 65
Anglo 91 90 91 90
Total 83 83 85 79

Black 58 67 57 54
, Hispanic 65 69 '71 65

Anglo 91 89 91. 89
Total 84 82

-4

84 82'

7 Black 58 61 59 56
Hispanic 62 66 66 , 64
Anglo
Total

91

82
SS

81
.

91
82

90
82

8 Black 56 56 55 52
Hispanic . 62 63 61 \ 64
Anglo 91 89 '92 \90
Total 84 82 82 SU\

*Spelling only in grades 1 and 2.
**Word Analysis in grades 1 and 2.

Figure 4. 1981 MEDIAN ITRS PERCENTILE SCORES, RASED ON MAN DISTRICT
NOES .
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Grades 9-12

Student achievement iegrades.9-12. is below the 1970 STEP national noltrMsr_
at all grades in.all areas, except for Math Basic Concepts in grades 11
and 12.(see Figure 3). ,TbereAs, however, an upward trend in the data\,
with the_discrepancies between AISD and the 1970 nitional.norms dedreasing
at-each successive grade level.

When AISD is compared to 1978 STEP norms, AISD students score above the
median on all subtests.in grades 11 and 12. In math, students in gradea

9 and 10 are also _above the national average. (See Figure 5.)

The relationship between AISD's 1981 median'percentile scores in reading
"and math for grades 1-12and the 1978 national norms is presented in
'Figure 6. As revealed by this figure, AISD scorei (when using 1978 STEP
norms) are consistently above average in both areaS. Reading scores are
somewhat higher than math scores in'the elementarygrades,with the re-.
verse occurfing around Ore junior high grades and Continuing in high
school.

Subtest

Grade

9 10 11 12.
-

Reading 53 49 52 51 -

English Expression 49 53. 62 66

,
Math Computation,

Math Basic Concepts

64

56

'69

5V--,'

.7q

64

68

63
-

Social Studies 41 :48 63 70-

Figure 5. MEDIAN PERCENTILE SCORES FOR STEP TESTS
IN AISD, SPRING, 1980, BASED UpON 1978
NORMS. Median percentile sdore for the
national standardization sample, for all
subtests and all gradas, is 50.
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WHAT IS THE ACHIEVEMENT RECORD OF THOSE STUDENTS WHO HAVE.BEEN

IN THE DISTRICT FOR THE PAST TWO,YEARS?

Some AISD students hgve been tested in both of the7past twp school years;
this Permits a matching of test scoreg frbm one year to the nekt-to.:sh-ow=-___
achievement changes. These matched groups' idores for 1981 tend to,be
higher,thaethe scores for ell AISD studente tested in 1981 (see Pigure 7),

,

Matched students in elementary end junior high school generally scored
higher in'1981.than they did ie1980, indicating higher achieyement
comparedto.the national norming sample. The achievement of matched
groups in high school is less consistent. Although the.tenth-grade .

matched'group achieved higher in 1981, matched.students in grades 11 and
12 showed deaineS in percentile scores.

1980
Grade

1981
Grade

Reading
Total 4

Language
Total

Work-Study
Total*

Math
Total

Matched Total
80 81 81

Matched
80 81

Total
81

Matched
80 81

total
el

'Hitched
80 81

Total
81

1 -2 62 60 60 -61 63 63 65 62 62 50 50 SO
2 3 58 55. 53 59 65 65 -- -- ..... 50 54 54

3 4 55 54 54 65 64 62 57 58 59. 54 54 54
4 5 58 61 59. 62 67 65 58 64 62 57 58 55

5 6 59 57 59 61 60 58 58 55 59 , 59

'6 j 7

57
52 . 54 52 52 59

.t1

57 52 53 : 52 54 57 55
7 8 511, 52 52 53 60 58 48 53 49 55 54 51

1980 19 1
Reading

English
Expression

Matched Total

Math
ComOutation

Matched Total

Math Basic
Concepts

Matched Total

Social
Studies

Matched TotalMatched Total
Grade Gra e 80 81 tit 80 81 81 80 81. , . 81 SO 81 81 80 81 81 .

9

10

10

11

41

45
39

41
'37
41

34

39

39

37

c-, 34

37

47

52

SO

. 49
43,
47

42._

51

49

54

44
51

36

41

36

41
.34
57

41 1 49 45 41 44 42 40 54 49 411 59 55 55 46 42 40

*Word Analysis test given in grades 1 and 2. Grade 2 to grade 3 comparison is not appropriate.

Matched Students tested in both 1980 'and 1981. Total All students tested in 1981.

Figure 7.. MEDIAN PERCENTILE SCORES FOR MATCHED GROUPS AND TOTAL CROUPS.
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HOW DID ENTERING KINDERGARTEN STUDENTS FERFORM.ON THE BOEHM

TOT OF SASIC CONCEPTS?

Fut the last fotir years, kindergarten students haveentered AISD with
the same level of knowledge of basic concepts. 'Their scores on the'
Boehm.Test of Basic Concepts have been the same, above the national

-. average, each fall.

-HOW DID ENTERING FIRSTGRADE STUDENTS PERFORM ON THE METRO
' POLITAN READINESS TESTS?

, Afters very smallincrease from 1978-79 to 1?79-80, the skills of
entering,AISD flrst-gradt stndents have been the same the last two
years. Their scores on the Pre-Reading Composite of the Metropofitan
Readiness Tests have been just above the national average.

HOW DO AISD STUDENT*S'COMPARE WITH OTHER.STUDENTS TAKING.

COLLEGE ADMISSIONS TESTS?

Preliminary,Scholistic Aptitude Test (PSAT)

Average verbal and math scores forATSD students who choose to take
_the PSAM are higher_than fhe average scores.for the national sample.

AISD males and,females scored higher than their counterparts in the
nationaf.sample, with AISD males scoring higher.than AISD feniales
on both Verbal and maih sections.

,AISD verbal Land maih scores lave declined from 1978 to 1980, while
national scOres have remained about the same.

Scholastic Aptitude Test (SAT).

The scores of AISD students ihoosing to take the SAT'in 1979-80
were higher than the average scores of Students nationwide taking
the SAT, for both males and females, on 'all SAT tests.

In 1979-80 AISD reversed a downward trend, with the average SAT-
Verbal score remaining the same as in 1978-79and the SAT-Math
average score being higher than in 1978-79.

AISD students' SAT scores have declined less since 1971-72 than
the nationwide or the state averages.

The percentage of males and females taking the SAT has remained the
,same for the past two years. More females than males in AI3D'are
'taking.the SAT.
The estimated grade point average is higher for AISD students taking
the SAT than for ihe nationwide SAT-taking sample.
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AmeriCan 'College Test (ACT)

AISD students who choose.to take the ACT scored lower than the
national ACT-taking sample. .Bott.; AISD and national averages have
dropped in' all areas since 1972-73.

More AISD females.than:males.took'the ACT--a trend preient it the
natiOnal sample, also.--SinCe 1970-71, the percentage of AISD

. males taking the ACT has. dropped. Female ACT-takers have in-
creased.

WHAT SURVEY,:RESULTS ARE RELEVANT TO ACHIEVEMENT IN THE uslc

SKILLS? .

.!

Four-Year Graduate Followup. A survey of students who'graduated from
AISD four years ago showed that:.

Most of the respondents felt that high school should have required
more of them and that there should be a minimum competency require-
ment for graduation.

About three fOurthe of the sample felt that high school had'prepared
thei adequately.

Of those students who attended college,'a majority'felt they had
adequate academic preparation in all subject areas, except in
writing.

, Former Student Questionnaire. "A survey of students who graduated.from
"AISD in 198Q'chowed that:

About three fourths of the responding 1980 high school graduates
are oontinuing their education.

Over half'of the respondents believed that high school requirements
should have required' more of them.

About three folirths felt that there should be a minimum competency
,requirement for graduation.
About three fourths of the responding 'graduates felt that high

school had prepared them adequately for their present-activities.
o' Responding graduates attendini college felt leaat prepared in

. .writing and,language arts.

Teacher Survey. A survey oiteachers in AISD showed that:

About one thi'id of the teachers surveyed agreed with the statement
that minimum competency requirements have improved achievement in
the basic skills.

's Over half of-the respondents felt that emphasis on baaic skills has
helped increase performance.in those areas.

Most teachers agreed that there should be statewide competency tests
for promotion to grades 4 and' 6.

A, very,high PerCentage of teachers agreed that their schOolsk
atmosphere was,conducive to learning in 1981, and that students
were reCeptive to learning. \

-

4 1,
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Administrator Survey. A survey of administrators iii AISD showed that
nearly two thirds believe that the emphasis on basic skills has improved
achievement in those areas.

HOW DO IIISTRICT DEMOGRAPHIC DATA, COMPARE TO 'PREVIOUS YEARS?

School Leavers

'School leavers are students who withdraw from AISD during the school
year and are not known to gO to other schools. The schocil-leaver,rate
increased in 1980-31 to 2.78% of the AISD membership, up from '2.73% in
1979-80.

Graduation Rates

The percentage of ninth- through twelfth-grade students who graduate
each year is reported as the District's graduation rate. .This total
is at the highest rate since 1971-72.

Systemwide Attendance

The overall District attendance rate (92.5%) was the highest since
1972-73.

Elementary schools had the highest rate of attendance (93.9%),-
although it declined slightly from 1979-80.

Junior and senior high attendance rates were,higher in 1980-81 than in
the kevious years.

HAS THE AMOUNT OF INSTRUCTIONAL TIME IN THE BASIC SKILLS
.

CHANGED?

Since 1977-78, the amount of instructional time'in Ole basic skills
at the elementary level has decreased. Classroom observations docu-
mented about 20 fewer minutes per'day in basic skills instruction in
1980-81.

WHAT-OTHER INFORMATION SHOULD BE CONSIDERED TO DETERMINE IF
.BASIC SKILLS HAVE IMPROVED IN-THE DISTRICT?

In addition to looking at District achievement in.the basic'skills areas,
, it is important to examine the sucOess of special programs which share

the goal of improving basic skills.achievement. The reader is urged to
refer'to the 1980-81 findings of these special programs.
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Section in 1980-81
Project Evaluation Findings

High School Griduation Minimum V
Competency Requirements

ESEA Title I X .

ESEA Title I Migrant XI
Local/State Bilingual XII

State Compensatory Education XIV

Kstudy of the overlapping of services 'to the same students by multiple
spqpial programs showed that overlaps decreased in 1980-81. In the

past two years, the number of students receiving supplemental services
from more than two special programs has dropped from 1065 to 245.
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Evaluation Design ABSTRACT

Title: EVALUATION DESIGN: 1980-81 Basic Skills

Contact Person: Nancy Baenen, Kevin Matter

No. Pages: 16

Content:

The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this doCument includes:,

Evaluation Design
Review Form

II. Narrative Summary
A. Program Summary
B. Evaluation Summary

III. Decision Questions
A. Questions Addressed
B. Overview

IV. Information Needs
A. Needs
B. Overview

V. Dissemination

VI. Information Sources

This chapter.pfesents the names and/or
signatures of persons (responsible fon
some aspect of the project's implemen-,
taiion) who have been provided relevant
portions of the design for review and
comment.

This chapter briefly describes the 'project
and the evaluation activities tied to the
project.

Here the evaluator states all the decision
questions and relates them to the evalua-
tion questions and objectives as well as
their data sources.

Here the evaluator specifies otheninfor
mation needs that are not included in the
decision question section. This may
include,information required for annual
TEA repoits, application, interim reports, etc.

Here the evaluator specifies the medium by
'which infdrmation will be disseminated,
the date of distribution, and the persons
receiving the information.

The evaluator lists each information source
and specifies the population from which in-
formation will be obtained. The date the
information will,be collected and the analysis
techniques are listed as well.

11715
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Evaluation Design Summary:

The Basic Skills evaluation will focus' on three primary areas during

the 1980-81 school year:

Student performance in basic "skills as measured by,standardized
achievement tests.

StUdent,attendance, school leaver,,and. graduation rates.

Former students' current 4tatus and their opinions on the
overall relevance of AISD's high school curriculum to their

A

situations.

For the most part, the evaluation efforts will be concentrating on data
that already exit or are routinely collected during the year. This

includes achievement test results; results for AISD students who take
the SAT and/or the ACT; attendance, dropout, and graduation records;

and results of the Former Student Questionnaire. The Four Year Graduate

Followup is a special survey to be completed this year.

Scope of Design:

2 Decision questions
21. Evaluation questions

11-16
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Technical Report ABSTRACT

\ Title: FINAL TECHNICAL REPORT: Systemwide Evaluation 1980-81

Contact Persons: Glynn Ligon, Kevin Matter, Nancy Baenen

No. Pagest 625

. \

Summary,:

This volume provides'technical information on evaluation procedures and
results feasted to the following Final Reports:

Basic Skills Achievement
Systemwide Achieveient Profiles
Low S.E.S. and Minority Student Achievement Accreditation Process

The technical report is organized around data collection sources, and includes
the following appendices:

cholastic Aptitude Test (SAT)
American College Test (ACT)
Preliminary Scholastic Aptitude Test (PSAT)
Sequential Tests of Educational Progress (STEP)
Iowa Tests of Basic Skills (ITBS)
Metropolitan Readiness Test (MRT)
Boehm Tests of Basic Concepts (BTBC)
Texas Assessment of Basic Skills (TABS)
Four-Year Graduate Follow-up
District Records
J-1 Attendance
J-2 School Leavers
J-3. Graduation
Former Student Questionnaire
Teacher Survey
Administrator Survey
Accreditation Status Report

Appendix A:
Appendix B:
Appendix C:
Appendix D:
Appendix E:
Appendix F:
Appendix G:
Appendix H:
Appendix It
Appendix J:

Appendix k:
Appendix L:
Appendix M:
Appendix-N:
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Brochure ABSTRACT

Title: Talking to Parents About Test Scores

Contact Person: Kevin Matter, Glynn Ligon

No. Pages:

Summary:

This brochure provides answers to some basic questions which a) teachers
might ask when preparing to report test scores to parents and b) parents
might ask about their.child's score on a standardized test. AISD junior
high 1980 ITBS scores are provided for-comparison of individual student's
scores to the District average.

Comments:

This is a revised edition ofpublication 76.14. The revisions made
reflected the change to the Iowa Tests of Basic Skills.

11-18
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Occasional Paper ABSTRACT

Title: Comparing Iowa Tests of Basic Skills (ITBS) and Texas Assessment of
Basic Skills (TABS) Scores Across Texas Districts

Contact Persons: Nancy Baenen,. Glynn Ligon

No. Pages: 13

Summary: .

a

All Texas public school districts now administer the i'exas Assessment of Basic
Skills (TABS) tests to some of their students. Four/of the major urban dis=,.

`tricts (Austin, Dallas, Fort Worth, and Houston) administer the Iowa Tests of
Basic Skills to all or most of their elementary students. This situation
increases the likelihood comparisons will te made 0 test scores.across dis-
tricts.

This paper attempts to compare various test features and administration pro-
cedures of.the four major urban districts administering both tests. Test
scores for the districts are also presented. Some of the key differences in
the nature of the school districts, testing exemptions, and testing procedures
which make direct comparisons more difficult are highlighted.
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Brochure, ABSTRACT

Title: Your Standing in Basic Skills'-'Sequential Tests of Educational,

Progress, AISD High Schools

Contact Person.: Kevin Matter, Glynn Ligon

No. Pages: 6

Summary:
-

A copy of this brochure is provided to each high school student who took

tile Sequential Tests of Educational Progress (STEP). Each student's STEP

scores are provided on a gummed label to be affixed to the last page of

the brdchure. Using a question-and-answer format, the brochure provides

information about the tests, the test scores, and competency requirements

for graduation.

COmments:

This is a revised edition of last year's publication 79.47. The revisions

made were required by a change in the compeiency,requirements and a change

in the number of STEP tests given each year.
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Brochure ABSTRACT

Title: Your Scores in Basic Skills - Iowa Tests of Basic Skills, AISD
Junior High Schools

Contact Person: Kevin Matter, Glynn Ligon.

No. Pages: 6

,-

Submary:

A copy of this brochure is provided to each junior,high school student who
took the Iowa Tests of Basic Skills (ITBS). Each stuaent's ITBS scores
are provided on a gummed label to be affixed to the last page of the bro-
chure. Using a question-and-answer format, the brochure provides infor-
mation,about the test, the test scores, and high school graduation
competency requirements.

Comments:

This As a revised edition of last year's publication 79.46. The revisions
made were required by a change in the graduation competency requirements.,
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Brochure ABSTRACT

Title: Your"Child's Scores In Basic Skills - Iowa Tests ofBasic Skills,

AISD Elementary Schools

Contact Person: ji(evin Matter, Glynn Ligon

No. Pages: 6

a

Summary:
_

his brochure is sent to the parents of all students, in grades one through

s x who took the Iowa.Tests of Basic Skills (ITBS). Each student's ITBS

sc.res are provided on a gummed label to be affixed to the last page of

the rochure. Using a question-and-answer format, the brochure provides

info ation about the test and the test scores.

Comment:

This-is a r vised edition of last year's publication 79.44.
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Brochure ABSTRACT

Title: Los Puntajes (Regultados) De Su Mi.& En Las Habilidades Bgsicas
Prucbas Tle Habilidades Bgsicas De Iowa, EsCuelas Elementales Del
Distrito Escolar De Austin.

Contact Person: Kevin Matter, GlYnn Ligon

No. Pages: 6

Summary:

,

This brochure, written in Spanish, is seat to elementary schools to forward
to Spanish-speaking parents of students who took the Iowa-Tests of Basic
Skills (ITBS). Each student's scores are provided on a gumted label,to
be affixed.to the last' page-of the brochure. Using a question-and-answer
format", the brochure provides information, about the test- aLd the test
scores.

Comments:

This is a revised edition of last year's publication 79.45.

2
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AUSTIN INDEPENDENT SCHOOL DISTRICT

SYSTEMWIDE ACHIEVEMENT PROF/LES

°I.980-81.

The following pages present District summary data for th achievement tests
administered in the spring of the 1980-81 school year to all AISD students
in grades 1-12. The Iowa Tests of Basic Skills (ITBS) ate administered in
grades 1-8, and the Sequential Tests of Educational Proress (STEP) are
administered in grades 9-12.

All sutmories are presented separately for each grade, for the to'ta group
of students. In addition,summaries for three ethnic groups (Black, His-
panic, and Anglo/Other) are reported. Where applicable, scores for matched
groups are presented to provide a means for comparing achievement, of the
same students. over a two-year period. -The notched group scores reflect
achievement of those students who took the tests in both of the past two
years.

Students' scores were excluded from these achievement summaries u der the
following Conditions: 0

Grades 1-6: Special Education. Scores for special educatiOn
students who received one or more hours of speqial
education'services per day.

1

Grades 7-121 Specipl Education. Scores for special educatilon
students who recelyedpore.than three hours oel
-Special education,services per day. 1

Grades 1-12: LEP. Scores for students who are dominant or/mono-
. lingual in a language other than English.

I

Achievement areas measured by the ITBS included reading, language, work-
study skills (grades 3-8 only), math, and word analyses (grades 1 and 2
only).- The STEP measured student skills in the areas of reading, English
expression, math computation, math basic concept'', and social Studies.

,
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ACHIEVEMENT PROFILE:

NATIONAL
NORM

IOWA-TESTS OF BASIC SKILLS

ALL ETHNIC GROUPS

APRIL, 1981 GRADE:

READING TOTAL

HISPANIC STUDENTS

1 SCHOOL: A.1.S.DA

. ALACK SUDENTS
, ANGLO AND OTHER STUDENTS

GRADE 0 GRADE I GRADE I GRADE 0 GRADE 1 GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE IMATCHED MATCHED ALL MATCHED PATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979.10 1960..61 1980..61 1979-.80 1980..81 1980..81 197S6.80 19808I 1941081 1979..80 I98081 1980-.81
TESTED

3753 1099 607 184/
3R0 0 75 TILE TILE TILE 86 TILE TILE . TILE 70 TILE TItE TILE 70 TILE TILE TILE 93 TILE

MEDIAN SO TILE TILE TILE 62 TILE TILE TILE 47 TI.LE TILE TILE 11 TILE TILE TILE 80 TILE
1ST 0 25 TILE TILE TILE 35 TILE TILE TILE 27 TILE - TILE TILE 22 TILE TILE TILE 56 TILE

VOCAAUtARV

NATIONAL AIL ETHNIC GROUPS HISPANIC STUDENTS SLACK STUDENTS ANGLO AND OTHER STUDENTSNORM
GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE IMATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED PATCHED ALL MATCHED MATCHED ALL1979..10 1960..81 198061 197960 1980..81 1980'.81 :979.410 1980..81 1980..81 I97980 1980...81 1980..81

TESTED
3604 FL34 412 1858

3RD 0 75 TILE , TILE TILE 85 TILE TILE TILE 70 ItiF TILE TILE 70 TILE TILE TILE 91 TILE
MEDIAN 50 TILE .TILE TILE *7 TILE TILE TILE 47 TILE TILE TILE 43 TILE TILE TILE 80 TILE
IST 25 TILE TILE TILE 39 TILE TILE TILE 2! TILE' TILE TILE '24 TILE TILE TILE 59 TILE

READING COMPREHENSION

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS /LACK STUDENTS ANGLO AND OTHER STUDENTSKAM
GRADE 0 GRADE 4 GRADE 1 GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE 1GRADE I
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHEDMATCHED ALL1979.40 1980..61 1980..81 1978..80 1980..81 198010T 1979..80 1980..81 1980..81 1979..80 1980-811980-81

0 TESTED
3771

' . 1107 d13 1851
3RD.,,0 75 TILE TILE TILE 83 TILE TILE TILE 67 TILE TILE TILE 67 TILE TILE TILE 91 'TILE

MEDIAN-1_50 TILE TILE °' TILE 59 TILE TILE TILE 43 TILE TILE TILE 43 TILE TILE TILE 77 TILE
IST 0 -25-14LE TILE TItE 31 TILE TILE TILE 21 TILE TILE TILE 27 TILE TILE TILE 51 TILE



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS APRIL. 1981 GRADE; I SCHOOL: A.I.5.0.

SPELLING

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS SLACK STUDENTS ANGLO AND OTHER STUDENTS
I. NORM

GRADE 0 GRADE 1 GRADE I GRADE 0 GRADE 1 GRADE 1 GRADE 0 GRADE 1 GRADE 1 GRADE 0 GRADE I GRADE I.

MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED' MATCHED ALL
1979..80 1980..81 1980.41 197980 1980..81 19808I 1979..80 1980..81 1980..81 1979..80 1980-81 198081

I TESTED 3758
. 1099 809. 1850

3R0 75 XILE IRE XILE 87 XILE XILE XILE 71 XILE- XILE XILE 75 XILE XILE XILE 93 IILE
MEDIAN 50 XILE IRE XILE 61 XILE XILE XILE 46 XILE XILE XILE 46 XILE XILE XILE 75 ZILE
1ST 0 25 XILE XILE X1LE 31 XILE XILE XILE 26 *ILE ZILE *ILE 26 XILE XILE XILE 51 XILE

WORD ANALYSIS

!NATIONAL ALL ETHNIC GROUPt HISPANIC STUDENTS 'BLACK STUDENTS ANGLO AND OTHER STUDENTS
I NORM

GRADE 0 GRADE I GRADE I GRADE 0 GRADE 1 GRADE 1 GRADE 0 GRADE 1 GRADE 1 GRADE 0 GRADE 1 GRADE 1
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
197980 1980...81 1980..11 1979-.80 1980-81 198081 1979..80 1980-81 1980-.81 1979..80 1900..81 1980..81

TESTED I 3783 1116 809 1156
3R0 Q I 75 XILE XILE XILE $3 XILE X1LE XILE 69 XILE XILE XILE 75 XILE XILE XILE 91 XILE

MEDIAN I 50 XIIE XILE XILE 61 XILE XILE XILE 46 XILE SILE XILE 42 XILE XILE XILE 75 XILE
IST 0 I 25 1ILE 1ILE 11LE 34 11LE XILE 1ILE 23 XILE XILE ;ILE 20 *ILE ;ILE ;ILE 54 ;ILE
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ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS APRIL, 1981 GRADE: 1 SCHOOL: A.I.S.D.

AATH TOTAL
NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO ANO OTHER STUDENTS
NORM

GRADE 0 GRADE I GRADE 1 GRADE 0 GRADE 1 GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979.40 1180481 1980481 1979.480. 1980%41 1980-81 1979-80 1980..81 1980-81 1979-80 1980-.81N 1980-81

0 TESTED
3759 .

1103 805 1051
3RD 0 75 SUE TILE TILE 80 TILE TILE TILE 61 TILE TILE TILE 56 TILE TILE TILE A39 TILE

MEDIAN 50 tILE TILE TILE 56 TILE TILE TILE 38 TILE TILE TILE 33 TILE TILE TILE 71 TILE
1ST CI 25 TILE tILE. AILE 27'TILE TILE TILE 22 tILE TILE TILE 17 TILE. TILE TILE .44 TILE

MATH CONCEPTS

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS
NORM

GRADE 0 GRADE I GRADE 1 GRADE 0 GRADE I GRADE I. GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979'440 1980.81 1980.81 1979-80 1980481 1980-81 1979..80 1980.41 1980-81 1979-80 1980-81 1980.41

TESTED
.,-... 3787 1124 808 1855

3RD 75 TILE StIE TILE 76 TILE TILE TILE 61 TILE TILE TILE' 56 TILE TILE TILE 86 TILE
MEDIAN 50 TILE VILE TILE 51 TILE TILE TILE 41 TILE TILE TILE 35 TILE

. TILE TILE 61 TILE
1ST CI 25 TILE TILE TILE 30 TILE TILE TILE 15 TILE TILE SILE 15 TILE TILE TILE 46 TILE

MATH PROBLEMS

NATIONAL ALL ETHNIC GROUPS HISPANIC 'STUDENTS BLACK STUDENTS ANGLO AND OTHER.STUDENTSNORM
GRADE 0 GRADE 1 GRADE 1 GRADE 0 GRADE 1 GRADE I GRADE 0 GRADE I GRADE I GpADE 0 GRADE/I GRADE 1
MATCHED MATCHED ALL MATCHED PATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALt1979-80 1980.481 1980441 1979-80 1980-81 1980.41. 1979..80 1980-81 1980441 1979-80 1980.41 1980-81

0 TESTED
3773 1112 810 1851

3PD 0 75 TILE- TILE TILE 78 TILE TILE TILE 65 TILE TILE TILE 58 TILE TILE SILE 84 TILE
MEDIAN 50 TILE TILE TILE 5D TILE TILE TIL E 38 TILE TILE TILE 30 TILE TILE ATLE 65 TILE
1ST 25 TILE TILE AILE 26 TILE TILE tILE 26 TILE TILE 'TILE 19 TILE TILE tILE 38 TILE

MATH COMPUTATION
/NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS

NORM
GRADE O. GRADE 1 GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I GRADE 0 GRADE I GRADE I
MATCHED MATCHED ALL MATCHED PATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL

. 1979-80 1980-81 1080-81 1979-80 1980-81 1980-81 1979-80 I98o-81 1080-81 1979..80 19E10-81 1980481
I TESTED

; 3-112 1111 807 ."
1054

3RD 0 75 TILE TILE TILE 111 TILE TILE TILE 76 TILE TILE TILE 70 TILE TILE /. TILE 88 ;ILE
MEDIAN 50 TILE TILE tILF-'..63 TILE TILE TILE 54 TILE TILE TILE 44 IILE TILE ' ZILE 70 TILE
IST 0 25 ME tILE TILE '28 TILE TILE TILE 28 TILE TILE TILE 16 TILE TILE / TILE 44 ZILE
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ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS APRIL, 1981 GRADE: 2 SCHODL: A.I.S.D.

READING TOTAL

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS
NORM

IP TESTED
3RD 0

MEDIAN
1ST O.

TESTED
3RD 0

MEDIAN
1ST 0

TESTED
3RD Q
MEDIAN
1ST Q

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979.40 198081 1980.41
2980 2980 3735

86 TILE 87 TILE 87 TILE
62 TILE 60 TILE 60 TILE
38 TILE 30 TILE 30 TILE

ALL ETHNIC GROUPS

GRADE 1 GRADE 2- GRADE 2
MATCHED, MATCHED ALL
I07980 198081 1980.031

2980 2980 3755
TUAILE 78 TILE 78 TILE
67 TILE 55 TILE 58 TILE
39 TILE 29 TILE 29 TILE

ALL ETHNIC GROUPS

GRADE t GRADE 2 GRADE.2
MATCHED MATCHED ALL
1979..80 198081 1980.81

2980 2980 3744
83 TILE ad TILE 80 TILE
63 TILE 60 TILE 60 TILE
35 TILE 34 TILE 34 TILE

GRADE t GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979..80 1980..81 1980..81

910 910 1096
70 TILE 68 TILE 68 TILE
47 IILE 40 TILE 40 TILE
27 TILE 19 TILE 19 TILE

VOCABULARY

HISPANIC STUDENTS

GRADE I GRADE 2 GRADE 2
MATCHED' PATCHeD ALL
1979-80 198081 1980..81

910 910 1108
TO TILE 67 TILE 61 TILE
47 TILE 44 TILE 44 TILE'
24.TILE 21 TILE 21 TILE

READING COMPREHENSION

alSPANIC STUDENTS

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979.40 1980-81 198081

' 910 910 1099
70 TILE 66 TILE 66 BILE
47 TILE 48 TILE 44 TILE
.27 TILE 29 TILE 25 TILE

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
197980 198081 1980..81

624 624 774
70 TILE 60 TILE 60 TILE
47 TILE 30 TILE 35 TILE
30 TILE 15 TILE 15'XILE

BLACK STUDENTS

GRADE t GRADE.2 GRADE 2
MATCHED MATCHED ALL
197980 198081 1980..81

624 624 781
TO TILE 61 TILE 5B TILE
47,11ILE 38.TILE 38 TILE
31 TILE 14\TILE 14 TILE

BLACK 01/DENIS

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
197980 1980.41 1980.41

624 624 775
70 TILE 63 TILE 60 TILE
41 TILE 41 TILE 41 TILE
27 TILE 22 TILE 19 TILE

ANGLO AND OTHER STUDENTS

GRWDE t GRADE 2 GRADE 2
MATCHED MATCHER ALL
197980 198081 1980.41

1446 1446 1865
93:C1E 93 TILE 93 TILE
80 TILE 82 TILE- 82 TILE
56 TILE 58 TILE 58 TILE

ANGLO AND OTHER STUDENTS

GRADE I .GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979-80 1980-81 198081

1446 1446 1870
91 TILE 90 TILE 90 TILE
80 TILE 73 TILE 73 TILE
59 TILE 58 TILE 54 TILE

ANGLO AND OTHER STUDENTS

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979-80 198081 198051

1446 1446 1870
91 TILE 89 TILE- 89 TILE
77 TILE 78 TILE 78 TILE
51 TILE 54 TILE 54 TILE



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS APRIL, 1981 GRADE: 2 SCHOOL:

SPELLIk
NATIONAL

NORM
ALL

GRADE 1.
MATCHED
1979-80

ETHNIC GROUPS

GRADE 2 GRADE 2
MATCHED ALL
1980.-81 1980-81

HISPANIC STUDENTS

GRADE-1 GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979..80 1980-81 1980-81

BLACK STUDENTS

GRADE 1 GRADE 2 GRADE 2
MATCHED MATCHED At.t.

1975-80, 1980-81 1980-81

ANGLO AND. OTHER

GRADE 1 GRADE 2
MATCHED MATCHED
19798D 1980.-81

STUDENTS

GRADE 2
ALL

1980-81
4 TESTED 2980 2960 3744 ,910 910 1099 624 624 775 1446 . 1446 1870

3RD Q 75 TILE 82 TILE 82 TILE 82 TILE 71 TILE 75 TILE 75 TILE 74 TILE 75 TICE 75 TICE 89 TILE 88 TILE 88 TILE
MEDIAN 50 TILE 61 TILE 63 TILE 63 TILE 46,TILE. 47 TILE 47 TILE 51 TILE 53 TILE 53 TILE 71 TILE 75 TILE '75 TILE
tST Q 1 25 TILE 31 TILE 40 TILE 36 TILE 26 TILE 26 TILE 20 TILE ) 26 TILE 26, TILE 26 TILE 49 TILE 53 TILE 47 TILE

NATIONAL
NORM

ACC

GRADE 1
MATCHED

WORD ANALYSIS

ETHNIC GROUPS HISPANIC STUDENTS

GRADE 2 GRADE 2 I GRADE 1 GRADE 2 GRADE 2MATCHED ALL I MATCHED PATCHED ALL

I.

I

I

BLACK STUDENTS

GRADE 1 GRADE 2 GRADE 2
MATCHED MATCHED ALL

ANGLO AND OTHER

GRADE 1 GRADE 2
MATCHED MATCHED

STUDENTS

GRADE 2
ALL1979-80 1980-41 1980-411 t. 1979.010 1980-81 1980-81 I 1979-80 1980-81 1980-et 1979-80 1980-8.1. 1980..81

0 TESTED- 2980 2980 3754 I 910 910 1104 1 624 624 780 1446 1446 1070
3/10 75 TILE 83 TILE 84 TILE 84 TILE .1 75 TILE 73 TILE 73 TILE I 75 TILE 65 TILE 65 TILE 91 TILE 92 TILE 92 TILE

MEDIAN 50 TILE .65 TILE 62 TILE 62 TILE I 50 TILE 44 4ILE 44 ME 1 54 TILE 41 TICE 41 TILE 79 TILE 79 TILE 75 TILE
1ST 12 25 TILE 38 TILE 32 TILE 32 TILE I 27 TILE 24 TILE 22 TILE I 30 TILE 20 TILE 20 TILE 54 TILE 53 TILE 53 TILE

'7

07-

000



ACHTEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS

TESTrOc
3AD 0
MEDIAN
1ST 0

TESCED
3RD 0- 4

MEDIAN.
1ST 0

Co

TESTED
3RD 0

MEDIAN
1ST 0

TESTED
380 0

MEDIAN
1ST 0

NATIONAL
NORM

75 TILE
50 TILE
25 ILLE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

ALL ETHNIC GROUPS

APRIL, 1981 GRADE: 2 SCHOOL: A.I.S.D.

MATH TOTAL

HISPANIC STUDENTS BLACK STUDENTS

GRAD 1 GRADE 2 GRADE 2 GRADE I GRADE 2 GRADE 2. GRADE 1 GRADE 2- GRADE 2
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979.410 1980-81 1980..81 1979..80 1980..81 1980-81 1979-80 1980-81 1980..81
2980 2980 3746 910 9.10 1104 624 624 .776

76 TILE 75 TILE 75 TILE 61 0ILE 63 TILE 63 TILE 61 TILE 54 TILE 54 TILE
50 TILE 50 TILE 50 TILE 38 mg 41 TILE 41 TILE 38 TILE 31 TILE 31 TILE
33 TILE 27 TILE 27 TILE 22 TILE 22 TILE 22 TILE 22 TILE 14 TILE 14 TILE

ALL ETHNIC GROUPS

GiADE 1 GRADE.2 GRADE 2
MATCHED MATCHED ALL
197,-80 1980..81 1980..81
2980 .:, 2980 3754

76 TILE 72 TILE 72 TILE
51 TILE 50.2ILE 50 TILE
30 TILE 30'2ILE 30 TILE

ALL EXHNIC GRDUPS

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979-40 1980-$I 19.60111
2980 2980 3750

72 TILE 76 TILE 76 TILE
50 TILE 50 TILE 50 TILE
30 TILE 24 TILE 24 TILE

ALL ETHNIC GROUPS

GRADE 1 GRAOE 2 GRADE 2
MATCHED MATCHED ALL
1979..80 1980..81 1980..11t

MO 3752
81 TILE AO TILE $0 BILE
6) TILE 59 TILE 59 TILE
35 TILE 31 TILE 31 TILE

MATH CONCEPTS

HISPANIC STUDENTS BLACK STUo'ENTS

ANGLO ANOr"OTHER STUDENTS

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
1979..60 '1980-81 1980..81

1446 1446 1866
86 TILE 84 TILE 84 TILE
66 TILE 67 TILE 67 TILE
44 TILE 45 TILE 41 TILE

ANGLO AND OTHER STUDENTS

GRADE I GRADE 2 GRADE 2 GRADE 1 GRADE 2 GRADE 2 GRADE I GRADE 2 GRADE 2
HATCHED MATCHED ALL MATCHED MATCHED ALL' MATCHED MATCHED ALL
1979-00 1980..81 1980..81 1979..80 1980..81 1940-81 1979..80 1900..81 1980-81

910 910 1104 624 624' 777 1446 1446 1873
56 TILE 58 TILE 58 MAE 56 TILE .54 TILE 54 TILE 86 TILE 82 TILE 82 TILE
41 TILE 38 ULF 38,4ILE' 35 TILE 34 TILE 34 TILE 61 TILE AI TI,LE 61 TILE
19 TILE 15 TILE 15 TILE 11 TILE 12 TILE 12 TILE 46 TILE 42 IlLE 42 4ILE

MATH PROBLEMS

HISPAhIe STUDENTS 1 BLACK STUDENTS

GRADE 1 GRADE 2 GRADE 2 I GRADE I GRADE 2 GRADE 2
MATCHED PATCHED ALL 4 MATCHEO MATCHED ALL
1979-80 1980-81 1980-81 I 1979..80 4980..81 1980..81

910 910 1104 624 624 777
5$ TILE 66 TILE 66 TILE I, 58 TILE 60 TILE 50 TILE
38 TILE 43 TILE 43 TILE, 3$ TILE 33 TILE 33 TILE
26 TILE 21 TILE 18,2ILE I 26 TILE 18 TILE 18 TILE

RATH COMPUTATION

HISPANIC STUDENTS . BLACK STUDENTS

ANGLO' AND DTHER, STUDENTS

GRADE I GRADE 2 GRADE 2
MATCHED MATCHED ALL
1479-80 1980-81 19,'081

1446 1446 1869
84 TILE 81 TILE la TILE
6, TILE 66 TILE 66 TILE
38 TULE 43.4ILE 43 TILE

'ANGLO AND OTHER STUDENTS

GRADE 1. GRADE 2 GRADE 2 GRADE 1 GRADE'2 GRADE 2 GRADE 1 GRADE 2 GRADE 2
MATCHED MATCHED ALL *MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980..01 1979.40 1980..81 19110..81 1979..80 1980-81 1900..81

, 910 910 1105 624 624 777 1446 1446 1670
70 TILE 76 TILE 76 TILE 70 TILE 66 TILE 66.2ILE 01 TILE $6 TILE 06 TILE
54 TILE 50 TILE 44 TILE 54 TILE 37 TILE 37 TILE 70 TILE 76 TILE 66 TILE
28 ME 31 TILE 26 TILE, 28 TILE 21 TILE 19 TILE 44 TILE 44 TILE 44 TILE



ACHIEVEMENT PROFILE: IOWA TESTS OF nASIC SKILLS APRIL, 1981 GRADE: 3 SCHOOL: A.I.S.D.

TESTED
3R0 0

MEDIAN
1ST

NATIONAL'
NORM

75 TILE
50 TILE
25 TILE

ALL

GRADE 2
MATCHED
1979+80

3116
84 TILE
50 TILE
47 TILE

ETHNIC..GROUPS

.GRAnE 3 GRADE 3
mATCHED AIL
1.980-81 1980.41

3116 3782
77 TILE 76' TILE
55 TILE 53 TILE
30 TILE 26 TILE

READING 101AL

HISPANIC STUDENTS

GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979.40 1980.41 1980-41

936 936 1108
60 TILE 511 TILE 59 TILE
35 TILE 35 TILE 35 TILE
13 TILE 18 TILE 18 TILE

BLACK STUDENTS

GRACE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979.40 1980-81 1980-81

629 '629 757
66 TILE 55 TILE 55 TILE
40 TILE 38 TILE 35 TILE
19 TILE 17 TILE 15 TILE

ANGLO AND OTHER STUDENTS

GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979.40 1980-81 1980-81

1551 1551 1917
93 TILE 65 TILE 85 TILE
82 TILE 74 TILE 72 TILE
58 TILE 53 TILE 50 TILE

VOCABULARY

NATIONAL
NORM

ALL ETHNIC GROUPS, AISPANIC STUDENTS BLACK STUDENTS ANGLO ANO OTHER SiuDENIS
GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979.40 1980-81 1980...81 1979.40 1980-81 198081 19-i9.40 1980.41 1980.41 1979.40 1980-81 1980.41

0 TESTED - 3116 3116 3786 936 936 1111 629 629 757 1551 1551 1918
3RD 0 75 TILE 78 TILE 00 TILE 75 TILE 58 TILE 59 TILE 59 TILE 61 TILE 54 TILE 54 TILE 90 ',LE 86 TILE 86 TILE

MEDIAN 50 TILE 58 TILE 54 TILE 54 TILE 35 TILE 37 TILE 3/ TILE 38 TILE 37 TILE 37 TILE 73 ....LE 75 TILE 75 TILE
1ST 0 I 25 TILE 29 TILE 32 TILE 32 TILE 16 TILE 20 TILE 16 TILE 18 TILE 20 TILE 20 TILE 58 TILE 54 TILE 51 TILE

READING COMPREHENSION
NATIONAL
NORM

ALL ETHNIC GROUPS HISPANIC STUDENTS
, BLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 2 GRADE 3 GRADE 3 GRADE 2, GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALLI TESTED r-
1979.40

3116
1980-81 1980-41

3116 3785
1919.80 1980-81 1980.41

936 936 1108
1879.40 1980.41 1980-81

629 6241 7511
1979.40 1980.41 1980.4L
1551 1551 1918

3R0 0 75 TILE 80 TILE 7611LE 76 TILE 63, TILE 59 TUE 59 TILE 63 TILE 59 TILE 56 TILE 86 TILE 86 TILE 86 TILE
MEDIAN 50 TILE 57 TILE 53 TILE' 53 TILE 37 TILE 39 TILE 39 TILE 44 TILE 37 TILE 32 TILE 78 TILE 71 TILE 71 TILE
"1St-0 25 TILE 32 TILE 26 TILE 26 TILE 19 TILE 19 TILE 19 TILE- 25 TILE 16 TILE 16 TILE 54 TILE 48 TILE 45 TILE



ACHIEVEMENT PROCILE: IOWA TESTS CF BASIC SKILLS APRIL, 1981 GRADE: 3 SCHOOL: A.I.S.D.

LANGUAGE TOTAL

NATIONAL ALL ETHNIC GRovin HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTSNopm .
GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHEC MATCHED ALL MATCHED MATCHED ALL'
1979-80 1980-81 1980-81 1979-80 1980.41 1980-81 1979-80 1980..81 1980..81 ' 1979-80 1980-81 1980-81TESTED. 1751 1097 142 19143R0 0 75 TILE TILE TILE 85 TILE TILE TILE 73 TILE TILE TILE 72 TILE TILE TILE 90 TILEMEDIAN 50 TILE TILE TILE 65 TILE TILE TILE 51 TILE TILE TILE 49 TILE TILE TILE 78 TILE1ST 25 TILE TILE TILE 38 TILE TILE TILE 27 TILE

ipELLING_

TILE TILE 21 TILE TILE TILE 56 TILE

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTSNORM
GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRACE 3MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED mATCHED ALL
1979..80 1980-81 1980-81 1979-80 1980-81 1980-81 1979-80 1980-81 1980..81 197980 1980-81 1980-81TESTED 3116 3116 3777 936 936 1105 629 629 753 1551 1551 19193R0 75 TILE 82 TILE 84 TILE 84 TILE 70 TILE 74 TILE 74 TILE 75 TILE 79AILE 79 TILE 88 TILE 88 TILE 88 TILEMEDIAN 50 TILE 59 TILE 65 TILE 65 TILE 43 TILE 49 TILE 49 TILE 47 TILE 59 TILE, 54 TILE 75 TILE 74 TILE 74 TILE1ST 0 25 TILE 33 TILE 35 TILE 35 TILE 20 TILE 27 TILE 25 TILE 26 TILE 30 TILE 27 TILE 47 TILE 54 TILE 49 TILE

CAPITALIZATION

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS
NORM

GRADE 2 GRADE 3 GRADE. 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 1 GRADE 3
MATCHED MATCHED ALL mATCHED MATCHED ALL AATCHED mATCHED ALL MATCHED MATCHED , ALL
1979..80 1980-81 1980-81 1979-80 1980-81 1980-81 1979-00 1980-81 1980..81 1979-80 1980-81 1980-81A TESTED 3779 1109 752 19183R0 0 75 TILE TILE TILE 81 TILE TILE TILE 70 TILE TILE TILE 70 TILE TILE TILE 86 4ILEMEDIAN 50 TILE TILE TILE 59 TILE TILE , TILE 47 Tc-E TILE TILE 47 TILE TILE TILE 70 TILE1ST W 25 TILE TILE TILE 33 TILE TILE TILE 26 TUE TILE TILE- 23 TILE TILE TILE 47 TILE

NATIONAL
NORM

ALL ETHNIC GROUPS

PUNCTUATION

HISPANIC STUDENTS BLACK STUDENTS ' ANGLO AND OTHER STUDENTS

GRADE 2 GRADE 3 GRACE 3 GRADE 2 GRADE 3 GRADE.3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED mATCHED ALL MATCHED mATCHED ALL
1979-80 1980-81 1980-81 1979-80 1980-81 1980-81 1979-80 1980-81 1980-81 1979-80 1980-81 1980-81N TESTED 3775 1104 753 19183R0 0 75 TILE TILE TILE 90 TILE *TILE TILE- 82 TILE TILE TILE 82 TILE TILE TALE 94 TILEMEDIAN 50 TILE TILE TILE 74 IILE TILE TILE 62 TILE TILE TILE 57,11LE TILE TILE O5 TILE1ST 0 25 TILE TILE TILE 44 TILE TILE AILE 36 TILE TILE TILE 28 TILE TILE TILE 62 TILE

USAGE

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTSNORM .

GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRACE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRAnE 1
mATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1911081 198081 1979-40 1980-81 1940-81 1979-80 1980-81 1980-81 197980 1980-81 1980-81TESTED 3772 1105 751 19163RD Q 75 T1LE TILE TILE 77 TILE TILE TILE 66 TILE TILE TILE 60 TILE TILE TILE 85 TILEMEDIAN 50 TILE TILE TILE 60 TILE TILE TILE 43 TILE TILE TUE 37 TILE TILE TILE 74 TILE1ST Q 25 TILE TILE ZILE 33 ME TILE TILE 21 TILE TILE TILE 15 TILE TILE TILE 51 TILE

'74



ACHIEVEMENT PROFILE: ICWA TESTS CF BASIC SKILLS APRIL, 1981 GRADE: 3 SCHOOL: A.I.S.O.

WORK-STUDY TOTAL

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTSNORM
GRADE 2 GRADE 1 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRACE 2 GRADE 3 GRADE 3 GRACIE 2 GRADE 3 GRADE 3MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED - ALL1979-80 1980-81 1980-.81 1979-80 1990-81 1980-81 1979-.90 1990-81 1980-81 1979-80 1980-.81 1980-81

TESTED
3769 ' . 1103 748 1917

1R0 75 IILE TILE TILE 79 TILE TILE TILE 62 TILE TILE TILE 60 TILE TILE TILE 88 TILE
MEDIAN 50 TILE TILE TILE 54 TILE TILE TILE 39 TILE TILE TILE 36 TILE TILE TILE 71 TILE
1ST 0 25 TILE TILE TILE 27 TILE TILE TILE 22 TILE TILE TILE 19 TILE TILE TILE 45 TILE

VISUAL MATERIALS

NATIONAL ALL FTIgNIC GROUPS HISPANIC STUDENTS %LACK STUDENTS ANGLO ANO OTHER STUDENTSNGRM
GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE GRADE 3 GRADE 2 *RADE 3 GRADE 3MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL 'MATCHED MATCHED ALL1979-80 1980-81 1990...ta 1979-00 1990-81 1990-81 197S-80 1980-81 1980-81 1979..90 1980..81 1980..81

0 TESTED
3775 1106 750 1919

3R0 0 75 TILE TILE TILE 79 TILE TILE TILE 62 TILE TILE TILE 56 TILE TILE TILE 87 TILE
MEDIAN 51 TILE TILE TILE 53 TILE TILE TILE 39 TILE TILE TILE 36 TILE TILE TILE 70 TILE
1ST 0 25 TILE TILE TILE 28 TILE TILE , TILE 21 TILE TILE TILE 21 SILE TILE TILE 45 TILE

REFERENCE MATERIALS
NATIONAL ALL ETMNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANoLd AND OTHER STUDENTSNORM

GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRACE 3MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979-80 1980-51 1980-81 1979-80 1980..81 1980-81 .1979-80 1990-81 1980-81 1979..80 1980-81 .1980..81
TESTED

3770 1104 749 1917
3R0 0 75 TILE TILE TILE 78 TILE TILE TILE 65 TILE AILE TILE 59 TILE TILE TILE 97 TILE

mEDIAN 50 TILE TILE TILE 53 TILE TILE TILE 41 TILE TILE TILE 38 TILE TILE TILE 71 TILE
1ST 0 25 TILE TILE TILE 26 TILE TILE TILE 18 TILE TILE TILE 14 TILE TILE, TILE 41 TILE



ACHIEVEMENT PROFILE: IOWA TESTS GF BASIC SKILLS APRIL, 1981

MATH TOTAL

NATIONAL ALL ETHNIC GROUPS HISPANIC STUDENTS
NORM

A TESTED
3R0 0,
MEDIAN
1ST 0

GRADE: 3 SCHOOL: A.I.S.D.

75 TILE
50 TILE
25 TILE

GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980-81 1979-80 1980-81 1980-81

3116 3116 3769 936 936 1105
75 TILE la TILE 78 TILE 59 TILE 64 TILE 61 TILE
50 TILE 54 TILE 54 TILE 36 TILE 39 TILE 35 TILE
27 TILE. 27 TILE 23 TILE la TILE 16 TILE 16 TILE

MATH CONCEPTS

BLACK STUDENTS

GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979-80 1980-81 1980-81'

629 629 751
59 TILE 58 TILE 58 TILE
36 TILE 35 TILE 35 TILE
le TILE 13 TILE 13 TILE

ANGLO AND CTHER STUDENTS

GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1551 1551 1913
84 TILE 86 TILE 86 TILE
67 TILE 71 TILE 68.TILE
45 TILE 47 TILE 43 TILE

A TESTED'
3RD 0

MEDIAN
151 0

. TESTED
3RD 0
MEDIAN
157 Q

A TESTED
3R0

MEDIAN
1ST 0

NATIONAL
NORM

75 ZILE
50 TILE
25 TILE.

NATIONAL
NDRM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

ALL ETHNIC GROUPS

GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

3116 3116 3775
76 TILE 77 TILE 77 TILE
50 TILE 56 TILE 50 TILE
24 TILE . 26 TILE 26 TILE

ALL ETHNIC GROUPS

MATH PROBLEMS

HISPANIC STUDENTS

MATH COMPUTATION

HISPANIC STUDENTS

ALL ETHNIC GRDUPS HISPAKIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED AUL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL .

1979-80 1980-81 1980-81 1979-80 1980-81 1980-81 1979-80 1980-81 1280-et 1979-80 1980-8l 1980-81
3116 3116 3775 936 936 1107 629 629 752 1551 1551 1916

72 TILE 80 TILE 73 TILE 58 TILE 62 TILE 62 TILE 58 TILE 56 TILE 56.2ILE 82 TILE 84 TILE 84 TILE
54 TILE 56 TILE 50 TILE 34 TILE 40 TILE 40 TILE 38 TILE 33 TILE 33 TILE 68 TILE 61 TILE 67 TILE
30 TILE 26 TItE 23 TILE 12 TILE 17 TILE 17 TILE 15 TILE 17 TILE 12 TILE 42 TILE 50 TILE 43 TILE

BLACK' STUDENTS

GRADE 2 GRADE 3 GRADE 3 GRACE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 198081 1979-80 1980-81 1980-81

936 . .936 1107 629 629 752
60 TILE 62 TILE 62 TILE 60 TILE 56 TILE 56 TILE
43 TILE 40 TILE 40 TILE 43 TILE 34 TILE 34 TILE
la TILE 421 TILE 21 TILE 182ILE 21 TILE l5 TILE

BLACK.STUDENTS

ANGLO AND OTHER STUDENTS

GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1551 1551
87 TILE 89 TILE 89 TILE
66 TILE 71 TILE . 65 TILE
43 TILE 46 TILE 46 TILE

ANGLO AND OTHER STUDENTS

GRADE 2 GRADE.3 GRADE 3 GRADE 2 GRACE.3 GRADE 3 GRADE 2 GRADE 3 GRADE 3 GRADE 2 GRADE 3 GRADE 3
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980+81 1979-80 1980-81 1980-81 1911--80 1980-81 1980-81 1979-80 1980-81 1980-81
3116 3116 3775 936 936 1106 629 629 753 1551 1551 1916

80 TILE 82 TILE 79 TILE 16 TILE 71 TILE 67 TILE 59 TILE 62 TILE 62 TILE 86 TILE' al TILE 84 TILE
59 TILE 50 TILE 44 TILE 44 TILE 37 TILE 37 TILE 37 TILE 26 TILE 26 TILE 66 TILE 67 TILE 67 TILE
31 TILE 19 TILE 19 TILE 26 TILE 16 TILE 16 TILE 21 TILE 13 TILE 13 TILE 31 TILE 31 TILE 26-2ILE

r tit)



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS

N TESTED
3RD

MEDIAN
1ST 0

NATIONAL
NORM

75 VILE
50 ZILE
25 VILE

NATIONAL
4ORM

N TESTED
3RD Q 75 VILE

MEDIAN j 50 VILE
157 25 TILE

A TESTED
3RD 0

MEDIAN
IST Q

NATIONAL
NORM

75 VILE
50 VILE
25 VILE

ALL ETHNIC GROUPS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979-.80 1980-81 198D-81.
3386 3386 4006

77 IILE 82 VILE 8D VILE
55 TILE 54 ARE 54 VILE
30 VILE 25 -TILE 25 VILE

ALL ETHNIC GROUPS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979-80 1980..81 198D-81

3386 3306 4007
SO VILE 83 VILE. 83 VILE
59 VILE 56 VILE 56 VILE
32 TILE 32 VILE 30 VILE

ALL ETHNIC ;ROUT'S

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979..80 198D-81 1980-81
3386 3386 006

76 VILE 79 VILE 78 VILE
53 VILE 53. VILE 53.ZILE
29 VILE '25 VILE 25 TILE

APRIL; 1981

READING TOTAL

6HISPANIC STUDENTS

GRADE: 4 SCHOOL: A.I.S.D.

GRADE I
MATCHED
;979..80

914
55 VILE
35 VILE
IS VILE

GRADE 4
MATChED
1980..81

914
58 TILE
33 VILE
13 VILE

VOCABULARY

GRADE 4
ALL

1980..81
1050

54 VILE
31 VILE
12 VILE

HISPANIC STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979..80 1980..81 1980-81

914 414 1050
59 TILE 5$ TILE 58 VILE
35 VILE 37 VILE 35 VILE
16 VILE 19 VILE 17 VILE

READING COMPREHENSION

HISPANIC STUDENTS

GRADE 3
MATCHED
1979..80

914
56 VILE
37 VILE
19 VILE

GRADE 4
MATCHED
1980..81

914
55 VILE
33 VILE
14 VILE

GRADE 4
ALL

1980..81
1050

55 VILE
33 VILE
14 VILE

0LACK STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979..80 1980..81 1980-81

651 651 751
55 VILE 52 VILE 52 VILE
33 VILE 25 ZILE 25 VILE'
15 VILE 12 VILE 12 VILE

BLACK STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1c7S-80 1980..81 .1980-81

651 651 751
54 TILE 56'VILE 56 VILE
35 VILE 35. VILE 32 VILE
16 VILE 17 VILE 17 VILE

8C4CK STUDENTS

GRACE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979..80 1980..81 1980..81

651 651 751
56 VILE 53 VILE 53 VILE
32 TILE 29 VILE 29 VILE
16 TILE 11 VILE 11 VILE

ANGLO AND OTHER STUDENTS

GRADE 3 GRADE,4 GRADE 4
MATCHED MATCHED ALL
1979-80 1980..81 1980..81

1821 1821 2205
85 VILE 90 VILE 89 VILE
72 VILE 74 VILE 72 VILE
53 VILE 52 VILE 47 VILE

ANGLO AND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979..80 1980..81 1980-81

1821 182I 2206
86 VILE 90 CLE 88 VILE
75 VILE 72 VILE 72 VILE
54 VILE 51 TUE 51 TILE

ANGLO AND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979-80 198D-81 198D-.81

1821 1821 22D5
86 VILE 88 VILE 88 VILE
71 TILE 72 ZILE 7D VILE
48,VILE 50 VILE 45 ZILE



N.1

ACHIEVEMENT P OF1LE: IOWA TESTS OT BASIC SKILLS

TESTTO
3R0
MEDIAN
1ST 0

A TESTED
3Rp

MEDIAN
1ST 0,

A TESTED
3R0

MEDIAN
151 0

TESTED
3R0 0

MEDIAN
1ST 0

A TESTED
31t0 0

MEDIAN
1ST 0

NATIONAL
NUM

75 TILE
50 ZILE
.25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 RILE

NATIONAL
NORM

75 ZILE
50 TILE
25 RILE

NATIONAL
NORM

75 ZILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

All ETHNIC GROUPS

GRADE 3. GRADE 4 GRADE 4
MATCHED ,MATCHED All
1979-80 1980-81 1980-81

3386 3386 3983
83 TILE 84 TILE 83 OLE-
65 ZILE 64 tILE 62 TILE
41 TILE 3s ZILE 39 TILE

All ETHiflC GRouPS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1979-80 ,1980-81 1980-81

3386- 3386 4004
79 TILE 79 ZILE 79 ZILE
65 TILE 62 ZILE 62 TILE
35 ZILE 35 TILE 33 TILE

All ETHNIC GROUPS'

GRADE 3 GRADE% GRACE 4
MATCHED MATCHED All
1979-80 I980-11t 1980-81

3383 3386 4004.
81 'ARE 80 RILE 77 TILE
'59 TILE . 57 TILE 57 TILE
33 TILE 30 TILE 30 TILE

ALL ETHNIC GROUPS

APRIL, 1981 GRADE: 4 SCHOLL: A.I.S.D.

LANGUAGE TOTAL

HISPANIC STUDENTS SLACK STUDENTS

GRADE 3
MATCHED
1979.40

914

GRADE 4
MATCHED
1980-81

914

GRADE 4
ALL

1980.41
1042

GRADE 3
MATCHED
ISIS-80

651

GRADE 4
MATCHED
1980-81

651

GRADE 4
ALL

1980-81
746

70 TILE 68 TILE '68 21LE 70 21LE 66 ZILE 66 TILE
46 TILE 49 TILE 49 TILE 46 TILE 46 21LE 44 21LE
24 TILE 27 TILE 26 21LE. 21 TILE 26 TILE! 25 TILE

SPELLING

.HISPANIC STUDENTS

GRADE 3 GRADE 4 GRADE,4
MATCHED MATCHED All'
1979-80 l980-81 1980-81

BLACK STUDENTS

GRACE 3 GRADE 4 GRADE 4
MATCHED kATCHED ALL
1979-80 1980-81 1980.41

914 914 1051' 651 651 750
69 TILE 72 TILE 72 TILE 74 TILE 72 TILE 72 TILE
44 TILE 47 TILE 42 ZILE 54 TILE 51AILE 47 ZILE
25 TILE 23 TILE 21 TILE 25 TILE 27 TILE 25 ZILE

CAPITALIZATION

HISPANIC STUDENTS BLACK STUDENTS

ANGLOVAND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE'',
MATCHED MATCHED, . ALL
1979-80 1980-81 1980-81

1821 1871 2195
90 ZILE 91 ZILE 90 ZILE
78 TILE 76 TILE 74 ZILE
59 ZILE 55 TILE 53 TILE

ANGLO AND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED All
1979-80 1980-81, 1980-81
ten 1821 2203

84 TILE 86 ZILE 85 TILE
74 TILE 72 TILE 72 TILE
54 TILE 47 TILE 47 ZILE

tNGLO AND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE 4 GRACE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED All MATCHED MATCHED All MATCHED MATCHED All
1979-410 1980-81 1980-81 1.175-80 1980-81. 1980-81 1979-80 1980-81 1980-81

914 914 1052 649 651 748 1820 1821 2204
70 ZILE 66 TILE 66 TILE 70 TILE 66 TILE 66 TILE 89 ZILE 88 TILE 88 TILE
41 TILE 46 TILE 46 THE 47 ZILE 39 TILE 39 TILE 70 TILE 71 ZILE 68 ZILE
23 TILE 22 TILE 20 TILE ta 1ILE 20 TILE 20 ZILE 47 TILE 46 TILE 46 TILE

PUNCTUATION

HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4 GRACE 3 GRADE. 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED All NATCHED MATCHED ALL MATCHED MATCHED All MATCHED MATCHED ALL
1979-80 1980-81 1980-41 1979-80 1980-81 umlomet 197s-so t9eo-e1 19s0e1 1979-80 1980-81 l980-81

338', 3386 3997 914 914 1048 649 651 750 1820 1821 2199
90 TILE 90 RILE 87 ZILE 82 A1LE 78 TILE 78 TILE 79 TJLE- 73 ZILE -73 TILE 94' ZILE 95.X1LE 93 ZILE
74 TILE 73 TILE 71 TILE fi2 ZILE 62 TILE 62 TILE_ 52 TILE 56 TILE 51 itLE 85 TILE 82'2ILE 82 TILE
44 TILE 47 ZILE 47 TILE 28 TILE 38 ZILE 34 TILE 21 TILE 34 TUE 34 TILE 62 A1LE 62 TILE 60 TILE

ALL ETHNIC GROUPS

GRADE 3 GRADE'', GRADE 4
MATCHED MATCHED ALL
1979-80 1980-81 l980-11I

3383 3386, 3995
77 TILE 80 TILE 80 TILE
60 TILE 60 %ILE 56 TILE
33 TILE 36 TILE 34 ZILE

USAGE

HISPANIC STUDENTS 8LACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 3 GRADE 4 .GRADE 4 GRADE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRAOE 4
MATCHED MATCHED ALL mATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980.41 1S7S-80 1980-81 1980-81 1979-80 1980-81 1980-81

914 914 1047 649 651 746 1820. 1821 2199
60 TILE 61 TILE 61 ZILE 63 TILE 56 TILE 56 TILE 1I5 TILE 90 ZILE 90 TILE
43 TILE 42 TILE 42 TILE 32 ARE 39 ZILE 36 TILE 74 TILE 75 TILE 75 TILE
21 21LE 22 ZILE 1 8 TILE 15 TILE 1 8 111.cf 18 TILE 51 TILE 56 TILE 53 TILE



ACHIEVEMENT PROFILE: IOWA TESTS Of BASIC SKILLS

0 TESTED
3RD 0
MEDIAN
1ST 0

I LESTED
3RD 0

MEDIAN
1ST Q

TESTED
3R0 0

MEDIAN
151 0

NATIONAL
NORM

75 TILE
50 IILE
115 TILE

NATIONAL
NORM

75 ZILE
50 IILE
25 TILE

NATIONAL
NORM

75 IILE
50 IILE
25 IILE

ALL ETHNIC GROUPS

APRIL, 1581

WORKSTUDV TOTAL

HISPANIC STUDENTS

GRADE: 4 SCHCCL: A.I.S.O.

; BLACK STUDENTS ANGLO AND OTHER STUDENTS
GRADE 3 GRADE 4 GRADE,4 GRADE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4 6RADE i GRADE 4 GRADE 4MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979-80 '1980-81 1980.41 19/9.80 1980.41I 1980.81 1975.40 1980,81 198081 1979..80 1980..81 1980.413386 3386 3994 914 914 1045 651 651 750 1821 1821 219980 ZILE el ZILE el IRE 62 TILE 63 IILE 63 IILE 57 IILE 56 IRE 54 IILE 88 IILE 90 IILE 89 TILE51 IILE 58 II1E 58 TILE 42 TILE 41 TILE AI IILE 36 TILE 31 TILE 31 TILE 73 IILE 75 ZILE 73 TILE30 ZILE 4 IIIE ,28 TILE 19 TILE 20 ZILE 20 IILE I? IILE 16 TILE' 14 IRE 51 TILE 51 TILE 51 TILE

ALL ETHNIC GROUPS

VISUAL MATERIALS

_HISPANIC STUDENTS BLACK STUDENTS

GRADE 3 GRACE 4 GRADE 4 GRADE 3 GRADE 4 GRADE A GRADE 3 GRADE 4 GRADE 4MATCHED MATCHED ALL- MATCHED MATCHED ALL MATCHED MATCHED ALL1979-80 1980..81 1980...8I 1979-80 1980.81 1980..81 1575-80 1980.41 1980,813383 3386 3998 914 914 1048 649 651 75079 IILE 81 IILE 81 IILE 62 TILE 60 IILE 60 IILE 53 TILE 48 IILE 48 IILE'56 IILE 55 TILE ,55 IILE 39 IILE 38 TILE 38 IILE 33 TILE 32 IILE 32 TILE33 ZILE 32 IILE 30 IILE 21 IILE 20 IILE 18 IILE '41 TILE I? ZILE 17 TILE

ANGLO ANO OTHER STUDENTS

GRADE 3 GRADE 4
G1MATCHED MATCHED I'1-21! 4

1979..80 1980..81 1980-81
11820 821

87 TILE 90 IILE 892TE.
70 ZILE- 71 TILE 7I TILE
48 IILE 53 TILE 48 IILE

REFERENCE MATERIALS

ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS
,

GRADE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4 GRADE 3 GRADE 4 GRADE 4MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979..80 1980..81 1980-41 1979..80 1980-81 1980-81 1919..80 1980..81 1980..81 1979..80 1980..81 1980-813383 3386 3994 914 914 1045 649 651 750 1820 1821 219582 IILE 82 IILE 80 TILE 65 IILE 63 TILE 63 IILE 59 IILE 61 ZILE 64 IILE 87 TILE 89 IILE 89 IILE56 IILE 55 IILE 55 IILE 41 IILE 40 ZILE 37 IILE 38 TILE 35 ZILE 35 TILE 71 TILE 74 TILE 72 TILE29 IILE 27 TILE 27 TILE le TILE 19 ZILE 18 IILE 18 2ILE 14 ZILE 12 IILE 47 TILE 50 TILE 45 IILE

v.)



o

ACHIEVFMENT PROFILE:

NATIONAL I

IOWA TTSTS OT IIASTC-SKILLS

ALL ETHNIC GROUPS

APRIL, 1981 GRADE:

MATH TOTAL

HISPANIC STUDENTS

4 SCHCOL: A.I.S.D.

BLACK STUDENTS AI ANGLO AND OTHER STUDENTS
NORM I 11

GRADE 3
MATCHED

GRADE.:4 GRADE 4
MATCHED% ALL

GRADE 3,
MATCHED

GRADE 4
MATCHED

GRADE 4
ALL

GRACE 3
MATCHED

GRADE 4
MATCHED

GRADE 4 1

ALL I

GRADE 3
MATCHED

GRADE 4
MATCHED

GRADE 4
ALL

1579.40 198081 1980.41 191980 1980.41 1980.41 111980 19808I 198081 1 1919110 1980..81 1980.11
I TESTED 3386 3386 3993 914 914 1047 151 651 149 1 1821 1821 2197

3RD 0 75' %ILE I 78 %ILE 80 %ILE 71 %ILE 60 %ILE 57 TILE 60 %ILE 54 %ILE 54 %ILE 54 TILE t 86 %ILE 88 %ILE 86 TILE
MEDIAN 50 TILE I 54 %ILE 54 %ILE 54 TILE 39 %ILE 38 %ILE 38 %ILE 31 1ILE 31 %ILE 31 TILE t 71 TILE 69 %ILE 69 %ILE
1ST 0 25 %ILE I 27 %ILE 28 TILE 27 %ILE 20 %ILE 16 %ILE 13 TILE 13 1ILE 11 TILE 11 %ILE I 474ILE 4? TILE 44 %ILE

I TESTED
3RD 0

.NEDIAN
1ST 0

fESTED
13RD 0
MEDIAN
1ST 4

NATIONAL
NORM

75 TILE
50 AILE
25 IILE

NAFIONAL
TRORM

15 %ILE
50 IILE
25 %ILE

!NATIONAL
i NORM

, I

TESTED
IRO

MEDIAN
1ST o

' 15 IRA
50 %ILE
25 TILE

.ALL, ETHNIC GROUPS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
197980 1980.41 198081

3386 3386 3998
80 %ILE 78.TTLE 78 TILE
56 1ILE 57 %ILE 52 %ILE
26 %ILE 26.1ILE 26 TILE

ALL ETHNIC GROUPS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED' ALL
197980 1980.41 1980.41

3386 3386 3996
77 %ILE 80 1ILE 80 T1LE
56 TILE 53 TILE 53 %ILE
26 %ILE 29 1I1F 24 TILE

ALL ETHNIC GROUPS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
.151180 1980-81 198081

3386 3386 399?
82 TILE 81 %ILE 78 TUE
50 TILE 49 TILE 49 TILE
22 TILE 25 TILE 25 IILE

4

MATH CONCEPTS

HISPANIC STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1919.40 '1980.11 1980..81

914 .914 1049
62 %ILE 5? %ILE 57 %ILE
33 %ILE 35 %ILE 35 %ILE
I? %ILE 14 %ILE 14 TILE

MATH PRCOLEMS

HISPANIC STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
1119.40 198081 1980..81

914 414 1048
62 TILE 55 %ILE 55 TILE
40 %ILE 36 TILE 33 TILE
21 %ILE 18 TILE .18 TILE

MATH COMPUTATION

HISPANIC STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHEC MATCHED ALL
19/9..80 1980.41 1980..81

914 914 1050
6? TILE 64 TILE 64 SILE
37 %ILE 36 1ILE 36 TILE
16 %ILE 14 1ILE 14 %ILE

BLACK STUDENTS C ANGLO AND OTHER STUDENTS
I

GRADE 3 GRADE 4 GRADE 4 ,1GRADE 1 GRADE 4 GRADE 4
MATCHED MATCHED ALL !MATCHED MATCHED ALL
1975.40 198081 198081 '191940 1980.41 1980.41

651 651 150 \ 1821 1821 2199
56 %ILE 52 TILE 5? TILE 44 %ILE 85 TILE 85 %ILE,
33 1ILE 29 %ILE 29 TILE 6? %ILE 67 %ILE 67 TILE
I? 11LE 10 TILE 10 %ILE 50 %ILE 46 %ILE 46 11LE

BLACK STUDENTS 1 ANGLO AND OTHER STUDENTS
1 ,

GRADE 3 GRADE 4 GRADE 4 1 GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL : M TCHED MATCHED ALL
117580 198081 198081 I 1,1980 198081 1950.41

151 651 150 I 1821 1821 2198
56 1ILE 53 %ILE 53 TILE I. 841 %ILE 90 TILE 8? %ILE
34 %ILE 29 TILE 29 TILE I 11 TILE 6? TILE 67 me
15 1ILE 12 %ILE 12 TILE I 46 TILE. 44 %ILE 44 TILE

BLACK STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCHED ALL
117980 1980.41 1980E1

651 651 149
62 %ILE 64 TILE 64 TILE
31 1ILE 32 TILE 32 %ILE
13 %ILE 12 TILE 10 %ILE

AMU:1'4ND OTHER STUDENTS

GRADE 3 GRADE 4 GRADE 4
MATCHED MATCUED %1.1

1979110 198081 1980.41
1821 1821. 4198

87 TILE SS !ILE 86 OLE
71 TILE 611 ME- 68 %ILE
37 TILE 32 111LE 32 TILE



ACHIEVEMENT PROEILE:

TESTED
3RD Q
MEDIAN
151 0

TESTED
3R0

MEDIAN
1ST 0

TESTED
3R0 0

MEDIAN
1ST 0

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

IOWA TESTS OF BASIC SKLLLS APRIL. 1981

READING TOTAL

ALL ETHNIC GROUPS HISPANIC STUDENTS

0

GRADE: 5 SCHOOL: A.I.S.D.

GRADE 4 GRAOE 5 GRAOE 5
MATCHED MATCHEO ALL
197980 1980..81 1980.'81

3238 3238 3808
83 TILE 86 TILE 54 TILE
58 TILE 61 TILE 59 TILE
25 TILE 27 TILE 27 TILE

ALL FTHNIC GROUPS

GRAOE 4 GRAOE 5 GRAOE 5
MATCHED MATCHED ALL
1979..80 1880..81 198081

823 823 933
60 TILE 63 111LE 61 TILE
33 TILE 37 %ILE 35 TILE
13 TILE 14 111LE 12 TILE

VOCABULARY

HISPANIC STUDENTS

BLACK STUDENTS

GRAOE 4 GRADE 5 GRAOE 5
MATCHEU MATCHED ALL
1979..80 198081 198081

566 566 647
47 TILE 51 TILE 51 TILE
25 TILE 27 TILE 25 TILE
11 TILE 11 TILE 11 TILE

BLACK STUOENTS

ANGLO ANO OTHER STUDENTS

GRADE 4 GRAOE '5 GRAOE 5
MATCHED MATCHED ALL
1979..80 1980...81 1980..81

1849 1849 2228
90 TILE 93 TILE 92 TILE
76 TILE 78 TILE 75 TILE
52 TILE 571ILE 51 TILE

ANGLO ANO OIHER STUDENIS
GRAOE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5 GRACE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5MATCHED PATCHED ALL MATCHEO MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979..80 1980..81 1980..81 1979..80 1980..81 198041 1979410 198081 198081 1979.80 1980.11 1980-813238 3238 3809 623 , 123 934 566 566 647 1849 1849 222883 TILE 84 TILE 83 TILE 58 TILE 59 TILE 57 TILE 51 TILE 52 TILE 52 TILE 92 TILE 91 TILE 91 TILE58 TILE 59 TILE 59 TILE 37 TILE 37 TILE 37 TILE 32 TILE 33 TILE 33 TILE 77 TILE 78 TILE 74 TILE32 TILE 33 TILE 31 TILE 19 TILE 19 TILE 17 TILE 19 TILE 17 TILE 16 TILE 54 TILE 57 TILE 55 TILE

ALLJTHNIC GROUPS

READING COMPREHENSION

HISPANIC STUOENTS OLACK STUDENTS ANGLO ANO OTHER STUOENTS
GRAOE 4 GRAOE 5 GRAOE 5 GRAOE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5 GRAOE 4 GRADE 5 GRAOE 5MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979..80 1980..81 1980..81 197980 1980..81 198081 1979..80 198081 1980..81 197980 1940.011 1980.0913238 3238 3809 823 823 934 566 566 647 1849 r 1849 222882 TILE 83 TILE 83 TILE 60 TILE 62 TILE 62 TILE 45 TILE 49 TILE 49 %ILE 90 TILE 92 TILE. 91 TILE55 TILE 60 TILE 58 TILE 33 TILE 41 TILE 37 TtLE 25 TILE 29 TILE 27 TILE 74 TILE 17 TILE 73 TILE25 TILE 29 TILE 29 TILE 15 TILE 15 TILE 15 TILE 11 TILE II TILE II.XILE 50 TILE 56 TILE 49 TILE



ACHIEVEMENT PROFILE: IOWA TESTs OF BASIC SKILLS APRIL, 1981 GRADE: 5

TESTED
1RD CI

'MEDIAN
ISE 0

4 TESTED
3RD 0

MEDIAN
151 CI

A TESTED
3RD 0

MEDIAN
151.0

4 TESTED
3RD CI
MEDIAN
1ST 0

TESTED
3R0

MEDIAN
1ST 0

/NATIONAL
I NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 !ILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

ALL ETHNIC GROUPS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1579..80 1980-81 1980=81

3238 3238 3794
861ICE 87 TILE 86 ITU
62 TILE 67 TILE 65 TILE
35 TILE 40 TILE 38 AILE

ALL ETHNIC GROUPS

GRADED4 GRADE .5 GRADE 5
MATCHED MATCHED ALL
1979..80 1980..81 1980-81

3238. 3238 3809
82 TILE 85 ILLE 85 TILE
62 TILE 61 Tat 61 TILE
33 TILE 38 TILE 34 TILE

ALL ETHNIC GROUPS

GRADE 4 GRADE 5 'GRADE 5
MATCHED MATCHED ALL
1979..80 1980..81 198081

3238 3238 3807
80 TUE .81 TILE, 81 TILE
53 TILE 58 TILE 55 TILE
26 TILE 30 TILE 30 TILE

ALL ETHNIC GROUPS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 1980..81 1980..81

3238 3238 3807
89 TILE 92 TILE 90 TILE
68 TILE 74 TILE 74 TILE

,38 TILE 44 TILE 44.IILE

.* ALL ETHNIC GROUPS

GRADe 4 GRADE 5' GRADE 5
MATCHED MATCHED ALL
1979-80 1V80.81 1980..81

3238 3238 3806
84 TILE 85 IILE 83 TILE
61 TILE 64 VILE 61 TILE
34,TILE 36 TILE 35 4ILE

LANGUAGE TOTAL

HISPANIC STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED PATCHED ALL
197980 1980..81 1980..81

823 823 926
66 TICE 72 TILE 69 TILE
44 TILE 48 TILE 46 TILE
22.TILE 26 VILE 24 TILE

SPELLING

HISPANIC STUDENT/S

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979,.80 1980..81 1980...81

823 823 934
72 TELE 73 TILE 73 TILE
42 TILE 46 TILE 46 TILE
21 TILE 24 TILE 24 TILE

CAPITAL IZAT ION

HISPANIC STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 1580..81 198081

823 823 933
62 TILE 66 ;ILE 6? TILE
39 TILE 41 TILE 38 TILE
18 TILE 21 AIkE 19 TILE

PUNCTUATION

HISPANIC STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 1960.81 1980..81

823 823 931
73 TILE 75 TILE 79 TILE
49 TILE ,55 TILE 55 TILE
30 TILE 31 TILE 30 TILE

USAGE

HISPANIC STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1975..80 1580..81 1980..81

823 823 929
61 TILE 64 TILE 61 TILE
39 TILE 43 TILE 43 TILE
22 TILE 24 TILE 24 TILE

SCHOOL: A.I.S.D.

BLACK STUDENTS'

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 1980..81 196061

566 566 644
60 TILE 67 TILE 65 TILE
37 TILE .40 TILE. 40 TILE
16 TILE 21 TILE 19 61LE

MLACK STUDENTS

ANG1.0 AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 198081 1980-81

1849 1849 2224.
92 TILE 94 TILE 92 TILE
76 TILE 80 !ILE- 79 TILE
53 TILE 59 TILE 55 TILE

ANGLO AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL MATCHED MATCHED ALL
1975..80' 1980..81 1980..81 1979..80 198081 1980..31

566 566. 647 1849 1849 2228
72 TILE 73 TILE 73 TILE 88 TILE 87 TILE 87 TILE
42 TILE 46 TILE 46 TILE 72 TILE 73 TILE 68 TILE
24 TILE 24 TILE 24 TILE 47 TILE 50 TILE 46 TILE

BLACK STUDENTS

GRADE 4 GRADE,577GRADE 5
MATCHED MATCHED . ALL.
1975,.80 '1980,.81 1980..81

566 566 646
57 TILE 60 TILE 56 TILE
35 TILE 36 TILE 36 TILE
13 TILE 16' TILE 16 TILE

4.

BLACK STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1975..80 1980..81 1980..81 ,

566 566 648
68 TILE 74 TILE 74 TILE
42 fILE 50 TILE 48 TILE
22 TILE 26 TILE 23 ME

BLACK STUDENTS

ANGLO AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 1949..81 1980..81

1849 r849 2228
85 TILE 91 TILE 88 TILE
68 TILE 73 TILE 72 TILE'
41 TILE 47 TILE 41 TILE

ANGLO AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979..80 1.98081

1849 1849 2228
95 TILE 96 TILE 95 TILE
82 TILE 87 TILE 63 TILE
56 TILE 64 TILE 59 TILE

ANGLO AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL MATCHED MATCHED ALL
1975..80 1900..81 1980...81 1979..80 1980..81 1980-81

0566 566 649 1849 1849 2228
53 TILE 59 TILE 55 TILE 93 TILE 93 TILE 91 TILE
34 TILE 36 TILE 35 TILI 76 TILE 79 TILE 74 TILE
13 TILE 17 TILE 16 TILE 56 TILE 60 TILE 55 TILE



ACHIEVEMENT PROFILE:

0 TESTED
3R0 Q

MEDIAN
1ST

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

IOWA TESTS OF BASIC SKILLS APRIL. 1981

IORKSTUCY TOTAL

ALL ETHNIC GROUPS HISPANIC STUDENTS

GRADE: 5 SCHOOL: A.I.S.D.

BLACK STUDENTS ANGLO AND OTHER STUDENTS-
GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5MATCHED MATCHED ALL MATCHED MATCHED ALL . MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 I980.11 1979..80 1980-81 1980..81 1979..80 1980-81 1980-81 1979-.80 1980-81 158081
3238 3238 3806 823 623 930 566 566 649 1849 1849 2227

85 TILE 87 TILE 85 2ILE 63.1ILE- 6$,T1LE 66 11LE, 54 1ILE 57 TILE 57 TILE 92 TILE 93 21LE 92 TILE
SA 2ILE 64 TILE 62 2ILE 43 TILE 44 TILE 44 TILE, 31 1ILE 35.1ILE 33 21LE 75 2ILE 79 TILE 77 RILE
II 2ILE 35 TILE 35,2ILE 22 21LE 20 TILE 20 2ILE 14 TILE 13 TILE tt TILE SI TILE 57 1I1E 53 TILE

ALL ETHNIL-GROUPS

VISUAL MATERIALS

HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS
GRADE 4
MATCHED
1979-80

GRADE 5
PATCHED
1980-81

GRADE 5
ALL

1980.11

GRADE 4°
-MATCHED
1979.450

GRADE 5
MATCHED
1980-81

GRADE 5
ALL

1920-81

GRADE 4
MATCHED
1979-80

GRADE 5
MATCHED
1980-21

GRADE S
ALL

1980-81

GRADE 4
MATCHED
197 0

GRADE 5 GRADE S
MATCHED ALL
1980..81 1920-81

1-4
0 TESTED 3238 3238 3806 $23 623 930 566 566 649 849 1249 2227

1R0 0 75 TILE 81 21LE 84'211E 83 TILE 60 TILE 63 21LE 63 TILE 48 TILE 54 21LE 54 RILE 90 TILE 91 TILE 90 TILE
MEDIAN 5( TILE 55 2ILE 63 TILE 58 2ILE 38 TILE- 41 TILE At TILE 28 2ILE 32 TILE 32 11,LE 73 2ILE .78 1ILE. 75 TILE

1

1ST 0 25 TILE 32 21LE 32 TILE 32 TILE 20 2ILE 21 2ILE 18 2ILE 13 TILE 15 TILE 14 2ILE 50 TILE 54 TILE SO TILE
.4.1p

REFERENCE MATERIALS
NATIONAL
NORM

ALL

GRADE 4
.MATCHED
1979..80

ETHNIC GROUPS

GRADE.5- GRADE-5
MATCHED, ALL
1980-81 1980-e1

HIS,RANIC STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979-80 1980..81 1980-81

BLACK STUDENTS

GRADE 4 GRADE 5 GRA0E5
MATCHED MATCHEI1 AU
1979-80 1980-.81 1980-81

ANGLO AND OTHER

GRADE 4 GRADE 5
,MATCHED MATCHED
1979-80, 198081

STUDENTS,

GRADE S
ALL

198081
0 TESTED 3238 3238 3807 823 123 930 566 566 649 1649 1849 2228

3R0 Q 75 TILE 83 TILE 86 2ILE 85 2ILE 62 2ILE 69 TILE 69 RILE 55 TILE 60 11LE 60 TILE 91 2ILE 94 1ILE 92 TILE
MEDIAN 50 2ILE 61 2ILE 62 TILE 62 TILE 42 TILE 47 2ILE 47 TILE 35 2ILE 36 TILE 36 TILE 74 TILE 78 &ILE 75 TILE
1ST 0 25 11LE 30 TILE 34 TILE 32 21LE 20 2ILE 22 2ILE 19 TILE 14 RILE 14 TILE 14 TILE 46 TILE 54\TILE 49 TILE

13



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SPILIS APRIL, 1981 GRADE: 5

TESTED
3R0 Q

MEDIAN
1ST Q

TESTED
3R0 Q

MEDIAN
1ST Q

TESTED
3R0 Q

MEDIAN
1ST Q

TESTED
3R0 Q

MEDIAN
1ST Q

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE'

ALL ETHNIC GROUPS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

3238 3238 3797
82 TILE 84 TILE 82 TILE
57 TILE 58 TILE 55 TILE
28 TILE 31 TILE 31 TILE

ALL ETHNIC GROUPS

MATH TOTAL

HISPANIC STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

823 823 .926
60 TILE 60 TILE 60 TILE
41 TILE 39-TILE 39 TILE-
19 TILE 16 TILE 16 TILE

MATTI CONCEPTS

HISPANIC STUDENTS

scuneL: A.I.s.n.

BLACK STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
979-80 1980-81 1980-81

566 566 648
50 TILES 53 TILE 53 TILE
28 TILE 31 TILE 31 TILE
11 TILE 9 TILE 9 TILE

BLACK STUDENTS

GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5 GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
079-80 1980-81 1980-8T 1979-80 1980-81 1980-81 1979.40 1980-81 1980-81
,3238 3238 3798 823 823 - 926 5.66 566 649

82 TILE 82 TILE 82 TILE 62 TILE 58 TILE 58 TILE 52 TILE 49 TILE 49 TILE
57 TILE 58 TILE 56 TILE 35 TILE 36 TILE 36 ME 29 TILE 31 TILE 26 TILE
29 TILE 31 TILE 31 TILE 17 TILE 18 TILE 18 TILE 12 TILE II TILE II TILE

MATH PROBLEMS

ALL ETHNIC GROUPS I HISPANIC STUDENTS

GRADE 4 GRADE, 5 GRADE 5
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

3238 3238 379,7

84 TILE 83 TILE 83 TILE
55TILE 58 TILE 58 IRE
29 TILE 29 TILE 29 TILE

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

823 823 926
61 TILE 60 TILE 58 tILE
36 TILE 38 TILE 38 TILE
18 TILE 17 !ILE 17 TILE

MATH COMPUTATION

ALL ETHNIC GROUPS I HISPANIC STUDENTS

GRADE 4 'GRADE 5 GRADE 5 I GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL I MATCHED MATCHED ALL
1979.40 1980..81 1980-81 1979-80 1980-11 1980.41

323,1 3238 3801 ! 823 ..123 928
86 TILE -88 TILE 86 TILE I 72 TILE 70 TILE 70 TILE
59 TILE 60 TILE 56 TILE I 40 TILE 41 TILE 38 TILE
25 TILE 28 TILE 25 TILE I 16 TILE 18 TILI 16 TILE

!SLACK STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979.40 1980-81 1980-81

566 566 648
47 TILE 47 TILE 47 TILE
29 TILE 29 TILE 25 TILE
12 TILE 14 TILE 14 TILE

BLACK STUDENTS

ANGLO AND OTHER STUDENTS

GRAM 4 GRADE 5. GRADE 5
MATCHED MATCHED ILL
1979-80 1980-81 1980-81
1849 1849 2223

90 TILE 92 TILE 91 TILE
74 TILE ,S TILE 73 TILE
50 TILE 50 TILE. 48 TILE

ANGLO AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE s
MATCHED MATCHED ALL
1979-80. 1980-81 1980-8I
1849 1849 2223

88 TILE 90 TILE 90 TILE
71 TILE 75 TILE 71 TILE
52 TILE 53 TILE 49 TILE

ANGLO AND OTHER STUDENTS

GRADE 4 GRADE 5 GRADE 5
MATCHED MATCHED ALL
1979-80 1980-81 1981-81

181.9 1849 2223
91 TILL 91 TILE' 90 TILE
72 TILE 72 TILE 72 TILE
47 TILE 47 TILE 47.TILE

ANGC0 ANO OTHER STUDENTS

GRADE 4 GRADE ,5 GRADE 5 GRADE 4 GRADE-5 GRADE S
MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980.41 1979-80 1980-81 1980-81

566 56e, 449 1949 1849 , 2224

64 TILE 67 TILE 67 TILE 90 TILE 96 VILE 93 VILE
3211LE 31 TILE 31 TILE 75 TILE 73 TILE T3 TILE
12 TILE 12 TILE 12. TILE 40 TILE 44 TILE 41 TILE



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS

TESTED
SRD Q

MEDIAN
1ST CI

c

TESTED
3RD

MEDIAN
1ST

TESTED
3RD

MEDIAN
1ST

NATIONAL
NORM

75 XILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

ALL ETHNIC GRDUPS

APRIL, 1981

READING TOTAL

HISPANIC STUDENTS

GRADE: 6 SCHCOL: A.I.S.D.

GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6
MATCHED PATCHEO ALL MATCHED PATCHED ALL
1979-80 1980-81 1980-81 1979..80 1980+81 1980-81

3095 3055 3556 776 776 884
81 TILE 82 TILE 81 TILE 53 TILE 59 XILE 57 TILE57 UTE 59 TILE 57 %ICE 13 TILE 32 XILE 32 TILE
25 TILE 28 TILE 27 TILE 14 TILE 14 TILE 13 TILE

ALL ETHNIC GFDOPS

GRADE 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL
1979+80 1980-81 140..81

3095 3095 3558
81 TILE 82 TILE 82 TILE
57 TILE 56 XILE 56 TILE
31 %ILE 32 TILE 29 TILE

ALL ETHNIC GROUPS

VOCABULARY

HISPANIC 5TUDENTS

GRADE 5 GRADE 6 GRADE 6
MATCHED PATCHED ALL
1979..80 1980-11 1980-81

779 - 779 884
55 TILE 54 TILE .54 TILE
37 TILE 35 TILE 34 TILE-
1711LE 16 TILE 16 TILE

READING COMPREHENSION

HISPANIC STUDENTS

PLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 5 GRADE 6 GRADE 6 G0TDE 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL MA.CUED MATCHED ALL
1975-60 1980..81 1980-81 1979-80 1981,-81 198081 ,

539 539 608 1777 1777 2066
49 XILE 50 TILE 50 XILE 90 TILE 91 TILE 90 XILE
27 XILE 28 TILE 28 TILE 74 TILE 76 TILE 74 TILE
12 TILE 12 TILE 12 TILE 49 XILE 52 TILE 50 TILE

RLACK STUDENTS

GRACE 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL
1975-80 19808I 1980-61

539 539 608
50 TILE 50 TILE 49 TILE
33 TILE 30 TILE 30 TILE
14 TILE 16 TILE 016 RILE

BLACK STUDENTS

ANGLO AND OTHER STUDENTS

GRAD& 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1777 1777 2066
90 TILE 91 TILE 91 VILE
74 X1LE 72 TILE 72 TILE
52 TILE 54 TILE 50 TILE

ANGLO AND OTHER STUDENTS
GRADE 5 GRADE 6 GR0DE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED PATCHED ALL1979+80 1980-81 1980..81 1979..80 1980-81 1980-81 147580 198081 1980..81 1979.80 198081 1980-813095 3095 3559 779 779 884 539 539 609 1777 larT 206678 TILE 82 TILE 82 TILE 58 XILE 60 TILE 6D XILE 49 TILE 54 TILE 54 TILE 89 TILE 91 TILE 89 TILE56 TILE 58 TILE 58 ME 35 IRE 36 TILE 36 TILE 29 TILE 30 TILE 30 TILE 71 RILE 74 TILE 72 RILE-2.7 RILE 30 8ILE 30 BILE imittl. 18 TILE 18 TILE II TILE 14 TILE 15 TILE 47 XILE 50 XILE 48 XILE

,.

9 3

Co0



ACHIEVEMENT PPOFILE: IOWA TESTS OF BASIC SKILLS

TESTED
3RD Q

MEDIAN
IST Q

0,TESTE0
3RD 0
MEDIAN
1ST CI

TESTED
3R0

MEDIAN
1ST Q

TESTED
3110

MEDIAN
151

TESTED
3110

MEDIAN
IST 0

NATIONAL I ALL ETHNI( GROUPS
NORM I

1 GRADE 5 GRADE 6 GRADE 6
i 144,TEHED MATCHED ALL

1979..80 1980-81 1980.-81
3095 3095 3541

75 ZILE I 83 ZILE 85 ZILE 84 ZILE
50 ZILE 59 ZILE 61 ZILE 61 ZILE
25 tILE I 34 ZILE 38 ZILE 36 ZILE

NATIONAL
NORM

75 ZILE
SO ZILE
25 ZILE

NATIONAL
NORM

75 ZILE
SO ZILE
25 ZILE

NATIONAL
NORM

75 tILE
SO ZILE
25 ZILE

NATIONAL
NORM

75 ZILE
50 ZILE
25 ZILE.

ALL ETHNIC GROTS

GRADE 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL .

1979-80 1980-81 1980..81
3D95 3095 3554

81 ZILE 80 ZILE 80 ZILE
61 ZILE 60 ZILE 58 ZILE
32 ZILE 35 ZILE- 34 ZILE

ALL ETHNIC GROUPS

GRADE 5 GRADE 6 GRADE 6
MATCHED MATCHEC ALL
1979-40 1980-81 19110..81

3094 '3095 3556
77 III!E 80 ZILE 80 ZILE
47 ZILE 99 ZILE 59ZILE
24 t1LE 28 YALE 28 ZILE

ALL ETHNIC GROUPS

GPADE 5 GRACE 6 GRADE 6
MATCHED MATCHED -ALL
1979-80 1980-81 1980..81.
3094 3055 3559

87 ZILE 85 %ALE 86 TILE
64 tILE 68 TILE 65 1ILE
40 ZILE 43 TILE 41 ZILE

ALL ETDNTC GROUPS

APRIL, 1981

LANGUAGE 'TOTAL'

GRADE: 6 SCHWA

HISPANIC STUDENTS

GRADE 5 GRADE 6 GRADE"-6
MATCHED MATCHED ALL
1979+80 1980+81 1980+81

779 779 87-6

63 TILE '65 TILE 65.TILE
40 -TILE -44 TILE 42 TILE
19 TILE 21 TILE 21 TILE

SPELLING
.

HISPANIC STUDENTS

GRADE 5 GRADE 6 GRADE 6
MATCHED MATCHe0 ALL
1979..80. 1980..81 1980-81

779 779 882
65 ZILE 70 tILE 70 ZILE
42 ZILE 46 ZILE 46 ZILE
21'2ILE 25 ZILE 22 ZILE

CAPITALIZATION,

HISPANIC STUDENTS.

GRADE 5 GRAJE 6 GRADE 6
MATCHED MATCHED ALL
1979..80 1980-81 1980..81

7-79 779 882
55 ZILE 61 ZILE 63 ZILE
32 %ILE 38 ZILE 38 ZILE
16 ZILE 19 ZILE 19 ZILE

PUNCTUATION

HISPANIC STUDENTS

GRADE 6 GRADE 6 GRADE 6
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

779 779 882
74 ZILE 72 ZILE 72 ZILE
48 ZILE 51 ZILE, 51 ZILE

, 26 TILE 29 ZILE 29 ZILE

USAGE

HISPANIC STUDENTS

'BLACK STUDENIS I ANGLO AND OTHER STUDENTS

GRADE 5 GRADE 6 GRADE 6 I GRADE'S GRA0E-6 GRADE 6'
MATCHED MATCHED ALL MATCHED MATCHEC ALL
1979+80 1980..81 1980-81 I191980 -19.80-.81 1980-.81

539 539 605
61 ZILE 63 ZILE 61,41LE
40 ZILE 41 TILE .4I ZILE
17 TILE 20 ZILE 18 ZILE

'BLACK STUDENTS

GRADE 5 GRADE .6 GRADE 6'
MAPCHED MATCHED ALL .

1979-80 1980.-810 1980..81
539 539 608

76 ZILE 73 TICE 70 ZILE
46 ZILE 50 ZILE 50 ZILE
4,ZILE 26 ZILE 25 TALE

BLACK STUDENTS

GRADE 5 pRAOE 6 GRADE 6
MATCHED MATCHED ALL
1975..80 1980.-81 1980..81

538 539 605
55 ZILE 59 ZILE 59 ZILE
30 TILE 34 tILE 34'AILE
16 ZILE IS ZILE 15 ZILE

BLACK STUDENTS

GRADE 5 GRADE 6 GRADE 6
AMATCHED MATCHED ALL
1979-80 1980...81 1980-.81

538 539 608
CO ZILE 68 ZILE 68 ZILE
44 VILE 46 ZILE 46 ZILE
21 ZILE 26 %ILE 26 ZILE

BLACK STUDENTS

1777 1777 2060
91. 1ILE 93 ZILE 0:72 ZILE
76 ZILE 75 AILE 75 ZILE
52 ZILE 5'. ZILE 52 STILE

ANGLO AND OTHER. STUDENTS

GRADE 5 GRADE% GRADE 6
MATCHED .MATCHED.- ALL -
1979..80 1980-81
.1777 1717 2064

85 AILE 86 TULE 86 tlIE
68 ZILE 70 TICE 66 ZILE
46 %ILE 46 ZILE 43 ZILE

ANGLO AND OTHER STUDENTS

GRADE 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL
1979..80 1980..81 1980-81

1777 1777" 2065
84 ZILE 89 ZILE 87 %ILE
69 ZILE 73 TILE 67 ZILE
36 ZILE 48 ZILE 45 ZILE

ANGLO- AND. OTHER STUDENTS

GRADE 5 GRADE 6 dGRACE 6
MATCHED MATCHED ALL
1979-80 1980..81 198081

1777 1777 2069
93 ZILE 94 ZILE 93 ZILE
79 ZILE -I ZILE 77 TILE
59 ZILE 59 ZILE 59 ZILE

ANGLU AND CTHER STUDENfS

GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRAJE 6 GRADE 6
MATCHED MATCHED ALL MATCHED MATCHED ALL. MATCHED MATCHED ALL MATCHED MATCHED _ALL
1579..80 1980-81 1980..81 1979..80 1980-8A 1980..81 1979..80 1980-.81 1980..81 1979-80 1900-81 1980..81

3094 3095 3568 779 719 883 538 539 608 1777 1777 2069
83 ZILE 84_ZILE 81 ZILE 61 TILE 60 ZILE 60 ZILE 55 ZILE 56 ZILE 56 ZILE 91 ZILE 89 ZILE 89 ZILE
60 ZILE 60 IILE 60 ZILE 40 ZILE 42 %ILE 41 ZILE 35 ZILE 34 ZILE 34 %ILE 74 ZILE 74 ZILE 74 ZILE
32 ZILE 34 ZILE 34 ZEIE 21 ZILE 20 ZILE 20 ZILE 16 ZILE 17 IILE 17 ZILE 55 ZILE 56 ZILE 56 ZILE
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ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS

0 TESTED
3R0

MEDIAN
157 0

TESTED
3RD 0

MEDIAN
IST.0

0 TESTED
3R0 0

MEDIAN
1ST

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

.75 TILE
50 TILE
25- TILE

APRIL. 1981 GRADE: 6 SCHOOL: A.I.S.O.

MORK...STUDY TOTAL

ALL ETHNIC GRCUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO A40 OTHER STUDENTS
GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRACE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRACE 6
MATCHED MATCHED ALL MATCHED MATCHED ALL MAACHEO MATCHED ALL MATCHED MATCHED ALL
1949-8D 1980-81, 1980..81 1979..80 1980-81 1980..81 1979..80 1980..81 1980..81 1979-80 19E0..81 t980-81

3095 3095 3559 779 779 883 539 539 607 1777 1777 2069
80 TILE 82 TILE 81 TILE 62 TILE 62 TILE 62 TILE 55 TILE 52 TILE 52 TILE 89 TILE 92 TILE 91 TILE
60 4ILE 58 TILE 58 TILE 42 TILE 41 TILE 41 TILE 35 TILE 29 TILE 29 TILE 72 TILE, 74 TILE 71 TILE
33 tItE 30 TILE 29 %ILE 20 TILE tE1 TILE 18 TILE 14 TILE 13 %ILE 13 TILE 53 TILE 49 TILE 47 TILE

VISUAL 'MATERIALS

ALL ETHNIC GROUPS
HISPANIC STUDENTS RLACK STUDENTS ANGLO AND OTHER STUDENTSGRADE 5 GRADE 6 GRACE 6 GRADE 5 GRADE 6 GRADE 6 GyADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6

MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980-81 1979-80 1980..81 1980-81 t9rs-en 19110-81. 1980-.81 1979..80 1980-81 1980-RI

3094 3095 3560 779 779 883 .!38 539 607 1777 1777 2070
78 TILE 80 tILE 80 VILE 58 TILE 62 TILE 60 TILE 50 TILE 48 TILE 48 TILE 86 TILE 91 TILE 91 TILE
54 TILE 53 TILE 53 TILE 37 CLE 37 TILE 37 TILE 30 TILE 23 TILE 23 TILE 71 TILE 70 %ILE 70 4ILE
30 TILE 25 TILE 23 TILE 18 TILE 17 TILE 17 TILE 14 TILE 13 TILE 13 TILE 45 TILE 46 TILE 42 4ILE

REFERENCE MATERIALS

ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS
GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MAICHED ALf..
1979..80 1980-81 t980-el 1979-80 1980..11 1980-81 1979-80 1980-81 1980-81 1979-80 1980-81 1980-81

3094 3095 3560 779 779 883 538 539 608 1777 1777 2C69
82 TILE 80 TILE 80 TILE 64 TILE 63 TILE 63 %ILE 62 TILE 55 TILE 53 TILE '92 TILE 91 TILE SO TILE
60 TILE 55 TrLE 55 TILE 45 TILE 42 TILE 42 TILE 39 IILE 34 TILE 34 TILE 71 TILE 74 TILE 70 TILE
34 TILE 33 TILE 33 TILE 24 IILE 26 TILE 26 TILE 19 TILE 19 TILE 19 TILE 49 TILE 50 tILE 50 %ILE



ACHIEVEMENT PROFILE: IOWA TESTS oF 9ASic SKILLS APRIL, 1981 GRADE: 6 SCHOOL,: A.I

MATH TOTAL

1NATIDNAL ALt. ETHNIC GROUPS HISPANIE STuDFITS BLACK STUDENTS. ANGIO AND OTHER STDDENES
I NORM

.1

1 GRADE 5 GRADE F. GRADE 6 GRADE 5 GRADE h GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 9 GRADE 6 PAOF h
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALI
1979-90 1990-41 1980-81 1979-80 1990-81 1980-41 1379-90 1980-81 1990-91 1979-90 1980-11 1990-91

4 TESTED
I 0 3095 3095 3559 179 179 894 530 59 610 1717 1777 1'066

3RD Q 1 75 RILE 90 RILE 82 TILE 62 TILE 59 RILE .63 TILE 63 RILE 53 TILE 54 TILE 54 ZILE 91 TILE 92 RILE 91 Rit.F
MEDIAN I 50 TILE 55 TILE 59 RILE 59 RILE 39 TILE 38 TILE 38 RILE 24 TILE 29 TILE 29 RILE 71 TILE 1'. RIIE 7? Iltr
151 0 1 29 RILE 20 RILE 29 RILE 29 TILE 18 TILE iA TILE 16 TILE 11 RILE 10 TILE 10 RILE 49 RILE 91 7ItF 48 THE

INATIDNAL
NeRm

ALL ETHNIC GROUPS

MATH CONCEPTS

HISPANIC S1U9PiTS 1LACK STUDENTS ANGLE) AND DTHER stuDINTS

GRADE 5
mATCHED
1979-90

GR-ADF 6

MATCHED,
1990-91

GRADE 6
ALL

4990-81

GRADE 5

MA1CHED
1979-80

GRADE. 6
4.5 1CH40

1990-91

GRADE_ 6

ALL
1980-91

GRADE 5
MATCHED
1979-.80

GRADE F.

MATCHED
1980..11

GRADE 6
ALL

1910-81

GRADE, s
MATCHED
1979'.-80

GEAll :,

mATCH(9
1990-91

RA9F h
All

19111-91
TESTED 309? 3097 3561 779 719 885 539 539 610 1177 1777 2066
3RD Q I 75 RILE 79 RILE 92 ZILE 82 RILE 54 TILE 63 TILE 63 RILE 49 TILE 53 TILE 53 RILE 89 RUE 90 TILE 30 TILE

MEDIAN 50 TILE 49 TILE 61 TILE 57 TILE 36 TILE 33 RILE 33 ZILE 31 RUE 29 TILE 2/ TILE 71 TILF 7? THE r? Till
1ST Q I 26 TILE 26 ZILE 29 RILE 27 RILE 19 ZILE 17 TILE 16 ZILE 11 TILE 14 TILE 13 RILE 46 RILE 99 TAIE 41 Tilf

t- MATH PROBLEMS

4 TESTED
3R0

MEDIAN
.1ST

0 TESTED
3R0 Q

MEDIAN
1ST 0

NATIONAL
NORM

75 RILE
50 RILE
25 TILE

NATIDNAL
NORm

79 TILE
50 IILE
25 ZILE

ALL ETHNIC GROUPS HL SJ'ANIC STUDENTS BLACK STUDENTS ANGto AND 01HI0 511111-D1S

.GRADF 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE F. GRADE 6 GRADF 9 GRADE 6 GRADE 6
MATCHED MATCHED ALL MATCHED JAATCHED ALL MATCHED MATCHED ALL MATCHED mATEDED Alt

1919-90 1990-81 1990-91 1979-90 1940-9,1 1980-91 1979-90 1990-81 1980-81 1979-10 1990-11 19'1,1-R1

309', 3095 3561 779 779 894 539 519 611 I171 177; ?0,,,6

79 TILE 10 RILE 90 RILE 58 TILE 59 TILE 59 RILE 47 RILE 48 TILE 41 ZILE 90 TILE 99 THE 19 'I1F
52 TILE 52 RILE 52 TILE 38 TILE 39 TILE 39 RILE 29 RILE 21 TILE 21 TILE 72 TIIE 70 'tIF A', Tilt;

29 TItE 24 RILE 26 TILE 19 THE 18 TILE 19 RILE 12 RILE 1? TILE 12 RILE 47 TILE 64 RUE 64 'III

ALL ETHNIC ;ROUPS

MATH COMPUTATION

HISPANIC STUDENTS BLACK STUDENTS ANGLO AND 0111EP 511:0I915

GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 GRADE 6 GRADE 6 GRADE 5 (.1,5111 6 f:PADE -6

HATCHED MATCHED ALL MATCHEO MATCHED ALL MATCHED MATCHED ALL mATEHED -4ArcHID ALL
1979-80 1960-91 1.-)90-81' 1979-40 1990-91 1990-01 1979-90 1980-91 19A0-91 1979-80 19A0-31 1990-91

1099 30, . 1591 7rm 779 895 539 539 611 1711 1/77 7E369

86 RILE 46 TILE 96 TILE 70 TILE 74 R,ILE 74 RILE 70 RILE 61 ZILE 64 THE 93 ZILE 91 TUE 93 TIN'
56 ZILE 99 TICE 98 TILE 41 /IIF 4'3 RILE 41 RILE 34 TILE 31 RILE 37 RILE ICI THE 76 ME 76 Tflf
79 RILE 70 RILE 29 RILE 20 RILE 71 TILE 19 IIIE 14 TILE 1.6 TILE 17 711 17 34 RILE 46 7111 44 TM-



ACHIEVEMENT PROFILE:

0 TESTED
3RD 0

MEDIAN
tsr

TESTED
3RD 0

MEO/AN
1ST 0

8 TESTED
3RD 0

MEDIAN
1ST 0

NATIONAL
NORM

75 XILE
50 XILE
25 21LE

NATIONAL
NORM

75 2ILE
50 XILE
25 21LE

NATIONAL
NORM

75 ZILE
50 XILE
25 2ILE

IDWA TESTS OF BASIC SKILLS FEBRUARY, 1981

READING TOTAL

ALL ETHNIC GROUPS HISPANIC STUDENTS

GRADE: 7

.GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979-80 1980.-81 1980-.81

3121 3121 3714
79 X1LE 79 2ILE 79 ZILE
52 ZILE 54 ZILE 52 2ILE
20 XILE 27 ZILE 24 tILE

ALL ETHNIC GROUPS

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHE,D ALL
1979-80 1980..81 1980-81

3121 3121 3716,
71 tILE AL %ILE et AILE
50 XILE 55 tILE 55 %ILE
23 %ILE 29 XILE 27 %ILE

ALL ETHNIC GROUPS

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979..80 1980..81 1980-81

3121 3121 3717
76 21LE 78 2ILE 76 ZILE
50 ZILE 55 XILE 52 2ILE
23 XILE 30 X1LE 27 ZILE

SCHOOL: i.I.S.D.

BLACK STUDENTS ANGLO AND 'OTHER STUDENTS
GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 1 GRADE rMATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979..80 1980-41 1980-81 1979-80 1980-81 1980-81 1979..80 1980..81 1980-81806 806 938 527 527 613 1788 1788 216351 ZILE 52 ZILE 50 %ILE 42 ZILE 48 XILE, 45 XILE 87 2ILE 87-21LE 87 2ILE25 2ILE 30 ZILE 30 %ILE 20 XILE 27 21LE 27 21LE 70, 2ILE 72 2ILE 71 XILE9 %ILE 15 ZILE 14 2ILE 7 ZILE 12 ZILE 11 XILE 46 XICE 50 XILE 50 21LE
VOCABULARY

HISPANIC STUDENTS

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979..80 1980..01 1980..81

806 806 939
49 %ILE 55 ZILE 55 %ILE
27 2ILE 33 ZILE 30 %ILE
11 ZILE IT %ILE IT ZILE

READING COMPREHENSION

,HISPANIC STUDENTS

BLACK STUDENTS

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979..80 1980-41 1980-81

527 527 , 613
45 XILE 49 2ILE 49 2ILE
23 XILE 30 2ILE 27 %ILE
9 ZILE 17 ZILE 14 ZILE

BLACK STUDENTS

GRADE' 7 GRADE 7
MATCHED ALL
1980-81 1980-81

527 614
50 2ILE 30 2ILE
30 ZILE J3D XILE
13 ZILE 13 2ILE

GRADE 6
MATCHED
1979..80

GRADE 7
MATCHED
1980-81

GRADE 7
ALL

1980..01

GRADE 6
MATCHED
1979-80

806 606 938 527
54 ZILE 55 %ILE 55 ZILE 43 %ILE
30 ZILE 34 %ILE 34 %ILE 23 ZILE14 XILE 18 ZILE 16 %ILE 9 ZILE

1

ANGLO AND OTHER STUDENTS

GRADE 6 GRADE T GRADE 7
MATCHED MATCHED ALL
1979-430 1980..81 1980-8I
1788 1788 2164

87 2ILE 88 ZILE 88 XILE
68 2ILE 75 XILE 72 XILE
49 21LE 53 XILE 49 XILE

ANGLO AND OTHER STUDENTS I

GRADE 6 GRACIE 7 GRADE I
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1788 I118 2165
87 ZILE 88 XILE 86 %ILE
67 ZILE 69 %ILE 67 XILE
42 2ILE 47 XILE 47 2ILE

r)



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILIS

TESTED
3RD Q

MEDIAN
1ST

TESTED
3RD L)

MEDIAN
1ST

TESTED.
3R0

MEDIAN
151 0

TESTED
3R0

MEDIAN
1ST 0

TESTED
3R0

MEDIAN
1ST 0

NATIONAL
NORM

75 XILE
50 tILE
25 tILE

!NATIONAL:
NORM

75 ZILE
50 ZILE
25 *ILE

NATIONAL
NORM

75 XILE
50 XILE
25 X1LE

NATIONAL
NORM

75 %ILE
50 /ILE
25 I1LE

NATIONAL
NORM

75 XILE
50 tbLE
25 TILE

ALL ETHNIC GROUPS

FEBRUARY, 1981

LANGUAGE TOTAL

HISPANIC STUDENTS

GRADE: 7 SCHOOL: A.I.S.D.

BLACK STUDENTS ANGLO,AND OTHER STUDENTS

GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRAD.E 7 GRADE 7
MATCHED MATCHED ALL MA-TCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-.81 1980.-81 1979-80 1980-81 1980-81- 1979-80 1980..81 1980-81 1979-80 1980..81 1980-0*-..

3121 3121 3685 806 806 927 527 527 609 1788 1788 2149
78 XILE 81 XILE 81 XILE 56 IRE 62 XILE 62 XILE 51 X1LE 56 XILE 56 %ILE 87 tILE 89 IRE 88 XILE
52 ZILE 59 t1LE 57 AILE 34 XILE 39 tILE 39 XILE 31 IILE 37 XILE 35 tILE 68 tILE 73 XILE 71 ZILE
28 tILE 34 XILE 33 XILE 17 XILE 21 XILE 20 tILE, 13 XILE 20 XILE 18 VILE 44 ARE 51 XILE 50 XILE

ALL ETHNIC GROUPS

GRADE 6 GRADE 7 GRADE 7
MATCHED mATCHED ALL
1979-80 1980-81 1980-81

3121 3121 3713
76 ZILE 78 ZILE 76 tILE
53 IILE 56 XIIE 56 X1LE
28 IIIE 3L X!.LE 31 XILE

ALL ETHNIC GROUPS

GRADE 6 GRADE 7 GRADE /

MATCHED MATCHED ALL
1979-80 1980-8f 1980-81

3121 3121 3715
73 ZILE 81 XILE 81 XILE
47 XICE 57 XILE 52 tILE
19 %ILE 29 ;ILE 24 %ILE

ALL ETHNIC GROUPS

SPELLING

HISPANIC STUDENTS BLACK STUDENTS ANO OTHER STUDENIS

GRADE 6 GRADE 7 GRTDE 7 GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL 1 MATCHED MATCHED ALL MATCHED MATCHED AIL
I979-80 1980-81 1980-81 1979-80 1980-81 1980-81 1979-80 1980-81 1980-81

806 '. 806 935 527 527 ..._ -614 1788 1788 2164
62 ZILE 65 tILE 65 XILE 62 IILE 65 tILE.462"XliE 83 tILE 83 tILE 83 tILE
38 XILE 43 XILE 43 tILE 38 ZILE 43 XiCE. 40 /ILE 62 XILE 65 XILE 65 tILE
17 ZILE 22 XILE 22 %ILE 17 X1LE 22 IRE 19 t11E 38 tILE 43 tILE 40 %ILE

CAPITALIZATION

HISPANIC STUDENTS

GRADE 6' GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979-80 1980-81 1980-t81

806 806 936
52 XILE 62 XILE 62 XILE
29 XILE 35 X1LE 35 XILE
13 XILE 16 tILE 16 IRE

PUNCTUATION

HISPANIC: STUDENTS

BLACK STUDENTS

GRADE 6 GRADE 7 GRADE 7

MATCHED MATCHED ALL
1979-80 1980-.81 1980...81

527 527 614
48 X1LE 57 XILE ,57 AI1E
23 tILE 35 XILE 35 IIILE
10 I1LE 16 XILE 16 XILE

BLACK STUDENTS

ANGLO AND OTHER STUDENTS

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1788 1788 2165
83 XILE 87 XILE 84 %ILE
59 ZILE 71 XILE 65 AILE
34.XILE 41 XILE 41 AILE

ANGLD AND OTHER STUDENTS

GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRA(TE 7 GRADE 6 GRADE 7 'GRADE 7
MATCHED MATCHED c ALL MATCHED MATCHED ALL MATCHED MATCHED AIL MATCHED MATCHED ALL
1979-80 1980-81 1980-81 1979-80 1980-81 1980...81 1979-.80 1980-81 1980-81 1979-80-- 1980-81 1980-81

..

3121 3121 3714 806 806 940 527 527 613 1788 1788 , 2161
83 %ILE 85 %ILE 85 %ILE 63 %ILE 69 X1LE 64 X1LE 59 X1LE 60 %ILE 60 XIIE 90 ARE ,91 XICE 68 X1LE
59 ZILE 64 XI1E 64 tILE 43 X1LE 47 IMF 47 I1LE r38 XILE 43 XILE 38 XILE 72 XILE 77'I1LE 77 XILE
33 XILE 38 XILE 38 XILE 25 XILE 30 XILE 25 XILE. 19 I1LE 25 XILC 25 %II E I 48 XILE 56. XILE 56 I1LE

6
USAGE

AA ETHNIC GROUPS

GRADE 6 GRADE 7 GRADE 7
MATCHED KA.CHED ALL
1979-80 1980...81 198081

3121 3121 3717
79 XILE 83 XILE 83 tILE
56 %ILE 59 !TIE 59 %ILE
27 XILE 34 IRE 29 %ILE

HISPkN.TC'STUDENTS

,GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED AUL
1979..80 1980-8I 1980-81

806 806 940
56 XILE .09 I1LE 59 XILE
34 %ILE 38 %ILE 38 IILE
17 XILE 22 I1LE '19 IRE

BLACK STUDENT'S

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
1979110 1980...81 1980-51

527 527 614
51 XILE 54 :ILE 54 ZILE
27 %ILE 34 %ILE 14 I11E
11 XILE 16,XILE, 16,t1tE

ANGLO AND OTHER STUDOTS

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED. ALL
1979-80 1980-61 1980-81
1788 1188 2163

89 XILE 86 XILE 86 XILE
70 111LE 73 IILE 73 %ILE
41 XILE 54 IRE 50 IILE



ACHIEVFMENT PROFILE: IOWA TESTS OF BASIC SKILLS

TESTED
3R0

MEDIAN
1ST Go

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NAT IONAL
NORM

ALL ETHNIC GROUPS

FEBRUARY, 1981 GRADE: 7 SCHOOL: A.A.S.D. .

WORK-STUDY TOTAL

HISPANIC STUDENTS BLACK STUDENTS
GRADE 15 GR ADE 7 GRADE 7 GR ADE 6- GRADE / GRADE 7 GRADE 6 GRADE 7 GRADE 7MATCHED MATCHED ALL MATCHED MATCHED All MATCHED MATCHED ALL1979a80 1980-81 1980-81 197980 1980-81 1980-81 1.979-.80 1980-81 1980-81312.1. 3121 . 3711 806 806 937 527 527 61478 TILE 78 TILE 77 'TILE 5/ TILE 58 TIL E 56 TILE 47 TILE Vb TILE 50 TILE52 TILE 53 TILE , 52 TILE 30 TILE 35 TILE 33 TILE 29.11LE 30 TILE 29 TILE2.3 TILE. 27 TILE 26 TILE 13 TILE 16 TILE 16 TILE 12 TILE 14 TILE 14 TILE

-
ALL ETHNIC GROUPS

VISUAL MATERIALS

HISPANIC STUDENTS BLACK STUDENTS
.

ANGLO AND OTHER STUDENT S

GRADE 6 GRADE 7 GRADE 7
MATCHED MATCHED ALL
197980 1990.-81 1980-81

1788 '1788 2160
88 TILE 81 TILE 85 TILE
68 TILE 71 TILE 69.-21LE
41 TILE 46 TILE 43 TILE.,

ANGLO AND OTHER STUDENT SGRADE 6
MATCHED
197980

GRADE 7
MATCHED
198081

GRADE 7
ALL

198081

GRADE 6
MATCHED
197980

GRADE 7
$ATCHED
198081

MADE 7
ALL

198081

GRADE 6
MATCHED
1979.030

GR ADE /
MATCHED
1911081

GRADE 7
ALL

1911081

GRADE 6
MATCHED
197980

GRADE 7
MATCHED
1980-41

GRADE 7
ALL

198091
TESTED 3121 3121 3115 1306 806 937 527 527 614 - 1 789 1789 2164
3RD 0 75 RILE 74 TILE 80 TILE 80 TILE 53 TILE 60 TILE 60 TILE 46 TILE 52 TILE 52 TILE 85 TILE 89 TILE 89 TI LE

MEDIAN 50 TILE 48 TILE 57 TILE 57 TILE 30 TILE - 42 TILE 35 11 LE° 23 TILE 35 TILE 29 TILE 62 TILE 71 TILE 71 IILE
1ST 0 25 TILE 22 TILE 29 TIL E 29 TILE 14 TILE 18 TILE 18 TILE 10 TILE 14 TILE 14 TILE 37 TILE 47 TIL E 42 TILE

NAT ION AL
NORM

AL L ETHNIC GROUPS

REFERENCE MATERIALS'

HISPANIC STUDENTS I - BLACK STUDENTS ANGL Co AND DINER STUDEHT SGRADE 6 GRADE 7 GRACIE 7 I GRADE 6 GRADE 1 GRADE 7 I GRADE 6 GR ADE 1 GR ADE I GRADE 6 GR ADE I GRADE 7
MATCHED MA It QED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALLTESTED
197980

.121
1980-.81

3121
1980-81
'3713

I
J

19 /9130
806

198081
806

, 1980.081
939

I
1

197980 198013 I
527

19111081
614

1919.40
1788

1980-81 1980-81
1188 .2160

3RD C) TS TILE TY TILE 78 TILE 78 TILE I 55 TILE 59 TILE 59 TILE 1 SI TILE FS TILE 52 TILE 89 TILE 85 t IL E 82 TILE
MEDIAN 50 TILE 51 TILE 55 Ill E 55 TILE 1 34 TILE 3/ TILE 3/ TI LE I 33 TILE 32 TILE 32 TILE 66 TILE 69 TILE 69 TILT

1ST 0 25 TILE 26 TILE 29 TILE 26 TILE I 1/ TULE 20 TILE 16 TILE 1 IS TILE 16 TILE 16 TILE 42 TILE 43 TILE 43 TILE

1 '

co



6

00

ACHI EVFMENT PROF ILE': UNA TESTS DE 8SSIC SK ILL FEBRUARY, 1981 GR ADE: 7 SCHOOL: 4.1. S.D.

MATH TOTAL

NA T I DNA ALL ETHNIC GROUPS P I SPAN ETTSTG I BLACK STUDENTS ANGLO AND DEFIER STUDENTS f :NORM ? I
GRAOE 6 GRADE 7 GRACE 1 GRADE 6 GRACE 7 GRADE' 7'1 GRADE 6 GRADE 1 GRADE 7 GRADE 6 GRACIE I GRADE 7
HATCHET',
1979-80

RA 1CHED ALL
19 3J-51 1 980-81

MATOIED MATCHED
19 19-80 1980-91

ALL I
1980-81

MATCHED MATCHED ALL
1979-80 19 90-81 1980-81

MATCHED
191,9-80

84 ICHEO' ALL
f9 80-81 I 980-81

0 FE SFEJ 3121. 3121 J691 806 806 . 935 I 527 52 7 307 1788 1188. 215531T, 0 TS TIE E 80 ZILE 50 TILE 73 TI LE- 61 X111- 62 TIE E 59 TILE I St TILE 53 TILE 51 TILE 90 TILE 85 411 F SI TILEMEDI AN E I
I ET 0 E 1

54 TILE,
24 ElI E-

ST TILE S5 ZIT,'
30 TEL E 28 TILE

34 Tit 1 38 411 E
12 TILE 19 TILE

36 TR I
17 TILE

26 tIt E 32 TIT AO TILE 72 4111
9 T1111 14 TILE 12 TILE 45 TILE

71 TILE 71 TILT
47 TIE E 45 TILE

I NAT 13NAT ,I
NGRM

Al 1. L.THNIr. -_,,,,,.J,

MATH COCEP IS
..

,T%-;,'.,!TIC :2.,.: Ill ACK STUDENTS ANGLO AND 'JITTER STUDENT S

1 GRADE ,,e Git ATIE- 7 GR AGE I GIL DE 6 GIL AOE 7 GRADE 7 GRA01 6 GRADE 7 GRADE 7 GRADE 0 OR ALIE 7 GRADE 7
1 MATTE113 RAT CH..." ALL N I 70ED MATCHED ALL MATCHED MATCHED ALL MATCHE3 MATCW U At 1-1 1-179-Ru 19 80-81 193o-81 9 79-83 1980-81 1980-81 1979-80 1980-81 1980-81 I 1979780 19 80-61 1980-81

4 TESTED ! 3121 -3121 3101 806 806 93 6 527 527 60 7 1796 1786 215838-L 1, TIT 1 I 79 TILE CC 7.111 80 TILE j 57 'III e 61 411 6 61 ZILE 49 211 1 58 TILE 58 TILE I 90 TILE 89 'TILE 199 TILLMEEHAN 50 VI : 55 TILE 61 TILE 53 TILE I 29 TILE 40 tILE 40 TILE 25 TILE 33 TILE 30 TILE 10 TILE 76 TILE 7 3 TILE1ST 0 25 TILE 25 TILE 31) TIL E 30 TILE 13 TILE- 22 %IL E 17 TILE 9 ZILE 17 TILE 17 TILE I 49 T 11 E 50 T11 1 50 TIL E

TESTED
3R0

MEDIAN
151 0

NAT I ORM
NORM

5 ) TIE E
25

AL L

GR30f= 6
MATCHED
1979-80

3121
'79 TILE
48 AIL E
24 TILE

ETHNIC GROUP S

GRADE 7 GRA0E 7

MATCHED ALL
1990-81 1980-81

3121 3701
73 'ZILE 78 TILE
54 211 1 54 %ILE
31 TILE 26 TILE

MATH PROBLEMS

ST21,0':NT5

-GRADE 6 GRADE 7 GRADE I
MATCHCO MATCHED ALL
19 7-r-80 1980-81 1980-81

806 806 937
54 T11E 62 TILE 58 LI LE
31 in E 41 TILE 41 TILE
16 TILE 21 TILE 21 TILE

BLACK STUDENTS

GRACIE 6 GR ADE 7 GRADE 7

MATCHED MATCHED ALL
1979-.80 1980-.81 1980-81

527 527 608
44 TILE 48 TILE 48 in E
26 TILE 26 TILE 26 T1t E
9 TILE 16 411 1 10 TI1 E

ANGLO AND

GRADE 6
MATCHED
1979-80

1788
87 TILE
65 TILE,
4.4 TILE

OTHER STUDENTS

GRADE I GRADE I
METCHEQ All
1980-81 1980- 81

1788 2156
488 ZIL E 83 TILE
70 TIL E 66 TILE
44 ZILE 44 411E

MATH COMZUTATION

NAT TONAL ALL ETHNIC GRGITPS II 1D1TAN 1 c NTS Bl ALM STUDENTS ANGLO AND OTHER STUDENTSNnR4
GRADE 6 GRADE 7 GRADE 7 GRADE 6 GRADE 7 GRADE 7 GRAOE 6 GRADE 7 GRADE 7 GRACIE 6 GRADE 7 GRADL 7.
MA.TCHED RATCHET) ALL MATCHED MATCHED ALL MAT CHED MATCHED ALL MATCHED MATCHED AO.
1979-30 1980-81 I 990-81 1979-.80 1980-81. 1980-.81 1979-80 1980-.81 1980-81 19 19-80 1980-81 L980-811E51E0 312i 3.121 3702 806 806 939 527 527 608 1788 1788 2155

3110 U 75 TETT 86 TITLE 93, TIE E 93 XII 68. Th.. 70 ZILE 67 ZILE 61 ZILE 64 TILE 64 TILE 93 TILE 89 !IL E 59 TILEMEDIAN '53 TILE 55 TILE 61 TILE .61 TILE i40 TILE 48TILE 48 TILE 32 TILE 43 TILE TILE 71 TILE 75 TILE 7 VIE1ST U 2 4, T11.1.: 27 I1EE 36 /ILE 34 TILE 17 TILE 28 ZILE 25 ZILE 16 ZILE 25 ZILE
.43
'21 01.1 40 ZILE 48 TILE 43 TIlE



ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS

TESTED
00 0

MEDIAN
1ST O\

TESTED
3R0
MEDIAN
1ST 0

TESTED
3R0

MEDIAN
1ST 0

NATIONAL
NORM

75 ZILE
50 ZILE
25 TILE

NATIONAL
NORM

75.TILE
SO ZILE
25 TILE

NATIONAL
NORM

75 ZILE
50 ZILE
25 TILE

ALL ETHNIC GROUPS

FEBRUARY, 1981

READING TOTAL

HISPANIC -STUDENTS

QACIE: 6 SCHOOL: A.I.S.D.

BLACK STUDENTS ANGLO AND OTHER STUDENTS
GRADE 7 GRADE 6 GRADE 8 GRADE 7 GRADE 8 GRADE 6 GRADE 7 GRADE 8 GRADE a GRADE 7 GRADE 8 GRADE 8MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED KA7CHED ALL MATCHED MATCHED ALL

,1979.80 1980-41 198081 1979-40 1980-41 1980..8: 1971660 1980-41 1980..81 1979.40 1980.41 1960.41
3253 3253 3795 802 802 916 544 544 623 1901 1907 ,2256

78 TILE 80 TILE 79 TILE 48 ZILE 49 TILE 48 TILE 41 ZILE 45 TILE 42 TILE 85 ZILE 89 ZILE 68 ZILE
50 ZILE 52 TILE 52 TILE 24 TILE 26 ZILE 26 ZILE 21 TILE 22 TILE 22 TILE 71 ZILE 72 TILE 71 TILE21 ZILE 24 TILE 22 TILE 11 ZILE 13 TILE 11 TILE 9 TILE 10 TILE 10 TILE 48 TILE 49 TILE 47.TILE

ALL ETHNIC GROUPS

VOCABULARY

HISPANIC STUDENTS BLACK STUDENTS ANGLO ANO OTHER STUDENTS
GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 6 GRADE 7 GRADE 8 GRADE 6 GRADE 7 GRADE 6 GRADE 8
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL1979.40 1960..81 1980-61 1979.40 1980-41 1960.41 1979..80 1980.61 1980-41 1979..80 1980.11 1980.41

3253 3253 379A 802 au 917 544 544 623 1907 1907 2256
78 ZILE *a TILE 60 TILE 49 ZILE 50 TILE 47 TILE 43 TILE 47 TILE 43 ZILE 88 ZILE 90 TILE 90 TIP.E
53 TILE 53 ZILE 53 ZILE 25 ZILE 27 TILE 27 TILE 22 TILE 24 TILE 24 TILE 72 ZILE 73 TILE 70 TILE
22 TILE 24 TILE 24 TILE 11 ZILE 13 TILE 13 ZILE 11 TILE 10 ZILE 10 ZILE 49 ZILE 50 TILE 47 TILE

ALL ETHNIC GROUPS

READING COMPREHENSION

HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS
GRADE 7 GRADE 6 GRADE 8 GRADE 7 GRADE 8 GRADE 6, 1 GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL MATCHED MATCHED ALL A-- MATCHED MATCHED ALL MATCHED MATCHED ALL
1979.40 1960..61 1980..81 1979-60 1980..81 1960..61 I 1979-40 1980-41 1960-41 1979.40 1910-81 taaomat3253 3253 3796 802 802 916 544 544 623 1907 1907 225776 TILE 81 TILE ao ZILE 51 TILE 54 ZILE 54 TILE I 47 TILE 46 TILE 45 TILE 83 TILE 86 TILE 86 TILE
52 TILE 54 TILE 51 ZILE 30 TILE 32 TILE 32 TILE 1 24 TILE 27 ZILE 27 ZILE 67 TILE 71 ZILE 69 TILE24 ZILE 27 TILE 27 ZILE 13 TILE 15 TILE 15 TILE 11 TILE 12 TILE 12 TILE 47.TILE 49 TILE 45 TILE

ILU
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ACHIEVEMENT PROFILE: IOWA TESTS OF BASIC SKILLS

TESTED
3RD 0

MEDIAN
1ST Q

TESTED
3RD 0

MEDIAN
1ST 0

4 TESTED
3R0 0
MEDIAN
1ST Q

0 TESTED
3RD 0

MEDIAN
1ST 0

0 TESTED
3RD

MEDIAN
IST 0

NATIONAL
NORM

75 RILE
50 RILE
25 RILE

NATIONAL
NORM

75 RILE
50 RILE
25 RILE

NATIONAL
NORM

75 RILE
50 RILE
25 TILE

NATIONAL
NDRM

75 tILE
50 RILE
25 RILE

NATIONAL
NORM

75 RILE
50 RILE
25 RILE

ALL ETHNIC GROUPS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
.1979..80 1980+81 1980..81

3253 3253 3748
77 RILE 82 RILE 81 RILE
53 RILE 60 RILE 58 RILE
26 RILE 29 RILE 27 ZILE

FEBRUARY, 1981

LANGUAGE IDTAL

HISPANIC STUDENTS.

GRADE: 8 SCHOOL: A.I.S.D.

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979..80 1980..81 1980+81

802 802 896
54 RILE 61 TILE 60 RILE
33 RILE 34 RILE 34 RILE
13 RILE 17 RILE 16 RILE

BLACK STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
197980 1980+81 1980-81

544 544 617
50 RILE 55 RILE 55 RILE
26 RILE 29 RILE 29 RILE
II RILE 13 RILE 13 RILE

ANGLO AND OTHER STUDENTS

GRADE 7 GRADE 8 GRA4 8
MATCHED MATCHED ALL
1979-.80 1980-.81 1980..81

1907 1907 2235
85 RILE 89 RILE 89 RILE
68 RILE 72 RILE 71 RILE
45 RILE 49 RILE 46 RILE,

SPELLING

ALL ETHNIC GROUPS HISPANIC STUDEN.TS BLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8 GRACE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 3
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1980-81 1980..81 1979...80 1980..81 1980+81 1979..80 1980..81 1980-.81 1979-.80 198081 1980-.81

3253 3253 3797 . 802 802 917 544 544 623 1907 1907 2257
76 RILE 79 RILE 79 TILE 62 RILE 63 RILE- 60 RILE 59 RILE 60 RILE 60 RILE 83 "ILE 85 RILE 85 RILE
54 TILE 52 TILE 49 TILE 36 RILE 36 RILE 36 RILE 33 RILE 33 RILE 31 RILE 62 %ILE 67 RILE 63 RILE
25 RILE 25 RILE . 25 RILE 16 RILE 15 RILE IS RILE 14 RILE 12 RILE 12 RILE 40 RILE 41 RILE 38 RILE

ALL ETHNIC GRDUPS

GRADE 7 GRADE,8 GRADE 8
MATCMED MATCHED ALL
1979..80 1980+81 1980+81

3253 3253 3799
76 RILE 79 RILE 79 RILE
4.,7 RILE 60 TILE 53 TILE
24 RILE 30 RILE ,25 RILE

ALL ETHNIC GROUPS

CAPITALIZATION

HISPANIC STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979+80 1980+81 1980+81

802 802 921
52 TICE 65 RILE 65 TILE
29 TILE 35 TILE 35 RILE
16 RILE 15 TILE 15 RILE

PUNCTUATION

HISPANIC STUDENTS

BLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 7 GRADE 8 GRADE GRADE 7 GRADE 8 GRADE
MATCHED MATCHED ALL MATCHED MATCHED ALL
1979+80 1980+81 1980..81 1979+80 1980+81 1980..81

544 544 623 1907 1907 2255
47 RILE 60 TILE 60 RILE 81 RILE 88 RILE 88 RILE
24 RILE 30 ZILE 30 RILE 62 TILE 69 RILE 69 RILE
II RILE II RILE 11 RILE 41 TILE 47 RILE 41 RILE

BLACK STUDENTS ANGLD AND DINER STUDENTS

GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-.80 1980..81 1980..81 1979+80 1980+81 1980+81 197980 1980-.81 1980..81 1979..80 1980..81 198081

3253 3253 3779 802 802 914 544 544 619 1907 1907 2246
-et RILE 87 RILE 83 TILE 60 RILE 65 TILE 65 RILE 56 RILE 61 RILE 61 RILE 88 RILE 90 RILE 90 RILE
56 RILE 65 RILE 61 RILE

I 38 TILE 42 TILE 39 TILE 34 RILE 35 RILE 35 TILE 73 RILE 79 RILE 74 RILE
34 RILE 35 RILE 35 RILE 21 TILE 23 RILE 23 RILE 21 TILE 18 RILE 18 RILE 51 RILE 56 RILE 52 RILE

USAGE

ALL ETHNIC GROUPS HISPANIC STUDENTS BLACK STUDENTS ANGLO AND OTHER STUDENTS

GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979..80 1980-81 1980.-81 1974..80 1980+81 198081 1979..80 1980..81 1980..81 1979+80 1980-81 1980-.81

3253 3253. 3782 802 802 918 544 544 618 1907 1907 2246
78 RILE 84 RILE 84 RILE 54 TILE 60 RILE 60 RILE 50 RILE 54 RILE 54 RILE 86 RILE 89 RILE 89 RILE
54 RILE .60 RILE 60 RILE 29 TILE 35 RILE 35 RILE 25 TILE 32 RILE 28 RILE 68 TILE 74 RILE 74 RILE
25 RILE 32 RILE 28 RILE 16 RILE 21 RILE 17- RILE II TILE 13 RILE 10 RILE 50 RILE 54 21LE 49 TILE
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ACHIEVEMENT

TESTED
3RD 0

MEDIAN
1ST 0

TESTED
3RD 0

MEDIAN
1ST 0

TESTED
3RD 0

MEDIAN
1ST 0

pROFILE:

NATIONAL
NORM

75 ZILE
50 ZILE
25 ZILE

NATIONAL
NORM

75 ZILE
50 ZILE
25 ZILE,

NATIONAL
NORM

75 ZILE
50 ZILE
25 ZILE

1

IOWA TESTS OF BASIC SKILLS FEBRUARY, 1981 GRADE: 8 SCHOOL: A.I.S.D.

WORKSTUDY TOTAL

ALL ETHNIC GROUPS
HISPkNIC STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1960..81
3253 3253 3780

76 ZILE BO ZILE ao ZILE
48 ZILE 53 ZILE 49 ZILE
22 ZILE 25 ZILE 24 ZILE

ALL ETHNIC GROUPS

GRADE 7 GRADE-6 GRADE 8
MATCHED MAICHED ALL
1979-80 1980-81 1980-81

au 802 918
46 ZILE 54 ZILE 53 ZILE
27 ZILE 31 ZILE 30 ZILE
13 ZILE 15 ZILE 14 ZILE

VISUAL MATERIALS

HISPANIC STUDENTS

BLACK STUDENTS

GRADE 7 GRADE 8 GRADE a
MATCHED MATCHED ALL
1979-80 1960-61 1910-61

544 544 616
41 ZILE 45 ZILE 45 ZILE
24 ZILE 25 ZILE 25 ZILE
9 ZILE II zILE 11 ZILE

BLACK STUDENTS

ANGLO AND OTHER STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 1960-6 1 1900.-al

1907 1907 2246
84 ZILE 89 ZILE 88 ZILE
66 ZILE 74 ZILE 70 ZILE
43 ZILE 48 ZILE 42 ZILE

ANGLO AND OTHER STUDENTS
GRADE 7 GRADE a GRADE a GRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE 6 GRADE II GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL MATCHED MATCHED. ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-80 1960-81 1960-81 1979-60 1980-81 1118081 1979-80 1980-81 1980-81 1979-80 1980-81 1980-01
3253 3253 3783 au 802 920 544 544 617 1907 1907 2246

76 zILE 83 ZILE 82 ZILE 52 TILE 56 ZILE 56 ZILE 47 ZILE 47 ZILE 47 ZILE 84 ZILE 90 :ILE 88 ZILE
52 ZILE 56 ZILE 51 ZILE 21 K:LE 34 ZILE 34 ZILE 23 ZILE 28 zILE 28 ZILE 67 ZIIE 74 ZILE 71 ZILE
23 ZILE 26 ZILE 24 ZILE 14 ZILE 14 ZILE 14 :ILE 10 ZILE 14 ZILE 14 ZILE 42 ZILE 47 ZILE 43 ZILE

REFERENCE MATERIALS

ALL ETHNIC GROUPS HISPANIC STUDENTS
8LACK STUDENTS ANGLO AND OTHER STUDENTSGRADE 7 GRADE 8 GRADE 8 GRADE 7 GRADE a GRADE 8 GRADE 7 GRADE 8 GRADE 8 GRADE 7 .GRADE 8 GRADE a

MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL MATCHED MATCHED ALL
1979..80 1980-61 1980-81 1979-80 1980-81 1980-81 1579-80 19110-111 1960-61 1979-8D 1980-81 1980-81
3253 3253 3784 802 802 920 544 544 617 1907 1907 2247

78 gILE 79 ZILE 79 ZILE 55 ZILE 59 ZILE 56 ZILE 48 ZILE 48 ZILE 48 ZILE 82 ZILE 88 ZILE 85 ZILE
52 ZILE 56 ZILE 53 ZILE 29 IIILE 31 ZILE 31 ZILE 29 ZILE 29 ZILE 29 ZILE 69 ZILE 71 ZILE 67 ZILE
26 ZILE 29 ZILE 25 ZILE 14 ZILE 17 ZILE 14 ZILE 14 ZILE 14 ZILE 14 ZILE 43 ZILE 45 ZILE 42 ZILE



ACHIEVEMENT PROfILE: IOWA TESTS OF BASIC SKILLS

8 TESTED
3R0 0

MEDIAN
, 1ST

i TESTED
380 Q

MEDIAN
1ST Q.

0 TESTED
3RD Q

MEDIAN
1ST

TESTED
3RD 0

MEDIAN
1ST 0

NATIONAL
NORM

75 TILE
FO SUE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 TILE

NATIONAL
NORM

75 TILE
50 TILE
25 IILE

ALL ETHNIC GROUPS

GRADE 7 GRADE 8 GRADE 8
MATCHED mATCHED AIL
1979-80 1980-81 1980-81

3253 3253 3182
80 TILE 82 TILE AC; TILE
55 TILE 56 TILE 51 TILE
26 TILE 25 TILE 23 TILE

ALi ETHNIC GROUPS

GRADE 7 GRADE B GRADE B
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

3253 3253 3786
80 SUE 84 ZILE 81 TILE
58 TILE 58 TILE 54 TILE
26 TILE 28 TILE 28 TILE

ALL ETHNIC GROuPS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 19-80-81 1980-81

3253 3253 3785
78 TILE 80 TILE 80 TILE
54 TILE 56 TILE 50 TILE
26 TILE 25 TILE 25 TILE

ALL ETHNIC GRODPS -

GRADE 7 GRADES GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

3253 3253 3787
83 TILE Bie- ZILE 84 TILE
61, TILE 57 TILE 54 TILE
32 TILE 31 TILE 31 SUE

FEBRUARY, 1981

MATH TOTAL

GRADE: 8 SCHOOL: A.I.i.D.

-
HISPANIC STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

802 802 924
56 TILE 58'TILE 56 TILE
34 TILE 32 TILE 32 TILE
15 TILE 16 ZILE 14 TILE

mATH CONCEPTS

HISPANIC STUDENTS

GRADE 7 GRADE 8 GRADE a
MATCHED mATCHED ALL
197c,-80 1980-81 1980-81

802 802 925
58 TILE 541 TILE 58 TILE
30 TILE 36 ZILE 36 TILE
17 TILE. 17 TILE 17 TILE

MATH PROBLEMS

HISPANIC STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

802 802, 924
58 TILE 56 SUE 56 TILE
35 TILE 35 TILE 35 TILE
21 1ILE 15 TILE 15 TILE

mATH COMPUTATION

HISPANIC STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
19.79-80 1980-81 1980..81

802 802 926
67 TILE 68 TILE 67 TILE
43 TILE 46 TILE 46 TILE
25 TILE 24 TILE 24 TILE

BLACK STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

544 544 613
47 TILE 45 TILE 45 TILE
24 ;ILE 25 TILE 23 tILE
II TILE 9 TILE 9 TILE

BLACK STUDENTS

ANGLO AND OTHER STUDENT-5

GRADE 7 GITADE 3 GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1997 1907 2245
68 TILE 91 TILE 90 TILE
71 TILE 73 TILE 71 TILE
47 TILE 45 SUE 41 TILE

ANGLa-AND OTHER'STUDENTS

GRADE 7 GRADE B GRADE 8 GRADE 7 N'GRADE a GRADE 8
MATCHED MATCHED ALL MATCHED MATCHED ALL
1979-90 1980-81 1980-81 I 1979-80 1980-81 1980-81

544 544 615 I 1907' 1907 2246
50 TILE 51 UTE 51 TILE I 89 TILE 92 TILE 90 TILE
.26 TILE 28 TILE 28 TILE 76 TILE 72 TILE 72 TILE
12 TILE 14 TILE 14 TILE I 50 TILE1)51 TILE 46 TILE

BLACK STUDENTS

GRADE 7 GRADE a GRADE 8
MATCHED MATCHED AIL
1979-80 1980-81 1080-81

544 544 615
44 TILE 45 TILE 45 TILE
26 TILE 25 TILE 25 TILE
10 TILE 11 TILE II TILE

BLACK STUDENTS

'GRADE-7 GRADE 8 GRADE 8
MATCHED MATCHED ALL
1979-80 198081 1980-81

544 544 615
'64 TILE 57 TUE 54 TILE
36 TILE 35 TILE 35 SILO
20 TILE 15 TILE 15 TILE

ANGLO AND OTHER STUDENTS

GRADE 7 GRADE B GRADE 8
MATCHED MATCHED ALL
1979-80 1980-81 1980-81

1907 1907 2246
88 TILE 91 TILE 87 ZILE
70 TILE 71 TILE 66 TILE
44 TILE 45 TILE 40 TILE

ANGLO AND OTHER STUDENTS

GRADE 7 GRADE 8 GRADE 8
MATCHED MATCHED . ALL
1979-80 1980-81 1980-81
1907." 1907 2246

92 TILE 91 TILE 91 TILE
75 TILE 74 TILE 71 TILE
48 ;ILE 48 TILE 4411 SUE

Ci-



SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS



ACHIrycw NT PROF : Cr './F'71 IA1 Tr"CTS nocA II mot_ PRoc,PEcs v"/ 19St GP-101, t.rlq Sci6-111 t I

READING

INA 1 InNAL ALL FT HD IC CPCIU0S HISPANIC STIII,N TS PLACK STOETENTS Atit',1 AN') CT'nr"..:TS
I NPRM
I C,Iz ADE 03 GPApc (TR 13I3A;)C 09 CP AOC OH GRA')F 39 11RADF...03 GT AOC J5 C.;PAIIE 0 ) GRAQF 0° ,,p\or 30A1F
I m'ATCHFO mATCHEr1 ALL MATCHED MATCHED . MA Tr n MATCHED ALL MATITF4''i'!ATrHE)) ALI
I I.079-90 1990-91 1990-91

.ALL
1910-87 1,4q1.A1 1,;q0-A1 17-80 Tr>10-Al log).-91 IQ":-."1 1191-81

0 T ES .1- C23,4 3976 997 134 "205
IPIL .-3 I T5, TILT 7IL1 TIL!: 61 TILE TILE TILE 33 TILE TILE -TILE 30 TILE T, II F r.f F

IFP IAN I 50. TILE TILE TILE, 33 Till: TILE TTLE 18 TILE TICE. TILE 16 TILE THE 'ILE 52 TILE
157 0 I 25 'ZILE TILE TILE 14 TILE:- TILE TIT E 9 ,TILE TILE "TILE 7 TILE E TILE 26 TILE

ENGLISH EXPRESSiON

NAT FINAL ALL PTHNIC GPIWPS SP ANT C STUDENT S BLACK STUDENT S ANGLO 5'11 ,)1.1-,r!? CIDOENT
: I NoPm

I GRADE 09 GRAN: 00 GRADE 00 GRADE D9 GRr,:15 DO 'SPADE 09 0190E OR ;RADE 09 G7ADE 5540c Cg ",Or 0"7 'ittOr" "
mATCHE1 MATCHEO ALL MATCHI0 NAI CHAT() ALL MATCHED MATCHED ,,11,t4fn All
IQ 7Q-13 10"081 1940-.91 I Q79RO lq"?..-9 I 1990-"I 1070-90 10,30-91 1990-11 It) r;-n I ;on-, I I )40-1.1

N WEO,. "ra2P ' 05'3 738 7337
31r3 0 -r- TILE TILE TILE 58 TILE TILE TR F. 31 ZILE TILE TILE 24 TILT ULT. E 72 t 11 1-

MEDIAN I So. TILE 1lLr TILE 26 TILE TILE TILE I S TILE TILE TILE I I TILE III E ;ILE E

1ST ) I 75".TILE TILE TILE 9 TILE TILE TIL E 5 TILE TILE "ILE 4 cur Till ILE 21

MATH COMPUTATION

NA T 11NAt ALL EfHNIC GROIJPS HISPANIC sTUDCWS BLACK STUDENTS ANEA CI AND TUT-41 S
NORM

,,.;RADE 03 GRADE 1Q GRADE 09 GRADE 08 GP ADE 09 05407 09 GRADE 09 GRADE 00 GRADE 09 'STsAnT 17 0 '01501 09
MATCHED m5TCHED ALL MATCHED MATCHED ALL MATCHED MATCHED 5LL MASCOT") '45 I i.FrD At.

197P-90 1993-31 1990-91 1979-90 1990-91 1990-81 1919 0 1990..9 t 1Q'091 117990 17 '1999-91
1ESIED 3935 937 739 '210
300 75 TILE TILE TILE 68 TILr TILE TILE 47 TILE 'TILE TILE 35 'TILE TI1 r TIlE 80 H

'LED I AN 50 TILE TILE TILE 39 TILE TILE TUE 25 TILE TILE TILE 18 TILE 'lir 'ILE 55 TILE
IS T 25- TILE TILE !ILE I G TILE TILE TILE 10 TILE. TILE TILE 8 -TILE THE. TILE -29 TILE

0 TESTED
190 0

MEnIAl
T r:

TrAT MAL
TICE'm

75 TIL E
I. 50 ZILE
I 29 TILE

GPAnt- 09
mA TCHT.r)
1970-30

TILE
TILE
TILE

r-oa..orioc

1P4JE ON C,PADE 09
TAATCITED ALL
1°90-91 1990-91

390)
TILE 69 TILE
TILE 37 TILE
TTLE 15 'ILE

MATH BASIC CONCEPTS

HISPANIC STUDENTS

GRADE OS GPA)F E,RACTE 09
MATCHED MATCHED ALL
147980 1Q97-91 198,0-.91

971
TILE TILE 37 TILE
TILE TILE 22 TILE
TILE 'ILE 9 TILE

BLACK STUDENTS

GRADE 09 ',RADE 09 G9ADE 09
MATCHED 'MATCHED ALI
1379-.90 1990-91 1990-91

73?
TILE TILE 31 TH. I-
!TILE TILE 17 'TILE
TILE TILT 6 TILE

AW;LIS AS1 )

GRAN' )"
MAiCFrI
1072 -.r)

TII I
TH E

11111r9 S1119rNTS

)r D./ 2Al '12
f5Trlr3 5LL
)1)-qi 141 flAI

,197
TII E 79 TILE
II F 54 TILE

TILE 29 TIT r

SOCIAL STUDIES

NATI9NAL
mrom

ALL ETHNIC ,ITI2UPS HISPANIC iT!lo="Nis 91906 STUDENTS A OS L I1 Inq STITT-NTS

GPADE -","Ir)' Q ;PAD' r,R ADE 0(1 co -.RADE C"-% PRA37 09 TRAI.-TE C;1, 'Plc- 09 '-',I)/19." 1.4 SVV'Ir 00 C34DE
mAriCHE.) TCLIF1 ALL ,IAT.r.IIED 'IA ALL MATCl'7 MATCHED AI L 'IA!c!l 'AAP' ,r0 ALI
1919-90 10.1,7-P1 5997-91 1979-93 19 -'1 1PITC-91 1910-90 1990-P1 1°11-'1 I 91Q % QS -," I I Q qr1-41

0 TESTED Tq2s 091 '20'9
20,D 0 75 CH E TITLE TILE 58 TILE 'TR° 34 'HE TILE TILE 27 'ILE 'Ill 'IL,: 74 TILE

1E1) I AN
1ST

50 TILE
75 E

E

TILE
TILE
TILE

30 -TILE
12 T1 Lc

TILE ,
TIL1

'IL'
"ILI

15. !I Lr
8 TR.

T II r.

,'11°
TILE

1

11 TIT E
5 TILE

TIT !II I-

r
45 TM r
23 "II



ACHIEVEMENT RROFILE:
SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS 8PRIL,1941

READING

GRADE: 13 SCHDDL: 8.1.5.9,

NATIONAL
Nnpm

ALL

GRADE 09
MATCHED
1979*80

ETHNIC GR9UPS

GRADE 10 GRADE tO
MATCHED ALL
1°80-91 1990-41

HISPANIC STUDENTS

GRADE 09 GRADE 10 GRADE 10
MATCHED MATCHED ALL
1979..81 1990.031 1980-81

BLACK STUDENTS

gyAIE 09 GRADE 10 GRADE 10
MATCHED MATCHED ALL
1979..80 1981-81 19R0-031'

ANGLO AND

GRADE 01
mAlcHE-D

1919..90

OTHER STUDENTS

GRADE In GRADE 10
44TrHr0 Alt
1149-91 1940-9.1

0 TESTED 3097 3097 3708 730 730 890 467 467 5-64 190D 1900 7260
2RD 75 TILE 71 TILE 70 TILE 68 TILE 43 TILE 42 TILE 42 TILE 33 AILE 30 !ILE 30 TILE 81 !ILE 81 TILE 79 TILT

MEDIAN 50 TILE 41 %ILE 39 TILE 37 TILE 21 TILE 21 TILE 21 TILE, 18 TILE 13 TILE 13 !ILE 56 TILF 56 TILE 53 TILE
1ST Q 25 TILE 19 TILE 16 TILE 13 TILE 10 TILE 8 TILE 8 XILE 9 TILE 7 TILE 5 TILE 33 TILE 30 TIlE- 30 TILE

ENGLISH EXPRESSION

J

TESTED
3R 0 Q

1ST Q

IMATIONAL
1 NORM

/5 TILE
50 TILE
25 !ILE

NATIONAL
NORM

ALL ETHNIC GROUPS

GRADE 09 GRADE-10 GRADE 10
MATCHED MATCHED ALL
1970.-30 1980-R1 1980-51

3097 3097 3705
65 TILE 67 TILE 65 TILE
34 TILE 39 TILE 34 TILE
12 TILE 12 TILE 11 TILE

ALL ETHNIC GROUPS

GRAD( og GRADE 10 GRADE 10
MATCHED MATCHED ALL

HISPANIC STUOENLS

GRADE 09 GPAOF 10 GRADE 10
MATCHED MATCHED ALL
1979 30 1930441 1980-.81

730 730 880
39 %ILE 40 TILE 39 TILE
17.TILE 18 TILE 18 TILE
7 TILE 7 TILE 6 ZILE

MATH COMPUTA1!.ON

HISPANIC STUDENTS

GRADE 04 GRAD 10 GRADE 10
MATCHED MAT NED ALL

BLACK STUDENTS

GRADE 07 GRADE 19 GRADE 40
MATCHED MATCHED ALL .

1970..80 1980-.11 1990-.91
467 467 566

29 TILE 30 'TILE 30 TILE
12 TILE 12 TILE 11 TILF
6 TILE 5 TILE 5 TILE

BLACK STUDENTS

GRADE 09 GRADE 10 GRADE 10
MATCHED MATCHED ALL

Awan ANn

GRADE 09
MAICHEt
1979440

1910
76 TILE

I 49 .,11F
I 24 TILE

ANGLO A40

GRADE 99
MATCHED

OTHER STUDENTS

:"ADE 10 GTADE 11
mATCHFD ALL
1990481 1990441

1930 2219
76 4ILE 74 7ILf
52.7ILE 50 ,ILF
26 7ILE 24 ILE

^THEP STUDENTS

,3913F 10 nRhoE In
MATCHED ALL

1979..90 1980.481 1980.441 1979...R0- IggbEl 1980-81 1979..80 19404.81 1930.441 1971-49 1991-91 1910..91
TESTED 3097 3C97 1693' 730 730 873 467 467 , 555 1900 1010 225C
1R0 75 TILE 75 TILE 75 TILE 75 TILE 53 TILE 55 TILE 53 TILE 35 TILE 39 TILE 38 TILE 82 TICE 86 TALE 82 'ILE

MFOIAN 50 TILE 47 TILE sb TILE 43 TILE 31 :ILE 32 TILE 32 TILE 18 TILE 20 TILE 19 TILE 60 TILE 64 TILE 61 TILE
1ST 0 25 TILE 1 20 TILE 23 TILE 21 TILE 14 TILE 15 TILE 14 TILE 9 TILE 11 TILE 10 TILE 35 TILE 36 TILE 33 'ILE

MATH BASIC, CONCEPTS
NATTONAL

. ALL ETHNIC GROUPs.. . HISPANIC STUDENTS BLACK STUDENTS ANGLn 801/ ,11"Fit SUrr7NTS
NORM
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Miscellaneous Document ABSTRACT

Title: tables for the Conversion of Iowa Tests of Basic Skills (1978
Edition) Percentile Scores.to California Achievement Tests
(1970 Edition) Percentile Scores

Contact Percon: Kevin Mat'er, Glynn Ligon

No. Pages: 10

,Summary:

This booklet contains tables that allow conversion of ITBS percentile
scores to approximate CAT percentile_scores for students in grades 1-8.
The relationship between CAT,pereentile sCores and ITBS percentile scores
was established by meansr,of-an equating study conducted by ORE in the
spring of 1980. BecapSe of the nature of the equating.study, the con-
verted scores in thig booklet should be viewed,as estimates for comparing
current ITBS scores to past CAT scores.

125
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Newsletter ABSTRACT

Title: Nuts and Bolts of Testing.1980-81. ,Bulletis for Building Test
Coordinators and Principals.

Contact Person: Kevin Matter, Glynn Ligon

No. PageS: 29

Summary:

This is a periodic newsletter for building test coordinators. There are
separate sets of issues for test coordinators in elementary schools,
junior high schools, and senior high schools. The issues summarize
topics discussed at meetings, answer questions from building test coordi-
nators, announce future meetings, and provide current updates on issues
related to testing, etc.

The number of issues for each, level in 1980-81 was:

K-12 1

Elementary - 7
Junior High 3
Senior High 4

111-39
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Test ProEiles ABSTkACT

Title: Austin Independent.School Discrict Achievement Profiles, 1975-76
through 1979-80, ilaementary Schools, Vols. 1, TI, and III.

Contact Person: Kevin Matter

. Pages: 2216

Summary:

These volumes are a tabular and graphic record of the California Achievement
Tests (CAT) reaults for 1975-76 to 1978-79 and the Iowa Tests of Basic
Skills (ITBS) results for 1979-80 for each elementary and sixth-grade
school in.the AUstin 'independent School,District. District summaries at

each grade level are presented, also. CAT resultsin reading and math are
reported, With reading, math, language, and work-study skills reported on

the ITBS. The TTBS scores are report.ed in two ways, first as CAT-converted
scores, and then as regular ITBS scores. A foreword at the beginning of
each volume is divided into three major sections:

1. A discussion ot the limitations.of the achievement data,
including an explanation of which groups of students were-
exempted from the testing, a description of the testing
situations,.and the methods used for scoring the tests.

2. An explanation of how to read the tables, including a
brief explanation of the way that median and quartile
percentile scores are derived, both for a national norm
group and for a particular group of local students.

3. An explanation of the various tlharacteristics of each
school, that are reported along with the test data, in .
order to define the context in which the test scores
were made. Included are the number of students enrolled
in the school, the percent attendance, the pupil/teacher
ratio, the percentage of.low-income students, the ethnic
distribution of the student body, and the major special

- programs operating in each school.

The school 'summary test scores are presented in tabular. form, separately
for each grade within each school, and separately for each test area
(reading, math, language, work-study). Each table displays the median,
first-quartile,-and third-quartile scores for the school, grade, and test
under cOnsideration, for the .past five school years (CAT, and ITBS-converted-

to-CAT). Similar tablesriAme presented at the beginning of Volume I for
the District:summaries, separately for each elementary grade level and

for each test area.

127111-40
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The following pages are examples of a "School Characteristics Page,"
which serves as a cover page for the achievement tables for each school,
and the actual tables displaying the summary achievement information for
One test area.
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'CHOOL CHARACTERISTICS

MEMBERSHIP

.PERCENT

ATTENDANCE

PUPIL/
TEACHER.
RATIO (PTR)

LOW-
INCOME
STUDENTS

ETHNIC
DISTR:KITION

MA:

3 :

A

MAJOR
SPEC:AL
PROGRAS

MEMBERSHIP:
(including re
kindergarten

PERCENT ATTEN
actually are
but excluding

PUPIL/TEACHER'
in the school.

74 LOW-INCOME S
area from low-

ETHNIC DISTRIB
are Mexican-4

MAJOR SPEC:AL
number of scho

1975-76

SCHOOL XXXX,

1976-77 , 197.7-78 1978-79 1979-80

2459 22.46 2132 2088 1940

89 90 90 90 90

21:54 19.56

d

20.60

,

21.05 22.30

,

3.83 10.37 -10.31 16.32 22.30

.

.

6

10

84

6

11

83

6

.13

8.1

.

3

14

78

.

.

9

. 16

75

.

.

ESAA

.

ESAA ESAA ESAA ESAA

BRIEF DEFINITION
'he number of students on the cUrrent roll cF the s..hool
,ular and special education students but excluding
tudents: averaged for the entire year.

)ANCE: The per:.7.entage of,studentri on the current rollydiTo

resent (inoluding regular and special education students

kindergarten students) averaged For tne entire year.
,

RATIO: The average number of regular students per teacher

.
.

TUDENTS: The perc-eht of students in the school's attendance

income families.
, .

UTEON: The percent of enrolled students on October 1st who
erican -(MA), Black (8), '.and Anglo (A).

.

PROGRAMS: Ma2;or programs bringing additional resources to a
ols in the District and being implemented in this school.

,

.

1 29 111-42



80.32

(80.0)

t,RAt.JE 3" LC"..; TUt)l'IAL 1CHI

PERC'ENTILE '

flAi\rIGE
34', '

4 i-f rirj.11. vCRNI

:g 7 5.7:
CAT

1;75477
CAT

, 1;7773
A T

, 1173..79 1 l':iC
r...Ar iNs

7.3A0U0
NATCNAL:

41 -:. 39 LE
1,1

31 - 90 ILE '''': ** asIll US,
.11171

Paw
15 .0.313 a

SS* '.". ft i

.., ... 30 ',ILE 4111.*

71 74

7.7Ill
11.1.

773
21112
as NI

ar13as.
SIB.

.:7 7
3111 A
77 a

..1.11

-... ',ILEil -0 *
$11.41

41411/1

155*
.o
11 111a

4 IIII 113
.77

51 - 50 ",ILE
....7

115.1111
51155
255

Lr'7111
75111

55*

X a S L
55111 .11 1
555 115 a

3117
.11Zrz

41 - 50 '',ILE su
415*

4115*
414:ilf.

sam

7-71,
*WS5
44,*
s a

7..,lie It 875 \ 2* 5
11r7F

11-

1lt, L It
552 1

I \ as* /
I AIME.

31 - 40 "ALE ass-,,s:"

:1 ... 30 ;ILE / 13***
7 7 7

I

' ! 1- :0 LE o i

1 - '0 1oILE .*,)

i

1
3,,,sumBER oF

iTu0Emrs --is-r!D 33E1 3 7;4 39 7h 4101; 2.54

2F10 4:11./A9 TI LE 34 :ILE 54 I ILE 33 ;ILE 3c3 ;ILE - I LE 51-',IL_I
1.1E(DiAN -io .4ILi 5g 4.31.E. 3 : ,IILE. 354 :ILE -31 'I c

;ST !QUARTILE )...., :: LE 4- 4:LE 17 :I cri ... 3 -

117 r. c:.v3.11. 5 t lCN

43.,,,,IgEA .,3-.

3TUCENT571STE0 1-3E3 3 7;,.3 3'7,1'4., -31.
1R0 'QUARTILE io ;ILE -31ILE ;2 ZILE ;2 4ILE 3 (L 73

,,1E01AN 52 LL S IL i 17 4 Li. 7.: '2 -4 ILE 44 L E '
!ST QUART1LE 33 LL 3. 4 iL 2 P5 l'ILE - -41LE - 11 :5 1lL E.

,ari c.:-.,,4ci3r7; ,: r,Qc3L-ams

,u,edA L'f
iTuovirs cssTE0 3 !3 1 3 7:: 1913 \ -.3 1 ' - 3: :
2R0 QUARTILE _71) ;ILE 76 ',ILE 12 ;IL:: 1 .3 L E II L 2

1EDIAN 1 ; I L E 53 4iC: 3,:k. T,ILE 53 ,11_5: '3 1L5 5 4 l

'ST QUARTILE .: 4IL.S. 2: 44LE 32 ZrLa 32 41\.:E :1L5 _

:011,1MENTS. I 79E33 F,;`,". I T 5C313; T; :-'4SL Ec..' 7 I; !7..41.L clr ,A7 \CE*454 3E2'1 \;:;,--., I 1,7'1-.7;3 -=ST3i..1:\."' "I:+.31: 1.13_,IL 'I 1 331- Shi L 3.741,L13,3E c 3 I \C 3:71:'l i'=\3 ESE )1:

T11-43 130



80.32
(80.14)

Test Profile§ .A3STRACT

Title: Austin Independent School Districf Achievement Profiles, 1975-76

through 1979-80, Junior High Schools

Contact Person: Kevin Matter

No'. Pages: 231

Summary:

This volume is a tabular and graphic record of the California Achievement

Tests (CAT) results for 1975-'76'to 1978-79 and the Iowa Tests of Basic

Skills (ITBS) results for 1979-80 for each junior high school in the Austin

,Independent School District. District'summaries for the seventh and

eighth grades are presented, also. CATresults in reading and math are
reported,.with reading, math, language, and work-study skills reported

on the ITBS. The ITBS scores are r4ported in two ways, first as CAT
converted 'scores, and then as regular ITBS scores. A foreword at the

beginning of each volume is divided into three major sections:

1. A-discussion of_the limitations of the achievement data,
including an explanation of which groups of students were
exempted from the testing, a description of the testing

situations, and the methods used for scoring the tests.

2. An explanation.of how to read the tables, including a-
brfef explanation of the way that median and quartile
percentilescores are derived, both fOr-a national norm
group and for a particular 'group of local students.

An explanation of the various characteristics of each

school, that are reported along with the test data, in
order to,define.the context in which the test scores

were made. Included are the number of students enrolled
in the school, the percent attendance, the pupil/teacher

ratio, the percentage of low-incomestudents, the ethnic .

distribution of the student body, and the major special
programs operating in eaca school.

The school summary test scores are presented in tabular form, separately

, for each grade within each school, and separately for each-test area

(reading, math, language, work-study). Each table di-splays-the median,

first7quartile, and third-quartile scores for the school, grade, and,test

under consideration, for the past five school years (CAT and ITBS-eonverted-

to-CAT). Similar tables are presented fOr the District summaries, sepa-

rately for the S'eventh and eighth grades and for each test area.

The following pages are examples of a "SchoOl daracteristics Page," which

serves as a cover page for the achievement tables lor each school, and

the actual tables displaying the suMmary achievement.information for one

test area.
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80.32 SCHOOL CHARACTERISTICS80.14

MEMBERSHIP

PERCENT
ATTENDANCE'

PUPIL/
TEACHER
RATIO (PtR)

LOW-
INCOME
STUDENTS

ETHNIC
DJSTRIBUTION

HA:

B.

A :

MAJOR
SPECIAL

'PROGRAMS

1975-76

SCHOOL XXICX

1976-77 1977-78 1978-79 1979-80

9459 2246 2132 2088 1940

89 -90 90 90 90

21.54 19..56 2060, 21.05 22.30

3.83 10.37 10.31 16.32 92.30

6

10

84

6

11

83

6

13

81

8

14

78

9

16

75

ESAA ESAA ESAA ESAA ESAA

EHR I EF DEFINITION
MEMBERSHIP: The number of students on the current roll of the-school
(including regular and special education students but excluding
kindergarten students) averaged for the entire year.

PERCENT ATTENDANCE: The percentage of students on the current roll who
.actually are present (including regular and special education ',students
bit excluding kindergarten students) averaged for the entire year.

PUPIL/TEACHER RATIO: The average number of regular students per teacher
in the school.

i; LOW-INCOME STUDENTS: The percent of students in the school's attendance
area from low-income,families.

ETHNIC DISTRIBUTION: The-percent of enrolled students on October lst.- who
are Mexican-AMerican (HA), Black (B) , and Anglo (A).

MAJOR SPECIAL PROGRAMS: Major programs brin.ging additional resources to a
.number of schools in the District and being implemented in this school.
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Test_Profiles ABSTRACT

Title: Austin Independent School District Ackievement Profiles By
Ethnicity, 1979-80 Test Results for 1980-81 Projected Populations,
Senior High Schools

Contact Person: Kevin Matter

No. Pages: 277

Summary:

This volume is a tabular and graphic,record of the Iowa Tests of Basic
Skills (ITBS) (grade 9) and Sequential Tests of Educational Progress (STEP) ,

(grades 10-12) results for 1979-80 by ethnicity. Where applicable, results
for 1978-79 (Cal_ifornia Achievement Tests (CAT) results, converted into
ITBS percentiles, or STEP results) are presented for purposes of-compari-
son. All achievement summaries are presented separately for each grade,
for each of three ethnic.groups, based on the projected student population
of each school for the 1980-8lscl,00l year.. Achievement areas on the ITBS
include.reading, language, worL-study skills, and math, while the STEP
includes the areas of reading, mechanics of writing, English expression,
math computation, math basic concepts, science, and social studies.
District summaries in each skills area, for each high school grade level
are included, also. A forewarc' at the beginning of the volume is divided
into two major sections:

1. A disaussion of the limitations of the achievement data,
including an explanation of which-groups of students were
exempted from the testing, description of the testing
situations, and the methods used for scoring the tests.

2. An explanation of how to read the tables, including a '

brief explanation of the-way that median and quartile
percentile scores are derived, both.for a national norm

/4-group and for particular group of local students.
3

The school summary t t sc6res are presented in tabular fOrm, separately
for each grade within each school, and separately for each skills test.
Each table displays the* median;-first-quartile, and third-quartile scores
for the school, grade, and test underconsideration, for the 1980-81
projected population. Summary scores are reported for the total group
and by ethnicity. Similar tables are presented for the District summaries,
separated for the ninth, tenttr, eleventh, and twelfth grades, and for each
skills test.

On the following pages are examples of actual tables displaying s,nmmary
ITBS and STEP information in a sample skills area.
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Test Profiles ABSTRACT

Title: Austin Independent School District Achievement Profiles By'

Ethnicity, 1979-80 Test Result's for 1980-81 Projected Populations,

Junior High Schools.

Contact Person:- Kevin Matter

No. Pages: 138

Summary:

.This volume is a tabular and graphic record of the Iowa Tests of Basic

Skills (ITBS) results for 1979-80 by ethnicity for each junior high school

_in the Austin Independent School, District. Where applicable, California

Achievement Tests (CAT) results for 1978-79, converted into ITBS percen-

tiles, are presented for purposes of comparison. Achievement summaries

are presented separately for each grade, for each of three ethnic zroups,

based on the projected student population of each school for the 1980-81

school year. District summaries for the seventh and eighth grades are

presented, also. ITBS results in the areas of reading, language, work-

study skills, and math are reported. A foreword at the beginning of the

volume is divided into two major sections:

. \

1. A discussion of the limitations of the achievement data,

including an explanation of which groups of students were

exempted from the testing, a description of the te sting

situations, and the methods used for scoring the t \sts.

. \

2. An explanation of how to read the tables, including\a

brief explanation of the way that median and quartile

percentile scores are derived, both for a national norm

group and for a particular group of local students. .\

\

The school summary test scores are presented in tabular form, separately

for each grade within each school, and separately for each skills test.

Each table displays the median, first-quartile, and third-quartile scores

for the school, grade, and test under consideration, for the 1980-81

projected population. Summary scores are reported for the total group

and by ethnicity. Similar tables are presented for the District summaries,

separately for the seventh and eighth grades and for each skills test.

On the following page is an example of an actual table displaying summary

ITBS information in a sample skills area.
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Test Profiles ABSTRACT

Title: Austin Independent School District Achievement Profiles By
Ethnicity, 1979-80 Test Results for 1980-81 Projected Populations,-
Elementary Schools, Vols. I and TI

Contact Person: Kevin Matter

No. Pages: 1218

Summary:

This volume is a tabular and graphic record of the Iowa Tests of Basic
Skills (ITBS) results for 1979-80 by ethnicity for each elementary school
in the Austin Independent School District. Where applicable, California
Achievement Tests (CAT) results for 1978-79, converted into.ITBS percen-
tiles, are presented for purposes of comparison. Achievement summaries
are presented separately for each grade, for each of three ethnic groups,
based on the projecte1 student population of each school for the 1980-81

school year. District summaries at each grade level are presented, also.
ITBS results in the areasof reading, language, work-study skills, and
math are reported. A foreword at the beginning of each volume is divided

into two major sections:

1. A discussion of the limitations of the achievement data,
including an explanation of which groups of students were
exempted from the testing, a description of the testing
situations, and the methods used for scoring the tests.

2. 'An explanation of how to read the tables, including a
brief explanation of the,way that median and quartile
percentile scores are derived, both for a national norm
group and for a particular group of local students.

The school summary test scpres are presented in tabular form, separately

for each grade within each school, and separately for each skills test.
Each table displays the median, first-quartile, and third-quartile scores
for the school, grade, and test under consideration, for the 1980-81 pro-

jected population. Summary secres'are reported for the total group and

by ethniFity. Similar tables are presented at the beginning of Volumej
for.the District summaries, separately for each elementary grade leVel

and for.each skills test.

On the following page is an example of an actual table displaying Summary

ITBS information in a sample skills area.

1 3
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Brochure ABSTRACT

Title: Achievement Testing in Austin Schools

Contact Person: Kevin Matter

No. Pages: 4

Summary:

This brochure describes the achieveMent tests and the language fluency
tests- used in'the Augtin Independent School District to measure the
development of basic skills in math and reading and fluency in the English
language. Included in the brochure are:

the Boehm Test of Basic Concepts which is given to all
kindergarten students,

the Metropolitan Readiness Tests which is given to all
first graders,

the Iowa Tests of Basic Skills which is given to all
first-through eighth-grade students,

the Sequential Tests of Educational Progress which is
given to all ninth-through twelfth-grade students,

the Primary Acouisition of.Language tegt which is used
to measure students' fluency in oral English in
kindergarten through sixth grade,

the Comprehensive English Language Test which is used
to measure 'students' flueney in oral English in
grades seven through twelve,

the Language Assessment Battery which is used in grades
seven through twelve to measure language dominance, and

a brief description of the relationship between Austin
Independent School District's achievement testing
program and the high school minimum competency gradu-
ation requirement.

Comment:

this is a revised edition of publicatjon 79.10.
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Miscellaneous Document ABSTRACT

Title: Packet for the Preparation of Students for the ITBS: Grades 3-8

Contact Person: Kevin Matfer, Glynn Ligon

No. Pages: 13

Summary:

This packet is intended to help standardize the way that third-through
eighth-grade students are prepared to take the Iowa Tests of Basic Skills.
It consists of the objectives for three presentations plus the directions
for the practice tests.

The documents, in the order they are to be presented, are:

1. Introduction to Standardized Testing
2. Testwiseness
3. Practice Test Manual
4. Being Prepared for Testing

Documents 1, 2, and 4 have scripts which teachers may use as a guide for
presenting the objectives.

Comment:

. This is a revlsed ;:rion of publication 79.19.

. See publication 80.70 !)),1" ;1 similar document for grades 1 and 2.
See publication 79.26 for complete information on the A1SD

Practice Tests.
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Miscellaneous Document ABSTRACT

Title: Guidelines for.Test Administrators (Before, During, and After

the ITBS)

Contact Person: Kevin Matter, Glynn Ligon

No. Pages: 2

Summary:

This handoilt is intended as a reminder for first-through eighth-grade

.teachers of:

Essential elements of standardized testing procedures,
especially ITBS procedures.; and

.
District policies related tb'standardi ed testing procedures.

0

It also provides some optional activities teache s may use to encourage
good test-taking skills and guidelines for appropriate activities after

the testing.

Comment:

This is a revised edition of publication 79.20.

143
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Miscellaneous Document, ABSTRACT

Title: Guidelines for Test Administrators Sequential Tests of Educational
Progress Grades 9-12

Contact Person: Kevin Matter, Glynn Ligon

No. Pages: 2

Summary:

This handout is intended as a reminder for teachers in the senior high
schools of:

. Essential elements-of standardized testing procedures,
especially for the STEP; and

. District policies related to testing procedures.

'It also provides some optional activities teachers may use to encourage
good test-taking skills and guidelines for appropriate activities after
the testing.

Comment:

This is a revised edition of publication 79.29.
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Miscellaneous Document ABSTRACT

Title: Packet for the Preparation of Students for the ITBS: Grades 1 and 2

Contact Person: Kevin Matter, Glynn Ligon

No. Pages: 11

Summary:

This packet is intended to help standardize the way that first-and second-

grade students are prepared to take thejowa Tests of Basic Skills. It

consists of the objectiv,es for three presentations plus the directions

for the practice test's.

\The documents, in the order they are to be presented-are:

1. Introduction to Standardized Testing
\ 2. Testwiseness
\3. Practice'Test Manual
\4 Being Prepared for Testing

Documents 1, 2, and 4 have scripts which teachers may use as a guide for

presentirig the objectives.

Comments.:

. This is a revised edition of publication 79.15.

.
See publication 80.63 for a similar document For third through

eighth graders.
.

See publication 79.26 for more complete information on AISD
Practice TeSts.
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Test Profiles ABSTRACT

Title: Austin Independent School District Achievement Profiles, 1980-81:
Vols. I and II, Elementary Schools (Iowa Tests of Basic Skills),
Vol. III Junior HiTgh Schools (Iowa Tests of Basic Skills) and
Senior High Schools (Sequential Tests of Educational Progress)

Contact Person: Kevin Matter, Glynn Ligon

No. Pages: 1150

Sununary:

These volumes are tabular records of the results on the Iowa Tests of
Basic Skills (ITBS) (grades 1-8) and the Sequential Tests of Educational
Progress (STEP) (grades 9-12) for each school in the Austin Independent
School bistrict for 1980-81. Where applicable, results for 1979-80 (ITBS
or STEP) are presented for purposes cf comparison. District summaries at
each grade level are presented, also. All achievement summaries are pre-
sented separately for each grade, for thejotal group, and for each of
three ethnic groups. Achievement areas measured by the ITBS included
reading, language, work-study skills (grades 3-8 only), math, and word
analysis (grades 1 and 2 only). The STEP measured student skills in the
areas of reading, English expression, math'computation, math basic con-
cepts, and social studies. A foreword at the beginning of each volume
is divided into three major sections:

1. A discussion of the limitations of the achievement-data,
including' an explanation of which groups of students were
exempted from the testing, a description-of the testing
situations, and the methods Used for scoring the tests.

2. An explanation of how to read the tables, including a

brief explanation of the way that median and quartile
pyrcentile scores are derived, both for a national norm
gtoup and for a-particular group of local students.

3. ' An explanation of the various characteristics of each
school, that are reported along with the test data, in
order to define the context in which the test scores
were made. Included are the number of students enrolled
in the school, the percent attendance, the pupil/teacher
ratio, the percentage of low-income students, the ethnic
distribution of the student body, and the major special
programs operating in each school.
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The school summary test scores are. presented in tabular fOrm; separately
for each grade within each school, and separately .for each skills area.

Each table displays the median, first-quartile, and third-quartile scores
for the school, grade, and test under consideration. These summary scoK'es

are reported for the total group and by ethnicity. Score's for matchel

groups (students who took the achievement tests'the past two years)'pro-
vide a means for comparing achievement over a two-year Period. Similar

tables are presented for the District summaries, separately for each'grade
and for each skills area. The elementary District summaries appear at
the beginning of Volume I, with the junior and senior high District sum-
maries at the beginning of Volume III.

The following pages are examples of a "School Characteristics Page,"
which serves as a cover page for, the achievement tables for each school,
and the aCtual tables displaying sumeary ITBS and STEP information.
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SCHO,OL "CHARACTERISTICS

MEMBERSHIP

PERCENT
ATTENDANCE

PUPIL/ ,
TEACHER
RATIO :(FTR)

LOW-
INCOME
STUDENTS

ETHNIC
DISTRIBUTION

. H :

'A :

MAJOR
SPECIAL
PROGRAMS

SCHOOL XXXX
(Grades 4-0

1980-81 1981-82 1982-83 1983-84 198445

550

94

2-7.9

18.42
.111,

19
15

66

SCE

BRIEF DEFINITION
MEMBERSHIP: The ntiMber of students on the current roll of the school
(including regular and special education students) averaged for the

.

entire year.

PERCENT ATTENDANCE: The percentage of students on the current roll who
actuallyare present (ipcluding regular and special education students)
averaged for the entire year,

- 1'

PUPIL/TEACHER-RATIO: The average number of students (regular and
\resource) per regular classroom teacher in the school.

ft
'LOW-INCOME STUDENTS: The percent of students at the school who qualify

for free and reduced lunch, based upon thl third six-Weeks membership,
*

ETHNIC DISTRIBUTION:- The pereent of enrolied students on October 1st
who are Hispanic (H), Black (8), and AngloiOther (A).

MAJOR SPECIAL PROGRAMS,: Programs bringing additional resources to a
number of schools in the District, having a direct effect on achieve-
ment, and operating in this school..41
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FINAL REPORT

Project Title: Low SES and Minority Student Achievement

Contact Persons: Glynn Ligon, Nancy Baenen, Kevin Matter

Major Positive Findings:

1. Due to the gains made by second through eighth graders, the gap between
the achievement of minority students and the national average is slightly
smaller this year. Each successive group of minority students appears to
show a little higher achievement than the one before, although these
students still achieve at levels below the national norm and fall farther
behind with each passing grade.

2. The gap between the achievement of AISD minority students and the 1970
national norm does not generally increase at the high school level.
Although the differences between the achievement of Hispanic and
Black students and the national norm continue to be great, there is
some evidence of a slight closing of the gap for Hispanics on all
tests from grades 9 to 12 and on three of the five tests for Black
students.

3. The percentage of minority students at or above the fiftieth percentile
is generally increasing, and the percentage below the twenty-fifth per-
centile is generally decreasing. The percent above the seventy-fifth
percentile is increasing at grades one to eight, bilt not nine to twelve.

4. At the elementary and junior high levels, minority students this year
showed their highest performance in mathematics and language. At the
high school level, minority students showed their highest scores in
Math Computation and Math Basic Concepts.

5. Minority students in AISD perform
higher than the national urban
norms for ,almost every test and
grade level from 1-8.

6. Graduation rates for Black and
Anglo students are higher this
year than almost all years since
1972-73.

Karen Kaiser
Harris, Grade 4
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Major Findings .Requiring_ Action:

1. The differences: between the achievement of minority students in AISD-
and the national norm-continue tO be great. This gap increases with
each paSsing grade level from one to eight. The disparity is even
greater if AISD Anglo and minority students are compared.

2. Based upon a comparison of the performance of students.who took the
STEP both during 1980 and 1981, this year's tenth.graders improved
overall. However, those now in grades eleven and twelve showed
more losses than gains on the STEP subtests.

3. Minority students show the lowest achievement in grades one to eight
in work-studies and teading. At the high school level, minorities

score lowest in English expression.

4. Free or reduced-price lunch figures indicate that low socioeconomic
status (SES) students perform lower on boh the STEP and ITBS than
higher SES students. Low SES Anglo students score higher on the
tests than low SES minority students.

5. School leaver rates were up sIightfy for Black and Hispanic students.
The rate for Hispanic students continues to be slightly higher than
that for Black and Anglo students.

6. Teachers were much more uncertain in this first year of desegrega-
tion about whether the District's emphasis on low SES and minority
student achievement has been effective in improving their performance.
Last year, 89% thought the emphasis had helped, 2% were not sure,
and 9Z felt it had not helped. This year, only 29% felt it had been
effective, 48% did not know, and 23% felt it had not been effective
in improving lbw SES and minority student achievement.

.e.kx;

.1,2/14,7A7

.74`1.3X3
.CA35 -Tici
9A-% thi'

.3A°13,3 3.4TI

5.'13(3
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13,41
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Evaluation Summary:

WHAT WERE THE MAJOR ACTIVITIES OF THE LOW SES AND MINORITY STUDENT ACHIEVE
MENT EVALUATION THIS YEAR?

The first analysis of the overall achievement of low SES and minority
students was conducted by the Office of Research and Evaluation in 1976-77.
This analysis revealed that low SES/minority achievement levels at all grade
levels were extremely low in comparison to nonminority and higher SES stu-
dent achievement. The gap between minority and Anglo student achievement
has been narrowed slightly in the past few years, but it is still wide and
pervasive.

The monitoring of low SES and minority student achievement is very impor-
tant this year for a number of reasons.

Desegregation has changed the composition and organizatiOn
of many cchools.

The improvement of low.SES and minority student achievement
is a major goal in AISD's accreditation plan.

AISD has devoted considerable resources to the improvement
of low SES and minority, students' achievement (particularly
at the eleMentary level).

Large portions of AISD students are low SES and/or minority. As
of October, 1980, about 27% of the District's 55,369 students
were Hispanic, 19% were Black, and 54% were Anglo. About 36%
(19,290) were participating in the free and reduced-price lunch
program as of September, 1980.

This year's evaluation included information from a number of sources.

Low SES and minority student achievement on the Iowa Tests of
Basic Skills (ITBS) and the Sequential Tests of Educational
Progress was monitored. Results by ethnicity were analyzed
both for the total group and for only those who had taken the
tests this year and last year (matched groups).

School leaver and graduation rates were calculated from District
records.

Samples of AISD teachers and administrators were asked about low
SES and minority student achievement. About 200 teachers and
128 administrators responded.

Minority participation in the Scholagtic Aptitude Test (SAT) and
American College Test (ACT) was checked. These figures provide
some indication of the number of minority students who are con-
sidering college.

IV-3 1 54
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WHAT IS THE GAP BETWEEN THE ACHIEVEMENT OF AISD MINORITY STUDENTS AND THE

NATIONAL AVERAGE? HAS THIS GAP CHANGED ACROSS YEARS?

Iowa Tests of-Basic Skills (1TBS) results for A1SD Students in grades 1 to 8

reveal that: °

A1SD minority students at the elementary level score well

below the national norm. Hispanics show slightly higfier

performance than Blacks.

The gap between minority achievement and the national norm
widens from grade i through grade 8 (see Figure 1). Minority

students start out .1 to .3 years behind the national average
at grade 1 (in terms of mean grade equivalent scores); tbey

are 1.2 to 1.8 years behind by grade 8i

I
^

ANGLO,OTHER

61978 NATIONAL

/./ NORM

./
./

./ H ISPANIC

,,,.....EILACK

4.

A.41e*4
ie

/...
/ /...4

/

2 4 5

GRADES N SCHOOL

Figure 1. ITBS READING MEAN GRADE EQUIVALENT
SCORES BY ETHNICTTY AND GRADE.

Students were tested one month earlier
in grades 7 and. 8 tban in other grades.
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Small gains were made by elementary minority students in
grades 2 to 8. The,percentage of minority students above
the fiftieth and seventy-fifth percentiles increased this
year for most tests and grade levels; the percentage below
the twenty-fifth percentile generally decreased (see

.

4 Figure 2).

+ = Percentage
increase

0 = No change
- = Percentage

decrease

T = Total Group
B = Black
H = Hispanic

PERCENTILE RANGES
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Figure 2. ITBS READING TOTAL PERCENTILE RANGES.
Change from 1980 to 1981. This com-
parison was not made for grades 1 and 2.

Although the pattern of increasing differences between minority
achievement and the national average continues to persist, it
is slightly smaller this year compared to last year. Each
successive group of elementary students seems to achieve at
a slightly higher level then the previous group. Unfortun-
ately, their scores still improve at d lower rate than the
national average and they fall farther behind with each
passing grade level.

Minority students show the highest performance in the mathe-
matics area, followed by language, work-studies, and finally
reading. Black students actually exceed the national norm
by .1 and .2 years in language at grade 3. Scores are the
lowest in relation to the national norms in grades 5 through

AISD minority students show higher performance than the
national urban norms for almost every test and grade level
on the ITBS.

The ITBS scores by ethnicity *and subtest are shown in Figure 3.

IV-5
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READ1140 TOTAL

Medien
Percentile.

Median
Grade Equivalents

Mean
Grid. Equivalence

Grade Ethnicity 80 81 Change 80 RI Chang. $O 11 Chang.

1 Bleck 41 40 0 1.60 1.60 0 1.64 1.74 4.05
Hiopenic 47 47 0 1.70 1.70 0 1.76 1.16 0
Anglo/Other 78 80 +2 2.50 2.60 4.10 2.44 2.54 . +.10
Total 62 62 0 2.10 2.10 I./ 2.12 2.14 4,02

-

1 Ileck 38 35 -3 2.50 2.40 -.10 2.47 2.48 +.01
Hlispenic 35 40 45 2.40 2.60 +.20 2.45 2.63 4.1$
Anglo/Other 78 $2 +4 3.60 3.70 +.10 3.41 3.59 4.12
Tntel SR 60 42 1.00 3.10 4.10 3.01 1.011 4.07

3 Ileck 10 35 45 3.10 3.30 +.20 3.19 1.30 4.11
Riepenic 35 35 0 3.30 3?30 0 3.33 3.37 +.04
Anglo/7thr 61 72 +4 4.50 4.60 +.10 4.46 4.50 +.04
Total 55 51 -2 4.00 3.97 -.10 1.95 1.91 -.07

Ileck 23 25 42 3.00 3.90 4.10 3.32 4.08 4,16
Hispanic 31 31 0 4.10 4.10 0 4.24 4.21 -.03
Anglo/Other 74 72 -2 5.80 5.70 -.10 5.76 5.71 -.05

i--

1,,tell . 58 54 -4 5.10 0.00 -.10 5.09 5.01 -.08

5 Bleck 25 75 0 4.10 4.80 C 4 011 4.92 4,04
Hipperlic 33 35 42 5.10 5.10 4.10 5.04 11.23 4,17
Anglo/Other 72 75 43 6.10 7.00 4.20 6.77 6.78 4.21
Tor61 57 59 +2 6.10 6.20 4.10 6.07 6.20 4.13

6 Slack 21 26 47 5.40 5.80 +.40 0.01 3.83 4.32
HieparlIc 27 32 45 5.70 6.00 4.30 5.76 6.04 +.21
Anglo/Other 70 74 44 7.80 8.00 4.20 7.71 7.97 +.19
Tote 52 07 +5 6.90 7.10 +.20 6.42 7.13 4.21

20 5.907 Sleek 27 47 6.40 +.50 6.04 6.42 4,39
Hispanic 23 30 47 6.10 6.60 +.50 6.32 6.65 +.33
Anglo/Other 67 71 44 8.40 8.70 4.10 1.43 0.62 4.14
Tote! 50 52 +2 7.70 7.80 4.10 7.03 7.76 4.23

-

I Slack IS 22 +4 6.60 6.90 4.30 6.82 7.04 4 22
8leponic 24 26 +2 7.00 7.20 +.20 1.11 7.38 4.20
Anglo/Other. 68 71 +3 9.70 9.80 +.10 9.41 9.58 +.16
Mt.1 48 52 44 1.50 8.00 +.30 8.40 0.61 4.23

SEELLING/LAHOUACE TOTAL
(Grind.. 1 mnd 2 only) (Grade, 3-0 only)

Median
Percentiles

Median
Grade 61.51ve4ents

Mean

Grill Equi elents

Grade Ethnicity 80 11 GhAnge SO $I Ghani 80 81 Chomp

1 Ilack Ali 46 0 1.70 1.70 0 1.88 2.00 +.12
Rispenlc 46 46 0 1.70 1.70 0 1.91 1.45 4.04
Anglo/Other 66 15 4 9 2.30 2.70 4.40 2.55 2.75 +.20
Totel ' 53 61 4 6 1.90 2.10 4.20 2.70 2.36 4.11

illeck A/ 53 6 2.10 2.90 4.20 1.42 3.05 4.13'
Hispanic . 43 41 4 4 2.60 2.70 4.10 2.78 2.97 4.19
'Anglo/Other 70 yg 4 5 3.60 3.90 4.30 3.67 3.76 4.09
Total 59 63 + 4 3.10 3.30 4.20 3.10 3.30 +.011

1 Illeck 44 49 4 5 3.60 3.00 4.20 3.72 1.85 4.13
Hispanic *6 51 5 3.70 3.90 4,20 3.76 3.93 4.17
Anglo/Other 74 1$ 4 2 5.00 5.10 4.10 4.85 4.93 4.08
intel 65 65 0 4.50 4.50 0 4.18 4.4) 4.0

.--

'. Ileck 35 44 4 9 4.20 4.60 4.40 4.30 A.66 4.16
91spanic 42 49 4 7 4.50 4.10 +.10 4.61 4.74 4.11
Anglo/Other 74 74 - 0 6.00 6.00 0 5.47 6.04 +.07
Total 60 62 4 2 5.10 5.40 4.10 5.37 5.44 4,01

1 Hack 38 40 4 2 5.20 5.30, 4.10 5.29 5.43 +.14
811PA91, 40 46 4 6 5.30 5.60 +.30 5.10 5.67 +.29
Anglo/Other 74 79 5 7.10 1.40 4.30 6.96 7.23 +.27
Tonal 59 65 + 6 6.30 6.60 4.30 6.33 6.54 4.21

6 Slack 32 41 4 9 5.80 6.30 4.50 5,86 6.27 4.41
Hinpanic 36 42 4 4

6.00 6.40 4.40 6.08 6.47 4,14
Anglc/Other 68 75 7.90 8.30 +.40 7.86 8.20 4.14
Total 54 61 7 7.10 7.50 4.40 7.10 7.44 4.34

7 Slick 12 35 10 5.90 6.60 4.70 6.11 6.76 4.58
Hispanic /I 39 1 6.30 6.90 +.60 6.53 6.98 4.45
Anglo/Other 47 71 4 4 8.70 9.00 4.30 8.43 0.75 4.32
Tots! 51 57 4 6 7.70 8.10 +.40 7.61 7.97 4.16

8 Bleck 21 29 4 7 6.60 7.10 +.50 6.94 1.39 4.45
Hispanic 31 34 4 3 7.30 7.50 +.20 7.31 1.16 4.37
Anglo/Other 64 71 4 7 9.60 10.10 4.50 9.41 1.73 +.34
TotAt 49 38 4 9 0.60 9.20 +.60 0.47 RAH +.41

Figure 3. ITBS RESULTS BY TEST FOR GRADES 1 TO 8: 1980-81.
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WORD ARALTSIS/WORK -STUDY TOTAL
(Grades 1 6 2 oly) (predeo 3-$ oely)

Credo Ithnklty 10

Meilen
Percenttlee

SI Chaa1141

Meilen
Grads Equkelents

80 SI Menge

Mean
Grade Equivalents

80 81 Chanie

1 Sleik 46 42 - 4 140 1.60 -.10 1.71 1.71 0
Ilispanic 50 46 -4 1.10 1.70 -.10 1.66 1.12 -.04
Anglo/Other 75 75 0 2.50 2.50 0 2.56 2.66 ,7.10
Total 65 61 - 4 2.20 2.10 -.10 2.23 2.22 -.01

2 Slack 36 41 3 2.40 2.50 +.10 2.55 2.59 7.04
Hiapank 41 44 3 2.30 2.60 +.10 2.62 2.79 +.17
Anglo/Other 73 73 0 3.70 3.70 0 3.74 3.62 +.01
Total 62 62 0 3.20 3.20 0 3.22 3.26 +.04

3 Slack 3) 36 3 3.20 3.30 4.10 3.211 3.36 +.041
11 aaaaa lc 31 31 0 3.40 3.40 0 3.411 3.51 +.03
Anglo/Other 71 71 0 4.50 4.50 0 4.41 4.42 +.01
Total 57 54 - 3 4.00 3.10 -.10 3.117 3.95 -.02

Slack 26 31 8 3 3.00 4.00 4.10 3.01 4.11 +.13Ilkpank 41 41 0 4.40 4.40 0 4.42 4.41 -'.01
Anglo/Other 73 73 0 5.70 5.70 0 5.67 5.69 +.02

,Total 51 5$ 0 5.10 5.10 0 S.10 5.06 -.04

0 Slack '33 33 0 5.00 5.00 0 5.06 s:os -.03
Ilispank 42 44 2 0.40 0.50 4.10 5.32 5.41 +.16
Angle/Other 70 77 8 7 6.70 7.00 +.30 6.71 6.113 +.22
Total 57 62 5 6.10 6.30 +.20 6.12 6,x5 +.11

6 Slack 29 29 0 5.70 5.70 0 5.71 5.12 +.11
Hispenk 30 41 +11 5.10 6.30 +.50 5.93 6.21 +.15
Anslo/Other 66 71 + 3 7.60 7.40 +.20 7.50 7.14 +.25
Total 54 56 8 4 6.90 7.70 8.20 6.66 7.11 +.23

7 Slack 22 29 7 6.00 6.40 +.40 6.07 6.54 +.47
Hispank 26 33 7 6.20 6.70 +.50 6.41 6.11 +.40
Anglo/Other 84 69 + 3 6.40 1.70 +.30 6.16 1.46 +.21
Totql 48 52 6 7.40 7.70 +.30 7.41 7.73 +.12

6 Slack 111 25 6 6.60 7.00 +.40 6.72 7.07 +.35
llispanix 21 30 2 7.20 7.30 4.10 7.26 7.411 4,22
Angle/Othor 63 70 7 9.40 9.60 +.40 1.20 9.43 +43
Total 45 49 + 4 6.30 11,60 +.30 6.27 6.57 +.30

KAM TOTAL

Radian
Pottentiles

Medion
Grade teukelents

'Mean

Grade tquivislents

Grade [tin/lefty 60 61 Chews 60 61 Chews 60 61 Chalr

1 Block 3) 31 0 1.50 1.50 0 1.57 1.56 -.01
3$ 31 0 1.60 1.60 0 1.64 1.70 +.06.1119panic

Anglo/Other 66 71 75 2.10 2.20 +.10 2.11 2.19 4.0
Total 50 56 76 1.60 1.90 +.10 1.16 1.91 4.0)

2 tlack 31 31 0 2.60 2.40 0 2.47 2.47 0
lisp/snit 50 41 +5 2.50 2.60 +.10 2.55 2.66 +.11

. Anglo/Other 63 67 +4 3.10 3.20 +.10 3.16 3.21 +.05
Total 50 50 0 2.10 2.60 0 2.17 2.60 7.02

1 Slack 31 35 ,+4 3.30 3.40 4.10 3.36 3.40 + 04
lispank 10 35 0 3.40 3.40 0 3,49 3.55 +.06
Anglo/Other 61 66 0 4.30 4.30 0 4.24 4.24 0
Total 54 54 0 3.10 3.00 0 3.69 1.17 -.02

4 61sck 21 31 +3 4.10 4.20 +.10 4.14 4.23 +.00
likpanic 36 36 0 4.40 4.40 0 4.44 4.39 -.05
Anglo/Othor 72 60 -3 5.30 5.40 -.10 5.47 5.41 -.06
Total 57 54 -3 5.00 4.90 -.10 5.01 4.92 -.09

5 Slack 211 31 +3 0.00 0.10 +.10 s.na 0.12 +.04
Hispanic 37 30 +2 0.30 5.40 +.10 0.37 5.42 +.05
Anglo/Othor 66 71 +5 6.50 6.70 +.20 6.54 6.66 4.11',
Total 51 55 +2 SAO 6.00 4.10 6.04 6.10 4.06

6 Slack 26 20 43 5.10 5.110 +.10 5.92 5.96 +.06
Hispanic 34 31 +4 6.10 6.30 +.20 6.19 6.36 +.19
Anglo/Othar 72 72 0 7.70 7.70 0 7.65 7.73 +.041
Total 56 51 +3 7.00 7.10 +.10 7.02 7.10 +.04

7 Slack 22 30 +4 6.30 6.70 +.40 6.52 6.64 +.12
Rlspank 32 16 +4 640 7.00 +.20 6.93 7.13 +.20
4.11./Other 71 71 0 6.60 6.60 0 6.30 1.43 +.04
Total 51 55 +4 7.70 7.110 +.20 7.73 7.16 +.11

6 Slack 11 21 +4 7.00 7.30 +.30 7.16 7.44 +.26
Htspanic 29 32 +3 7.60 7.60 +.20 7.71 7.61 +.17
Anglo/Ither 66 71 +5 9.40 0.60 +.20 9.27 9.37 +.10
Total 49 51 +2 6.60 8,70 4.10 0.51 6.49 +.18

Figure 3., ITBS RESULTS BY TEST FOR GRADES 1 TO 8: 1980-81.
(continued, page 2 of 2),

f
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80.32

Sequential Tests of Educational Progress (STEP) results for high sEbool-
students indicate that:

AISD's,min3rit} students perform substantially below the 1970
national Lam. Median percentile scores range Trom 11 to 32.
These scores arc: 18 to 39 points below the national average.

The gap between the achievement of Hispanic students and the
1970 national norm decreases slightly from grades nine to twelve;
it also narrows slightly for Blacks on two of the five tests.

'Hispanic students' scores are slightly higher than those far
Blacks on the STEP. Math Basic Concepts scores increased
the most across grades.

The percentage of Black and Hispanic Lstudents at or above the
fiftieth percentile is increasing, while the percentage below
the twenty-fifth percentile is decreas.ing. .However, the per-
centage of minority students above the -seventy-fifth percentile
has stayed the same for many tests. Black percentages have
increased in six and decreased in four instances, while Hispanic
percentages have increased in six and decreased in seven 'instances
(see Figure 4).

+ = Percentage
increase

0 - No change
= Percentage

decrease

T. = Total Group
B = Black
H = Hispanic

.

-

Grade

1-25 50-99 75-99

T B 11 TBH TBH .

Totai

Grades 912

+

-

7

6

7

.' 4

2

14

6

3

11

9

4

7

14

2

4

10

2

8

4

6

10

6

in
4

6

7

7

'

Figure 4. STE'P PERCENTILE RANGE SCORE CHANGES. Shows number of
tests on which increases and.clecreases in scores have
occurred from snring 1980 to'spring 1981 by ethnic
group across grades 9-12. Percentile ranges are based
on 1970 norms.
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80.32

1-

Minority students achieve the highest scores in Math Computation
and Math Basic Concepts, and the lowest in English Expression.

Test scores for students who took the STEP both in 1980 and 1981
Jevealed tenth graders' scores increased on more tests than they
decreased. Students now in eleventh and twelfth grade, however,
showed more losses than-gains,

.

Since the 1970 norms are quite old, a special,conversion to 1978
norms lising grade equivalent scores was done by ORE for Readin2
only. Pigure 5 illustrates the pattern of achieyement in Read-
ing compared to the 1978 norms. While Still below, minority per-
formance is closer to the national average. However, the 1978
norms and grade equivalent scores reveal a different pattern of
reading achievement than the 1970 norms and percentile scores.
The gap between minority achievement and the national norm does
not widen in Reading when the 1970 norms are used; it does widen
when the 1978 norms are utilized.

13.8.

12.8

8.8

7.8

/ .....HISPAMC//
./. .0.0

...BLACK../ ." .°***../ .... ''. ..... .'''. 0--. .0. .t.e..0
...'

...

ANGLO/OTHER

,19 78 NATIONAL

./ NORM
./

./
./

9th 10th 11th 12th

GRADE

Figure 5. STEP READING GRADE EQUIVAIINT SCORES BY GRADE AND
ETHNICITY: SPRING, 1981. ,National norms and grade
equivalent scores were proleqted from 1970 norms and
scores. Since students were tested in the eighth
month of the school year, they would be expected to
score at the 9,8, 10.8, 11.8, and 12.8 level.
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Figure 6 includes STEP median percentile scores by ethnicity and test since

1975-76. Percentile scores are based on 1970 norms.
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-.4 -.4 .,4 -4 CO OD
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-.4

,
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,-4 -4 -.4 --1 CO CO
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--4

'

.4

-4

,-.1

--4

-4

,4
7'
-4
MD

-.4

CO0

CO

?
00
1.4

03

CD
1,4

a__-, ___

BIACK 12 12 16 14 14 16 11 9 10 10 II 11 10 11 14 14 14 18 17 17 17 15 17 17 13 13 12 13 12 13

HISP. 14 14 16 16 19 [8 11 11 II 11 12 15 17 17 17 20 22 25 22 22 17 17 22 22 13 15 15 15 17 15

9 ANGLO 52 52 54 52 52 52 41 44 44 44 44 44 48 52 53.53 55 57 54 59 54 54 54 54 45 51 45 45 45 48

OTHER ..* 41 38 18 [4 10 . A 31 11 26 14 21 * 35 35 39 52 52 * 42 37 37 37 37 * 34 36 27 21 36

ToTAL 33 313 38 33 33 31 29 29 29 24 26 26 31 35' 35 15 39 19 42 42 37 14 37 37 32 34 32 27 30 30

BLACK 1.1 11 11 13 11'13 9 9 10 11 11 II 12 16 14 19 20 19 23 23 16 18 18 18 12 12 12 15 14 15

8151'. 16 16 18 18 IR 21 13 15 14 17 1.4 18 21 21 21 26 29 12 28 28 26 26 28 28 20 20 20 22 22 22

10 ANGLO 51 58 58 58 56 53 41 45 50 50 50 50 55 55 57 59 61 61 62 62 62 62 62.62 53 56 51 53 53 50

OTHER * 47 42 37 23 23 * 34 14 28 18 22 * 36 43 35 41 64 * 49 47 41 49 54 * 41 36 34 34 27

TOTAL 39 42 42 42 42 37 12 34 14 34 34 34 39 39 41 43 43 63 49 49 47 44 44 44 38 41 36 38 36 34

.___- ___ _ _ _ --1

BLACK II 12 15 12 17.12 7 10 11 10 12 9 12 14 18 19 21 23 17 22'22 22 22 22 11 11 14 12 15 11

HIM 17 20 20 20 22 20 15 15 15 15 16 16 23 21 29 29 32 31 26 30 30 28 10 30 19 19 21 19 23 19

il ANGLb 54 57 57 57 59 57 46 50 48 52 52 52 58 61 58 61 61 61 62 65 63 66 66 66 54 59 50 54 54 52

OTHER * 41 39 41 22 19 * 31 12 33 21 22 * 44 47 47 56 71 * 44 51 48'46 73 * 41 41 39 19 44

TOTAL 41 47 44 41 47 41 13 11 35 17 17 37 44 47 46 47 49 47 48 54 54 54 57 51 44 44 39 41 41 37

- .

BLACK 11 11 15 11 13 15 .11 8 8 7 R 13 12 14 12 14 14 18 15 23 23 21 19 25 II 12 1.1 11 10 14

13151'. 17 23 19 17 19 21 15 18 16 16 17 18 20 21 21 26 25 26 21 ..,2 27 32 27 32 17 24 19 20 19 22

12 ANCLO 53 59 55 53 V) 53 44 56 10 50 52 50 56 64 60 60 62 56 61 68 64 66 68 64 56 63 53 53 53 II ,

OTHER * 19 45 12 17 21. . * 16 32 25 21 18 * 45 51 51 74 58 . * 53 50 57 78 53 * 44 44 40 27 31

TOTAL 45 48 41 41 48 41 18 42 14 18 40 40 48 51 46 51 49 48 53 57 53 55.55 53 46 51 40 42 44 40

*1975-76 Iercentlle scores fOr Anglo Include "Other" category of students.

Figure 6.. STEP MEDIAN PERCENTILE SCORES BY ETHNICITY: 1975-76 THROUGH

1980781. Scores are based on 1970 norms.
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WHAT IS THE GAP BETWEEN THE ACHIEVEMENT OF MAJORITY AND MINORITY STUDENTS
IN AISD?

An examination of TTBS scores for AISD first through eighth graders reveals
that:

The pattern of differences for Anglo and minority students in
AISD roughly parallels that for AISD minority students and the
national average, except the differences are greater in magni-
tude.

In terms of mean grade equivalent scores, minorities' scores are
.6 to .9 years jower than Anglo students at grade one; by grade
eight they are 1.7 to 2.4 years lower. The gap is smallest for
Math Total and largest for Reading Total scores.

Majority and,minority students tested both during 1980 and 1981
have made small gains in achievement overall. GenerallY, minor-
ity students have shown slightly larger percentile gains than
Anglo students.

Test results for the Sequential Tests of Educational Progress suggest that:

The gap between the percentile scores of minority and Anglo students,
does not generaIly widen at the high school level. Overall, it widens
slightly at grades ten and eleven and then decreases at grade:twelve.
The gap between the achie'vement of Hispanic and Anglo studentS is
somewhat smaller than that for Anglo and Black students. The/ gap
decreases in size flr Hispanic students in Reading, Math Computa-
tion, and Social Studies. For Blacks, this occurs only in MAth
Computation;.the gap increases very slightly on the other teSts.

The gap between the achievement of Anglos and Hispanics is small-
est in Math Computation and Social Studies. This gap is smallest
for Blacks in Social Studies and English Expression.

A comparison of students tested in both 1980 and 1981 reveals that
those now in tenth grade showed the greatest improvement; Anglos
improved most, followed by Hispanic, and finally Black students.
Minority and majority students in grades eleven and twelve showed
more losses than gains since last year. The losses are most per-
vasive at grade twelve.

WHAT ARE THE ACHIEVEMENT LEVELS OF STUDENTS RECEIVING FREE OR FIEDUCED-PRICE
LUNCHES COMPARED TO OTHER STUDENTS?

Students who receive free or reduced-price lunches show, lower
achievement levels on the STEP and ITBS than those who Ao not.
If participation in the free or reduced-price lunch program is
considered a rough indicator of low socio-economic sta0s, these
results indicate that higher SES students show higher achievement
on standardizec tests in AISD than lower SES studentsj

IV-11 16 4
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When those on free or reduced-price lunches are separated into
ethnic groups, Anglo students show higher scores than minority
students. Hispanic:students outscore Black students in ten
cases, tie in four cases, and achieve lower scores in two cases.
Differences between the performance of Hispanic and Black stu-
dents are smaller than the differences between minority 'and
Anglo students.

Higher SES Anglo students earn the highest scores on the ITBS
and STEP,_followed by low $ES Anglo students. Higher SES minority
students show the next highest scores, followed by lower SES
minority students.

WHAT ARE THE SCHOOL LEAVER RATES FOR MAJORITY AND MINORITY STUDENTS?

School leavers are students who withdraw from AISD bef.,ore graduating and
do not go to other schools. .,Leavers also include students who stop com-
ing to sehool without officially withdrawing.

During 198081, 286 Black, 523 Hispanic, and 700 Anglo students in
AISD left school. These school leavers represent 3.0% of the Black,
3.8% of the Hispanic, and 2.5% of the Anglo students in grades K-12.
Thus, school leaver rates are highest for Hispanic, followed by
Black, and then Anglo students.

The school leaver rates are
up slightly'for Blacks and
Hispanics and down slightly
for Anglo students compared
to last year.

1979-80
% #

1980-81
% #

Black 2.71 271 3.0 286

Hispanic 3.41 503 3.8 523

Anglo & Other . 2.73 767 2.5 700

Figure 7. SCHOOL LEAVER RATES
BY ETHNICITY: 1980 & 81.

WHAT ARE THE GRADUATION RATES FOR MINORITY AND MAJORITY STUDENTS?

Graduation rates are expressed.in terms of the percentage of ninth through
twelfth grade membership, since students do not have to be classified as
seniors to graduate. A review of the graduation figures by ethnicity
reveals the following:

During 1980-81, 15.4% of the Black,. 15.0% of the Hispanic, and 22.7%
of the Anglo high school students graduated. Graduation rates for
minority students are thus lower than those for Anglo students.

If this year's rates are compared to those from 1972-73 on, the rate.
for Blacks is higher than every year but one, the rate for Hispanics
is higher than about half of the previous years, and the rate for
Anglos is higher than all previous years..

IV-12
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DO TEACHERS FEEL THE EMPHASiS ON LOW SES AND MINORITY STUDENT ACHIEVEMENT
HAS IMPROVED THESE STUDENTS PERFORMANCE? ,

About 29% of the teachers surveyed this year felt the emphasis on
low SES and minority studnt achievement had been effective in
improving these students' achievement. Almost half (48%) were
not sure, and 23% felt it had not been effective. Teachers were
much more uncertain about thiS question during this first year of
desegregation than they were last year, when 89%,said.they thought
the emphasis had helped these students' performance, and only 2%
responded that they did not know whether it had helped.

About 55% of the administrators who were surveyed felt the emphasis
on low SES and minority student achievement had been effective in
improving the performance of these students.

WHAT ARE THE PARTICIPATION RATES FOR MINORITY STUDENTS ON THE SAT AND ACT?

Participation rates for AISD minority students on the American College Test
(ACT) and the Scholastic Aptitude Test (SAT) are as follows:

In 1979-80, the AISD ACT sample had a sreater percentage of Black (14%)
and Mexican American students (11%) than he national sample (which
included 8% Blacks and 2% Mexican Americans). The percentage of
minority students taking the ACT has increased nationally and in
AISD since 1972-73. The AISD sample has increased from 16% to 27%
of those taking the test over this time period.

The 1979-80 SAT sample in AISD had a larger percentage of Mexican
American (8%) and a smaller percentage of Black (5%) students than
the national sample (which had 2% Mexican American and 9% Black
students). Minority partiCipation on the SAT has increased only
slightly since 1971-72.

IV-13
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-Evaluation Design ABSTRACT

Title: EVALUATION DESIGN: 1980-81 Low Socioeconomic Status and Minority
Student Achi&vement

Contact 1).erson: Nancy, Baenen, Kevin Matter

No Pages. 12

Content:

The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design.
Review Form

II. Narrative Summary
A. Brogram Summa-ry
B. Evaluation Summary

Decision Questions
A. Questions Addressed
B. Overview

IV. Information Needs.
A. N.eeds

B. Overview

V. Dissemination

VI, information. Sources

This chapter presents the names and/or
signatures of persons (responSible for
some aspect of the project's implemen-
tation) who have been provided relevant
portions of the design for review and
comment.

This chapter briefly,describes the project
and the evaluation activities tied to the
°project.

-Here the evaluator states all the decision
cluestions and relates them to the evalua-
tion questions and objectives as well as
their data sources.

Here the evaluator specifies other infor-
mation needs that are not included in the
decision question section. This may
include in1ormation required for annual
TEA reports, applications, interim reports,
etc.

Here the evaluator specifies the medium by
which information will be disseminated,
the date of distribution, and the persons
receiving the information.

The evaluator lists each information source
and specifies the population from which in-
formation win be obtained. The date the
information will be collected and the
analysis techniqueS are listed as well.
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Evaluation Design Summary:

Although some of the special programs for students from low socio-
economic and minority backgrounds.have been operating in the District
for up to ten years, the first analysis of the overall achievement of
these groups was conducted by the Office of Research and Evaluation in
1976-77. This analysis revealed that low SES/minOrity achievement
levels at'all grade levels was extremely low in comparison to nan-
minority or higher SES stl!dent achievement'. This evaluation made it

n clear that the programs and efforts of the past, however successful on a
small scale, were not accomplishing desired goals. The gap between
minority and Anglo student achievement has been narrowed slightly in the
past few years, but it is still wide and pervasive.

r.P

This evaluation is therefbre designed to monitor:

. low SES and minority student achievement on districtwide
achievement tests,
minority student participation in tests for college-bound high
school juniors and seniors,
minority student dropout rates.

Other projects evaluated by ORE which publish reports relating to low SES
and minority students include:

. Title I,
Title I Migrant,

. State Compensatory Education,
Local/State Bilingual,
ESAA Desegregation.

Scope of Design,:

1 Decision question

13 Evaluation questions

V
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FINAL REPORT

Project Title: High School Graduation Minimum Competency Requirements

'Contact Persons: Glynn Ligon, Kevin. Matter, Nancy Lanier, Rick Battaile

Major POsitiye Findings:

1. Of.the 3307 high school graduates in 1981, 93.9% met minimum compe-
tency requirements in both reading dnd math. Letters of waiver were
used by 3.7%, and_ special education exemptions by 2.4%.

7. After much work by the Special Education Citizens Advisory Committee,
the Department of Special Education, the Department of Secondary
Education, and the Office of Research and. Evaluation, a School Board
policy for exempting some handicapped students from the minimum
competency for graduation requirements was adopted. This policy is
designed to improve the decisions about which students can or cannot
be measured validly for graduation co[npetencies.

nijor Findings Requiring Action:

I. The number. Of students who have not met competency standards in
grade 11 in 1981-82 will increase as a- result of the raising of the
criterion from eighth-grade to ninth-grade level. This will increase
the enrollments in reading and math tutoria]s.

2. The percentage of tutorial students meeting the eighth-grade compe-
tenty level has been 60% for math tutorials and less than 40% for
reading tutorials. With the increase in the competency requirements
and the increase in the number of students taking the tutorials,
unless these success rates rise, the number of graduates who must
use a letter of waiver may increase four or five times by 1983.

3. The security of the California Achievement Tests (CAT)-has not been
maintained. Access by studentS to actual CAT vocabulary items has
inflated the success rate of some reading tutorial classes. Main-
taining the security of any published standardized test used for
competency measurement apuears to be difficult, even impossible over
a number of years.'

Evaluation Summary:

Graduation Competency Requirements. Minimum competency levels in both
reading and math required for high school graduation were first set by
the School Board in 1975. The 1981 graduating cla,ss is the third to
have met these competency requirements.

V-1
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Beginnlng in grade 8, a student may demonstrate competency in-reading
and math during the annual systemwide achievement testing. Prior to .

1979-80, the California Achievement TeSts (CAT) (1970 edition) was ad-
ministered in grade 8. Beginning in,1979-80, the'Iowa 'Tests. of Basic
Skills (TUBS) (1978 edition) has been administered in grade 8. TheSe-
queptial Tests of Educational Progress (STEP) (1970 edition) has been
administered 'since 1975-76 it grades 9-12.- If competenc-y, is not achieved

by the end of grade 10, therc;students enroll in-a tutorial course. If a
student has not met competency standards after at least one tutorial,
then the final option is to sign a letter of waiver stating that the stu-
derip plans to graduate with the understanding that competency_standards
have not been met.

The CAT has been administered,each quarter/semester in special sessions
to ,determine which students must take a tutorial course. The CAT has
also been administered during final examinations for tutorial students.
.Although exemptions have been allowed in the past for students enrolled
in high sehool prior to J975-76 and for students who transferred into
AISD as graduating seniors, only certain special education students are
now exempt from competency testing.

HOW DID THE 1981 HI GH SCHOOL GRADUATES PERFORM IN MEET ING THE
MIN IMUM COMPETENCY FOR GRADUATION REQUIREMENTS?

Figure I summarizes the competency status of the 1981 graduates. Ninety-
four percent graduated with the required Competency levels in both reading
and math. A. total of 122 students used a letter of Waiver in lieu of
meeting competency standards, and 81 special education students were
exempted from the competency testing. Comparisons between 1980 and 1981
graduates are also made in Figure 1. No comparisons with 1979 graduates
are possible because records kept for that year are not detailed enough.

CPAPPA1T1t

cltAlthAlE1 HEFTPW CoHTYTENCY IN:
!folding

Mroll

Roth li,toilng imd
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The only 1979-1980-1981 comparison possible is among the percentages of
.graduates using a letter of waiver. In 1979, 105 students (3.1%) used
at least one letter; in 1980, 112 students (3.37); and in 1981, 122
students (3.7%). This comparison may be misleading since id 1981 no
students were allowed senior tranfer exemptions, and exdtptions For
'enrollment prior .to 1975-76 had phased.out.

Ditferences in the competency status of grade 12 students by ethnic groups
are notable. Figure 2 shows how these groups compared across the last
four years. The percentages of students meeting competency in every
ethnic group rose sharply the first year the requirements became effective
(1977-78) . These high levels have been maintained, across the last three,
years with only slightly lower percentages in 1980-81.

WHAT CHANGES OCCURRED IN AISD'S MINIMUM COMPETENCY FOR GRAD-
UATION PROGRAM DURING THE 1980-81 SCHOOL YEAR?

The major change occurred August 25, 1980, wheh the School Board raised
the competency criterion frOm .a level equivalentto average performance
at the middle of efghth grade (8.5) to the beginning of,ninth grade (9.0).
The higher level is now required of students graduating. in 1983 and. there-
after. For students in grades 10,11, and 12 in. 1979-80, there was no
effect; however, students in grades 8 and 9 had left for the summer of
1980 with an eighth-grade requirement and returned in the fall under a .

ninth-grade requirement.

Two other changes also affected the 1979-80 ninth graders. The TABS
taken in grade 9 became an alternative:for meeting the competency criteria,
and a single STEP Math Total. score replaced the separate Math. Computation
and Math Basic7 Concepts scores wf;ich previously had to be attained inde-
pendently for math-competency to be met. The impact of these. three Changes.
is sammarized in. Figure 3. The net result was that fewer Of the 1979-80
eighth graders met competency requirements by the.fall of 1980 than 11,id
at the end of the spring of 1980.- Ironically for 1979-80 ninth graders,
the use of TABS score's for competency bene5itted more students than were
disadvantaged by the increase from 8.5 to 9.0. Thus, the net result for
ninth graders was that more students had met competency requirements as
a result of all three changes. The 'student's and their parents were each
notifed'by letter if their competency status had changed from met to
not met.

Changes also occurred in the available exemptions from the competency
requirements. Exemptions for students enrolled in high school prior to
1975-76 school year phased out. Exemptions for students transferring
into A1SD as graduating seniors were eliminAted at the request of the
School Board. Finally, the Procedures for deterMining, which special ed-
ucation students should and should not participate in the minimum compe-
tency testing prOgram were revised. More discussion of the new special
education exemption policy appears later in this report.

V-3
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1,

Previous 1'oriaced

Status Status
gRADE 9 1980-81 gRADE 10

Read Math Either Read Mach Either

mET NOT MET

Reasons for Thange:
-3.3 to 3.3-

291 299 471 177 154 312
. :lec che 3.5 criterion on the :TES or STEP
. Did not meet :tie 9.0 criterion on the ETES or STEP
Did noc meet :he 9.0 criterion on che TABS

NOT MET MET

Reasons for :Mange:

24 : 32 50 122 144 248 .

. Did not meet the 3.5 criterion on :he ITBS or sTE?
Did not meet che 9.3 criterion on :he :TES or STEP
MOtt the 9.3 criterion on the TABS

NOT MET ,'IT

Reasons Sot Change:
-STEP TOTAL SCORE-

- 6 6 41 41
. Did not meet :he 3:5 criterion an the 17ES or STEP
. Did no.t meet toe 9.3 criterion on the TABS
. Met the 9.0 criterion on :he STEP.Math Total Score

NOT MET ME-T

Seasons Eor Mange:
-STEP TOTAL SCORE

AND TABS-

- ? 2 - 27 27
. Did. not meet :he 3.5 criterion 'on the ITBS or STEP
. 1et tne 9.0 criterion on the TABS
. Mec :he 9.0 criterion an Oe STEP Mach Total Score

mET '',9t,, T

Reasons m.r Change
-10 :HANCE-

7 8 lc..., 106 66 163
. Met :he 3.5 criterion on :he Ins or STEP
. Dia not meet the 9.0 criterion on :he iT3S at STEP
. Met the 9.3 criterion on :he TABS

mET MET
0R

NOT MET NOT MET
Raasons for Thange:

-10 TRA1GE-

3996 3882 Lt131 3771 3705 4013
. Met che 3.3 criterion on the :TES or STEP
. Met :is" 9.3 criterion on the :TES or STEP

Fiaure 3. 1UMJSER OF STUDENTS WHO t:ERE AFFECTED BY TaANGES :1 C0M1PETENCY REOUIRE4ENTS
,VD PROCEDUAES - SUMMER OF 1980.

SHOULD THE TEXAS ASSESSMENT OF BASIC SKILLS (TABS) CONTINUE
TO BE A PART OF THE AISD MINIMUM COMPETENCY PROGRAM?

Beginning wich the 1979 school year, the TABS scores from grade 9 became
an alternati4e for meeting AISD's minimum competenéy for gradu r -
quirement. To find the score on ,the TABS which represents the SD
ninth-grade competency criterion, an equating study has been cond ted
each of the last two years. In both years, both of thd reading and math
criteria have been equated to a TABS score of 37 correct items out of
44. The state competency level has been 30 correct items out of 44 fon
each area in each of the last two years.

Figure 4 summarizes how the TABS has affected AISD students' competency
status. A substantial niimber of students first met AISD's 9.0 competency
standard on the TABS in grade 9. However, ORE estimates that the majority
of them also met the competency criteria on the STEP by the end of grade
10. The TABS appears to allow many students to meet competency require-
mentt in grade 9, but these are mostly students who will also meet compe-
tency requirements,on the STEP before they graduate. Thus, no substantial

.reduction in the number of students requiring tutorial-courses il grade
11 is expected-as a result of the high success rate on the TABS in grade 9.



STUDENTS WHO
MET,AISD COMPETENCY ON TABS,
BUT'NOT ON TTBS, CAT, OR STEP

YEAR . (WDE READING MATH

1980 9 - 259 250

1981 9 276 318

1981 10 63 64

(Retakers)

Figure 4. EFFECT OF TABS ON STUDENTS'STATUS IN MEETING AISD NINTH-GRADE
COMPETENCY REQUIREMENTS.'

Havin3 the TABS as a pal.t of the AISD minimum competency program presents
several logistical problems.

1. Each additional instrument and its accompanying unique
score for competency adds complexity to an already

complex record-keeping system.

2. The data necessary for equating each year's TABS with
the STEP is not available to ORE in tite to determine
students' competency status on the TABS before the

end of the school year.

3. The TABS reports provided.by TEA may indicate that the
student "demonstrated mastery of minimum exit-level
competencies" but this student may not have met AISD

competency requirements. =This has been confusing to
students, parents, and school staffs.

4. If a student has met.the state minimum competeny level,
then that student As. not allowed to retake the TABS the
next year to attempt meeting the higher ATSD competency
level.

A final conside-ation in retaining or dropping the TABS as a measure of

AISD competercy requirements is one of motivation. The contribution

which being aa official part of AISD's competency program makes to the
seriousness with which students and school staffs take the TABS is not

easily measured.

V-6
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ARE THE AISD MINIMUM COMPETENCY
CRITERIA AT THE APPROPRIATE
LEVEL. OR SHOULD THEY BE LOWERED

' OR RAISED?

ESTIMATED AMER
OF VAIVER LETTERS

CRITERION READING MTH

3.5 67The eventual impact on graduates of
the change from 8.5 to 9.0 will not 9.0 295 379

be known for two more yeacs. However, 9.5 462 646

an estimate of the number of seniors
9.9 599 814who do not meet four different levels

of standards is shown in Figure 5..
Figure 5. ESTIMATEM NU1MEROF 1983 CRADUATES WHO WILLWith the higher standards, more stu- NOT MEET MINIMVm COMPETENCY FOR GRADUATION

dents would.benefit from tutorial REQUIREMENTS OF R.5, 9.0, 9.5 AND 9.9.

courses, and the actual number of students requiring a letter of waiver
to graduate could be lower than the number represented in Figure 5.

HAVE THE MINIMUM COMPETENCY FOR GRADUATION REQUIREMENTS HAD
ANY EFFECT ON OVERALL STUDENT ACHIEVEMENT?

In math, the percentage of students scoring below the 25th percentile
has declined since 1978 in grades 9-12.. This decline is small, but
noticemble. Only at grade 9 has the percentage of low-achieving students
declined in reading. All of the changes in the STEP scores have been
small, but they indicate that the minimum competency requirements may
have contributed to a very slight reduction in the number and percentage
of low achievers in the high schools.

SHOW.D THE CURRENT SPECIAL EDUCATION EXEMPTION POLICY BE
REVISED OR LEFT AS IT IS?

,This question was addressed over the past two years by the Special Edu-
cation Citizens Advisory Council, the Department of Special Education,
the Department of Secondary Education, and the Office of Research and
Evaluation. The result was an addition to School Board Policy 5127 and
a new administrative regulation.

Prior to March, 1981, special education students were exempted from the
graduation competency requirements if they' received more than three hours
per day of special education instruction. In March, 1981, the School
Board adopted a policy which stated that "special education students
whose Admission, Review, and Dismissal (ARD) Committees have determined
that they cannot be validly measured for competency" will be exempted

. from minimum competendy testing.

V-7 177
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Four factors are to be considered in the ARD Committees' decisions.

1. A special education student Who receives themajority
of instruction from a regular classroom teacher in an
area measured by a standardized test should take the
test in that area.

2. Most students receiving more than three (3)
day of special education services should be
from standardized testing.

ours per
xempt

3. A student receiving three (3) hours or less Per day
of special education services who cannot be.tested
validly on a standardized test should be exeMpt.

4. A special education student who cannot make a valid
score on a stanaardized test may be tested if inclusion
in the tr:sting experience would be of benefit to that
student in other ways.

Prior to the adoption of this policy, a student was exempt solely on the
basis of receiving more than three hours per day of special education

instruction.

WHICH TESTS AND FORMS SHOULD BE USED FOR COMPETENCY TESTING
IN 1981-82?

Currently, students may demonstrate compe-
Times The CAT.

tonc. y on the CAT (2 forms), the STEP (2 forms),' Luvel

the ITBS (1 form) , or the TABS (2 toilaS). Was Taken Number of Students
,rade 8-Grade 12* Rending 'Math

Maintaining the security of the items
on tlhese tests is essential to valid 0 4U 306

measurement of student competencies. 1 2104 1970

The m e a test form is used, the more
2 233 .500

familiar students and teachers become
3 177

with the actual items, an, unfaftunately,
159

the more likely the possibility that 81 79

knowledge oT: actual test items will be
5 34 47

available to future student groups.
.

Figure 6 shows that some students take
6 X 18

the CAT as many as .8 times in an. attempt 7 7 5

to meet competency standards. Therefore, 8 0 7

the only way to assure test security witn
the current competency testing program is *Level 4 ef the GAT would have been taken

twice more in grade 6 .md 7 by awystudent
to continually phase in and phas2 out a enrolled from grade 6 through grade 12. '

large number of different tests or test
forms. r17.4re , NT43ER OF TIKES THE CAT WAS TAKEN FROM GRADE 8

THROUGH GRADE 12 BY 1980-81 SENICMS.

1 76
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For the last two years, Form A and Form B of the CAT have been alternated
whenever competency testing has occurred. Figure 7 shows the variable
success rates of students for the two forms in,tutdrial classes. Obviously,,
Form B yields higher passing rates in reading tutorial classes, even though
both forms are of equal difficulty. Comments by students and teachers and
copies of sOme worksheets have convinced the Office of Research and
Evaluation that the vocabulary items for the CAT, both Form A and Form B,
were being taught and/or provided to reading tutorial students on several
campuses.

As of June, 1981, the CAT will rio longer be used as a competency measure.
Beginning in the fall of 1981, the two forffis of the ITBS will be used for
testing in tutorial ciasses and in special competency testing sessions.

READING MATH

Time of Testing Form

S.pec

Number
Tested

Sess ions

Meeting
Competency

197R-79 Fall B 595 46
Winter B 510 38
Spring B 564 35

1979-80 Fall B 724 49
Winter A 637 16
Spring B 600 27

1980-81 Fnll A 1011 43
Spring B 949 18

Tntortats

Number % Meeting
Tested CoTEetencv

197 40
151 4R

152 53
171 58

116 21

200 44

536 29
503 45

ccLnISess,t

Number
Tested

3

% Meeting
CoEpetency_

Tutorials

Number
Tested

% Meeting
Competency_

484 53 234 51
916 57 212 64
537 50 195 72
1047 59 324 69
729 43 215 48
568 39 205 69
1327 44 240 59
1099 31 271 . 66

Figure 7. SUCCESS RATES FOR FORM A AND FORM B OF THE CAT.

However, the question of what to do in the long run with competency testing
must be considered. Four options appear available.

1. Continue with the current system of-competency testing,
and phase in and out new tests and forms as frequently
as necessary for security.

2. Adopt the TABS as the sole competency measure. Since
the TABS is. a different test each year with only 25% of
the items being the same from year to year, item secUrity
is easier to maintain. However, the TABS is a much
narrower test than are the standardized achievement tests.
More importantly, the state competency level on the TABS
is 30 correct items out. of 44 on each of the reading and
math tests. The'ninth-grade level competency requirement
in AISD is equivalent to 37 correct items out of 44. The
problem created by this is that TEA does not permit re-
testing students who have met the 30 item criterion;
therefore, AISD would have to choose between lowering its
criterion to 30 or using an alternate test for those stu-
dents who meet the 30 item criterion but are below the
37 item criterion.

V-9
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3. Create an item pool from which unique competency tests
can be developed each semester. For example, a pool of
400 math items would be sampled to create a 50 item
competency teSt each semester. Competency could also
be demonstrated on the ITBS and STEP during the annual
systemwide tesing. Security of 'the ITBS and STEP will
be simpler to maintain with only once-a-year testing.

4. Establish competency criteria for passing reading and
math courses requited for graduation. One of the' weak-

nesses of all graduation competency programs such as
AISD's is that the competency requirement has'been added
on to the end of -the basic .course requirements for .grad-

uation. This results,in producing each year a group of
.seniors who have met all course requirements with pass,ing
grades but who still cannot meet the minimum competency
requirements. If basic reading and math courses were
identified in grade 9.ar. 10, the minimum competency-for
high school graduation requirements were stated, in terms
of passing these courses, and the final examinationg for
these courses were standardized Lhroughout-ATSD (final
examinations developed each semester from an item pool
and graded by ORE), no separate minimum competency re-
quirement would be heeded: Students not meeting compe-
tency in courses in grade 9 or 10 would retake them
until they do, or would sign a letter of waiver accepting
crr-dir For the'rourrse but stating that they choose tn
graduate without meeting the competency requirements,

HOW OFTPN SHnUin COMPPTPNCY TESTIW.,BE OFFERED?

Currently, competency tests are administered in the high schools on this

schedule.

Date Session

September Senior Transfers
December-january Fall Special Sessions

January Fall Tutorials

January-February Senior Transfers
April STEP, Systemwide. Testing

April-May Spring Special Sessions

May ,Spring Tutorials

180
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Most school staff want every student who has not yet met coMpetency
standards to be tested as often as possible; however, an examination of
Figure 7 shows that the success rates for the 1981 spring special sessions
were quite low in both reading (18%) and math (31%). This is evidence
that many students are being tested too often without enough time and
instruction between testings to increase the students' chances for
attaining competency.

The need for a spring special session, appears to be minimal since the
STEP is given to all students in the spring and since the success rate
of students in these ,spring s_ssions is low. At the least, more careful
screening by school staffs of students to be tested in the special
sessions is needed.

V-11
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Brochure ABSTRACT

Title: Why Has AISD Set a Minimum Competency Graduation Requirement?

Contact Person: Glynn Ligon, Kevin Matter

No. Pages:

StimMary:

This brochure explains why.the Austin Independent School District set a
minimum competency graduation requirement, and how this requirement fits

into the curriculum. The brochure also explains that 'the minimum g-ta.lur

ation requitements are not the final,standard for all students graduating
from Austin school,s and what happens if the student does not meet the
.competency requirement by graduation time.

,

Comment:

This is a revised edition of publication 78.20. Revisions were made

because of Board changes in the graduation competency requirements.

V-12 182
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Evaluation -Design ABSTRACT

Title: EVALUATION DESIGN High School qraduation Minimum Competency
Requirements - 1980-81.

Contact Person: Glynn Ligon, Kevin Matter

No. Pages: 19

Content:

The evaluation design is a one-year plan of evaluation work for the project.
The table of tontents for this document includes:

I. -Evaluation Design
Review Form

II. Narrative Summary
A. .Program Summary
B. Evaluation Summary

III. Decision Questions
A. Questions Addressed
B. Overview

IV. Information Needs
A. Needs
B. Overview

V. Dissemination

VT. Information Sources

VII. Summary of Data to be
Collec'ted in the Schools

This chapter presents the names And/or, '
signatures of persons (responsible for
some aspect of the project's implemen-
tation) who .bave been provided relevant
pdrtions of the design for review and
comment.

This chapter briefly describes the project
and the evaluation activities tied to the
project.

Here the evalUator states all the decision
questions and relates t.hem to the evaluation
questions and objectives as well as their
data sources. ,

Here the evaluator specifies other information
needs that are not included in the decision
question section. This may include infor-
mation'required for annual TEA reports,
applications, interim reports, etc.

Here the evaluator'specifies the medium by
which information will be disseminated,
the date of distribution, and the persons
receiving information.

The evaluator lists each information source
and specifies the population from which
information will be obtained. The date the
information will be collected and the analysis
techniques are listed as well.

This'chapter lists, in chronological order,
all data to be collected in the schools.

V-13
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VIII. Evaluation Time Resources
Allocation Summary

This chapter summarizes all ttie evaluation
work estimates (in person-days) by position,
for each aspect of-the evaluation.

Evaluation Design Summary:
-

The evaluation of the High School Minimum Competency Graduation Requirements
will have two primary foci during the 1980-81,school year:

Basic needs assessment information regarding the overall
minimum competency requirements.

The effects of numerous program changes implemented airing
the 1980-81 school year.

The data, from which these two foci will be considered, will consist of
al] testing results for all.secondary level students,and will include,
in addition, their 8th grade testing results,. This will encompass test'-
ing results from the standard districtwide administrations of the CAT
(through 1978-79), the ITBS (beginning in 1979-80), the TABS (1979-80
administration), and the STEP each year, and all special testing admin-
istrations that are provided as part of the minimum competency procedures.
Data regarding the extent of ,use of the letter signed by the parents or
guardians will be incorporatedjnto the data base.

Scope .of Design:

4 Decision questions
17 Evaluation questions
6 Information need questions

Evaluation Resources Required (in person-days):

5.5 Director
24 Senior Evaluator

115 Evaluator
115 Programmer
256 Evaluation Assistant
46 Se.cretary

184
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Technical Report ABSTRACT

Title: FINAL TECHNICAL REPORT: High School Graduation Minimum Competency
Requirements.

Contact Person: Glynn Ligon, Kevin Matter

No. Pages: 90

Summary:

This is the accompanying document to the High School Graduation Minimum
Competency Requirements Final Report. The technical report provides
additional information on the data collectidn procedures, analyses perr
formed, and more detailed reports on the results (in both tabular and
narrative forms).
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FINAL REPORT

Project Title: Personnel Evaluation Systems

Contact Person: Patsy Totusek, Freda Holley

, Major Positive Findings:

1. Most administrators feel the Professional Personnel Evaluation System
is' adequate.

P2. Teachers gave the Professional Personnel Evaluation System higher rat-
ings of adequacy in 1980-81 than in 1979-80. Figure 1 shows only 71%
of the teachers rated the system adequate or better in 1979-80, while
78% rated the system adequate or better in 1980-81.

VERY ADEQUATE

GENERALLY ADEQUATE

ADEQUATE

GENERALLY INADEQUATE

VERY 4NADEQUATE

11111 4%

HIIHIIHHIIIIHIIIIHHUIH1111111

1979-60 TEACHERS
[aM19110-111 TEACHERS

34%

11111111111111111111111111111111111111111111111111111111111111111111111111111111

11111111111111111111111111

1111111 5%
7%

17
21%

50%

10% 20% 30% 40% 50%
awl

100%

Figure 1. TEACHERS' RATINGS OF THE ADEQUACY.OF THE PROFESSIONAL
PERSONNEL EVALUATION SYSTEM. Percent of teachers
giving each response.

3. The mean ratings on the Special Education Teacher Evaluation Form
decreased in each competency area from 1979-80 to 1980-81. This was
the only evaluation form to show systematic decreases in the ratings
and is a movement away from the inflated ratings given previously.

4. A competency-based Office Personnel Evaluation Form was developed and
implemented during the 1980-81 school year.

5. The Resources section of the Professional Personnel Evaluation Handbook
was revised so that all AISD resources which might facilitate improve-
ment in each competency area were identified and summarized.
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Major Findings Requiring Action:

L. Lack of variatiOn in the ratings given on the Professional Personnel
Evaluation orms continues to be a problem. Figure 2 shows the dis-
t4bution 'of ratings on the Teacher Evaluation Form for 1979-80 and

1980-81. Ratings on the other AISD evaluation forms show the same

patterns. With so little variability in the ratings, it is difficult
to identify clearly outstanding teachers dt areas in which inservice

is needed.

010914N01N0
5

STHONG
4

GOOD/EXPECTE0
3

1.11,1041ALLY ACCEPTABLE

2

UNACCEPT4OLE

1979 110

940 II

42.9

111111111111011111111111110111111111111111111101fill11111111111010

1111111111111111111111111 lllllllllllllll lllll 11111 llllllllll

311

37.1

9

44 II

10% 20% 30% 40%
%%mot.

Figure 2. DISTRIBUTION OF RATINGS ON TEACHER
EVALUATION FORM, 1979-80 AND. 1980-81.
,Percent of 5's, 4's, 3'S, 2's, and l's
of total ratings given.

2. Teachers rated the Professional personnel Evaluation System lower in
1980-81 than in 1979-80 for helping them improve their professional job
perfermance.
Teachers and administrators believe a uniform classroom observation
form should be used.for personnel evaluation.

4. Only 56% of the administrators surveyed rated the current Administrator
Evaluation System as adequate or better. Although some initial steps

were taken during 1980-81 to plan the revision of the system, further

work was postponed until the reorganization study was finalized and

implemented,

Karen Kaiser
Doss, Grade 4
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Evaluation Summary:

Several activities were conducted during 1980-81 to evaluate the AISD
personnel evaluation systems. These included:

Analysis of the ratings given on the Professional Personnel
Evaluation Forms.

Analysis of the ratings given on the Office Personnel Evalua
tion Form.

Examination of selected questions on the District Teacher Survey.

Examination of selected questions on the District Administrator
Survey.

Documentation of the activities relating to the revision of the
Administrator Evaluation system.

The remainder of this report will summarize the findings for each evaluation
activity. For more detailed information, see the 1980-81 Final Technical
Report for the Personnel Evaluation Systems (Publication Number 80.35),
and the Final Technical Report: Systemwide Evaluation, 1980-81 (Publication
Number 80.39).

PROFESSIONAL PERSONNEL EVALUATION FORMS

WHAT RATINGS WERE GIVEN ON THE 1980-81 TEACHER EVALUATION FORM?

Figure 3 shows the ratings given in 1980-81 were essentially the same as the
ratingL given in 1979-80. The rating patterns observed in previous years
continued, with the highest ratings given on Student/Teacher Relationships
and Persona7. Qualities and the lowest ratings given on Procedural and Record
Keeping Skills.

Competency Category

Mean Rating
1979-80 1980-81
(n=1596*) (n=1365*)

Personal Qualities 3.84 3.87
Procedural/RecordKeeping Skills 3.53 3.54
Expertise in 'Basic Skills and Subject Areas 3.74 . 3.76
Instructional Skills 3.G3 3.65
Classroom Management Skills 3.75 3.78

- Student/Teacher Relationships 3.85 3.C9

*Refers to the number of teachers evaluated.

Figure 3. -MEAN RATINGS ON EACH COMPETENCY CAJEGORY OF
THE TEACHER EVALUATION FORM FOR 1979-80 AND
1980-81.

VI-3 183
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HOW MUCH VARIATION WAS REFLECTED IN THE RATINGS ON THE 1980-81 TEACHER
EVALUATION FORM?

The ratings on the 1980-81 Teacher Evaluation Form showed little variability.
Of the total rating:; given, 98.8% were "3's" (good/expected), "4's" (strong),
and "5's" (outstanding). Although this is approximately the same percent of
3's, 4's, and 5's given in 1979-80, the distribution of ratings was slightly
changed. There was a small increase in the number of 5's and 4's given in
1980-81, and a small decrease in the number of 3's.

Similar to 1979-80, only .96% of the ratings:were "2's" (minimally acceptable)
or "l's" (unacceptable). Only a small percent of the ratings, therefore,
indicated a definite behavioral change to be desired.

The most frequent rating given on the 1980781 Teacher Evaluation Form was
"4" or strong.

Meg Davis
Harris, Grade 5

With so little variability in the ratings,
it is difficult to use the ratings to
identify:

clearly outstanding teachers

areas in which inservice Is needed.

WHAT-RATINGS WERE GIVEN ON THE 1980-81 SPECIAL EDUCATION TEACHER EVALUATION
FORM?

Figure 4 shows the mean ratings given olyhe 1980-81 Special Education Teacher
Evaluafion Form decreased in each compeOncy area from 1979-80 to 1980-81.
This was the only evaluation form to show systematic decreases in the ratings
given and reflects a movement away from the inflated ratings given in previous
years.
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WHOIS RESPONtIl3LE FOR THE LOWER SPECIAL EDUCATION'TEACHER RATINGS?

The mean ratins given by.the. principals/assistant-principals ln 1980-81
reseMble tile mean ratin& given to special education teachers.in,.1979-80.
However, the mean ratings given by the special education administrators
in 1980-81 are lower than those given by the principals/assistant prin-
cipals in each competency area. This indicates the special education
administrators are- responsible for the lower 1980-81 mean ratings.

MAT INFLUENCED THE RATING BEFIAVIOR OF THE SPECIAL EDUCATION ADMINISTRATORS?'

It is not certain what variable(s) influenced the'rating behavior of the
special education administrators. However, it is known a workshop on tte
Professional liersonnel Evaluation System was conducted by the DepartMent
'of Staff Personnel in January, 1981. The workshop was attended primarily
by 'special education administrators and new administrators. Attendance
at the workshop may have contributed to the changed rating behavior dis-
played by the special education personnel. 9

WHAT RATINGS WERE ,GIVEN ON THE OTHER 1980-81 PROFESSIONAL EVALUATION FORMS?

Librarians and counselors received higher mean ratings than regular class-
room teachers in each comparable competency category. Temporaries
received,lower mean ratings than regular classroom teaChers. These
ratings are characteristic of the ratings given on.the Librarian,
Counselor, and Temporary Evaluation Forms in previous years.

64$

21.

10. 2.4 IL_
1+1. Ls

3 W3. Otr C1: S.7S

Beth Robinette
Graham; Grade 5

OFFICE PERSONNEL EVALUATION FORM

WHY WAS.THE OFFICE PERSONNEL EVALUATION PORM-DEVELOPED?

The Office Personnel Evaluation Form was created-in the fall of 1980 to
replace the previously used Clerical Evaluation'Form. The new form was
designed to be more consistent with the professional personnel evaluation
forms, and uses the same-competencies where appropriate.

VI-6
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'WHAT RATIN6S WERE RECEIVED ON THE OFFICE PERSCNNEL EVALUAfION FORM IN .

198081?

A total of 297 employees were evaluated with the new evaluation form.
'An examination of the ratings revealed:

The most common rating was "5" (outstanding) or "4"
(strong). ',The mean rating on each coinpetency was
"4" or greater.

There was less variability,in the ratings given on the
Office Personnel Emaluation Form than in the ratings
given on the Professional Personnel Evaluation Forms.
A total of 82% of the ratings on the Office Personnel
Evaluation Form were "5's" or-"4's", making it'diffi-
cult to use the ratings to identify areas of inservice
need.

c-

WSTFICT TEACHER SURVEY =

During the spring of 1981, a multi-purpose survey was sent to a.sample of
.District teachers, Fohr questions on this survey dealt with ,personnel
evalAtIon issues. Approximately 200 teachers responded to each question.

HOW DID TEACHERS RATE THE ADEQUACY OF THE PROFESSIONAL PERSONNEL EVALUATION
SYSTEM?

Support for the system has increased since last year. The system was rated
adequate or better, by 71% of the teachers in 1979-80, and 78% of the teachers
in 1980-81.

DO,TEACHERS FEEL THE PROFESSIONAL PERSONNEL EVALVATION SY$TEM HAS HELPED
THEM IMPROVE THEIR JOB PERFORMANCE?

Figure 6 indicat,es the percent of teaCherg who felt the 6rstem had contributed
to job improvement dropped from 47% in 1979-80 to .44% in 1980-81.

Si-m:1mo, AGREE

AGREE

DON'T KNOW

DISAGREE

STRONGLY DISAGREE

.882111171-110
DM*So-et

IIIIIIIIIIIIIIIIIIIIIIIII II IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII

IIIIIIIIIIIlJIIlIIIIIIIulI

nununnflunnumunnummunuu

23

icps 20% 40% 50% 100%

_Figure'6. HAS THE PROFESSIONAL PERSONNEL EVALUATION
SYSTEM IMPROVED.JOB PERFORMANCE? Percent
of teachers giving each response.
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:DO TEACHERS FEEL-DISTRICTWIDE STAFF DEVELOPMENT HAS,CONTRIBUTED TO THE

IMPROVEMENT 00. TEACHER COMPETENCIES?,,

Approximately equal numbers of teachers agreed and disagreed that District-

wide staff development has contributed to the improvement of teacher com-

petencies.

WHAT TYPES OF STAFF DEVELOPMENT'HAVE BEEN MOST HELPFUL IN THE IMPROVEMENT

OF TEACHER COMPETENCIES?

Figure 7 shows the types of Staff development offered and the percent of

teachers who felt the activities had contributed to the Ihprovement of

teacher competencies.,

Type of Seaff Development
Percent of Teachers
Supporting Activity

Local.campus staff development planned
by AISD instructional coordinators.

Local eathOus, staff development planned

by campus personnel.

Area and Districtwide staff development
planned by instructional coordinators.

Staff development planned by Region XIII,

61%

.
59%

54%

48%

Figure 7. TEACHER SUPPORT OF VARIOUS TYPES OF STAFF DEVELOPMENT.

Figure 7 suggests local campus staff development planned by instructional

99ordinators or campus personnel is preferable to other types of staff

development activities.

DO TEACHERS FEEL-A UNIFORM CLASSROOM OBSERVATION,FORM SHOULD BE USED.FOR.

.,PERSONNEL EVALUATION?

Approxitately. 70% of the teachers stated a uniform classroom observation'
form Was preferable to a variety of observation forms,

194



80.32

DISTRICT ADWNISTRATOR SURVEY

In the spring of 1981, a multi-purpose survey was sent to one-half of the
District administrators. Three questions on this survey dealt with per-
sonnel evaluation issues. Approximately 128 administrators responded to
each question.

HOW DID ADMINISTRATORS RATE'THE ADEQUACY OF THE, CURRENT PROFESSIONAL
PERSONNEL SYSTEM?

Advinistrator support for the system is high, with 85% ol those sampled
rating it adequate or better.

DO ADMINISTRATORS FEEL A UNIFORMOBSERVATION FORM SHOULD BE,USED FOR
PERSONNEL EVALUATION?

Almost two-thirds of the administrators believe a Uniform observation form'
should be used.

HOW,DOINDMINISTRATORS RATE. THE ADEQUACY OF THE CURRENT ADMINIStRATOR
EVALUATION SYSTEM?

Only 56% of the_administrators stated the 'current system was adequate or
better, and 44%istated it was inadequate.

DOCUMENTATION OF REVISIONS IN Ti-fE ADMINISTRATOR EVALUATION 'SYSTEM

Planning for the revision of the Administrator Evaluation System was dis-
.continued in January, 1980, with the-announcement of Superintendent
Davidson's forthcoming resignation. It was re§umed in September, 1980
with the permission of the new Superinlendent. An Administrator Advisory
'Committee was created in January, 1981 toprovide input on some fundamental
evaluation issues. AlehOugh.someprelimihary input was obtained, further
work 'orithe revisipn Activities was postponed Until" the reorganization plan
for the district was finalized.

195
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EvaluatiOn Design

Title: EVALUATION DESIGN:

ABSTRACT

1980-81 Personnel Evaluation Syftems

Contact Person: Patsy Totusek, Freda Holley

No, Pages.: 10

Content:

The evaluation design
The table of contents

I

is a one-year plan of evaluation work for the project.
for this document includes:

A ,

I. Evaluation Design
Review FOrm

II. Narrative Summary
A. Program Summary
B. Evaluation Summary

luI Decision Questions
A. Questions Addressed
B. Overview

IV. Dissemination

. Information Sources

VI. Data to be Collected
the Schools.

This chapter presents the names of
persons (responsible for some
aspect of the project's implementa-
tion) who have been provided relevant
portions of the design for review and
comment.

This'chapter,briefly describes the
project and the general activities
.involved in the evaluation of the
,project.

Here the-evaluator stales all the
decision questions and relates them
to the evaluation questions and
objectives as well as their data
sotirces.

Here the evaluator specifies the
medium by which information will be

T'disseminated,the date of distribu-
tion, and the persons receiving the
information.

The'evaluatot lists each information
Source and specifies the population.
from Which information Will;be
obtained. The date the information
will'be,collected and the analysis ,
ntechniques are listed'as well.

in . This is &timeline for the collection
of data,in the,p00018.'
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.

VII. Evaluation Time
Resources Allotation
Su:Mary

Evaluation Design Summary:

The evaluation has two objectives:

This chapter summarizes all the
evaluation work estimates (in
Oerson-days) by position, for
each aspett of the evaluation.

a) analysis of the ratings given on the Professional
Personnel Evaluation Forms for the'1980-81 school
year; and

b) documentation of the steps taken in the:revision
of the Adminlstrator EvalUation System through
May, 1981.,

Scope of.Design:-

3 Decision Questions
6 Evaluation Questions

Evaluation Resources Required (in person-days ):

4,Dlrector
67, Evaluator
35 Programmer'
23 Evaluation Assistant
28 Secretary

1.97



Techniqal kepOrt 'ABSTRACT

Title: FINAL TECHNICAL REPORT: 1980-81 Personnel Evaluation Systems

0

Contact.Person: Patsy Totusek, Freoka Holley

No. Pages: 263

Summary:

This is the accompanying technical document to the Personnel Evaluation
Systems Final Report Summary.

Tbe.-technical report:cont the following nine appendices:

Appendix A: Teacher Evaluation EorM
Appendix-B: Special Education Téhcher Evaluation Form
Appendix C: Counselor Eyaluation Form

-
Appendix D: Librarian Evaluation.Form
Appandix.E: Temporary Evaluation Form

. Appendix F: 1980-81 Activieies Relating to the Revision of the
Administrator Evaluation System

Appendix G: Nurse EvalUation Form

'Appendix H: Office Personnel Evaluation Form
Appendix I: Miscellaneous Evaluation(Forms

198
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'fINAL REPORT

Project:Title: 1980-81 Reading Curriculum Study: Grades K-3

-

Contact Person: Patsy Totusek, Freda Holley

Meg.Davis
Harris, Gi.ade 5

Major Positive Findings:

1. During the 1980-8.1'school year, Elementary Instruction recommended
basal testing be a Districtwide requirement beginning the fall of
1981. A,total of 70% of the first, second, arid third-grade.elemenm,
tary teachers interviewed (n=60) supported this decision.

.

k

2. The cumufative fOlders of 276 third-grade students. were exaMined
to deterpline what reading information was available to teachers on
their entering students. The reSearch findings indicaee most of
the folders are in piod coridition,-and the reading information 4.n
tht folders could be used in dlagnosing student 'vlading needs.

,

Major Findings Requiring Action:.
-

10 Curricuium planning was ranked as a high priority hy'elementary and
secondary-teachers as well as local campus and centtal office admin-

.istrators. This suggests thert is a need for systematic evaluation
of new and existing curricula.at'both theelementary And' secondary

. .levels.

e,
6

2. Observation research,reveals students in Title I schools have
received far more instruction in readihg/language arts during each
of the last four, years than in any other basic skiP1 area. Time
devOted to 'social studies, science and math iias been minimal. This
indicates use of instructiodal time should be examined to -see if it
is-properly distributed for eleMentary gtudents.

37 Data fromoiriterviews with" 80 K-3 teachers indicate some teachers
may spend too much class time at the beginning of the school yeaf
administering diagnostic measures to their students. Inservice in
using the information in cumulative folders to diagnose student
needs may reduce the quantity of' classroom testing. .
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4. Most K-3 teachers-depend heavily upon the teacher guide for the
basal/oral language series'in making basic decisions about the
content and sequence Of reading instruction Given this dependence
on the teacher guide, it would seem advisable to offer staff devel-
opment that would clarify and supplement he activities in it.

5. Coordination between classroom and supplementary instrut±t con-
tinuesto be a problem., Many of the.K-3 teachers interview
stated their reaaing initruction was not formally coordinated with
the reading instruction provided by Title I, Title I Migrant, SCE,
special education, and bilingual teachers.

6. Although mosf of the thira-grade cumulative folders examined were in
good condition, some information was not recorded, or was recorded
incorrectly. Monitoring of the folders seems advisable if the folders
are to be accurpte aneuseful for subsequent teacners.

. _

Evaluatidh SumMary:

Brandon Curtis
Doss, Grade 4

WHY WAS THIS STUDY CONDUCTED?

The District has not Systematically assessed a turricutdm,
area before, and. this project was conducted to determine
the feasibility f curritulum evalugtion.

Over the last ,few years, District_personnel have made a
number of requests concerning evaluation of various read-
ing

201

VII-2



It was felt an assessment of reading practices.could
reveal information that might facilitate changes in
the reading curriculum planned for 1981-82 (i.e., the
adpption Of new basals, required basal testing, the
revision of the reading card in the cumulative folder,
etc.).

WHAT ACTIVITIES WERE CONDUCTED TO EVALUATE
THE READING CURRICULUM AT GRADES K-3?

Interviews were conducted with 80 K-3 teachers selected at
random from 58 elementary campuses.

Surveys were distributed.(in conjunction with other evaluation
projects) to a random sample of District teachers (n=409) and
administrators (n=128).

The cumulative folders of 276 third-grade students at,a total
of nine Title I and' non-Title I schools were examined.

Observation data Obtained for various evaluation projects were
examined to see what coqld be learned about the reading instruc-
tion provided in elementary classrooms.

The remainder of thls report will present the evaluation findings for each
of these activities. More detailed accounts of the findings can be found
in the following reports: 0 Final Technical Report: 1980-81 Reading Curric-
ulum Study, Grades K-3 (Pdblication Number 80.34); Final Technical Report:
Systemwide Evaluation, 1980-81 (Publication Number 80.39); and Final Tech-
nical Report: - 1980-81 ESEA Title I Regular Program (Publication Number
80.71).

tEACHER INTERYIEW

WHAT INFORMATION DO TEACHERS USE
TO MAKE BASIC:READING.DECISIONS?'

.

The most common Sources of information used by teachers to ptace students
in basats on neadaigldnat tanguage gtoups mete:

. ,

teacher observation (used by 60% of the.teachers)
formal4informal reading or oral language'inventories (60%)

VII-3 2 v 2
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The most common sources of information used by teachers o identqy the

41-att.'s to be taught wene:

0'the teacher guide (90%)
teacher observation (61%) .

The most common sources of information used by teachers to sequence instAuc-

tionae actLvitieS were:

° the teacher guide (85%)
o teacheraobservation (53%)

The mos?" tom:non sources of infortation used by teachers when deciding to

move a student to anothet xe.actLng gtoup

teacher observation (85%)
the student's,performance in the basal or oral language series (64%)

Atthoug4 otheit. somas oti intioAmation wete used by teacheAs in making these'

basic 'Leading decisions, no othet sourmes o intioAmation wete used by a

majokity oti, the teacheAs.

WHAT CONCLUSIONS CAN BE DRAWN ABour THE-INFORMATION
K-3 TEACHERS USE TO PLAN READING INSTRUCTION?

,

Although many of.the teachers considered several sources ofinformation in

making:hasic decisions aboutreading instruction, two.sources of information

Arpre:.used repeatedly by a majoritY of the teachers. These were.teacher

obserVationand,the teacher guide for the.basalfOral langaage series..

WHAT IMPLICATIONS DOES THIS FINDING HAVE FOR STAFF DEVELOPMENT?

8ince.the:teacher guide is an important source ofinfortation'for K-3
teathers, it woad seem advisable to offgr staff developtent that would

'10,,a.40 and'supplement theactivities presented in it.. Directions or

suggeStionajrom the centi'al administration might prove tore helpful to

-the teaOhers:if they were.presented, when possible, c..Tith reference to
,,. .

- specific pages 4n ihe teacher;guide Or basal. -
, .

. . . .

.

.

1)0 K.-41EACHERS USE THE ESSENTIAL COMPETENCIES IN PLANNING READINGANSTRUCTION?
. . . . . .

..-

While..over half of the teachers (56Windicated the Essential Competencies were

:valuable in planningreading'inStructione the Essential CotOetencies appoar to
be.,.use&primarily'as a referent& source,-while the teacher guide serves as the

major Planning inSfrument.:-
.,
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DO TEACHERS FEELANY OFJHE PLANNING,MATERIALS-,
DISTRIBUTED BY THE CENTRAL ADMINISTRATION ARE EXPENDABle

None of the materials wera considered expendable by a majority of the K-3
teachers.- ,

WHAT STEPS DO TEACHERS FEEL DISTRICT ADMINISTRAfORS
SHOULD TAKE TO ENSURE THE USEFULNEgg OF PLANNING MATERIALS?

-05% of the teachers said DistriCt personnel should survey teachers
-to find out what is needed before new materials are produced.
44% of.the teachers said curriculum:materials Should be pilcied
before they are placed in final form and disseminated Districtwide.

AngeZa Plinn =
Joslin, Grade 5

0

HOW MUCH COORDINATION EXISTS BETWEEN CLASSROOM AND SUPPLEMENTARY TENHER-
INSTRUCTION (TITLE I1 MIGRANT, SCE, BILINGUAL, SPECIAL EDUCATION)Y

A total of 59 of the teachers interviewed had students.who received,supple-.
mentary teacher instruction. In view of this small sample size, the findings
reported here should be considered suggestive only.

Viewed collectively, the data indicate a coordination problem may.exiSt, ih
that only 5-55% of the classroom teachers stated they coordinate their
instructional activities with those performed by the supplementary teachers.

VII-5 204
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WHO DECIDES WHAT THE SUPPLEMENTARY TEACHERS WILL TEACH?

6% of the teachers-said they alone determined the content of the .

supplementary insfruction.
39% of the.feachers said the supplementary teacher determined the
content of the supplementary instruction.
55% of the teachers said the contene of the supplementary,instruc-
tion was based on joint classroom/supplementary teacher planning.

HOW MANY CLASSROOM TEACHERS FORMALLY COORDINATE THEIR INSTRUQIION
WITH THE INSTRUCTION PROVIDED BY THE WPPLEMENTARY TEACHER:-

52% of the teachers stated fOrmal coordination existed.
48% of the teachers=stated fortal coordination did not exist.

*Formal coordination occurred if the classroom teacher and the supplementary
teacher met on a regular basis to discuss their instructional activities.*

Several classroom teachers said they did'not communicate wieh their supple-.
mentary teachers orva regular basis, but were satisfied wifh the amount.of

coordination because they saw the activity sheets ehe students completed
while out of the classroom. These teachers tA_t this was a time-efficient
method of keeping them fully informed of the 3upplementary-teacher's activi-
tieS.

, 'HOW MANY TEACHERS ADMINISTER,INFORMAL READING INVENTORIES-OR OTHER
DIAGNOSTIC MEASURES TO THEIR STUDENTS AT 1HE BEGINNING OF THE SCHOOL YEAR?'

60% of the teachers administered diagnostic measures to all their

.students at the beginning of the school year.
o'.35% of the teachers administered diagnoStic measures to'F'Some of

their students at the beginning of the-school year.
5% of the teachers did not administer diagnostic measurestat the
beginning of the school year:

HOW MUCH TEACHER TIME,DOES IT TAKE TO ADMINISTER THE DIAGNOSTIC MEASURES?"

44:

.

.

Number of Hours

,

.

NuMber of Teachers
.

Percent

- .

'1-5 Hours .40 50%
.., 6-10 Hours . 17

11-25 Hours 17 21%

Not Applicable 6 8%

**Based on teacher estimates.

205

VII -6



SHOULD BASAL TESTING BE A DISTRICT

70% of fhe teachers:felt basal testing
30%.of the teachers felt basal-testing

REQUIREMENT?*

should be required.
should not be required.

*Kindergarten teachers were not asked this question.

I.

.TEACHER AND ADMINISTRATOR SURVEYS'

blo TEACHERS FEEL CURRICULUM PLANNING IS IMPORTANT?

When elementary and secondary teachers combined ranked their priorities
for indirect ServiCes, curriculum planning was listed as the number three
priority behind psychology/counseling personnel and special education,
services. Teachers in elenentary schools ranked curriculum planning as
their third priority in indirect services; while teachers in secondary
schools ranked'it as their firSt priority in indirect services.

DO ADMINISTRATORS FEEL CURRICULUM,PLANNING rs IMPORTANT?

When elementary, secondary, and central office administrators combined
ranked their priorities for indirect services, curriculuM planning was
listed as the number two priority behind staff development for teaChers.
-Administrators at elementary schools ranked cprriculum planning as their
sixth indirect priority,,central administrators ranked it as their second
indirect priority, and'administrators at secondary, schools ranked it as-
their first indirect priority.

WHAT CONCLUSIONS CAN BE DRAWN ABOUT
THE PERCEIVP NEED OF CURRICULUM PLANNING?

The greatest consensus on the need for curriculum_ptanping was found at the
secondary level where both teachers and administrators ranked it as'their
number one t)ribrity in indirect services. This suggests any. systematic
examination of curriculum should begin at the junior/senior high level.

.
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CUMULATIVE FOLDER CHECK

WHAT WAS THE PURPOSE OF,THIS ACTIVITY?

4, To determine what reading information was available to
teachers on their entering third-grade students.

*To learn more about the way in which reading instruction
is provided in AISD.

WHO WAS INCLUDED IN THE SAMPLE?

The_folders of 276 third-grade students were examined. All the students

had been in AISD schooZs continuously during grades K-3. Students who had

transferred.within the District were included in the sample, and special

education students were excluded.

WHAT CONCLUSIONS CAN BE DRAWN ON T1 BASIS
OF THE CUMULATIVE FOLDER DATA' .

Some information on the reading Card is being recorded in a thorough and

conscientious manner. 'Other types orinformation are not being recorded as

completely or accurately as possible. When'a reading card is not filled ou't

correctly, it:usually requires extra teacher time tOidecipher what previous..

reading instruction a student has received.

The reSults of the folder check suggest'the instructions.on the reading

.
card are not as comprehensive as they could be, and a set of new instruc-

tions is needed that re-emphasizes previous instruction's and clears up

.some ambiguities. The results also indicate the maintenance of cumulative
folders should be monitored if accurate and full c.ompletion of, the folders

is desired. -

Seth RUd
Doss
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WHAT PARTS OF T4 CUMULATIVE
FOLDER ARE MOST OFTEN NEGLECTED?

The findings revealed the cover.page is the most neglected part of the cumu-
lative folder. Annual entries are not always made, and many entries tgat
are made are incomplete. Approximately, 33% of the fOlders did not have an
entry date or a school listed for each year the child had been in the Dis-
trict. Roughly 49% of the students who'transferred within the District did

_not have a withdrawal date, a withdrawal reason, or a destination school
for each time they changed schools. Since the instructions for the cover
page seem clear, incomplete records are probably due to a lack of effort,
and/or a feeling the cover information is not very important..

Many teachers are not using the supplementary text lists. Of, the folders
reviewed, 38% had no supplementary texts checked in the pre-primer column,
41% had no checks in the primer column, 49% had no checks in the first-year
column, 52% had no checks in the second-year column, and 87% had no checks*
in the third-year column (as of January, 1981). These findings indicate:

The teachers aren't marking or adding the supplementary
texts they use or

The teachers are not usin supplementary texts.

Finally,'no instructions for recotding dates are written in the folder. As
a.result, some teachers fail to include the year along with the day and
month. It is essential Eo know the year in which an activity took place,
especially when a child has been retained or is performing above or below
grade level:

WHAT NEW INFORMATION DID THE FOLDER CHECK REVEAL?

21% of the students received all their instruction in one basal series
60% receiyed instruction in two basal series
18% received ipstructioti in three basal series
1% received instruction in four basal series

53% of:the students had never Changed from one basal series to another
.basal series during'a school year

-39% had changed.hasal series during one school year
.8% had changed basal series in each of two school-years *

Since no comparison data are available, it is not known whether the number
of basal_series in which third-grade'students are receiving instruction is
reasonable or wicessive. If time and resources'permit, a study will be con- ,

ducted in the summer of 1981 of the relationship between achievement and the
number of basals in which a student.receives instruction.

VII -9
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'OBSERVATION VATA

WHAT OBSERVATION ACTIVITIES WERE PERFORMED?

A total of 352 observations were conducted by ORE staff using the Pupil
Activities. Record-Revised (PAR-R). Tbis Instrument was.designed to
provide an objective description of the instructional activities of
students in elementary school grades. The design of the PAR-R provides
for the observation of'one student's classroom activities across subject
areas .for the period of one instructional day. The observations were
conducted in Title I schools and schools affected by desegregation.

WHAT DOES THEOBSERVATION RESEARCH REVEAL
ABOUT THE READING INSTRUCTIOR PROVIDED IN TITLEA SCHOOLS?

IR
.

, 1976-77

yr
.

1977-78 1978-79
w ' .

1980-81
1

Reading/L. A.
Title I 2:01 (96)* 2:23 (75) ..2:12 (114) 2:04 (34)

N-TI 2:02 (20) 2:30 (36) 2:16 (43) 2:00 (72)

Math
,

Title I :34 :39 :39 :42

N-Ti :36
..

:41 :42 :37 .

Social Studies
Title I 4 :08 :17 :18 :08

N-TI :06 :17 ;17 :18

- Scietce

Tit1e I
N-TI

:11

:09

, . :09

:12

:06

:08

:16

:12

r.

*Numb0 of observations._

Figure 1. AMOUNT OF TIME IN MINUTES IN MAJOR CONTENT
AREAS'; -1976-77 THROUGH. 1980781 FOR TITLE I

STUDENTS AND NON-TITLE I STUDENTS IN TITLE I'

SCHOOLS..
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Figure 1 reveals students in Title I s'chools have received far more
instruction in' reading/language arts during each of the last four years
than in any other basic skill area. During the same four-year period,
the time devoted to social studies, science, and math has been minimal.
It is suggested that the District carefully consider the amount of time
spent in reading/language arts activities and decide whether it is appro-
priate for elementary students.

Olt

.4
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Evaluation Design ABSTRACT

Title: EVAtUATION DESIGN: 1980-81 Reading Curriculum Study, Grades 3-8.

Contact Person: Patsy Totusek, Freda Holley

No. Pages: 12

Content:
----------

The evaluation design is a one-year gran of evaluation to examine the reading,

curriculum used in AISD in grades K73. The table of contents for this docu-

ment includes:

I. Evaluation Design
Review Form

II. Narrative Summary
A. Ptogram Summary
B. Evaluation Summary

III. Decision Questions
A. QuestionsMdressed
B. Overview

IV. Diseminatison

Informatipn Sonrces

This el'apter presents the names of
persons who were provided relevant
portions of the design for review
and comment..

-

This chapter briefly describes the
project and the 'general activities
involved in the evaluation of the

project.

Here the evaluator states all the
decision questions and relates them
to the evaluation quesd-Ohs
objectives as well,ns their data
sources.

'Here the evaltia,tor specifies the
medium by which information will
be disseMinated, the date of
distribution, and the pereons
receiving the information.

The evaluator lists each information
source and specifies the population
from which information will be
obtained. The date the information
will be collected and the analysis
techniques'are listed as well,.

NNVII -12 .
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VI-. Data to be Collected in
the Schools'

VII. Evaluation Time Resources
Allocation SUmmary

Evaluation.Design-SuMmary:

Tills is a tilline for-the collection
of data in the schools.

.This chaptei suMmariies all the evalu-
ation workestimates (in-person;-days)H
by position,.for each aspect Of the '

evaluetion.

4

The reading curriculum study-had three major objectives:

a) To provide a description of the reading instruction
AISD teachers providefor students in grades K-3;

-

b) To identify areas in which the 2rovision of reading
services to grade's K-3'can be improved; and

c) To.identify additional questions about the AISD
reading curriculum that warrant consideration in
the, future.

Scope of Design:

3 Deci..ion Questione
15 Evaluation Questions

Evaluation Resources Required (in

4.25 Director
91 EvaluatoT
25 Programmer
77 Evaluation Assistant
27 Secretary

person-days):

VII-13
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;Technical Report ABSTRACT

Tiile: FINAL TECHNICAL REPORT:' 1980-81 Reading CUrriculum tudy, Grades 3-43.
-

Contact Person: Patsy Totusek, Freda Holley

No. Pages: 92

Summary:

This is the accompanying technical document to die Reading Curriculum Study:'

Grades K-3 Final Repott Summary. -

The technical repprt contains the follOwing four appendices:

- Appendix A: Teacher Interview
Appendix E: Cumulative Folder'Check
Appendix Teacher Survey
Appendix D: Pupil Activities Record Revised,

.66

<
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FINAL:REpORT

Projgct Title: Accreditation'Process

. Contact.Tersonsl Nancy Baenen, Freda Holley,

Malor,Positive Findings:

Seth Rud
Grahat
Grade 5

1. The language arts oNect.ive of at least one.percentile point improvement
on the ITBS was met at grades one,to eight. The-only grade at which
Language Total scores did not increase was grade fout,

2. The high school language arts objective'was-met and exceeded by students
now in tenth grade who took the STEP in 1980 and 1981.,

,

3. The information dissemination objective was met. Most teachers (79%)
and administrators (85%) feel the information dissemination system is
adequate. Teacher survey results indicate that the-District has Made
improvements in the system since last year.

Major Findings Requiring Action:

1. Although Language Total scores at grades one to eight generally in7-
creased, subtest sàores suggest possible problem areas.at some grade
levels. The scores of students who took the ITBS both in 1980 and
1981 declined in Spelling at grades 4, -5, 6, and 8: Scores for students
now in grade 4 declined on four of the five language subtests.'

2. At the high,school level, students now in 10th grade who took the STEP
for the last two years showed a percentile gain of five points which
exceeded the objective. , Eowever, students now in llth and 12th grade
showed,decreases of two Points in Engrish Expression.

3. Minority students now in fifth grade made smaller gains than Anglos
in terms of grade equivaleht sdores in the areas of language, work.
study, reading, and math. _Minority students in grade five did show
larger gains than'Anglos in reading if median percentile scores are
examined.

4. Most administrators and teachers' surveyed this year feel coordination
of hilingual.edudation, special education,-and regular education is
inadequate. The percentage of teachers who feel c000dination is
adequate (30%) remained the same between 1980 and 1981.

VIII -1
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WHAT IS THE ACCREDITATION PROCESS? -

School districts in Texas must be accredited by the State in er.ir Xo be eli-

gible for State funds. One of the requirements for-accreditation is-to develop

a five4Year plan for improvement, implerent that plan, and evaluate its effec-

tiveness. The pran includes goals and objectives which the district hopes to.

achieve and-activities designed to help meet them. Each district must-repoit

progress made towards accomplishing objectiVes and completing activities.each'

year to the Texas Education Agency (TEA).

Last year, a five-year plan towards State'accreditation for the Austin Inde-

pendent School-District was developed with input from many groups-and indi-

viduals throughout the District. This year represents the first year in.which

Austin will be required to begin implementation of the plan and Xo report to

TEA on progress made towards- its five-year objectives. The aye-year plan

for.faustin ISD designates the following itudent needs and program discrep-
.

ancies:

.StUdent Needs:

1. Student'achieVement in the basic skills area of language'arts

eluding capitalization, punctuation, spelling, and English expreS-

tt,sion) at all grade levels.

2. .StudentaChievement ih the basic skills atea of social studies at,

the elementary level.

3. Minority student achievement in all basic skills areas at all grade

levels.

4. Discipline at the junior and senior high achool levels.-

Program Discrepancies:

1. Special education and "regular" education 4eed to be closely coor-

dinated so that children designated for sp cial help aft in fact

considered in the planning and execution of,plans for all teachers.

The District needs to provide greater coordin ion between all of its

instructional,services and the so-called °regu ar" programs of in-

struction, particularly in the areas of bilingual and special edu-

cation.

2. The District needs to develop a systematic plan for information

dissemination.,

1. The District needs tq continue improvepent-in the personnel eval-

uation systems.
>

4. The Distric.r.jleeds to plan a bond issue to include, among other

I things:,, the iAP-tovement of facilities in the area of physical educa-

tion and athletics, the arts, and maintenance and operations, and

the alleviation of overcrowding in certain areas of he District.

VIII -2
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WHAT ACTIV.ITIES--WEkE."CARRIED. OUT.THIS'YEAR''M tVALUATE THE
.ACtREDITATION- PROCESS?

I.
,

. ' .: ..

-114beeyaluation of the implementation OT,the first Year of the Accreditation
Planfocused upon tWO( tyPes Ok activities: '

Oehecking,on the Distiict's accomplishment of its first year
.outeome objectives,'and

+reporting on the,progress made tOWard iMPlementing the plan based
on documentation supplied by District personnel.

ORE Staff'collected and:analyzed outcome data Which'addtessedthe specific-
'ohjeCtiVOSTin the plan. AREvas not responsible fot monitoringthe imple-
menttition'Of the'ylan,, but did request progress reports from fhose.with
Majot:responsibility for key compOnents twice duting the year..:

InforMatiOn eources used to Measure 'the achieveMent of AISD's first-year
' oblectives Arebriefly descrbed below.

.

Theqowajests og Basic'Skills (ITBS) is given to all AHD
students in grades one to eight. Median percentile'and grade

..equivalent.scoresOn several'teSts were,examined to measure.the

..:achieyement of objectiVes in language arts and minority'student
AchleVement. 'The ITBS was also teviewed in developing the social
:studies index.

z

. The Sequential Tests of Educational Progress (STEP) is a standard-
ized test given, to all AISD students in grades 9-12. Median per-
centilescores in English Expression were.used to measure the lan-
guage arts objective.

ps

The'Essentfal Competendies and Skills lists for social studies
.were reviewed in developing the social studies index.

. The Questions for Teacher s survey included a number of questions
-relevant to the coordina-ion, information dissemination, personnel

.= evaluation, and low SES objectives.. Approximately 200 teachers
responded to each of two formsof the survey.

The pastionsfor,Aministrators Alrvey was sent to a 507. sample
of AISD administrators. It included some of tHe questions on the
teacher survey fluestionnaires were returned by 128 administrators
(8270 of the original sample).

Districtwide discipline data will be supplied 'by the Office of'
Student'Development to meaSure the aChievemeni of the discipline
objective.

Information from OBE's e<raluation,of the Prokessionel Personnel
Taluation system will be usedto measure accomplishment of the
objeetive in this area.

217
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This is a preliminary status report. More extensive information.will be
available when the report to TEA iS completed in August.

.

Wanda Williams
Doss

c

WERE THE ACCREDITATION

OBJECTIVES FOR.1980-81 MET?

Some Of the.objectives were filet, but some .TATere not. Tigure 1,summarizes
the status .of AISD on all of the accreditation Objectives for.1980-81.
Accreditation objectives ,were met in, language arts for.grades one to eight,
social studies; and information disSemination. The objectiVes not met .

included: language arts for grades nine to twelve, minority-student achieve-
ment, and coordination of programs.

Language Arts'

The ITBS and STEP m6dian percentile scores uged.to meaSure the accomplishment
of this objective are shown in.Eigures 2 and'3. Comparisons of performance
were done only,fOr those students tested.in AISD during 1980 and 1981 to
assure matChed groups and fair concluoions. Language Total scores improved

. ai all grades except fourth. Subtest Scores reveal that'Spelling wap the
area with the greatest number of declines: scores decreased for.students
nOw in grades 4, 5, 6, and 8. Scores deClined'only for those now ingrade 4
in Capitalization.and Punctuation,-with relatively large gains at grades 6,
7,, and 8 in Capitalization. Usage scores stayed the Same for fourth and
sixth graders in 1980.and 1981.

At the high school.level, English7ExpresSion scores increased by 5 percentile
points for.students how in.10th gracie, but decreased by two points.for
those-npw in llth And 12th grade.

---

Social Studies .

The Essential Competencies and Skills lists for social studies and the.,
ITBS tests and manuals were reviewed in developing an'index:of social
studies at the elementarit level. The index includes the' following tests:

SR



ACCREDITATION OBJECTIVES 1980-81 ,

OUTCOME OBJECT(VE DATA .

.

.

ACCOMPLISHMENT

,

1. AISD students in-grades-1-8 will show
improvements of at least one percentile
point over the previous year in Language
Arts.

.
r

.

.'

.

AISD students in grades 9-12 will show
improvements Of at least two percentile
points over the previous'year in Lan-.
guage Arts.

e

.

MediSn.percentile matched scores
in Spelling, Capitalization,
Punctuation, Usage, and.Langunge
Totat4grade'iquivalent scores6

.

0
Median percentile scores for
matched groups in English
Expression.

.,

Thls Objective was met by all except 411:
,graders based on Language Total sCores. In
Capitalization and Punctuation,.only those
now in 4th syade felled to show'gains. In
Usage, this was.true of those in 4th and
fith,grade. -- In Spelling, 2nd, 3rd, and 7th
graders met the objective, but 4th, 5th, 6th,
and 8th graders did-not.

.
,

. Tenth giaders whetook the test.two-consecu-
tive years showgd asgsin of five percentile-
points from 1980 to 1981. Those now in'
eleventh and twelfth grade showed a loss of
two percentile points.

2. The District will develop a social
studies index based on items from_
the ITBS. This index will be used
to measure student ichietrement at
the elementary level in the skills
of social studies.

.

'

.

Essential Comeetenci and Skill
Lists. ITBS manuals and tests.

.

. .
.

-
.

The Social Studies Index was developed as
follows based on ITBS tests:
Grades 1-2: Wind AnalySis, Readimg Com-
prehension (stories); Math Problems. Grades
3-4:' Work Study Skills: ,Visual Materials,
Reference Materials. Grades 5-61 Work
Study Skills, Reading Comprehens1on.

. The difference between the median
achievement acores of AISD Anglo and
minority fiftW-grade students in

=, 1980-81 Will be equal to or less than
'the achievement scores of the 1979-80
fourth-grade class.

.

1TBS.median percentile scores
and grade equivalent Scores for
matched groups.

,

Based on median percentile scores, minority
students gained more than Anglos in Reading.

1 Minority gains were slishtly smaller than
Anglos in terms of Language, Work Study,
and Math Total- scores. Grade equivalent
scores showed Anglos with slightlY larger
gains in all areas.

.

.

4. 'Eighty-five percent Of ABU 7th anA
9th grade Students' will noebe
invOlved iii disciPtinary actions

. during the school year.

.

,Distric wide discipline and
enroll ent data. --

..

/

.

r

_Discipline records will not be.read mntll
July.

.

.-

Figure 1. STATUS ON ACCREDITATION SA:MOTIVES FOR 1980-81 (page 1 _of 2)
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ACCREDITATION ODJECTIVES 1.98044 (cpntinued)

;,.,
.

.OUTCOME OBJECTIVE DATA
- .

ACCOMPLISHMENT

. . .

5. ATSD staff will report the District
has made iMprovementS i.n the coordinat,
Lion of these are.as (Special EdUcation,
Bil ingual Education, regular education).

.

Teacher and administrator
survey. quest Ions.

.

..111e. percentage of teachers who felt coordloa-
tion was adequate (OY.) remained th.e satne
between 1980 ancr1981. °Most of -the
teachers and administrators ..(Including .
bilingual and 'special. education adminis-
trators) felt coordination.was inadequate.

... .. .

. AISD staff will report the District has
made improvements.in the.area of infor,

. matton dissemination.
,

.

.
.

Teacher,,and. administrator'
tairvey questions.

%

..

The percentage of- teachers, who' felt dis-
semination-was adequate increased slightly
from 1980 to 1981 (752 to 792) . The per-

tcentage who strongly agreed increasi!d 1.0.%.
Most adminin.trators (852.) and teachers
(19,) said .the ystem was Adequate.

.' The AISD Personnel .Evaluation.'System
will be administered with greater
consistency than in the previous .

year. .

.

'Mean ratinps on peisOnnelr,.
evaluations.

Not yet available.

,

Figure 1. STATUS ON ACCREDITATION OBJECTIVES. FOR 1980-81. (continued, page 2 of 2)
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CRADES 1980

SPELL INC.

CHANGE 1981

. GAP 1 TALIZATION

190), CII.ANGE 1981

PUNCTIMT 108

1980' GlIANI:E 1981 le.9.80

IISACE

CHANGE

i

1981

LANGUAGE Tow.
1980 'CHANGE

.-. 198 1

, 1-2 61 +2 63
.

I2-1 59 416 6 5
,

3-4, 65 3 62 59. -2 *57 74 1 71 60 0 60 '65 - I 64
.

4-5 .62 -1 61 *.1 1 5 58 (48 16 74 61 4 3 64 62 +5-
_

61

5-6_ . 61 1 60 .47 112 59 64 14 68 60 0 ' 60 59 4 2 61

6-7 511 1 3 . 56 47 4 1 0 57 59 +5 64 56 ,, 4 1 59 52 17 60

7-8 54 -2 52 , 4 7 4 1 3 60 56 t +9 65 54 +6 60 53 4 7 60

Figure 2. ELEMENTARY ITBS SCORES IN LANGUAGE ARTS. Median percentiie scores for
c matched groups of students Who took the Iowa Tests of Basic Skills in,

t-4

t-4
.

1980 and 1981. Also shows percentile point changes-in medians from
.t.-4

i year to year.
-.4

ENGLISH EXPRESSION
GRADES 1980 CHANGE 1981

9-10 34 +5

1.0-41 39 '-2 .37

1I=12 44, -2. "042

Figure 3. SECONDARY LANGUAGE ARTS STEP(Sequential Tests of Educatio al Progress
SCORES. Median perCentile scores in.English Expression fo
took the test in both.1980 and 1981.-. Also.shows percentile point changes
in median from year to Year.
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Grades Word Analysis
Reading Comprehension (Stories)
Math Problems

Grades 3-4:

Grades 5-6:

Work-Study Skills (Visual Materials and
Reference Materials),

Work-Study Skills (Visual Materials and
Reference Materials), Reading Comprehension

The elementary coordinators expressed some concern about whether these tests
accurately reflect their'overall. social Studies,Curriculum, espeCially at.
grades 1 and 2. However, since major changes may be tade next,Yeat in the
social.studies-area and an alternativeiest is.not available,/tlais index
-411 he used at'least for-1981.-82 to measure-social studies aéhievement.

Minority Student Achievement

Comparisons of iikinority and Anglo student,achievement fOr students in 4th
grade in 1980 and seh grade in_1981 Were made.baSed on"Oercentile and grade
equivalent scores. Due to some statistical problems with'percentile scorest

equivalent scdres actuallY Present a more acCurate Picture of changes
.,in performance. The grade equivalent scores are shoWn in Figure 4.

GRADE-
EQUIVALENT ,

SCORES

, . HISPANIC BLACK ANGLO

4th

1980 CHANGE

. \ --

5th

1981
. 4th

194
. .'

CHANGE
5th
1981

.

4th

.1980 CHANGE
5th

1981

c

Reading Total

Language Total .

Work Study Total

Math Total

4.2

4.6

4.5

4.5

+1.1 ',
.

+1.1

+1.0

+ .9

5.3

5.7

5.5

5.4

3.9

A:3

A.0-

4.1

+1.0

+1.0

+1.1

+1.0

4.9

.
5.3

5.1

5.1

5.9

6.1

5.8.

5.6

'+1.2

+1.4

+1.3

+1.2

7.1

7.5

7.1

6.8

Figure 4. ITBS GRADE EQUIVALENT SCORES BY ETHNICITY. Grade
equivalent total scores based on' median percentile
scores. Reflects scores ,of students who took the
tests in 1980 and 1981.

Minority students gain more than Anglos in terms of ReadinwTotal percentile,
scores. However, this is not,true if grade equivalent scores are examined.
Grade equivalent scores indicate that-minorities show,slightly smaller_gains
than Anglos in all'of the major areas. -It-ig-hOtei4drfhY,--hOwever, that,
minority students show gains of at least one year for every year of instruc
tion except in math.
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Teachers were asked during. 1980 and 1981 whether the emphasis on low SES
and minority student achievement had been effective in.improving these
students' performance., In 1980, 89% felt the'emphasia had:helped, 2% did
not know, and 9% feltit had pot been'effective. During1981,, the first
yearof desegregation, teachers are much more uncertain-about this dues-
don: About 297 agreed Chat the emphasis had helped-, 48% were not sure,
and 23% felt it had not helped.

Administrators were asked thissquestion this year. Over half (55%) felt
the emphasis on low SES andyninority student achievement had been effective
in,improving performance. Adminitrators also replied to a question on
whether staff development has ad6quately dealt with improving minority*
student aciAevement. Only 25% f;e.TE-- that it had. Secondary aaministrators
were more satisfied than elementary-administr'ators.'

. .

Discipline

Disciplinary' acrions monitored for the accreditation objective'include'
short-term s.uspension, long-term suspension, and. corporal Punishment. .The
Percentage of 7th and 9th .graders not involved in these-discipinary
actionS wil1,not be available'until July.

Program Coordination

The same percentage or teachers (30%) agreed both in 1980 and 1981 that
coordination,was adequate-among special education, bilingual education, and

.

regular education programS.- Only 9% of the administrators surveyed.this
year felt codrdination was aa.equate. This data did not indicate that coordi-
nation had improved.

PERCENT

100-1 ,

60

511

40

. 30

20

10

0

0. TEACHERS

g.kg ADM I N I STRATORS

STRONGI:Y

AGREE

AGREE

..KNOW

DI SAGREE OKLA:

DI S REE

Figure 5.. TEAUJER.AM-ADMINISTRAToR RESPONSE ON'INSTRUCT NAL COORDINA-.
'PION, 1981. Shows 'agreement and.disagteement h this''State-
ment:* 7Theee is adequate cberdination among Speti 1 education,
bilingual education, and 'regular' education."'
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Information Dissemination

Teacher s ey results indicate that the District has Made improvement in
the.information dissemination system. ,About.75% of the'teachers felt
dissemination was adequate in 1980; 79% felt it was in 1981. There was

also a 10% increase in the percentage.who strongly agreed. The'general
trend w"as tpwards stronger agreement that,infprmation,dissemination in
AISD wag adequate. 'An even higher percentage of administrators (85%) felt
informaticiii dissemination was adequate. Thus, this objective was met. ,

100-

90-

so-

70-

TEACHERS, 1980 0
TEACHERS, 1981

60-

PERCENT

50-

40-

30-

20-

10-

STRONGLY AGREE, DON'T

AGREE KNOW

DISAGREE STRONGLY

DISAGREE

ri

.Figure 6. TEACHER RESPONSES ON INFORMATION DISSEMINATION: 1980 AND 1981.
Shows agreement and disagreement'with this statement: "Current
inforthation dissemination practices.i.are effective in keeping
the community and District personnel fnformed."

.Persounel Evaluation

Teacher survey data reveals a slight increase (from 71% to 78%),in the per-
centage of teachers satisfied with the Professional Personnel Evaluation
system. About 85% of the administrators are satisfied with the system.

227.
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'

-Administrators were also asked about the adequacy of the Administrator
Evaluation System. AboUt half (56%) stated that this system was adequate. '

Some activities in the accreditation plan for 1981-82,deal with the iinfax
ment of this 's'ystem. 1

The information needed to measdre achievement of the personnel evaluation
objective is not yet available. Cbnsistency pf teacher evaluation ratings
across schools will be analyzed this sunmier. Other data concerning the
personnel evaluation system are presented in gection VI of this volume.

Bond Issue t

No actiVities were planned for 1980-81 for the bond issue. Because of
uftertainties associated with desegreption, preparation for a bond issue
was, delayed until needs became evident.

WERE THE' ACCREDITATION ACTIVITIES WHICH WERE ,TO BE CARRIED OUT IN 19801-81.
COMPLETED?

Mbst of the accreditation activities for 1980-81 were completed. A prelimiL
nary analysis indicates that 74% of the 96 activities were coMpleted, and
9% were partially completed. No progress,was made on 17% of the activities
(see Figure 6).

The only areas in which less than half of the activities were accomplished
were coordination and information dissemination. Changing personnel (includ-
ing a new superintendent), desegregation, and administrative georganization
partiajly account for these incomplete activities. Codtdination.among major-
-programs should-be better next year as a result of the reorganizaH.on.

.

semination activities may change somewhat due to changing priorities in this
area.

LANGUAGE ARTS
'SOCIAL STUDIES
MINORITY ACHIEVEMENT
DISCIPLINE
COORDINATION
INFORMATION
'DISSEMINATION

pERSONNEL EVALU-
ATION

tOTAL

PO Schedule
Or CoMplete,
No

Partially
Complete
No. %

JneoMplete
(No Progress)

%

40 87% 5 11%, .2%
11 73% 2 13% -2 13%
7 ,70% 0 0% 3 30%
2 677.- 1 33% 0 0%
2 29% 14% 4 57% ,

3 38%
a

0% 63%

6 , 86% 0 0% 1 . 14%

71 747. 9% 16 17%.

Figure 6. STATUS OF ACCREDITATION ACTIVITIES AS OF JUNE 16, 1981.



i

EValuation Design ABSTRACT

a

Title: EVALUATION DESIGN: 1980-81 Accreditation Process

Contact Person:., Nancy Baenen, Patsy Totusek, Ph.D.

....y4Iges: Is

Content:

The evaluation deSign is a one-year plan:Of evaluatiOn work for the

project. The tal?re of-contents for this document includes:

1, Evaluation, Design This chapter presents the names and/or

Review Fone signatures'af persons .(respqnsible for
Some aspect of the project!s implemen-
tation) 'who have been Provided relevant
portions of:the design,for review and
commeni.

11. tarrative 'Summary

. Program Summary

4. Evaluation Summary,

This chapter briefly,descabes,the project
and the eVaIU-atiOn activities tied to the

project.

Decision Questions i Here'the,evaluator states all the decision',

A. Questio s Addressed, questiqns and relates them to the 'evaluA-

B. Overview tion questions ,and Objectives as well as
their,data sources.

IV. laformation Needs
A. ,Needs

B. Overview

Rere the evaluator specifies other infor-.
Motion needs that'are not included in the
decision question section.. Thls may
inctude information required for annual
,TEA reports, applications, interim reports,
etc.: *

V. Dissemination, Here'the evaluator specifies the iiiediumtly

which information will be disseminate
the date of distribution, and the person
receivinwtheinformation.

V . Information Sources
,

the evaluaior lists 0-actvinformation'source,
and specifieS th e. population'from which in-.
formation wilfbe obtairied'. The date,the
inforMation T;rill be c011ected.and_the
analysis techniques'are listed aS well.
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Evaluation Design Summary:

a

.-The evaluation of. the implementation of the 'first.year of the Accredieatfon
Plan will foCus upOn tWo types of activities;

checking on the'District's accomplishment of its
firstyearobjectiveS,Jiasedonmutcome data from-.

achievement tests, &iscipline records', survey data, an&
the personnel evaluation'ratings; and

repoxting.on progress- made toward- impleMenting.the plan
.based on:documentation suppliedy SiStrict persOnnel,

. A
A report on the AUstin ISD's-progressrowardS:meeting;it first year
objectives is due to TEA id:July, :1981.- One-section Of the- 1980-81
Evaluation Findings,Volume will also report omprogress made id the'
implementation and meeting of otjectives:o

0

ORE staff will collétt and analyze-outcome data which address the specific
objectives in the plafl. ORE will not be responsible for monitoring the
actual implementation of,the plan but will report on documentation supplied
by those_ responsible for key componehts.

:Scope of Design:

1, Decision question
Evaluation questions

VVI-13
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FINAL REPORT

0

Project Title: ESAA/District Priorities--Systemwide Desegregation

Contact Person: . Karen Carsrud, Helen Berrier, Freda Holley

Major Positive Findings:

Achievement. Reassigned and'nonreassigned students in grades 10,.11,
and 12 did not differ significantly in their achieveMent gains on any
of. the STEP subtests. At the elementary level, White reassigned.students
did as well or better than their-nonreassigned peers for all-grade levels
and subtests of the YTBS, With the exdeption of Reading and MetWat
grade 3. ,

Attendance. Average daily attendance for the District wag higher in
1980-81 than for 1979-80. During the first six weeks, reassigned ele-
Mentary students had lowet attendance rates than their nonreassigned
peers while the reverse was true for junior and senior high students'.
-However, reassigned and nonreassigned students did not diffei in atten-
dance rates at any grade level for the remaining six-week periods.

Curricular and Extracurricular Activitieg.

-=Por all ethnic groups, the' rate of Participation in senior high ex-
tended school day courses increased from fall 1979 to fall 1980.

--Reassigned elementary sfudents receiVed thesame type and amount of .

classroom instruction as their nonreassigned peexs. Additionally,
iformer.Title I student's reassigned to non-Title I campuses received
somewhat more instructional time devoted to basic skills than did
students currently receiving regular Title .1 services.

Attitudes. 'AISD teachers and parents generally agreed that the District
had done./ good job of'handling desegregation-related problems.

.Major Findings Requiring Action:

. At grades 2, 3, and 4, reassigned minority students gained signifi-
cantly less than their nonreassigned peers on the ITBS in both Read-
ing and 'Math. In Reading at grades 7 And S, reassigned,students
gained significantly less than their honreatsigned peers, regardless
of ethnicity. Figure 1 on the following page illustrates these
findings for White and Hispanic students':



1,1(WATESTSOFBASICSKILLS

READING TOTAL
IWNITIM

111111

RUSI141111tl

1980- 81 GRADE LEVEL

3

. -

10WATIESTS-0113A8ICEKILLS

READING TOTAL
!HISPANIC!

0155523^12

Nornas262153

1930- 81 GRADE LEVEL

ilgure 1. MEAN GRADE EQUIVALENT SCORES FOR GRADES 2 - 8, FOR WHITE AND'

HISPANIC STUDENTS, ON THE ITBS.

2. Reassigned students, regardless of ethnictty, participated in ex-
tended school day courses much less. than their nonreassigned peers.

3. Hispanic students generally participated in extended school day
courses much less.than either Black or White students.

4. There was a relative decline in gtade point average.for minority
senior high students Compared to White students, acid this.decline
was greater at the 10th and llth grades for reassigned minority_
students than for nonreassigned minor'itST students.

,

FOREWORD--

In the fall of 1980, the Austin Independent School District begin-imple-.

mentation of a massive desegregation plan. With monies provided through

an Out-of-Cycle grant from the Emergency School Aid, Act (ESAA) and supple-

mented by District.resqurces, the AISD Office of Research and Evaluation

conducted an extensive study of the Districtwide effects of desegregation.

Several areas of interest were'identified, including achievement and grades,

,1X-2



4ttendance, participation in extracurricular activities, use of classroom
-instructionaZ time, special,education referrals and admissions, and staff,
student, and parent attitudes.

Because of the great interest surrounding the desegregation effort, it is
important that the following terms be carefully defined before discussing
any findings:

Reassigned and Nonreassigned Students. Students were considered to be
reassigned if the 1980-81,school assignMent was changed for their grade
level by the desegregation plan. This category included students re-
assigned by previous desegregation orders who continued to be reassigned
during the 1980-81 school year. Nonreassigned students were those'whose
1980-81 school assignments were-not'changekby the desegregation-plan.

Transfer Students. These were students whose current school assign-
ments, based on home address and grade, did hot match the schools in
which they were enrolled. Most of these were-students who had been
given transfers by the District prior to the court order and were given
the option to continue as "transfer" students at the beginning of 1980-81.

Reorganized and NonreorggnizedSchools. The term "paired schools" was
not used in the evaluation report because there were actuallrfew dis-
crete pairs of elementary schools In the District. Instead, "reorganized"
was used ,to refer to an.Y elementarii school which had a student.population
other than the typical-kindergarten through 6th grade arrangement.
This generally intiuded schools with only 1st through 3rd grades and
schools with only 4th through 6th grades, Nonieorganized schools. were
K - 6 schools.

Note that-the term busing has been studiously avoided. Although student
transportation was a major part of Austin's desegregation plan, many re-
assigned students did not ride buses while many nonreassigned students did
ride buses. Thus, the term "busing" was considered to be both misleading and
inaccurate when discussing the desegregation ef'fort overall.

The table appearing in Flgure 2 on the following page presents the major
information sources which were used in the evaluation study. They represent
a combination of permanent data sources maintained by the District from year .

to yearnd instruments developed by ORE staff specifically for the desegre-
gation eyaluation. Following Figure 2 is a discussion of the desegregation
evaluation findings gleaned from those information sources and grouped
according to major questions of interest. These findings and those developed
from the remaining information sources are discussed in more detail in the
ESAA/District Priorities--Systemwide Desegregation 1980-81 Final Technical
Report, ORE publication number 80.80.

The four major areas to be discussed are:

O ACADEMIC ACHIEVEMENT AND GRADES

* OTHER STUDENT AND STAFF OUTCOMES (SUCH AS ATTENDANCE)

TX-3
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1 NFORMAT ION
SOURCE -

GRADE
RANGE

104 Tests of -2 - 8

Resit Skills
(IT1S)

Sequential Tests
of Sducational

10 - 12

Progress,(STEP

Pupil Activities 2 5, 5

Record--Revised
(PAR-R)-

Extinded School 9 - 12

Day Course Enroll-
ment

Student Interview 4, 8,
11

.Teacher Interview

Parent Questfon-
naire

Employee Master
Record File
(EMR)

Student Master-
efile data on
Enrollment

Texas Daily
Register of
Pupil Attendance

Parent Interview

/Principal
Interview

Student Grade
Report Flle (SGR)

PURPOSE AND PROCEDURE

Elementery
and

Secondary

K - 12

Elementary
and

Secondary

K - 12

K - 12

k - 12

Elementary

10 - 12

The IOWA TESTS OF BASIC SHILLS (ITBS) were analysed to determine whether 'ele-
mentary and juni6r high school students taking the tests both in 1979-80 and
1960-$1 showed any changes in academic aihievement, based on ethnicity and/or
assignment status. .

The SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS (STEP) were analyzed for students
in grades 10 through 12 for the semi pUrpoies,as were the

The PUPIL ACTIVITIES RECORDREVISED (PAR-R) was used to observe the amount and

kind of instruction provided to 352 2nd and 5th grade students during a regular

schoOl day.
.

,

The STUDENT4RADE REPORT' FILE (SCR) was analyzed to obtain enrollment informa-.
tion from the 1979-80 and 1980-81 sehool years concerning selected,high school
courses requiring student tine beyond the regular school,day--"extended school

day" courses.
-

An 8-itmm STVDENT INTERVIEW formic inquiring into students' atiitudes toward
school was conduCted *10' 32 4th, 8th, and llth grade students.

-

A 15-item TEACHER INTERVIEW format inquiring into teachers' perceptions of the
1980-81 desegregation.Olan and its effects op the'classroom was administered
over the.telephone to 60 AISD teachers.

An 18.4tem PARENT QUESTIONNAIRE in both English and Spanish was mailed co the
parents nf 622 AISD students to aa p sss parent attitudes regarding the 1980-81

desegregation plan. The return rate was 50%.

The EMPLOYEE MASTER RECORD FILE (Sr) was analyzed to obtain information con-
cerning,the numbei of teachere,and school building administrators who had
resigned during their contract year during 1978-79, 1979-80, and 1980-81.

The STUDENT MASTERFILE (SMP) data off enrollment were.analyzed to deternine the:
differentes in the numbers of students failing co re-enroll in 1979-80 with,
those failing to re-enroll in 1980-81. ,

4
Data were obtained from the 1979-80 and 1980-81 TE- XAS DAILY REGISTERS OF PUPIL
ATTENDANCE for 300 students to .determine whether there were any changes in
their attendance between the two years.

A 10-item PARENT INTERVIEW was conducted over the telephone with the parents
of 50 students who were enrolled in private school* during 1960-81 io ascer-
tain why they had removed their children from AISD and what might encourage..
themso re-enroll in AISD.

An unetructured PRINCIPAL-INTERVIEW was conducted with the principals of.five
elementary schools Mno had been particularly effective in implementing desegre-
gation during 1980-81 to obtain information about successful practices at their
schools.

Grade Point Averages (CPA's) were computed from the STUDENT GRADE REPORT FILE
(SCR). for senior high School students in grades 10 - 12 to determine whether
changes'in grades across all subjecrareas between 1979-80 and 1980-81 were
related to ethnicity, assignmenc status, and/or grade Ievel.

Figure 2. MAJOR SOURCES OF INFORMATION USED IN THE DESEGREGATION EVALUATION.

ATTITUDES OF THOSE AFFECTED BY DESEGREGATION

PRACTICES FOR IMPLEMENTING DESEGREGATION AT THE ELEMENTARY SCHOOL LEVEL

IX-4
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0 HOW DID DESEGREGATiON AFFECT STUDENT ACHIEVEMENT AND GRADES?

ELEMENTARY AND JUNIOR HIGH ACHIEVEMENT-- The Iowa Tests of Basic Skills
(ITBS) were used to measure.the impact of reassignment status and ethnicity '

o on reading and math a:chievement_of elementary and junior high.school students
in 1980-81. The analyses,were conducted separately for each grade level and

, are deScribed in the summafy appearing in Figuie 2. For both Reading Total
and Math Total grade equivalent scores, there were differences.between the
different ethnic groups at all grade levels. White students had higher 1981
Readini and Math scores than did Hispanic students having the same 1980
pretest ecores. In turn, HispaniC students generally had higher 1981 scores-
than did-Black students having the same 1980 scores.

In addition to ethnici!ty,'assignment status and the interaCtion of assignment
status with ethnicity were significant at certain grade levels and subtests.
Figure 1, which appears eaflier in.tbis report, illustrates these results
for White and Hispanic students. In general, reassigned minority students
did not gain as much in achievement:as their nonreassigned peers. At the
3rd gracle level in Reading and Mdth andat the 7th and 8th grade levels in
Reading, reassigned White Students gained less than their noni.eassigned
peere. In all other areas and grade levels, White reassigned students gained
more-than their nonreassigned peers on the TIES.

SENIOR HIGH ACHIEVEMENT-- The Sequential tests of Educational Progress
(STEP) were used to measure the-impact of assignment status' and ethnicity on
achievemenfof.:high school students in 1980-81. The analyses were conducted
separately for..°each grade level and are aescribed in the summary appearing
in Figure 2. For all three grade levels and across all areas- of the STEP,
the only significanfdifferences were among different ethnic groups. White,
students consistently had higher 1980-81,scores than.did minority students.

Arrz

UMNIMUM.11.
41$2141c

ILACX
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Figure 3. MEAN GRADE POINT AVERAGE,
BY ETHNICITY, FOR GRADES
10 - 12.

IX-5
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Figure 4. MEAN GRADE POINT AVERAGE
FOR REASSIGNED STUDENTS,
BY ETHNICITY.
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Figure 5. MEAN GRADE POINT AVER7
AGE FOR NONREASSIGgED
STUDENTS, BY ETHNI-.

CITY.

with the same 1979-80 scores. However,

being reassigned by tha desegregation plan
did not have a significant effect on
achievement at the high school Leval.

GRADES-- Several parents ind some.school
personnel expreshed concern'About the
possibility of declining grades:for re- .

assigned minority students in high'
.:

schools whieb were greatly affected
the desegregetionplan. In an effort to
determine Whether'shch trends were,actually
occurring, grades*for students who were'

attending any-of the affected high schoOls

were examined.

The results of the analyses indicated that
there was a.relative decline in grade point
average Pr minority students when com-

pared with White studants having the'same
1979-80 GPAThis decline was greater for
minority studantt who were reassigned to
formerly predominantly White high schools

than for nonreassigned minority students.
White students, on the other hand, showed
an increase in CPA. Figures 3, 4, and 5

illustrate these findings.

Caution shOuld be used in inter-
preting these results. Although
GPA's are often used in determining
scholarship eligibility and do affect
parent and,student Attitudes, these
results do not necessarily mean that.
minority students learned less in
1980-81 than in 1979-80. It is possi-

ble that the 1979-80 grades for
minority students were inflated some-
what.' Ibis interpretation is.supported
by the greater relative deCline for, .
Hispanic reassigned students who had

not been as much affected by previous
desegregation_orders. If grading
standards are more uniformly'applied
across, the District:now, the gapin
GPA'betWeen'White and minority students
coUld.simply appear: to,:be widenihg.
-Nevertheless', these trends Should be

monitored to determine whether re-
assigned minority StUdents continue to
have lower GPA's than their nonre-'
atsigned peers.

90% A
/

92%fr

grit

2.3 4.2.9

GRADE LEVEL
9.'10,11,12

Figure 6. PERCENT ADA FOR ALL GRADE
. LEVELS FOR.THE 1ST SIX WEEKH

OF 1980-81..23 7
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0 WHAT EFFECTS DID DESEGREGAT ION HAVE ON OTHER STUDENT AND
STAFF,' OUTCDMES?

,

Besides achievement,'the District'was, very interested in knowing how desegre-
gation might affeCt other importani 'aspects-of student life. Fiddings with
regard tofrthese concerns will be diScussed below.

-
ATTENDANCE-- In general, the District did-not report,any increased problees
with.attendance for 1980-81. The average daily attendance figures rePorted

.

by the Department of pupil Services indicated that the average-percentage of
students in attendance was as high or higher id-1980-81 as-in 197940.

33%

WHITE

Hoviar in order to, .

'

asSeSS the iipact of be-
ing reassigned on at-
tendance of Students for.,
varicids grade levels

1960 1111 '
MSG AVERAGE

and, ethnic groups, the
,

133%1 analysts of the Texas
Daily Registers of.
Attendance for 1979-80
and 1980-81 were.con-
ducted-, as summarized
in Figurt 2. The

25% results, which appear
in Figure 6., indicated
that there were no dif-
ferences in'percentage
of days in attendance.
between variouiethnic
and assignment status
groups at any grade
level during the-2nd -
5th six-week perlode,
However, for the 1st'
six weeks, reassigned
students in grades 2 .

their nonreassigned
the Opposite was true.

197111-1110 0
AVERAGE

I 29% J

BLACK HISPANIC

Figure 7. PERCENTAGES OF STUDENTS, BY ETHNICITY,
PARTICIPATING IN EXTENDED SCHOOL DAY
COURSES IN FALL 1979 AND FALL 1980.

and 3 and 4 through 6 had lower attendance rates than
peeri. At the junior and-senior high levels, though,

EXTENDED SCHOOL DAY COURSE ENROLLMENT-- Another issue of interest Fes the
degree of student participation in extracurricular activities this year as
compared with last year-and whether such participation was related to either
ethnicity or assignment status. This.was done by examining enrollment in
senior high level courses requiring time beyond the regurar school day--
i.e., "extended school day courses." Figure 7 compares-participation rates
for Fall 1979 and Fall 1980. This figure shows that the Districtwide parti-
cipation rate for senior high students increased from 29% of the total senior
high student population in 1979 to 33% in 1980. Black students demonstrated
the largest increase (up 11%), followed by White students (up 87.) and Hispanic
students (up 2%). However, these figures are probably influenced to some
degree by changes in the ethnic mix of AISD senfor high students from 1979
to 1980.

IX-7



'Figure 8 displays the.percentages,of senior high students', by ethnicity
and assignment status, who,participated in extended school. day Courses .
during.the fall 1980 semester. This figure:shows that White and Black
Students generally participated at rates Slightly above the District

. . average. .1n addition, 'reassigned students (regardless of ethnicity).
participated at much lower rates than their nonieassigned peers.

wierre

444

AM AVERAGE
ant

SL ACK -HISPANIC

Figure 8. PERCENiAGES OF STUDENTS-PARTICIPATING IN EXTENDED SCHOOL
DAY COURSES IN FALL 1980.

CYANGES IN al-STRICT ENROLLMENT -- Students from 1979-80 who failed to
re-enroll for 1980-81 were tallied by their anticipated reassignment

_status and whether or not they had enrolled in a private school in the
Austin area. Flgure 9 on the.following page summarizes the findings.
Of the students who did not re-enroll in AISD for 1980-81 and who also
did not enroll in a private school in the Austin area, 30.2% were
reassigned, compared to 21.8% in the District as a whole. Although
not all students who failed to re-enroll were school leavers, it seems
probable that reassigned students were more likely to fail to re-enroll

° than nonreassigned students. .

IX-8

-



80.32

PRIVATE SCHOOL ENROLLMENT-- Figure 9 further indicates that 41% of the '

students who failed to iv-enroll in the District and instead enroZZed in a
private schooZ were scheduled to be reassigned for 1980-81: This finding,
together with findings from parent interviews, seems to indicate a need for
increased public awareness
of the advantages of AISD - )

schools (such as extra- _
curricular activities and a '

wide,range of classes), plus 4 40 r"-76-1 Ok,public commitment by the
District to a strong disci- irc ecp 000%
pline program and a challeng-
ing academic program for
every child, including the
gifted. r._.,--

USE OF CLASSROOM'TIME--

The effect of desegregation on
time usage, was studied-;using
the PAR-R io make extensive,
day-long observations, as
described in Figure 2. These
observations revealed no
Significant differences in
the use of time as a function

41

An-lrea. Jenkins

Cook, Grade 6
Owe!

of reassignment status. That is,
reassigned students seemed to receive the same amount and type of instruction
as their nonreassigned peers. Furthermore, former TitZe I students'reassigned
to non-TitZe I campuses received somewhat more instructional time devoted to ,

basic skiZZs than did students currentity receiving regular TitZe I services.

:STAFF RESIGNATIONS.WRING THE CONTRACT YEAR-- School building personnel are
on the "front line" during any desegtSgation proceSs and might be expected'
to experience themost seYere job-related stress as a result. Resignation of

such staff during a contract year can
be very disruptive, and thug, it was
orconcern to see if such resignations.
increased in 1980-81 over 1978-79 and
19.79-80.

1980-81 Reassignment Status

'.tin %tom!.-.t'r"...14,,,.. Not Reassigned
.

Reassigned
Undetermined

or
Transfer

.

ttlit Hut pistol t
114 PIIIVAIE
St-ItOnt . 69.8% 30.2%

,

0%

DID USW,
IN PIIIVAII
trIpalt.

i 49.0% 51.0% . 0%

.0

.f.wor.4, ri,,
ASSICOMot
S H ItIC
DISIIIICI.

_

68 2%
_

,

21.81- 10.0%

Figure 9. PERCENTAGE OF STUDENTS
FOR "NO SHOWS" AND STU-
DENTS IN THE DISTRICT
AS A WHOLE.

Figure 10 on the following page con-
tains the percentages of building-
level staff,(botb teaChers and adminis-
trators) who resigned.during their
contract year foi 1078-79, 1979-80,
and 1980-81. Although the percentage
for 1980H$1 is higher than for 1979-80.,
it-is not as high aS for 1978-79.
These results are somewhat reassuring
although economic factors may affect
resignations as much as st.ress level
Of the work setting.

IX-9 ,
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1978-79 1979-80 1980-81

3.70% 2.68%
,

3.13%

WHAT WERE THE OPINIONS OF PARENTS,
STAFF, AND STUDENTS CONCERNING
DESEGREGATION?

The instruments used to Answer this
question were: PARENTQUESTIONNAIRE, ,

PARENT INTERVIEW; TEACHER.INTERVIEW; and

STOENT INTERVIEW. Descriptions of these
procedures are summarized in.Figure 2.
Many of the people in the groups parti-
-cipating in the,surveys and,interviews

offered additional comments and thoughts beyond their answers to'the questions.
Some of these conMenis appear in the, boxes which ate Scattered throughout

this discussion. Each of the instruments will be discusSed Separately. The

comMents appearing in'each section aretaken from participant6 in;that,
particular section's sample group. .

ARENT QUESTIONNAIREAs is the case'With much survey research, the parents
the:grou0 who .completed and returned questionnaires gave,positive ratings

on most items. More than half of'all'parents reported experiencing no more
sch ol-related problems this year than last year. When asked.how satisfied

they ere with the adequacy of their children's education, the average responSes
for th parents of all ethnic groups of Studerts indicated that they were
satisfi dwith the education their children were receiving at salool this

year.' 'F rthermore, in comparing this year with last year, all groups of
parents w e at least as satisfied this year. as last year. ,White, Black, and

Hispanic pa ents in general also reported that their children were'haPpy with
their school assignments this year and looked forward to going tO school'

most days.HI comparing-this year's school attitude with ladt year's, all
groups reported\that their children were at least as happy this year as last

year, with:Hlack and Hispanic parents'reporting even better attitudes this,

year than,last,year.

This does not mean 6 at parents expressed no concerns about the desegregation
plan or other School perations. Rather, many,-many, comments expressed a wide

range of Concerns for Specific problems, such as arranging foratransportation
when the school bus is.missed in the morning, to more global concerns about
the efficacy of court-ordered desegregation itdelf.

\

PARMINTERVIEW Another\groUp of parents surveyed this year were those who
had withdrawn their children\from the public schools and enrolled them in

private schools for 1980-81, \When asked whersthey expeCted their child to be

going to school next year, most\anticipaied that they would attend A private

school. The most frequently mentionedreasons for this decision were: better._
academic program in the private School, a*preference for A Christian environment,

more individual attention, and concern about
pert\eived drug problens in AISD schools. The'

.greatest concerns expressed by these parents

,
(which ledrhem to remove their children.from
AISD) Were the possibility of decreased quality
of educ'it,tion for their children, followed by'
problems'Ior teachers in classrooms containing

Figure 10. PERCENTAGE OF
RESIGNATIONS
DURING A CON-

, TRACT YEAR.

"We ket bad not attenAng
pubtic AchootA, but we've
been zeeing a Atow moding
o15 education."

241



80.32

students of widely differing ability levels. When asked what might induce
them to rbeenroll theirchildren the Most frequent factors were:: assurance
of a quality edUCation,. the
financial burden of private
schoolsy 'a return to neighborhood "Lwoufd 'Le-en/Loft my chied in kISD
schoOlS, and NoChing. While the 1 Wa)3:a46uhed o6 the quatityo.6
.average response of th:ese parents education,-i.6 time waAq't Zoist tO
was that the DiS:trict.had done a dZsciptine, :and' the teaChenz he
neutral to good job in handling has. now weAe to-go back to pubtic
desegregatiOn this,year, they, AchootiS."
still believed that their child's
private School W8.6 good to verY.

. good. The advantages of public schools received some attention from parents;
'extracurricular activities, as well as the wider range offelasses-were
mentioned as factors in the school district's favor in entouraging,parents

to-keep, their

children in public,
"AM) Ls doing a oeqy 4inejob and this pitivate ischoot schools. IncreaSed
Zs.meeting the ktefiz oA my chifd. I ike the pubtic public awareneSs
,schoots,- but she.want4 -to ,go to a pkivate ischoof,-,so- of these seemingly

eong.,a,s I can ag)otut it, 6he'tf go theke."- important'advantages !

in AISD, along with'
a public commitment

by the District to- a strong discipline program and a strong, challenging,
academic program for every child (inclUdingthe gifted) may well be the most-
effective tools in maintaining enrollment.

TEACHER INTERVIEf- Three major areas Of concern,were discussed Ly.a sample .

of teachers: learning climate at their schools, their satisfaction with
the District's handling of desegregation,
and their own job,satisfaction. , First, .

"The bilgg,J5t oobCem &Icing all but fiVe teachers in the sample
teachn.s thi6 -Yeak has .()_eit reported that the students and staff in.
the divvo'ittt o() ettitdACH'S their scbools seemed to be doing well. ,

academic Ccvo.es." with regard to the desegregation plan
this year. .Furthermore, over 75% of the
teachers in. the saMple either agreed or

stronglY agreed with the statement that the schqol district as A whole is
handling problems related.to de.segregation very well. When asked to choose
what they 'wanted to der --FA0Xt school year, all but four indicated that
they would choose to cont-libe teaching.
The majority ofthese teachers further
wanted to stay in the same school with
the same -assignMent. The' issues which
emerged from theSe data appeared. to
focus more on staff needs than on
students' needs. As several teaCtiers
in the' sa4le pointed out, sgtudents
appeared to be adjusting well to the plan.
In fact, they were able to see several positive benefits from the interaction
of students from different cultural groups. HoweverOhe deSegregation
plan has resulted in.. some very important'classroqm"changes for many

"Simpfy, I'M a Wm befiev'en_
in a mufti-ethnic ;society.
W. cannot ,i4oZate ottuave,s
ahd be abZe to featn
about ouuetve/5."
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011.
"The point'o6 dueglillgation teachers In terms ,of widely varying

td meet othe4 peopte and get cultures, student expectations, and '

aeong, Realty, the childten ability levels. Data gathered-from .

ake kine; it'6 the adatz with' Systemwide Teacher and Administrator

the. pitobeem." Surveys further,suggested that staff,
denlopment in improving minority

t studene achievement has been sOme-

what inadewite to date. This firiding'coupled with teacher concerns about.:.
widely-varying agility in their cla4srooms and their stated,preference
building-level.staff develdpment planned-by instrUctional coordinators cc:4w-

bine to' offer sometsuggestiong.for relieving some gf the professional and-

personal stress for clarroowteachers which appears to have been an issue.

during 1980-81. ;

S776E1VT INTERVIEW-- Diecussions with AISD central administrators revealed

a preference for interview rather than questionnaire data regarding'students

attitudes. Because these intervieWs were very time-consuming, only a

small number could'be conducted--32 in all. This sample of student opinion

was too limited'to perMit drawing any general conclusio*s about student 7

opinions Districtwide. But given their generai.inclinations to offer widely

varyink?response to general school issues, the DistriCt is encouraged to

con4ider aAnore in-depthstudent survey next year on matters involving both,

curricular and extracuiricular concerns.

10

HOW CAN ELEMENTARY PRINGJFALS-FACIOTATE THE SUCCESSFUL
IMPLEMENTATION OF DESECREGATION?-

After polling the elementary instructional coordinators and area directors,

five schools were selected as particularly successfpl in implementing

desegregation during 1980-81. The principals of these schools were inter7

viewed about practices which had helped to make theyear a successful one.

Sode of the comments offered by these principals appear in the boxes which

are scattered throughout the text of this discussion.

The first step toward a successful

"When pauntis caq me about a Srear for tbese principals was en-

pkobtem, I aeways cleat with it suring that the students, staff,

.immediately. 1 atwav g.et /a4ipt and parent4 assigned to their

back to,them and,convince ;Mem schOols mei before the'school

they've done /tight thing ye*r began.\- These principals spent

by eating me." considerable time addressing Parents'

concerns andlencouraging their in-

.

voltement irOschool activities.

This was done by greeting parents as they drOpped.their children off at

school, by spending a lot of time on parent conference* in the fall, by

sending out school newsletters on a regular basis., ancftby distributing

parent handbooks. Staff and student morale also played an important role

in successfully implementing desegregation, and the principals interviewed

all iTiedto keep morale high. Key ingredients in thei\r morale-boosting

efforts included.reward systems and social activities fbr staff and students.

IX-12
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These principals were all highly visible
and accessible to students, teachers, and
parents. They all talked about spending
a lot of time in tbe hallways and class-
rooms of their schools, . They all a,greed
that the school's expectations should be
made clear'to everyone and be enforced from

"Out best days. ate when
I visit ce.cosaeatty
in the motning."

ho e rrepbirttcards" for the sChool
w ich could,-be filled out bY

71tudents
and their parents. ,

All five prtncipals stressed
/that they viewed the principal
,as someone who--first and-fore-
(most--tries'to listen to people.
In fact, they tended to.identify
listener.".

"I want-teacheA4 and student4 to
view ,sehog as a.demaftding7764t
6un--..expeti.enee."

th954If-st day of school on.

Finally, all' five principals sought
out'and utilized input,from teachers,
students, and parents in making deci- -
sions. They,talked about the importance
of periodic evaluations of .ighere we
,are and where we're going,"\of sending

"I expected tedeheu to be at theit doofis.
gteeting Chiedun,and teady to. go an the
6itstday oi sehtae. And by' 8:30,_we had
4tatted ceas4--tight.on 4chedut.e.

their own greatest strength as "being a good

ri have 6ound that i4 you thtow out ptobtems
tu.t.achef,s,.'suddenty you have a tesoutce that
won't quit. Teachos have good 4uggatipn4,
and then I don't have to know ate:"

Andbey emphasized that,,
inite of changes
brought about. by desegre-
gation--

"Schovt is st.i.e.e.schoot, and patents ate Vitt patents. Wiethet-they'te new
.to the .schuot OA Hot, they ate 6fie.4 want.a good .education theitzchiedten."
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ABSTRACT

Title: E.S.A.A./District Priorities--Systemwide Desegregation (1980-81)

Evaluation Design

Contact Person: Helen Berrier, Karen Carsrud

No. Pages: 26

'content:

.The-evaluation design is a one-year plan of evaluation work for the project.

.1be table of contents for this 'document includes:;

Evaluation Design
ReView Form-

Ii. Narrative Summary
A. Program SOmmary

a. Evaluation Summary

,'

III. Decision Questions
A. Queitions Addressed
B. Overview

Information Needs
A. -Needs

Overview ;.

V. . Dissemination

This chapter presents the names of
persons (responsible for some aspect
of the project's implementation) who
have been provided releVant portions

.
of the design for review and comment.

This-chapter briefly describes-the
project and the evaluation actiyities
tied tothe project.

Here the evaluator atates all the
decision questiona end relates them
to the evaluation-questions. and
objectives'as well as their4data
sourcea.

Here the evaluator-specifies other .

information needs that are not
included in the decision question
section. This may include infor-
mation required for annual TEA
repofis, applications, interim
reports, etc'.

Here the evaluator specifiea the
media by whioh information will be
dissedinated, the date of distribu-
tion, and the persons receiving
the information.

IX 14 245
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(80.25) .

. VI. Information Sources

VII. Data to.be Collected
in the Schools

VIII. Evaluation Time Resources
Allocation Summary

Evaluation Design Summary:

The evaluator lists each information
source and specifies the population
franc which information will he ob-
tained. The date the information
will be collected and the analysis
techniques are listed as well.

This is a timeline for the collection
of data in the schools.

This chapter summarizes all the
evaluagion wotk estimates (in
person-days) by position, for each
aspect of the evaluation.

Evaluation of the 1980-81 E.S.ii.A./District Priorities--Systemwide DeSegregation
!_nvolvea-the following activities:

a) The production of a Final Report and a Technical Report which
present information relevant to the decision questions.

b) The dissemination.of evaluation information to district personnel
throughout the year by means of meetings, memos, handouts, etc.

Scope of Design:

9 Decision questions
2 Information need. questions
27 Evaluation questions

=Evaluation Resources Required (in person-days):

,12.5 Director
6.:0 Senior Evaluator

419.0 Evaluators
197.0 Data Analyst
325.0 Evaluation Assistant

. 182.5 Secretary

IX-15
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Miscellaneous Document ABSTRACT

Title:. Faculty/Staff Recruitment Report: Calendar Year 1981

Cdntdct Parson: Karen Carsrud, Freda Holley

No. Pages:

Summary:

This report summarizes the District's efforts and progress towards the

.goals stated in'the Faculty/Staff Recruitment Planeatablished byAhe
Board of.Trustees, in 1977.. In general, the plan adopted by the Board
outlined several specific goals for,hiring and promotion. However, the

major long-range goals of the plan are as follows:

A. "The Austin Independent School District will.make a continous
effort to place male and female representation at all levels
of emploYment whereyer Possible.". ;

B. "The Austin Independent'School Diatrict will make.a continoua-

effort to attain the ethnic percentages of professional personnel

at all levels which approximately-dOrrespondto the ethnic

percentages of pupil enrollmenW

'Several major findings are summarized in.the report. :First, the percentage

of Black and Hispanic administrators:and professionala employed bythe

Austin Independent School District`increased slightly-during 1980. In

addition, the percentage of both Black and Hispanic professionals,hired

by the District in 1980 waa greater than the percentage of the-two groups

in the population of teachers certified by the Texas Education Agency.

In spite of these positiye,trends, aevefal areas Of. concern were.also

mentioned. Compared with. Anglo ot Other professionals who received job

offers, a. smaller percentage of the Black. and Hispanic prdfessionals who

received offers actually.accepted them. Also; recrUiting trips did not

appear to significantly aid in the recruiting Of minority applicants.

. .

In addition.to these major findings, information on the ethnicity of

student teachers, staff tenure and educational levels, bilingual teachers

hired, and ethnicity and sex, breakdowne'for each location or campus are

reported.
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Technical. Report ABSTRACT

'Title: E.S.A.A./District PrioritiesSystemwide Desegregation 1980-781 Final
Technical Report

Contact Person: Helen Berrier, Karen Carsrud

No. Pages: 1145

Summary:

The Technical Report consist of fifteen appendices. Each appendix reports
on the information collected by a specific data collection 'measure.

Each appendix contains:

An,.instrument description
Purpose pf the measure.

Procedures used to collect the data
Summary of the results
Tablea and figures presenting the data

,This technical report contains the following appendices:

Appendix A:
Appendix'B:
APpendix C:
Appendix D:,
Appendix E:
Appendix F::
Appendix G:
Appendix H.:
Appendix
Appendix J:
Appendix K:
Appendix L:
Appendix M:
Appendix N:
Appendix 0:
Appendix P:
Appendix Q:

Iowa Tests of-Basic Skills
Sequential Tests of Educational Progress
Pupil-Activities Record--Revised
Extended School.Day Course Enrollment
Student Interview

,

Teacher Interview
. Parent Questipnnaire

Employee Master.Record File and Requeste for Transfer
StUdent Masterfile Data.on Enrollment
TeXas Daily Record of Pupil Attendance
Parent Interview Form
Special Education Referrals

-
Desegregation Communication Center--Telephone Interview
Staff. Development-and Meetings Calendar
Student Grade Report File
Principal, Interview.

Principal Questionnaire

IX-17
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FINAL REPORT

Project Title: Title I

Contact Person: David Doss, Glynn Liion

Major,Positive Findings:

'1. Students in schoolwide projects with a pupil/teacher ratio of
15 to 1 made impressive achievefient gains.

a. Low-achieving schoolwide project students gained the equi-
valent of.two additional months of learning above the gains
of comparable students in other schools.

.b. Ihese gains were equivalent to a full year's aChievement
growth during 1980-81 compared to about eight months for
comparable students.

c. The high-achieving schoolwide project students made greater
gains than comparable students at grades 3 and 5. At no grade
did schoolwide project student4Jscore lower than the others.

In addition, the teachers' in schoolwide projects seemed to feel
more in control of what happened to their students, and as a
result, the felt more respongible for the success they saw them
having.

2. Former Title I Early Childhood Program participants scored,higher
in basic skills upon entering kindergarten than the other students
in their schools.

3. Parents were enthusiastic about working with their children on the
Rainbow Kit activities. They requested more frequent activities
and activities in other subjtct areas.

Major Findings Requiring.Action:

1. The Title I Program does not'seem to have a consistent, positive.
impact on student achievement across grades. Title I students
outgained former Title I students currently-attending non-Title I
schools at grades 4 and 5. Former Title students made greater
gaihs at grade 1.

2. Wide_variations occurred in the assignment of staff to Title I
campuses. Base personnel costs per student served ranged from
$214 to $486.

X-1
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3. Total time spent in the basic sk lls/major content areaS of

reading/language arts, math, science, and social studies has de-
creased in Title I schoOls from the peak observed in 1977..78. The

current levels are back to those observed,in 1976-77. The area

of reading/language arts has shown'the same pattern as total

basic skill's.

4. The 1980 At-Home Summer Program did not signifiOantly improve the

achievement of participanta compared to matched comparison students.
.

5. Title I pre-4( students made smaller achievement gains this year

than last year, but they stAll made'above average gains.

6. While former pre-k students fiad scored higher than comparable
students when entering kindergarten, they did not show an advantage

when they entered first grade.

7. Classroom observations showed, the ratio of time spent in reading

and language arts to time spent in science and social studies

to be about ten to one and eight to one respectively. On the,

average, AISD students spent about two hours and fOur minutes each

day in reading/language arts, 39 minutes in Math, 15 minutes in

social studies, and 13 minutes in science.

Evaluation Summary:

ESEA Title I is the largest of the federally-funded compensatory edu-

cation programs. Its purpose is to provide supplemental instruction in
the basic skills to low-achieving students in schools with high concen-

trations Of children from low-income families. This year's Title I

Prpgram provided.instruction to children in 24 District elementary

schools, three nonpublic schools, and fivejnstitutions for neglected

and/or delinquent children. In addition, Title I funded a home-based
program for four-year-olds, all or part of nine prekindergarten classes,

and a parental involvement component.

The future of compensatory education in Austin and the nation has been

clouded by the recent change of administrations in Washington. It

appears that the concept of block grants may provide school districts
with greater flexibility in how compensatory programs are structured,

but it also appears that the resources provided will diminish. Such a

situation makes it imperative that the District begin now ro plan a

program that takes advantage of decreased regulation to provide a max-

imally effective program for our disadvantaged students.

Ciarrent
" va

aroma arc
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The results below are summarized by program cotponents. Greater clètail.
can be found in the 1980=81 ESEA Title I Technical Report, publication
number 80.71.

TITLE I SCHOOLWIDE PROJECTS

WHAT ARE SCHOOLWIDE.PROJECTS?

'In most cases Title I instruction must be supplemental and may not
supplant instrnction that would normally be provided by the local dis=

.trict; i.e., Title I Instruction must be.above and beyond what other
students in the school or in the district receive. Also, students
must he identified for service using an objective assessment of academic
need before they.canhe served. HoweVer, when the contentration of
children from lowincome families .at a schOol exceeds 75%, the
supplementsupplant provisions of the law may be relaxe0.

Two AISD schools, Allison,and Becker, met the 75% criterion in 1980-81.
-Title I and required matching local funds were* used to reduce the'
pupil:teacher ratio to 15:1 in these schools. Figure 1 describes some
pf the maior differences between *the schoOlwide projects and the reguiar
title I Program in AISD.

SCHOOLWIDE PROJECTS REGULAR TITLE I SCHOOLS

L. Title I instruction is not
'identifiable as something apart
from or supplemental to the
foundation school program.

2. Teachers paid from Title I
funds function as regular
dlassroom teachers.' They teach
all subject areas.

3. No students are identihfied
to receive Title I instruction.
The "Title I" teachers have
classes of students of mixed
achievement levels who do not
differ from those of other
teachers. No 'additional record
keeping is required.

4. The pupcl:teacher ratio is
15:L for the entire school day.

1. Title.I instruction must be
sepafate from and supplementary'
to the foupdation program.

2. -Teachers paid from Title I
funds act as supplemental read
ing teachers.

3. Students are identified and
selection based on their achieve
ment test scares. Title I.

teachers must serve only iden
tified studentS and only in
reading. A certain amount Of
time is spent in student selec;
tion and.record keeping.

,4. The pupil:teacher ratio dur
ing Title I instruction (usually
about. 30 minutes.a day) is a
maximum of 8:L for a teacher
alone or' 15:1 for a teacher and
an aide.

Figure 1. SOME CHARACTERISTICS OF THE SCHOOLWIDE PROJECTS AND THE
REGULAVTITLE I SCHOOLS.

X- 3
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HAVE THE SCHOOLWIDE PROJECTS BEEN EFFECTIVE IN RAISING
STUDENT ACHIEVEMENT?

Yes, clearly. One side effect of the current desegregation-plan was
that over 2;200 students who were served in Title IA11 1979-80 were

assigned to schools this year that did.not have a. Title I.program.

The .students at Allison and Becker were compared with students.froM

°these former Title I attendance areas and 'With students in-regular

Title I S.chools who live in traditional Title I attendance areas.

a

a

SchoolwIde
Projects

Title I Formr
Title I

4

Grad*

5

Figure 2. AVERAGE GRADE EQUIVALENT GAINS. FOR SCHOOLWIDE PROJECT
STUDENTS, TITLE I STUDENTS, AND FORMER TITLE I STUDENTS
NN IN SCHOOLS WITHOUT TITLE I. Students scoring below

the 40th percentile.on the pretest.

First, students scoring At" or below the 40th percentile were compared.

Figure 2 shows that the schoolwide Project students consistently out-

scored Low achievers in both comparison groups.. On the average, they

gained about two months more than the others from'the pretest in April,

1980, to the posttest in April, 1981. More importantly, their gain waS

enual tp one year's growth, 10 grade equivalent Mcnhs. Normally,

low-achieving students from low-income neighborhoods make,only about a

seven to nine month gain from spring to spring.

To state the results-another way...

. achievement gains of low-achieving students in soboOlvide
4Tnjette Were 25% greater than thoseof *Wier students servad'hy
th&regularTitle I Program* OverAtweobool year* thicapp,,

X-4



The number of diScipline problems and the Aime devoted to
handling,them were reduced.

, The teachers believed they could make better use .of instruc-
tional time 'by seeing reading grOups morethan once a day
or by having More and smaller reading grpulis.

There were fewer interruptions"without a Title I pufI,Out.
program.

2. Improvements 'in the Quality of Time:

Teachers were able to better monitor the progress of each
student, They believed that they could:detect problems
sooner and prOvide more and quicker corrective feedback.

An increased,closeness.between the teachers and their students
was also reported. As they gOt to know their students better,
they felt more effective in their teaching.

3. Improvements in Teacher Morale:

The greater closeness they felt with their students was re7
warding in itself.

The teacheri seemed to feel more in control of what haPpened
-tc the'students in their classes. As a result; they telt
more ownership for the progress-of their students, and they
felt more responsible for the succesS they saw their students
having.

Whatever the factors which contribute to the,,:effectiveneei of the,
schoolwicle projects may be, the teachere belisited thet. they-mould

THE TITLE I READING IMPROVEMENT PROGRAM

HOW WERE STUDENTS SERVED BY THE 'REGULAR %TITLE I. PRO(3RAM?
,)

The regular Title 1 Program served 3776 students' in grades K-6 On 22
campuses. Eligible :studeats were provided supplemental reading instruc-
tion-by Title I teachers andior instructional aides. InstrUction was
provided, in the:regular classroom, in the .reading center or lab, or in
both places. Figure 3 compares the number'of students s.erved-.in each
instructional arrangement in 1979-,-80 and 1980-81.

x-6
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Number Percent

Students Served... 1579-80 1980-81, 1979-80 1980-81 '

V
By Teacher Only 2,017 2,080 53 54
By Aide Only '679, . 438 18 11
By Both 1,120 1,308 29 34

In Lab Only 2,067 24239 54 59
In"Classroom Only 1,473 .986 39 26.

. In Both 276 601 7

TOTAL 3,816 3,826, 100 100 0

Figure 3. TITLE I INSTRUCTIONAL ARRANGEMENT, 1979780 AND 1980-81.

An .examihation of the number Of studefits served At a campus and the base
salary costs for the teacherS and aides-placed on the'campuses revealed' a'
wide variation between campuses inthe'cOst per student served from
$214 to $486. About' "half of the.variation is due to foUr factors. First,
it is difficult to deliver-a program at a'low'per-pupil cost when the num-
ber to be served is small. Second,, the expenditures were based pattly con
a TEA reqUirement that greater amounts be:spent at schools with.higher per-
centages of low-income children. Thir'd,.some instructional arrangements
required greater expenditures than others. Finally, at.Some schools the
anticipated number of Title I students:was greater than the.number who
eventually arrived leading to inflated pupil.:teacher.ratios. Regardless

. of its explanation, the Wide variationhin resource allocation from-school
to -school would appear to'be a problem worthy of serious consideration by
the, District.

The observation results for low-achieving students in Title 1 schools
were compared to-three groups: high-achieving students in Title I
schools, low-achieving students on campuses with former Title I seudents
but without Title I, and low-achieving students in schoolwide projects.
The Comparisons showed. that low-achieving students on Title I campuses

...spent less time in their,regular classroom and more time
in the reading lab than students in other groups,

;..had fewer minutes of contact with their classroom teacher
than the lbw-achieving students in the.schoolwide projectS-.

...had more minutes of contact with other teachers than the
schoolwide project students and the high achievers in Title I

schools',

...received no more reading instruction than the others, and

...may have spent more time off task than the schoolwide
projeet-students and the high-achievers in Title,I schOols.

Figure 4 shows that overall in Title I'schools the total time spent in the
baaic.skills/major content areas of reading/language arts, math, science,
and social studies has decreased from the peak observed in 1977-78. The

. ratio of time spent in reading/language arts to the time spent in
. science and social studies is about ten to one afid eight.to-one respec-
tively. AISD'stddents spent about two-hours and four minutes each day
in reading/languafge arts,. 39 minutes in math, 1,5 minutes in social
studies, and 13 minutes in science.

X-7
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Total

eading /
Language Arts

Math
Social Studies
Science

76 -77 77-78 78-79 79-80 80-81

Figure 4. AMOUNT OF INSTRUCTIONAL TIME IN BASIC SKILLS IN TITLE I

SCH001.S.

DID THE,REGULAR TITLE I PROGRAM SHOW POSITIVE ACHIEVEMENT
RESULTSY

No. As.previously mentioned, desegregation provided a rare'opportunity
for the achievement gains of Title I students to be compared with those
made by similar students attending schools without a Title I Program.
rn other words;-the opportunity existed to ask the question, "Do Title I
students make achievement gains greater than they would if the program

did not exist?" The answer appears to be "probably not."

IThkeviluation results pro4i ed.no avidenca.of a cónsistent,,posi
etett4* TitleIll_grai,on student achia%raisnt;'

,fint, it saao,gri4,101***M.tle I-Students currently attinding-
sthools'eithourilitlej7program autscoredSimilar Title Istu- ,,

- -

, ,.

,

RAINBOW KITS

WHAT ARE.RAINBOW KI.TS?

Title I piloted an instructional support progradNctivity called
Rainbow Kits this year. The kits are collections of 36 reading-related
aativities for parents and children. They were developed on four
levels -- kindergarten, first grade; primary (grades 2 and,3) and.inter-

X-8
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mediate .(grades 476). They are padkaged Ln envelOpes ar1d designed to
be sent home with the Title T children on a weekly basis throUghoUt the
school year. The families received a plastic file bOx to keep elle
activities in at home.-

The Rainbow Kits were piloted at sIx schools with onlV about half of
the total number of Title I students getting the kits. Such an arrange-
ment provided participatiOn and'coMparison groups-for the evaluatIon.

Four questionnaires Were sent home to the parents of the participants-
to learn if.the kits were being received and used and to find out what
:the parents thought about using them. The parents who responded were
very enthusiastic about using the: kits. Almost 90% reported enjoying
the work with their children either "Much",or."Very gu-ch.", This posi-
time parental response'is very similar to that received by the. At-Homer
Program which Title I haS used during the summer for several years.

It is apparent that_large nuMbers of parents greatly appreciate
.having specific, planned instructional activities that they eau,
.do with their childrin'at.home.

The queStionnaires revealed other interesting findings as well:
.

.

Abont 90% of the parents would like .their children to receive
mord than one activity a week. Reading, math, and 'language
.arts were the most favored subject areas.

Title I students-have homework about half of the time. It

usuallV takes them,half an hour or-less to finish it:

About a third of the parents reported'other children also
used the Rainbow Kit aaivities. 'They ranged in age from 2,
to 15 nd had an average age,of'about eight.

:ale mothers worked with the children about 70% of_ the time.
About 10% of the children worked with.a brother, or sister.

The children watched' about-two. and one half to three hOurs of
television a day. The first graders seemed to 4,,TCCh.less

. 'television than the Others.

DID THE RAINBOW KITS IMPR.OVE STUDENT ACHIEVEMENT?

No,,at least not vet, At no grade was there a difference in the gains
made by the participants and the control groups. Tf involving parents
iniinStructiOnal activities has a general effect of increasing the
Firentsr -involvement in other, more significant educational' activities,

--tihen perhaps programs like the Rainbow Kitsmay have a long-term payoff'
in achievement gains. At' the least, it is ,a program that imrolves
Parents and their children'in enjoyable instructional tasks.

X-9
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TITLE I EARLY CHILDHOOD EDUCATION PROGRAM

WHAT IS HE TITLE I EARLY CHILDHOOD pROGRAM?

The Title I Program has a. number of. full-day early'childhood classes

for four-year-olds.. During thiS, thebthird year of the program, Title I

pre-k classes were located at Brown (2 Classes), Maplewood, Norman, .

Ortega, Rosewood; and Sima. In addition, a class at"Ridgetop;-and a

class at Roseood iwere-funded 50% bATitle I and 507.- by Title I.Migrant.

DID THE TITLE I PREKINDERGARTEN PROGRAM CONTINUE TO SHOW THE

LARGE ACHIEVEMENT GAINS OF PREVIOUS.YEARS? 04

The Title I pre-k studentS continued to make gains that are greater

than thOse cif the average four7year-old; they also continued to outgain

the Title I Migra t prekindergarten Students :and the Happy:Talk Prog-ram

participantas llustrated-in.Figure"5. Howevet, this'year's gain

was smaller than he 16 lioint gain obtained last year,

Title I Migrant:
Happy
Talk

Figure 5. AVERAGE SCALE SCORE GAIN BY TITLE I, TITLE I MIGRANT,

AND HAPPY TALK FOUR-YEAR-OLDS,

DI4DIII,ASS400M OBSERVATION SUGGEST NY REASON'WHY THIS.
YEAR S\GNN WAS LESS?

The Titleill Miaant EvafuatiOn did a few observations in each Title I

pre-lf.. class in,order to have a comparison group for their observations.

The iesults suggest that a change in the use.of instructional' time occurred

thisear. A decrease'in formal, Adult-led instructional time and an

increase in informal instruction may have been related to the drop in

achievement gain.

X-10 25 8,



DO:;.FORMER PRE-K STUDENTS CONTINUE TO MAKE GOOD GAINS IN
INDERGARTEN?.

ISAh last year's and this year's evaluations have shpwn that the formerA
students entered kindergarten scoring above their glassmates.

Theyid not Lose their.prekindergarten gains during the summer. How-
ever,\v the time they entered first grade, the students.are no longer

or, outscoOpg their kindergarten Classmates.'

It seems &keiy that kindergarten teachers do net respond to the'
initial.e ntage.of thi former pre-k students in,mays thet
.tadn their atively high eohiellement,level'throuebout,the.siver,

fit, HAPPY TALK PROGRAM

HOW:Dlb THE HAPPY TALK)P420GRAM DO THIS yEAR?
- - .

:thejlappy Taik.Program-is a hom4tbased instructional program for mothers
: and:children, Each week a.commufaty representative visits the partici-

-
"patin.Olome-_with a iesson to dethOnStrate for the mother:. The mother-is
.towatch the lesson And 'repeat it wifikthe child during the week.

19794(1 HaPpy Talk participants made a significantly greater gain
in achieementthan a control group of nOnparticipants, this year's,

,

student:s did not. EvalUation resUltsuggeSted that the Happy Talk
Prograth.thai have 1..een more successful with the, high-achieving children
in the program than with the lower-scoring one's.. As in last year's
evilluation; the Happy Talk participants did notMake gains as large
Os those of the Title't pre-k $tudents.

,

THE SUMER AT-HOME READING PROGRAM.

WHAT WERE THE KSULTS OF THE EVALUATION OF THE 1980 summER
AT-HOME PROORAMY

Titie T offered a home-based summer instructional program to about 300
Title I students during the summer of 1980. The results of the evalu-
ation of that prograth which can be found in Interim EvaluatiOn Report:
I9.80-'Summer At-Home Reading Program, publication number 80.61, were

; consistent with those of other evaluations of summer programs both in
and out of.the District.

259 '1"7
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The summer'students Aid not make larger achievement gainsthad;
e 1-(1 ontrols.

The program was like the Rainbow Kits in that if was very popular with,

the,parents,and children, but it did not have any measurable impact on

achievement. There was some evidence to suggest that the match between

student achievement level and kit difficulty level needed improvement.

PARENTAL INVOLVEMENT

Apart from evaluation, the only other activities funded by Title I were

those of the Parental Involvement Component,, which had two main thrusts:

a. to see that campus and districtwide parent'advisory councils

(PAC's) were established and. meeting regularly, and

b. to provide training to the parents of Title I students about

topics of interest to them.

Each Title I school had a community representative or a campus contact

person to arrange_PAC activities at the school. The principal.also

designated either. the Title I/Migrant Parental Involvement Spedialist,

a campus' staff member, or the school's Title I Reading Coordinator as

the person responsible for seeing that PAC activities were scheduled

and carried out at the campus in accordance with the law. The Parenta

Involvement Specialistwas.responsible for PAC activities at the dis-

trictwide'level.

Altogether nine Districtwide PAC meetings and two Districtwide PAC

Workshops were, held. 'Public schools held 71 local campus PAC meetin s

and nonpublic Title I schools held five. The total attendance at

districtwide and local meetings was 1158 and 347 respectively.

'Figure 6 shows that two objectives were met and three were not.

Other Eindings showed:

a. that those schools for which the Title I Parental Involv ment
Specialist was'responsible had.slightly more frequent m etingS---

.than the others,

b. that When a local,campus person was responsible for PAC ecti-

vities, attendance was highest, and

c. that elected rAC members attended about 50% of the mee ings

on their campus.

X-12 269
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Met Objectives

Me t

0 At least two parent training sessions for Districtwide
PAC members will be held during the 1980-81 school year.

0 la At deast one parent from each Title I school'. will be
trained.

cOninimum of three staff development Sessions or meet-
ings will be held,by the Title I/Title I Migrant Paren-
tal involvement Specialist for community representatives
and/ox campus parental- involvement contact persons.

0 4 'At least two parent training'sessiohs will be held on
Title I campuses during the 1980-81 school year.

El At least 10 parents will b'e trainpd on each cnmpus.

.

Figure ti. PARENTAL INVOLVEMENT COMPONENT OBJECTIVES.

WHAT_CAR-WE LEARN FROM THI'S YEAR'S EVALUATION?

The maSor conclusions from the 1980-81 'Title I Evaluation which,haye
importance for planning have been highlighted in the foregoing summary.
_They are listed below.

Using Title I and localAinds to lower the pupil:teacher r
ratio to awroximately 15:1 apparently produced an effective
compensatory education program. Low-achieving studentS in
the programil made a full year's growth, two'grade equivalent:
months more than similar students in other schools.

AcrosS grades low-achieving students'benefited more from the
lower pupil:teacher ratio than higher achieving students.

Observations suggest that the'rowering of the pupil:teacher ratio
had a greater effect.on the quality of instructional time
than on the quantity of instructional time:

schoolwide project teachers believe that the project's
effectiveness would cease if,the pupil:teacher ratio exceeded
18:1.

There is no evidence of a tonsistent,, positive impact of the
regular Title I Program on student achievement. In fact, at
some grades former Title I students currently attending
schools without 4 Title I Program outscored similar Title I
students.

By the beginning of the first grade, former Title I prekinder-
garten students are no longer'S'Coring higher than their
classmates.

Large numbers of parents greatly appreciated having.specific,
planned instructional activities that .they can,do with their
children at home.

Summer At-Home Program participants did not make largen
achievement gains than their matched controls.

X-13
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Miscellaneous Document ABSTRACT

Title: ORE Findings About Title I Programs 1979=1980

Contact Person: David Doss, Glynn Ligon

No. Pages: 13

Summary:

This brochure summarizes the major Title I Evaluation findigs for

1979-80. It contains a description-of the Title I Program, basic

procedures on how schools and childiren are selected for Title I and,

a description of services provided"- by the following Title I components:

Happy Talk, Early Childhood, TitlevI Reading, Extended Day, and

Parent:al Involvement.

Major-findings concerning each of the components are discussed. Some

of the most important findings are:

1. For the past twoyears Title I Early Childhood Program
regular students have made well over a year's growth in

six months.

2; Children in the Title I Migrant Pre-Kindetgarten PrograM
have also made large achievement gains.

%

For three yeats in a row, Title I kindergarten students
have made larger gains on the Boehm Test of Basic Concepts

than they made the,previous year.

4. Title I did a much better job this year of concentrating
services on students with the greatest needs.

5. The extpded day concept seemed to haVe much to offer as a
way of providing extra instruction after school to Title I

students. However, the component was removed from the Title I

Program for lack of.funding without a full-scale trial.

6. The attendance figures were lower than last year's for both

local PAC meetings and'Districtwide PAC meetings.
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Appendices

The appendices-provide directiofts for-administering tests used to select
Title 1 students. They also provide tablesJor.use in interpreting
the test results. The tests described in the'appendices are listed'
beidw.

. .

Appendix A: Boehm Test of. Basic Conceilts
Appendix B: Metropolitan Readiness-Test
Appendix C:. QAT Level 1
Appendix D: CAT LeVel 2
Appendix E: CAT Level 3

r.2

-;
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Miscellaneous Document ABSTRACT

Title: Testing Students for Title I Eligibility

Contact Person: David Doss, Glynn Ligon

N . Pages; 36

Summary:

This packet was developed to provide principals and Title I teachers
with a single source of information for use in determining the Title I
eligibllity of students in their school. The document contains four
sections and five appendices deScribed below.

Section I: Legal/Fiscal Requirement

This section describes four rules which must be followed in identifying
Title I students. These are rules which TEA consultants monitor during
their visit each year.

Section II: Generalized Procedure for Selecting Students

This section suggests a step-by-step procedure for'selecting Title I
1sudents which should satisfy TEA monitors.

Section III: Criteria for Title I Eligibility

The general criteria for Title I. eligibility are listed in this section.

Section IV: Selecting Students Without Test Scores

Students who enter Title I schools without test scores come either from
another AISD campus or from afiother district. This section describes
how to obtain test scores for these students. A flowchart is provided
tb simplify the process.

Section V: What to do About Students With Invalid Test Scores

Sometimes a student will have test scores that are clearly much higher
or lower than the student's classroom performance would indicate. This
section provides a procedure for retesting those students.

26,1
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Evaluation Design

'fitle:

ABSTRACT

EVALUATION DESIGN: 1980 E.S.E.A. Title I Program

Contact Person:

No. Pages: 37

David Doss and Glynn' Ligon'

Content: The Evaluation Design is L'I.par plan of evaluation work
for the project. The table uf contents of he Evaluation Design for
1980-81 includes:

Evaluation Design This chapter lists the names and
Review Eorm positions of persons responsible

for some aspect of the project's
impleMentation who have been pro-
vided relevant portions of the
design for review and comment.

Ii.. Narrative Summary
A. Program Slimmary

Evaluation Summary

This-sectlon briefly describes the
Title I program and each of its
components.

This Section briefly describes
the major evaluation activities
and reports to'be'published during
'the.year.

Decision Questions
A. Ouestions.Addressed' States the decision questions to,

be addressed

B. Overview Systematically relates decision
questions to evaluation .questions,
objectives, and information sources.
Gives target dates for deciding
decision questions.

[V. Information Needs
A. Needs Lists information needs and reports

for which they.are required.

B. OverView For each information need, gives ,

the date the information is needed
and the, source of the information.

x-1.7
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V. Dissemination Lists; for each planned' dissemination
activity, the format, date of dis-
tribution, and recipients.

VI. Information Sources

VII. Data to be Collected
in the Schools

This chapter lists each data source,
the ,evaluation question§ it re-
ferences, the population studied,
the dates for collecting the in-
formation, and the analysis
technique employed.

This is a chronological listing
'of all data to:be collected in the.
Schools, broken down into information
corlected from 1) students, 2) teachers,
and 3) others.

VIII. Evaluation Time Resources This chapter estimates the number of

Allocation Summary person-days required from each staff
person for completion of each activity
related to each data source.

Evaluation Design Summary:

;Evaluation of the Title I program in Austin serves two main purposes.:

1

To provide information to the local decision-makers responsible

for implementation of the project's activities.

To annually provide program documentationrequired by the Texas

Education Agency on the progress, of student.S being serVed.

A report is prepared to serve these purposes near the end of each project

year, in June. The Evaluation Design summarizes:

I) the decision questions to,be addressed.,

2) the specific evaluation questions used to answer decision

questions,

3) the information sources used to answer evaluation questions

and to fulfill information needs,

4) data collection dates and analysis techniques,

4) dissemination informat,ion, and,

5) manpower resources required.for each task.

Implementation is evaluated through such. means as classroom observations,

interviews, questionnaires, and monitoring:of_records. Outcomes are

evaluated through standardized and locally developed instruments measuring

266'
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student performance"in relation to project objectives.

Other major responsibilities of the evaluation staff include conducting'
required_ needs assessments, collecting demogrgPhic data on schools and
students, identifying Title 1 students, and recording and reporting
services prOvided for each nine-week period.

Scope of Desi_gn:

6 Decision questions
38 Jvaluation questions
22. Information need questions
33 Information sources

EvaIimtion Resources.Requited (in person-days ):

25,5 Director
83.5 Senior Evaluator

230 Evaluator
Data Analyst

630 Evaluation Assistant
230 Secre.tarv

267
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Miscellaneous Do-C'ument AHSTRACT

e'

Title: Information From ORE About Classroom Observations

Contact Person: David Doss, Clynn Ligon

No. Pages: Onepage folded

ZSummary.:. .The Office"of Research and Evaluation did over 350 day-long

observations in elementary school classrooms in 1980-81. This brochure

wag prepared to inform school personnel about the nature of the

observations. The brochure answered the following frequently asked
-4

questions.

1. Why are classroom observations ftecess'ery?

2. What training have the observers had?

3. Will.teachers have an oppoitunity to make comments
about the observationsl

4. Who are the observers? How will the teacher knowwho

they re when they come to the room? (Photographs of

the observers were provided in the brochure.)

5. Will the teacher know when an observer will be in'the

classroom?

6. What have been, teachers' reactions to observations

in the past?

7. is there a difference between the observations conducted by ORE

and those conducted by'instructional supervisors.

8. What is the nature of the ORE observations?
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MiScellaneols Document ABSTRACT

Title: INTERIM EVALUATION REPORT: 1980 Summer At-Home Reading Program

_ Contact Person: . David Doss, llynn Ligon.

No. Pages: 271

a

Summary:

The At-Home Program was designed to imProve the reading skills of
1ow-achieving elementary school children. ParticipantS received one
of eight different reading kits designed to dbrrespond to their current
reading ability., CompLeted.lessons were'sent to the At-Home Head-
quarters in Maryland where they were,corrected by teachers and returned
to the students.

The evaluation produced the following major positive findings and
findings. requiring Action.

'Major Positive Findings:

The parents who participated in the Prograh were generally very
enthusiastic about it and would like to see it or similar programs_
,continued.

2. Mo .participating parent,s were satisfied. with the training they
recei'ved from Title I.-..staff:.

3. Parents did not report any major pxoblems. in linding assistance'
when necess4ry.

Major ,Findings Requiring_Action:

L. At-Home participants did not make larger achieveAent gains than
thedr matched controls.

9. The program's participhtion objective was not met.

3. A large number of participants appeared to be assigned At-Home
session levels which were either above or below their current
level of reading achievement.



4. First-grade student'S may have been over-selected for participation

in theoprpgram, i.e., on the whole, first grad s were not as far

,behind their peers as were.students at other rades.

1

ORE has done outcome evaluations of Title I and grant summer.school

p-4,ograms for several yea'is. These evaluations, like several national

studies, have consistently failed to yierd evidence of an impact of .

,these p'rograms on achievement scores. Moreover, these programs have

been more extensive in scope and duration than the At-Home Program.

The.failure'of;the present evaluation to detect achievement'effects

a program providing 10-20 hours of instruction is not Surprising.

X-22
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Miscellaneous DOcument0- ABSTRACT,

Title: What Should We Do About Summer School? ,

Contact Person: David Doss', 0lyna6gon

iNo.. Pages:

Summary: Research appears to.show that effective Simmer instruction
is 'essential if low-achieving stddents'are not to fall farther and,
fatther behind their classmates... However', evaluations in AISD and
elsewhere)lave-failed to find any positive aehievement gains resulting
from, sumter school as currently planned and impilemented.

The' brochure_concludes that, "The careful and thorough planning, im-
plementation, and evaluation of effeCtive,summer instruction in an
era of declining resourCes provides the. District, with a challenge of
the-highest order--a challenge which deserves the attention Ofall 'who
are concerned with improving the education of low-achieving student's."

X-23
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Technical Report ABSTRACT

Title: FINAL TECHNICAL REPORT: 1980-81 E.S.E.A. Title I Regu4t fogram
1

1

Contact Person: David Doss, Glynn Ligon'

No. Pages: 600

Summary:

This report documents the purpose', procedures, and results, for each

information source-used by Title I Evaldhtion in 1980-81. It contains

11 appendices, each of which is delioted to a single instrument or,

information source. Each information source, in,turn, is used in

answering one or more evaluation questions, decision questions, and/or

information needs from the 1980-431 Evnluation DeSign.

Each appe,dix contains:

An instrument description
Purpose for administering the instrument
_procedures used to collect the data
Results
Figures presenting the data

The technical report for 1980-81ltontainsthe following Appendices:

-

Appendix A: Peabody Picture.Vocabillary Test

Appendix B: Boehm Test of Basic Concepts
Appendix C: Metropolitan Readiness Tests
Appendix D: 'Iowa Tests:q Basic Skills
Appendix E: Prekindergarten Observations

Appendix F: Pupil Activities Recofd-Revised
Appendix G: Schoolwide,Project Interviews

Appendix H: Rainbow.Kii_Questionnaties
}fippendiX I: Title I Service Reports

AppendiX J: Teacher Records..
Appendix K: 'PAC Records"

-Appendix L: Title I Instructiongl Services Log':
.Appendix M: -Miscellaneous District Records

272
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.11,Scellaneous Document AESTRACT

Title: Needs Assessment for the Preparation of the 1981-82 ESEA
. Title I.Application

Contact Person: David Doss, Glynn Ligon

' Summary: This document provides information necessary to the planning
of theTitle I Program for 1981.42. It is divided into four sectiors.

settign I Page 3

Page 3 is the page in the Titlerrapplication where the ranking of
-schdols by their percentages of low-income students is reported. This.

section describes in detail how that ranking was determined fox the
1981-82 school year.

Section II: Tables for Determining Need Areas and ?articipant Numbers

The tables,in this section serve two purposes.

They are used to determine the subject areas and grades 0
serve with Title I.

They are used to estimate the nUmber of participants by
school..

The tables provide,.for each school, the number and percentage of
students who are' expected to score at or below 'selected percentile
Pol.nts.

Section III: Altering the Ranking of Schools to Reflect.the Degree of
tducational Deprivation

The Title I regulations allow the ranking of schools based on economic
deprivation to be:,altered to reflect differences in educational, need.
This sadtioh'pOvidest.the altered ranking and explains how it was
obtained. .

, . v

SeCtion: IV: 63ntlAgency,44b1es for the Selection of Title I Schools

After-the rat*Ing of,4chOolt has been determined, two.decisions must
'be made before stUdapts can be *selected for Title I instruction._

;

Tbe number,peschoolOiNstb0 determined.-
?

:
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2. An achieVement-based criterion for selecting Title I
students at each grade level must be established.

This section contains inforMation useful in making those decis Ons.
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FINAL REPORT

Project Title: Title I Migrant

Contact Persons: Catherine dilristner, Glynn Ligon.

Major Positive Findings:

1. The average Ilumher of migrant parents attending the Districtwide PAC
meetings and training sessions more than doubled in 1980-81 from the
average number attending in 1979-80.

2. The Migrant Nurse continued to provide health services to a large
numbersof migrant students. Not counting follow-ups, over 1,353 con-
tacts were =tie with 618 migrant students on health-related matters
from Sevtember through April. Teachers and other staff were generally
pleased 4ith her services.

.3. The migrant pre-kindergarten students made gains in vocabulary which
are greater than average for four-year olds.

4. Migrent kindergarten students made gains in their understanding of
basic concepts--improving to the 60th percentile level.

.5. Migrant students served by,Migrant Program teachers in grades 3 and.4
made reading achievement gain's equal to the national average for the
year. Over 60% of the migrant students in grades 3-5 gained at least

. ;8 of a. year in grade equivalents.

6. Migrant studentsfierved.by Migrant Program tea chers in grade 7 gained
1.6.years, in grade equivalents, in reading achievement. This correspon-
ded directly to a sharp increase in the nuMber of days thl Migrant
Program teachers worked *ith these students.-

Major Findings Requiring Action:

1. The national Migrant Studanst Record Transfer System (MSRTS), 'in which
the 'District is required to participate, requires records which are
time-consuming.and expensive to keep. MSRTS records duplicate infor-
mation already available in the District.. The instructional information
they provide is not complete enough to allow instructional; planning by
a teacher: 0

2, The available local campus-level PAC records indicate even fewer par'-
,ents attended local campus PAC meetings in 1980-81 than attended in
1979-80. Out of 54 local'PAC meetings held at combined, Title, I/Migrant
or Migrant campuses, 20 Meetings had '110 migrant parents-in attendance.
Several-additional meetings were scheduled, but cancelled. due to poor
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parent attentance. The low parent turnout was a source of concern

to Migrant teachers, who believe increased efforts are needed to in7

volve parents in the program.

The Migrant Student Attendance reports indicate a disparity in

teaching loads at all levels. Pre-K teachers' loads varied between

12* and 20 students. At the elementary level, the number_of students
served by each Migrant teacher varied from 22 to 47. At the second-

ary level, the loads varied between 12 and 30 students.

4. As has been reported in,all previous evaluations, scheduling students

for service at the secondary'level continues to be a problem..-The

teachers at the secondary level were generally dissatisfied with the

low number.of students they were able to serve. Problems stem par-
e,

tially from students not receiving Credit for the Migrant Classes,

the foundation teachers not wanting to let the stUdents feave.their

credit classes where the students are generally behind in their

reading and language arts skills; and the Student's own choice about

wanting-to'take bther classes instead.

5. Title I pre-kindergarten Students received more instructional time and

more instructional.contact by their teachers than dia the Migrant students

and ,students in the split-funded Title I/Migrant pre-kindergarten claggeS.'

6.. Although the migrant students made good achievement gains at both

the pre-kindergarten and kindergarten levels, Title I students made

greater gains at both levels Over the same time period.

7. The grade 9-11, migrant students served.by a Migrant teacher showed-. '

average grade equivalent achievement,gains ranging up to only .4

years: Less than 50% of students pre- and posttested gained an
average of .8 year in grade equivalents.

Evaluation Summary:.

'The 1980-81 Title I Migrant Program.Consisted of seven components which

included three instructional components and four support components:

Instructional Support

Pre-Kindergarten Health Services

. Communication Skills (K-12) Parental Involvement

. Summer School, . MSRTS
. Evaluation

The Evaluation and Summer SChool Componentg will not. be diStussed in

this summary. The following is a summary of-the major evaluation findings-

presented by program component,. The findings are reported' ia greater de- "

tail in.the 1900781 Title I Migrant Final Technical Report, ORE.Publica7

tion,Number 80.40.
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-PRE-K I N DE RG ARTEN COMPONENT

HOW MANY PRE-K STUDENTS RECEIVED INSTRUCTIONAL SERVICES?

Instructional services were provided for 141 four-year-old migrant Stu-
dents at nine elementary campuses. Two of the classes wre funded 50%

' Title 1150% Migrant, with half Of.each teacher's class consisting of
migrant students..

DID THE MIGRANT PRE-K STUDENTS SHOW ANYACHIEVEMENT GAINS OVER THE SCHOOL
YEAR?

On the Peabody Picture Vocabulary Test (PPVT), migrant students slowed
an average gain in scale score points. of .9.64. from the pre- to'posttest.
Over time, sca.le score points are expected to remain constant; so, this gain
indicetes a grojwthrete above the national average.

HOW DO THE MIGRANT AND TITLE I PRE-KINDERGARTEN STUDENTS 'AND TITLE I
HAPPY TALK PARTICIPANTS COMPARE ON-THE PPVT?

The average gain for the Title I pre-kindergarten students was 10.84
scale score points; over the'same time period. Their gains were greater
than were the gains for migrant students. The Happy Talk participants
gained 7.37 scale score points over this sate time. Their gains would
be expected to be lower than participants in the Title I and Migrant pre-K
programs, since these are both full-day.pograms and Halppy Ialk is a
program whiCh works with the children at hom.

Figure 1 graphically represents the differences amoUg the gains for the three
groups. 'The graph Illustrates that student6 with lower scores on the pre-
test scored higher om the posttest if they Were in Title.I. Students with
relatively high pretest scores scored higher on the posttest if they were
in the Migranr clesses.'.

CIO

W

.. ........

Figure 1. DIFFERENCES a
AMONG THE $CALE
SCORES FROM PRE-
TO- POSTTEST-ON THE
pEABODY PICTURE
VOCABULARY TEST BY
MIGRANT AND TITLE I
PRE-KINDERGARTEN
STUDENTS AND HAPPY
TALK PARTICIPANTS.

PRETEST
Title I
Migrant

Happy Talk
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DOES A STUDENT'S. PARTICIPATION IN THE PRE-K PROGRAM HAVE ANY-LONGER-.

TERM EFFECTS?

Analyses were Conducted on the fall, 1980 Boehm scores of kindergarten,

students to see if forther pre-kindergartn participants (in,1979-80)

scored higher than did non-pre-kindergarten participants frOm similar

backgrounds. The total scores of.former migrant and Title I bre-K stu-
dents were.higher than were the adores formonparticipants,' and the

differences were statistically significant.

WHAT DO.CLASSROOM OBSERVATIONS SHOW THE DIFFPENCES TO BE BETWEEN THE
MIGRANTAND. TITLE I PRE-KINDERGARTEN PROGRAM(

In order to describe the implementation of the Migrant pre-K classes,
seven full-day obServations were conducted in each of the seven Migrant.-
classes and-in each of the two split-funded Title I/Migrant classes.
Each of the seven Title I classes was obserVed three times to provide .

comparison data. Unless indicated otherwise, these replicate trends
noted.in the pre-K observations :conducted in 1979-80. The major ways'

the two programs.differed-were:

40. .Title I teachers Spent an average of 4% more of their time in in-
structional activities than did.the Migrant and split-funded
°teachers.

010o
Title I teachers were more invdlved instructionally and,had more
Contact with their $tudents than the Migrant and split-funded

teacher's.

1110o The Title I teachers were responsible for formal instruction 17%
more of the time, than were the Migrant and split-funded teachers.

111010. In the Migrant and split-funded classes, the aides had more in-
structional responsibility than did the Title I aides'. Due to

funding cuts, there will be no aides in either the Migrant or-
Title I classes in 1981-82.

010 In both formal instructional activities and informal learning
activities, the migrant students (and those students in the split-
funded classes) operated in smaller groups than did the Title I

students.

00. In all classes, at least 96% of the formal instruction was con-
ducted in English. In informal learning activities, slightly more
Spanish-was spoken in the migrant (and split-funded) classes than
in the Title I classes. In 1979-80, more instruction occurred In
Spanish than noted this year.

010o Title I teachers used the AISD Early Childhood Curriculum 85% of the
instructional time, supplemented by other materials. The Migrant

And split-funded teacherS as a group used the AISD Curriculum 48% of
the time; the Bilingual Early Childhood Program .Curriculum (BECP)

-- n-427u
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was used 37% of the time; and other materials supplemenied the re-
maining 15% of the time. This differs considerably from 1979-80
when the Migrant teachers used the BECP almost exclusiVely. For the
Migrant teachers, 1980-81 was to be a tranSition year to change from
the .BECP to the AISD and in 1981-82, they will no longer be using
the BECP.

.

HOW DID THE NUMBER OF CHILDREN SERVED DIFFER AMONG THE MIGRANT TEACHERS?

The number of children served varied frOm 12 to 20 indicating some dis-
parity of teaching, loads.. Class limits have been set at 16 for 1981-82
since che teachers will no longer have aides or student helpers.

K-12 COMPONENT

HOW MANY KINDERGARTEN1IXTH GRADE STUDENTS RECEIVED INSTRUCTIONAL SERVICES?

During 1980-81, seven migrant teachers provided instructional services
for 294 -Students at seven elementary caMpuses. This total is down from
the 302'students served in 1979-80.

WHAT WERE THE ACHIEVEMENTGAINS FOR THE K-SIXTH MIGRANT STUDENTS SERVED BY
A MIGRANT TEACHER?

Kindergarten

The'50. migrant students who were pre- and,posttested with the Bnehm Test
of Basic Concepts made good gains by scoring an average gain of 10.9.raw
score points. This is slightly greater than the 10.4 raw score point gain
by the migrant students last year. AXthough the migrant students did well,
'their gains were surpassed by both Title I regular students (N = 408) who

. gained 13.9 raw SCore points 'and Title I schoolwide project students (N =
145) who gained 15.6 raw score points in the same time period.

\First'.Grade

The 6 migrant first-grade.students who were served by a Migrant teacher
made an<average grade equivalent score of 1.4 on the ITBS Reading Total..

. This scu e is withEl .4 points uf the expected -grade equivalent for first
graders

-Their achieveMent is lower than the average grade equivalent score of 1.9
attained by the 40 migrant students who were tested in 1979-80.

Grades Two through Six

The 3rd, 4th, and 5th grade students served made good achievement gains
on the ITBS Reading Total score. Figure 2 shows the average gain per
month of instruction in grade equivalent points for students pre- and
posttested.
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% of Students Making

No. of Students Average Grade at Least .8 Grade

Grade Pre- and Posttested Equivalent Gain Equivalent Gain

2 34 0.7 47%

3 47 1.0 627

4 26 1.0 65%

5 22 0.9 64%

6 25 0.5 44%

Figure 2. ACHIEVEMENT GAINS OF MIGRANT STUDENTS IN GRADES 2-6.

Not only did the studehts in grades 3, 4, and:5 gan between 0.9 and 1.0

grade equivalents on the average, but at each grade level over 60% of the

students with pre- and posttests made gains of 0.8 or better.

Although the students in grades 2 and 6 did fairly well in that,over 40%

of ale students at each grade level made at least a .8 grade equivalent

gain, their gains were not as great as at other grade levels. Examination

of the attendance data generally indicates that 6th graders were served

slightly fewer days ($) in 1980-81 overall than wgre 5th graders. This

may or may not contribute to these differences in gains. The second grad-'

ers on the average were served three days more in 1980-81 than were the

third graders; so, being served more by a teacher does not necessarily

explain these differences.

HOW MANY SEVENTH-TWELFTH GRADE STUDENTS RECEIVED INSTRUCTIONAL:SERVICES?

Seven Migrant teachers provided instructional services for 223 students

at eight campuses. This total is down from the 244 provided instructional

services in 1979-80.

HOW WERE ACHIEVEMENT GAINS FOR THE SEVENTH-TWELFTH GRADE MIGRANT STUDENTS

MEASURED?

Dv1979-80 all secondary students served by a teacher were tested in the
spring-with the 1970 California,Achievement Tests (CAT), Vocabulary Test.
In 1980-81 this test was replaced with the\more current 1977 edition of

the California Achievement Tests (CAT): In addition to. the Vocabulary

Test, students this year were also given the'Reading Comprehension Test
to provide a broader measure of theifr achievement gains,from 1980-81 to

1981-82. An equating study was used to make the 1970 and 1977 CAT Vocab-
ulary scores comparable; therefore,.the resUlts using the CAT scores

should be interpreted cautiously.

Through the District's systemwide achievement testing efforts, the Iowa
Tests of Basic Skills (ITBS) was given to all lst-8th grade students.
For this year's 7th and 8th graders, more of the migrant students who
were served'had ITBS test scores from both the spring of 1980 and the
spring of 1981, so their ITBS Reading Total scores are used here to report
on their achievement gains.

xI.g81
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WHAT WERE THE ACHIEVEMENT GAINS MADE BY THE SEVENTWEIGHTH GRADE MIGRANT

STUDENTS?

I0Figure 3 are given the gains for the 7.th and 8th'grade students. The

'7th graders did very well in scoring an average grade equivalent gain of

1.6. Neatly 59% of the students gained at least .8 grade equivalent. -The.
8th graders also did fairly well in having an average gain of 1.0 grade equiv-
alent', but only 38% of them made gainS of .8 grade equivalent or better.

% of Students Making_
No..of Students .Average Grade at Least ,3 Grade

Grade Pre- &°P6sttested Equivalent Gain Equivalent Gain

34 1.6 59%

45, 1.0 38%

Figure 3. ACHIEVEMENT GAINS MADE. BY MIGRANT 7TH AND 8TH GRADERS IN 1980-81.

WHAT COULD ACCOUNT FOR THE DIFFERENCES BETWEEN THE ACHIEVEMENT GAINS.IN
GRADES.SEVEN AND EIGHT?

In 1979-80, the average achievement gains in grade equivalents for 7th and
8th graders were low (.7 and .1, respectively). As measured by'the'ITBS,
the migrant seventh graders made very*good gains this year in comparison
(1.6) and the &eh graders also improved, but still did not match the 7th

graders. Examination of the student attendance reports indicated that the
average number of days 7th graders: were served by a Migrant teacher in
1980-81increased over a week per each six weeks compared .to 1979-80.
Also the average number of 7th grade students seen decreased from the
;.979-80 level of an average of°42 to the.1980-81 level of an average of

34. ThiS greatly increased instructioral time per student could.account
for the increased achievement-gains.

The 8th graders ano received more instructional time (3 more days each
Six weeks),-but the average number of students seen in 1980-81 was 43,
up from the 1979-80 figure of an average:of 34. Therefore although the

8th graders had more instructional time avallable With a Migrant teacher,

more students were seen.

HOW MANY STUDENTS WHO ARE ELIGIBLE RECEIVED INSTRUCTIONAL...SERVICES FROM
A, MIGRANT TEACHER AT tHE SENIOR HIGH LEVEL?

Between 33% and 37% of the eligible migrantstudents received services
from a migrant teacher.during eadh six-weeks period. This contrasts with
88-93% of the eligible.pre-K students being served; 63-77% of the eligible
elementary students being served; and 78-87% of the eligible junior'high
students being served.

XI-7
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WHAT ARE POSSIBLE REASONS FOR THE MUCH SMALLER PERCEPTAGE OF STUDENTS
BEING SERVED AT THE HIGH SCHOOL LEVEL?

As has been reported in previous Migrant evaluations, scheduling students
for service at the high school level is a problem. The Migrant Coordina-
tor and the Migrant teachers worked more closely,with the schools this
year to try toschedule more atudents. Also teachers have tried dif-

ferent instructional methoda (team teaching, special Magrant.classes,:
tutoring, etc;) and.have met with mixed success. Problems steffilOartially
from students not receiving credit for the Migrant classes, the foundation
teachers not wanting to let the students leave their credit classes where
the students are generally bphind in their reading and language arts
skills, and the student's own choice about wanting to take other classes
;instead.

WHAT WERE THE ACHIEVEMENT GAINS OF gTUDENTS IN-GRADES NINE-TWELVE?

On the whole the gains were quite small. Not enough students were pre-
and,posttested at the 12th grade level to make any statements about their
gains. -Figure 4 presents the average gains per month for the 9th, 10th,

n and ilth graders.

% of Students Making
No. of Students Average Grade at Least .8 Grade

Grade Pre- & Posttested Equivalent Gain Equivalent Gain
_

9

10
11

27

1?

10

0.4
0.1

-0.5

7 48%
'297
20%

Figure 4. ACHIEVEMENT GAINS MADE BY MIGRANT NINTH-ELEVENTH GRADERS IN
1980-81.

WHAT COULD ACCOUNT FOR THESE SCORES?
.13

In 1979-80, Migrant students made 1.2, 1.2, and .3 grade equivalent
gains. Since in 1980-81 as in 1979-80, students on the average saw a

1MI.grant teacher 22..days of each six weeks, the drop in achievement is
most likely not due to increases or decreases in days of service offered.
The numbers of students are so small that\generalizations are hard to

make.

amm
The Texas EdUcation Agency requires that eyery district having a,Migrant

Program serve currently migratory students in grades K-12 before four-year-

olds can be served. Although the high school Migrant Program has been dif-
ficult to implement, these grades must continue to be served before pre-
kindergarten instruction can be funded. The added requirement that at
deast 30 migrant studenta be enrolled,on a campus before a.full-time

Migrant Program teacher may be hired makes.the delivery of services to
many migrant students in grades K-12 difficult, if not impossible.
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HEALTH, SERV.ICES COMPONENT

HOW MANY MIGRANT STUDENTS WERE SERVED BY THE MIGRANT NURSE?

From September,:1980 through April, 1981, the Migrant Nurse and her staff
provided.health services to 618 migraht students. For these same months
her total number of student contacts, excluding followups, was 1,353.

WHAT SERVICES WERE PROVIDED BY THE MIGRANT NURSE?
,

During Septeffibe5 through- April, the Nurse performed a variety of activ-

)

ities for migrant students. :The types of these activities and the num-
ber of times each was perfttrmed are presented in Figure 5. .Although
not tallied, the Nurse made approximately 400 additional contacts to
follow-up .on previously noted health problems.

P

Number_of Times
Activity Was

Activity Performed.

Initial Contact -1267
Scheduled-Screenine 170
Non-Scheduled-Exam 139
Phone Call by Migrant Nurse 400 \

Referral to M.D. 358
Referral to Dentist 359
Home Visit 68
Counseling or Teaching 457
hone Call or Nqte to Parents' 793

Figure 5. SUMMARY OF SERVICES PROVIDE?) BY THE MIGRANT
NURSE FROM SEPTEMBER .THROUGH APRIL.

HOW MUCH MONEY WAS SPENT FOR"MEDICAL AND DENTAL CARE FOR THE MIGRANT
STUDENTS?

In Figure 6 are presented the eXpenditures for health\care services from
September through April. As can be noted from Figure -6, dentist bills
comprisedthe large majority of the $32,754.62 spent dUring this time
period,.



EXPENDITURES

MONTHS

NUMBER OF

STUDENTS

SERVED

M. D. DENTIST PHARMACY X-RAY LAB CLASSES TOTAL SPENT

AVERAGE

SPENT PER

STUDENT

..

.
SEPTEMBER 26 278.00 368.00 73.01 - 0 - 16.00

-

150.00 885.-01 34.04

OCTOBER 54 1,099.00 1,686.00 63.78 42.00 40.00 254.00 3,184.78 58.98

, NOVEMBER 65 730.00 4,144.00 95.51 - 0 - 43.00 180.00 5,192.51 79.89

1

DECEMBER 44 607.00 3,706.00 ' 16.91 - 0 - 6.00 100.00 4,435.9f 100.82

,

JANUARY 83 67.00 6,244.00 92.41 - 0 - 60.00 341.00 7,704.41 92.8Z

FEBRUARY - 83 1, 71.00 3,832.00 160.72 - 0 - 48.90 349.00 5,461.62 65.80

MARCH 73 937. 2,232.00 197.29 97.00 27.00 265.00 3,755.29 51.44

APRIL 35 532.00 1, 08 00 20.09 - 0 - 40.00 235.00 2,135.09 I 61.00

TOTAL ,463 $6,221.00 $23,520.00 $719.76 $139.00 $280.90 $1,874.00 $32,754.62

,

$70.74

\

Figure.6.-

285.
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PARENTAL INVOLVEMENT COMPONENT

The Parental Involvement Component consists of the Title 1/Title I
Migrant Parental Involvement Specialist anethe four Migrantdommunity
representatives. ,

WAS A DISTRICTWIDE PAC ESTABLISHED?

Yes. The first meeting was in September and the members were elected,in
October. A total of nine Districtwide PAC meetings and 6,To parent-train-
ing sessions were hela during the 1980-81 school /ear. The average number
of migrant parents attending the Districtwide PAC has more than doubled
from 1979-80.

WERE THE LOCAL CAMPUS PACS ESTABLISHED?

EXceiSt for Crockett and Porfer, whiCh did not become Migrant schools
until.January, all Migrant or Title I/Migrant schools had at least one
meeting of their local PACs. Two.attempts were made to establish a
Crockett/Porter PAC, but these were unsuccessful due to poor parent
attendance.

DID MIGRANT PARENTS ATTEND MORE LOCAL PAC MEETINGS TIIIS YEAR?

No. The attendance of migrant parents at the local PACs in 1979-80 was .

up from its level in 1978-79. Unfortunately, the attendance of migrant
parents at local PAC meetings decreased (an average of three parents/meeting).
from the level noted in 1979-80 (an average of four parents/meeting). At a
total of fifty-four local campus meetings hela, twenty were not attended by '

any migrant parents . Several additional PAd records indicated that other
meetings had been scheduled, but had to be cancelled due to poor parent'
attendance.

It should be noted the records kept of the local PAC meetings (agenda,
minutes, sign-in sheets) were frequently incomplete or illegible.
Additional meetings were alluded to, but no records were found to con-
firm these.meetings.

WHAT WAS THE COMMUNITY REPRESENTATfVES' ROLE?
.

In interviews, the four Migrant community representatives agreed their main
priority and what Consumed most of their time was recruiting/identifying
migrant students. Both local and ,Districtwide PACs were seen as the next
most'important activities. Although PACs were considered. more iMportant
than clothing requests/purchases, the community.representatives reported
spending as much or more time on clothing than they did on the PACs.-

The community representatives felt they needed more clearly7defined job
resPonsibilitiea as well, as more.clearly-defined supervision. Different
representatives handled their school contacts differently, and more 4'



,
cons'stency in how community representatives operate was an item Migrant
achers felt needed improyement.

f'

As part of 1981-82 funding cuts, the Title I/Migrant Parental InvolVement
Specialist position Was eliminated, as was one community representative'
position.

HOW MUCH MONEY DID THE MIGRANT 'PROGRAM SPEND OWCLOTHING?

The following figure gives the clothing requests and the aCtual expendi
tures'from August, 1980 through March of 1981: A-total of $6,373.75 was
SPent on Clothing for 212 students.

ITEMS

'NUMBER OF
ITEMS

REQUESTED

NUMBER OF

.ITEMS
PURCHASED

PERCENT OF STUDENTS
FOR WHOM REQUESTED
WEMS WERE PURCHASED

Shoes 57 9 15.8%

Socks 128 110 85.9%
Jackets 48 24 50.0%
Underwear 133 122 91.77.

T-Shirts 35 33 94.3%

Dresses 19 2 10.5%

Blouses' 52 59 113.5% *

Pants 197 171 86.8%

Shirts 118 100 ,
84.7%

Coats 131 118 90.1%

Misc. 8 7 87.5%

TOTAL 926 755 81.5%

* More purchases made than requests received.

Figure 7. NUNBER OF CLOTHING ITEMS REQUESTED AND PURCUASED
FOR MIGRANT STUDENTS BETWEEN SEPTEMBER, 1980,'
AND MARCH, 1981."

WERE THE MIGRANT STAFF SATISFIED WITH CLOTHING SERVICES?.

The community representatives generally felt handling clothing,requests/
purchases was too time-consuming. The process was not seen to be as
efficient as it should be. Several-Migrant teachers felt alSo'clothing
requests/purchases were not handled efficiently. A committee of District-
wide PAC migfant parents reviewing" the 1981-82 Migrant Application decided
if funding for the program had to:be cut, clOthing was the least impor-
tant item. _The Districtwide-PAC representatives agreed with this recom-'-
mendation. Funding'cuts made-for 1981-82 included cutting.all funds for
clothing purchaseS,
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MSRTS COM PONENT

'WHAT IS THE MIGRANT STUDENT RECOeTRANSFER SYSTEM (MSRTS)?

The MSRTS is a-national-leVel record-keeping
system.designed to maintain

, files on eligibility forms, health data, instructional data, and achieve-
ment data on all migrant students.. The NESRTS records,are sent from
district to district as the student moves to provide each new school dis-
,trict with information about the health,*instructional, and achievement °
data of that student at the previous sthool. There is also a system.of
files that the District's MSRTS Clerk is required to keep which contains
the migrant students' eligibility forms and their MSRTS records in a-cer-
tain order and requires that various types of Updating to the files'be
done by specific datea.

HOW DO TEACHERS PERCEIVE,THE. MSRTS RECORDS?

In both fall interviews and,on spring questionnaires, teachers generally
reported not using the MSRTS data. Mostteachersdid licit understand the
coding on the farms. If any achievement or instructional data were on
the student retord, it was perceived to be of very little help in diag-
nosing specific student learning needs and in Rlanning instruction. The
demographic data on the forms were available elsewhere,in their DiatriCt
records. Teachers preferred.to consult with the regular classroom teacher
about the studentsL.needs and do his/her own diagnostica as well. Since'
most AISD students are formerly migratory (indicating they are relatively
stationary), the instructional and,test data supplied are what the teacher
herself/himself had put on the record the previous year.

HOW DOES THE MIGRANT NURSE PERCEIVE THE MSRTS RECORDS?

The Nursegenerally reported the records are toO'cryptic to be of gteat
value. The categories used to code the health data are so broad in many
cases, that-it does not really saVe ,the time in terms of diagnosing stu-
,dents'. needs. Also the records.are frequently incomplete on many students,
so exams need to be-petformed anyway.

HOW DO THE MIGRANT COORDINATOR AND'OTHER AISD ADMINISTRATIVE STAFF,PERCEIVE
THE SRTS?..

elherecords and the system itself were seen_to be a iitry expenSive and time-7:
consuming way of'keeping data on migrant students: The main purpose of the
srstem was seen to be for funding purposes. .All demographic:data were
already available froin other District sources: The other data were seen as
insuffitient tohelp a teacher to plan instruction or to aid the
NUtse in.diagnosing health problems. SeVeral two7daydeadlines required
by the systemwere seen as.totally unrealistic. Overall,the systeth was
seen as being an unnecessary and very expensive duplication Of effort at
'retord keeping fOr pur district.

1
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Miscellaneous Document ABSTRACT

.Title: Findings about Title I Migrant for 1979-80.(Brochure)

Contact Personf Catherine Christner

No. Pages: 8

Summary:

The information in this brochure summarfzes,data found in,the 1979-80 ESEA
Title I Migrant Final Technical Report. 'A copy of-the report is available
at the AISD Professional Library. The O.R.E. publication Number is 79.09.

29IJ ,
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Evaluation Design ABSTRACT

Title: EVALUATION DESIGN: 1980-81 ESEA Title I Migrant Program

Contact Persons: Catherine Christner, Glynn Ligon

No. Pages: 37

Content:

The evaluation desi,gn is a one-year plan of,evaluation work.for the project.
The table of contents for this document includes:.

cm,

I. Evaluation Design
Review Form

This chapter presents the names and/or,
signatures of persbns (responsible for
some aspect of the project's imple-
mentation) who have been prOVided
televant portions of thedesign for
review and Comment. 0

II..' Narrative Summary , This chapter briefly describes the project
A. Program Summary and the evaluation activities-tied to the
B. Evaluation Summary project.

Decision Questions Here the evaluator states all the decision
A. Questions Addressed questions and relates them to the evalua-
B. Overvtew tion questions and objectives as well as-.

their data sources.'
.

IV. Information Needs Herethe evaltiaicir specifies other-informa-
.

A. 'Needs tion needs that are not'included in the
B. Overview decision question:section. This may-

include information required.for annual
TEA reports, applications; interim reports,
etc.

V. Dissemination

VI. Information Sources

Here the evaluator specifies Ale medium by
Whictvinformation will be disseminated,
the date of'distribution, and the persons
receiving the information.

Theeyaloator lists each information source
and specifies the population from which
information will be.obtained. The date
the information will be collected and the2
analysis techniques are listed as well.

.XI -15
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VII. Data to be Collected in This is a timeline for the collection

.

the Schools of data in the scflools. ...

,

.

VIII. Evaluation :rime Resounces This chapter summarizes all the *value-
. Allocation Summary _ tion work estimates (in person-days)

I by position, for each aspect-of the
evaluation.

fb -, -

Evaluation Design Summary:

Evaluation of the 1980-81 Title I Migradit.Program involved three major
activities: .

0

a) The production of a Final,Report and a,Technical Report which
present information relevAnt to the decision questions.

/ b) The production of an Annual.Evaluation.Report for, TEA which
documents the extent to which program objectives have been
achieved.

c) The dissemination Of evaluation information, to district
personnel throughout 'the year by means of brodhures; memos,
meetings, etc:

Scope of Design:

5 Decision Question§
31 Evaluallon 4uestions
20 Informition Need Questions

Evaluation Resources Required (in person-days):

3 Director
38 Senior Evaluator

230 Evaluator
:,188 Programmer
.230 Secretary

,
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Technical Report ABSTRACT

0

,Title:, ESEA Title I.Migrant Program 1980-81 Final Technical Report

.

Contact Persons: Catherine Christner, Glynn Ligon

No. Pages: 450

Summary:

This is the accomp4nying document to the ESEA Title I Migrant 1980-81 Final
Report (see Final Report in this volume).

The Technical Report consists of 28 appendices. Each appendix reports the
Information collected by a specific collection measure.

Each appendix contains:
. .

An instrument descrkption
Purpose of the.measure,.
Procedures used to collect the data
Results
Figures presentineht.data
Suppoiting documents to the data collection process

This technical report contains the following:
,

Appendix A: Peabody Picture Vocabulary Test
Appendix B. Boehm Tests of Basic Concepts
Appendix C. Metropolitan Readiness Tests
Appendix D. IoWa Tests of Basic Skills
Appehdix E. California Achievement Tests (1970)
Appendix F. California Achievement Tests (1977)
Appendix G. Sequential Tests of Educational Progress
Appendix H. Migrant Teacher Interview
Appendix I., Level of Use Interviews
Appendix J. Migrant Teacher Questionnaire '

Appendix K. Migrant Nurse Interview - Fall
Appendix L. Migrant Nurse Interview -%Spring
Appendix M. Migrant Parental Involvement Specialist and Community

Representative Interview
Appendix N. Migrant Coordinator and MSRTS Clerk Intexliiew - Fall
Appendix 0. Migrant Coordinator and MSRTS Clerk Interview - Spring
APpendix P. Early Childhood Coordinator Interview Fall
Appendix Q. Early Childhood Coordinator Interview - Spring
Appendix R. Pre-rFindergarteh Longitudinal File
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Appendix S.
AppendixLT,
Appenaix U.
Appendix,V.;
Appendix W.
Appendix X.
'Appendix Y.
Appendix Z.

-Appendix XA..
Appendix 138.

Pre-Kindergarten Observatfons
kiirant'Student Master'Ffle
.Migrant 8tudent Attendance Form
Parental Advisory Council, (PAC) ICIat.a."

Migrant-Clothing Requests Form ,

Migrant Clothing Purch#Ses Form
Health-ServidesForm
Meditai-Rxpenses Forn1
-MSRT8 Records
MSRTS'Questionnaire

Information in these appendices is summarized in the Final Report for Tftle
I Migrant.

419
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FINAL REPORT

Project Title: Local/State Bilingual

Contact Person: Jonathan J. Curtis

Major.Positive Findings: 7

1. Kindergarten gains III language prof'iciency are up from last year in
both English and Spanish.

2. Significantogains in languake proficiency for.secondary Spanish-dom.,
inant LEP students (7th, 8ih, and 9th grades) were demonstrated.
Larger gains in English for 7th-and 8t1 graders suggest.that.parti-
cipatiOn in the newly established:junior high school Transitional
Bilingual Education (TBE) Program may accelerate language learning:

3.' Spanish-dominant,LEP third-grade students demonstrated greater Span-
ish reading proficiency fhis year than did.laat yeat'S third graders, '

Since Spanish reading proficiency for Spanish-daminant pupils was not,
checked.at other rade levels'last year, np additional camparisons can
be-made.-

Major Findings Requiring Action: 1

1. While kindergarten pupils made sUbstantial gains oh the Boehm Test of
. 'Basic Concepts thts year and their performance equaled or bettered the
scores of a 'nati9nal sample.(middle SES) of children, performance was
lower thi4 year than last.

2. Forty-six percent of the Spanish,daminant.LEP students in grades 2-5
did not receive Spanish reading instruction. This places the district
substantially out of compliance with state and federal guidelines.for
education.

3. Responses of Bilingual Education Program teachers to a questionnaire
suggest the need for a "well-defined" program consistent with the
Qdistrict's curriculum.

XII-1
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4. The court order of the U.S. v. Texas case proscribese number of reme-
dies Oat will affect the manner in which this:district and others

V throughout the State implement their bilingual education programs.
Some of the major changes. include'the fmllowitg4

.. instruction in the native language and English for all .

LEP pupils in all subjects requirepi 'by the state or local ,-

district, .

,new Lgi, status entry and exit criteria includlmg tt;e admini-,.

'itratiOn Of oral and written language*Proficiency tests,
ESOL summer instruction if the parents of LEP pupils want
their children to Participate.

'

5. The district sholild anticipate an increase of about 400 in the enroll-.
ment of LEP pupils. Itbreases are to be expected at every grad4 level
except the ninth grade.. The largest increases are projected iOr the

lower grades.

Evaluation Summary:

Tilia section summarizes the Major Local/State Bilingual Program findings,
and ds_organized around the following topics:

Language Proficienty,
Academic Achievement,
Teacher Identified Neegs, and
Changes in the Wind.

. More specific information may be obtained by consulting the 1980-81 Local/
State Bilingual Project Final Technical Report, Publication No. 80.78.

t,
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LANdIAGE PROFiCTEN6/

Two measures used by the district to assess English and Spanish language
proficiency are the PAL for elementary children and the LAB for'secondary
Students. Pre- and posttest PAL data were ,obtained from a sample of the
district's Spanish-dominant LEP kindergarten children..so-that.language
learning could be examined. The Iowa TeSts of Basic Skills achievement

.

test data.are used to examine the performance of the Other elementary grades:
(see next subsection). Pre- andf posttest daea fbr 7th, 8th, and 9th graders
on the newly implemented Language Assessment Battery (LW- were obtained And-
-will be sUmmarized later in this subsection.

HOW DO THIS YEAR'S GAINS:IN LANGUAGE PROFICIENCY COMPARE TO LAST YEARS?

Gains of kindergarten students this year fdr outstripped those of Zast
year both -in EngZish and $panish (see Figures 1 and 2).

Gains for.secondary students cannot be compared to last year since this
was the First year of administering the LAB.

714.
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WHICH STUDENTS GAIN THE MOST?

,If this year and last are an indication, Spanish-dominant LEP pupils gain. ,

the most in both English and Spanish,. Bilingual LEP students are next and
'English-dominant LEP pupils bring. up.the rear,(see Figures 1 and 2). §ince

Spanish-dominant children have the most-Englislito learn, it ig Important
that they register the-highest gains. More surprising is ihe finding that
Spanish-dominant'pupils alao show the greatest gains in Spanish proficiency.
perhaps this,is a reflection of receiving more instruction in Spanish than'

their Mote English-proficient peers. Overall the 1980.-81 school year ap- .

peartto have0)een a very good year fOr legrning language for Hispanic LEP
kindergarteners. ,

Ae'the :secondary level only the Spanishdominant LEP pupils were systema:-

-tically-tested in both--thelfall-andthe sking:jor:language,profiCiency._
There wasnot a sUfficient numberof students above the ninth grade identi-
fied-and tested to provide meaningful summary StatisticS.

As with the kindergarten sample, those students with fhe lowest English pre-

Nest scores,'seventh graders, made the largest gain (19.4) While those With

the-'highest pretese scores, ninth graders, made the smallest gain (90).
The eighth graders fell in,betwein with a gainof 16.0. The pronounced drop

in gain-from eighth to ninth grade§ suggests that the Transitional Bilin-

gual Education Program established for Spanish-dominant LEP junior high
school students may have been effective impromoting faster English lan-

guage acquisition.

WHAT COULD *OUNT FOR THIS YEAR'S SUPER4OR KINDERGARTEN LANGUAGE PROFI-
CIENCYGAINSY

t

The cause for this'phenomenon is unknown. It may reflect a fortuitious

saMPle, the availability of more and better'Out-of-class English liugUage
models.due tothe district's desegregempn efforts, kindergarten activ-

ities aimed wire at language development than otfier develoPmental skills,

or some other unidentified source. No extraordinary measures on behalf of

these children have been noted. Although the Spanish-dominant pupils did
receive instructionrfrom certified bilingual teachers, last year's Spanish-

-dominant pupilg-were instructed similarly.

ACADEMIC ACHIEVEMENT

More than anything else, academic achievement is the priiary focus of educa-

tional programs. They air: effective or not effeCtive based, for :he most

part; on the:academic performance:of participating pupils. For Bilingual

Education, the limelight may be shared with language proficiency. Nevertheless,
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academic achievement remains an important focus.

ARE READING SKILLS IMPROVING?

English-reading skills are improving for Hispanid LEp.children. Figure 3
demonstrates this.effect unequivocally. Without-exception the grade equiv-
alence scores increase flom onegrade level to themext whether 1980 or
1981 Score's are examined. A siMilar pattern exits fof the. Spanigh Reading

Skills of Spanish-
dominant LEP pupils.
'Unfortunately, the
,gaina obtained by
these students are

SP SO generally insuffi-. OM SO
ENO SO cient to maintain4

z or Cldse the gap
tt 3

between them'amd
their non-LEP peers..

mh 2 That is non-LEP child-.

,ren tend to learn aub-,..o Si

'stantially more in .aci
o

year than their. LEP
Counterparts.- As a3

1 2 ,3 S result, the difference
OM GRAM in reading skills_con-''

Figure 3: HISPANIC LEP PUPIL READINd ACHIEVEMENT. tinges to broaden'year-
by-year: For example,

_at the firstgrade
Jevel (1981).th, .1.12er7.-Amor'
ence between'the Spaniih-

dominant LEP and 'the national norm group in,English reading,issii monthS. By
the sixth grade.the difference has become two years and nine months,. ,A similar

,gap haabeen nOted by'prOgrams serving children ficsn.loW.Socibeconomic.strata
here ift Austin and acrod,S the country. In grades 1-3 the,1981 LEP pupils, regard
less of their language dominance, are performing at a slightly higher level than
their 1980 counterparts. Atfourth through sixth grades there is no.shnilar
,pattern.

ISSO OMAOES

ARE MATHSKILLS IMPROVING?

Math scores are also improving as is illustrated .by Figure 4. LEP pupils tend
to score better in math,than in reading (compare Figures 3 and 4).. Beyond that
fact, however, the pattern of learning is aimoSt 4.dentical to that of reading
and similar conclusions can be drawn:

300
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math skills are improving,

there is an ever-widening
gap between ihe math pro-
ficiency of LEP pupils and
the national norm, and
1981 LEP pupils in grades
1-3 ire performing at a
slightly higher level than
their 1980,counterparts.
(No similar pattern exits
for grades 4-6.)
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ure 4: HISPANIC LEP PUPIL MATH-ACHIEVEMENT

WHAT.CONCLUSIONS.CAN BESRAM ABOUT ACHIEVEMENT?

Three conclusions have been drawn:

path and reading skills of LEP pupils are improVing,

1981 LEP.pupils, grades 1-3, appear to be slightly

outperforming their 1980 counterparts, and
there iwaYgap in achievement between LEP pupils and

the national norm in both math and reading that gen-

erally Widend from one grade level.tO the next.

If education programs for LEP children are to provide,a truly equal educa-

tional opportunity, extended-school programs are probably essential: Since

thesepupils have more to learn than their non-LEP counterparts, more instruc-

tional time will have to be provided if the students are not to fall perma-.

nently behind their English-proficient peefs. Extended school programs pro-

vided before or after regular school hours and during the,summer may make a,

subStantial difference in the academic performance of LEP pupils if the pro-

grams arewell-thought-outand implemented with competent, dedicateefaeulty.

TEACHER IDENTIFIED NEEDS

Teacher perception is.one of the important dimensions tb consider in deier-'

mining whit program Modifications may leadto a continually more effective

XII-6 3u1



and efficient lilingual Program. .,This subSection,identifies the major
findings derived lrom a questionnaire comPleted by eeachers'associated
With the Bilingual Program.

WHAT ARE THE TOP PRIORITY SUPPORT SERVICE NEEDS?

The following support service priorities were identified by teachers'as
services that are essential or a strong need:

the selection of bilingual materials that complement the dis-
trict's curriculum,

theidentification, Selection, acquisition, and demonstration
of core instructional materials appropriate to a bilingual
instruction program, and
the provision of assistance in the LEP identification'process.

WHAT ARE THE TOP PRIORITY INSERVICE TRAINING NEEDS?,

Teachers identified ale following needs as theirtop priorities for inseryice
training:

presentation of the,goals and guidelines of the district's
Bilingual Education Program, and
demonstration of techniques for teaching reading and oral-
language skills in a bilingual setting.

The responses of teachers suggest a moderate to strong need for inservice
across a broad spectrum of training. It should be noted, howevei, that
all-the resource services listed above are more highly prized by the teach-
ers than are any of the potential inservice training possibilities.

I§ TWE A THEVE THAT TIES TOGETHER THE FINDINGS OF.THE TEACHER UDENTIFIED
NEEDS(

A common theme throughout most of the major findings suggests a need for a
"well defined" Program consistent with the district!s curriculum. The in-
terests of teachers sUppOrtingthis contention include a high priority for:

selectism of maeerials that complement the district's curri-
. culum,

selection of core bilingual instructional materials,
inservice on the goals and guidelines of the Bilingual Pro-
gram, and f

addressing major problems with time management for classrooms
containing LEP pupils.

XII -7



80.32

More directly:to the point are teacher Comments:

-"The Bilingual Program rieeds-to'be seen by all in the 'disr
trict as an integral part.of the curriculum and not,as a
Separate entity." . _ .

.
c

"All (bilingual)*programs need to be more alike -- rather
than everyone doing his oWn thing." ,

"Support from the district end principals (isneeded)".*
"The Bilingual ,Program lacks consistency...."
"The program that supposedly exista is Strictly on paper...."

:WiNDS OF CHANGE

Ever shifting requirements have been a hallmark of pie Austin Bilingual
Program. State and federal guidelines that do not match and change yearly
have set a stage of confusion that has Rade the development and Imple-
mentatiOn'of a consistent, understandable, and Cohesive program virtually
Impossible to attain. The 1981-82 school yeai promises more change-via
the U.S. v. Texas court order. Once again new identification procedures,
program content, and exit procedures must be identified, disseminated, and'
implemented. Unless a new agreement with the Office for Civil Rights to .

match the requirAments of the recent court order.is negotiated, another
nightmare of dual Standards and requirements will be upon us. If negoti-
atiorrwith OCR is successful.a period of stability may result in which a
Consistent cohesive ptogram can develop.

While the U.S. V. Texas court order will be a major focus'of this subsec-
tion, a number of other sources of change will have to be considered:

An increase in the nuRber of liiited English proficient (LEP)
pupils.is expected.
Teachers 'have recommended.chenges that they feel will enhance
theeffectiveness and efficiency of the Bilingual Program.
Unless considerable care is taken, administrative reorganize-

,

tion may result in-confusion regarding who is responsible for
implementing,state, federal, end court ordered requirements..
Desegregation and Bilingual Education requirements will have
toA,e carefully coordinated so that efforts to meet one.re-

, quirement do not put the district out of compliance with the
other.

* Words in parenthesesvere added to clarify the meaning of the statements:-

XII-8
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WHAT MAJOR CHANGES ARE REQUIRED BY THE U.S. V. TEXAS COURT ORDER?

The following is a listing of the major changes that must be Implemented
for the1981-82.schooi year:

Instruction in the native language and,English must be provided
for all grade K-5 LEP pupils in all subject areas required by
the state or local district.
Language instruction must be provided in the native.language and
English and is to indlude comprehension, speaking,.readingt and
writing.

. If the number of LEP pupils of a given language group is less
than twenty in'a given grade tifoughout the district, an alter-
nate bilingual program may be provided. One bilingual teacher
must be employed for every fifteen pupils and individualized
teaching must be supplemented by extensive use of audio-visual
bilingual instructional materials.
New entry and exit criteria are to be applied.
Summer programs featuring ESOL instruction must belyrovided by
thedistrict if the parents of twenty or more LEP pupils indi-
cate a desire for their LEP children to participate.

WHAT CHANGP MUST OCCUR DUE TO THE ANTICIPATED INCREASE IN LEP PUPILS ATTEND-
ING SCHOOL?

Accoiding to the U.S. v. Texas court order a bilingually certified teacher
must be provided for all LEP-pupils in a pupil/
teacher ratio not to exceed the district aver- \

age. The district can antic4ate an increase
,of about 300 LEP pupils in grades K-5 next
year. Overall, including LFP pupils in grades
K-5 already enrolled in Ole distridt and the
new LEP pupils anticipated, the district win
need to prov- e, .r PO dachersapprox-
imdtgy 2,200 A-5 Students. Assuming that no
more than twenty LEP pupils are aasigned per
bilingual.clAss of twenty-seven students, at.
leaat 110 bilingual teachers would be required
if the pupils are conveniently distributed
across schools, grades and native language
groups. Since,-it is-unlikely that such a dis-.-
tribution will occur and anticipating the dis7
eriot would prefer 41ntaining a lower prOpor-

- tion of LEP pupils per classroom for desegrP-
gation purposes, *a substantially greater num-
ber of bilingual teachers May be required.

XII -9
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IS THERE. ACONFLICT BEIWEEN. THE COURT ORDERED DESEGREGATION AND BILINGUAL:

EDUCATION.REQUIREMENTST

Theoretically theSe.two court orders are not in cohflict; however, Strict
-adherende to.one may make,it difficult or impossible to, meet both require-.

ments under present resource. constraints. Specifically, the district may
.not,have'a..Sufficient'supply of certified bilingUal teacher's to provide

desegrbgated classrooms for LEP pupils. To meet both.requirements,,the
district will-probably,need in grades K-5.a minimum of 130 Spanish bilin-
gually.certified teaChers, about six Vietnamese, anda small number of bi-
lingual teachers to covet -other languages. These figures asSume an aver-

age of fifteen LEP'pupils.ASsignedIoer, bilingual teacher. For. low inci-

dence language groups distributed widely_throughourthe district,-the
logistics will be challenging.

o
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Evaluation Design

ABSTRACT

Title: ENALUATION DESIGN: 1980 - 1981 Bilingual Evaluation September 1980,

Contact Person: Jonathan Curtis

No. Pages: 21

ContenC:

The evaluation design is a one-Year plan
The table of contents for this document i

I. Evaluation Design
Review Form

Narrative SummarY
A. Program Summary
B. Evaluation

II . Decision QuestiOns
A. Questions Addressed
B. Overview

IV.

tz,fr

V.

Information Needs'
A. Needs
B. Overview

Oissemination

of evaluation work for the project..
ncludes: I

This chapteropresents the names of.
persons (responsible for some aspect
of the project's implementation) who
have been provided relevant portions
of the design for review and comment.

This chapter briefly describes the
project and the evaluation activities
tied to the project.

0

Here the evaluator states all the
decision questions and relatesthem
to the evaluation questions and --
objectives as well as their data
sources.

Herethe evaluator specifies other
information needs that are not in-
cluded in the decision question
section. This may include infor-
mation required-for annual TEA
reports, applications, interim
reports, etc.

Here the evaluator specifies the
medium by which _information will

be disseminated, the date of dis-
tribution, and the persons re-
ceiving the information.

3uG
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VI. Informatioh Sources

VII. Data to be Collected
in the Schools

Evaluation Time Resources
Allocation Summary

Evaluation Design Summary:

The evaluator lists each information
source and specifies the population°
from which information will be ob-
tained. The date the information
will be collected and the analysis
techniques are listed.

This is a timeline for the collection
of data in the schools.

This chapter summarizes all the
evaluation work estimates (in person-
days) by position, for each aspect of

the evaluation.

Evaluation of the 1980-81 Local/State Bilingual Program involves the following

activities:
1

a) The* production of a Final Report and a Technical Report
which present information relevant to the decision questions.

t

b) The dissemination of evaluation .information to-district per-
sonnel throughout the Year by meana of meetings, memog, hand-

. outs,,etc.

Scope of Design:

3 Decision questions
7 Information need questions
16 Evaluation questions'

Evaluation Resources Required (in person-days):.

Director
2304,0 Senior Evaluator.

115.0'`-..Data Analyst/Programmer

230.0 'EValuation,Assistant
' 230.0 Secreory

N
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Final. TechniCal Report

ABSTRACT

Title: FINAL TECHNICAL REPORT:. 1980 - 1981 Local/State Bilingual Project-

Coniact Person: Jonathan Curtis

No. Pages: 118

Summary:

The Final Technical Report conbists of six appendices. Each appendix reports
on the information collected by a specific data collection measure.

Each appendix contains:

An instrument description
Purpose on the measure
Procedures used to collect the data
.Summary of the results ,

. Tables-P:1,1_11 imes presenting the data

This Technical Report contains the following appendices:

Appendix A: PAL Oral Language Dominance Measure
Appendix B: Iowa Test of Basic Skills
Appendix Cl Boehm Test of Basic Concepts
Appendix D: Spanish Reading Test - Prueba de Lectura
Appendix E: Teacher Questionnaire
Appendix F: Language Assessment Battery (LAB)
Appendix G: Potential Policy Changes
,Appendix H: Masterfile of LEP Students

.308
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Project Titlet

FINAL REPORT

Title VII Pre-Kindergatten.Program

Contact Persons: Martin Arocena, Jonathan J. Curtis

Major Positive Findings: 1

1, Results indicate that the language skills of the participants signifi-'
cantly.inproved.from pretest to posttest. There was a gain of 12.4
raw-scOre points in English when tested with the Peabody PiCture Voce-
j'ulary Test.and,a'snaller but significant gain of 4.0 points in the
Spanish version of that test.

2. Records Of parents participation in various school activitieb and
their responses to a questionnaire indicate-that parents were.inter-
ested in participating in ,the Program and school activities.

3. On the average 51% of the time available for classroom activities was
used for instruction.

0Major Findings Requiring Action:

*

1. Instruction was provided in both English and Spanish. The latter was
used mostly with monolingual Spanish children. Parents :Lave suggested
that more Spanish be used in the classroom as a language of instruc-
tion and as a second language.

)
2. The Title VII Bilingualjeachers recommend that the Bilingual Early,

Childhood Program'(BECP) be modified.by adding more units, by in-
creasing the Vocabulary involved, and making exercises less repeti-
tious.

3. No control group'ums established so-that ihe Program s effects might be
demonstrated in an unequiVocal manner.

Evaluation Summary:

The.following is a description of the nature of the Program and a summary
of.the major evaluation findings for 1980-81, the first year of the Title
VII Bilingual Pre-Kindergarten Program. 'The results are liresented by Pro-
gram component. They are presented in'greater detail in the 1980-81 Title
VIITre-Kindergarten Techn4cal Report, PubliCation No. 80.79. The Program
components were the following:

XIII -1
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INSTRUCTION and cuRRIcuuty.,

PARENTAL INVOLVEMENT.

TEACHER TRAIN/NG. 1

THE PROGRAM'S NATURE

WHAT IS THENATURE OF THE TITLEVII PRE7KINDER3ARTEN?

The Title VII.Bilingual Pre7KindergartenProgram was.implemented for the
first time in 1980-814 Diattict schools (AlliAcin, Allan,.Beckerv

BroOke, GOvalle, and Sanchez). ts purpose is-to develop 4 .demonstiatidE
program that serves the needs of children,who are. 4a0ish-dominant and whp
come feta lower socloeconbMic strata. Each.clasa contained eighteen childten

three of,whom.were non-LEP: It was antiCipated that the three non.-LtP
Childrenwould.provide English speaking models for their 'Spanish-dominant .
'Deers.: Instructioh proxided in both.language0 by bilingual teachers. .

:The pbjectives-of the Program were the following: '

'o .To provide instruction tO the partiCipantS so that they
might attain_a higher level of skill in.English and.Spanish
and.also learn new concepts and 4deas.

To provide students with structured.instruction activities
during 50% or more of the school day.

To provide teachers with four days of formal inservice
trairiing.

Participants of the 1980-81 Title VII Pre-Kindergarten were selected ac-
cording to the following criteria:

-

Demonstrated ltnited English proficiency,

4

Membership in a lower socfoeconomic strata.,

The first condition was verified with the admiriistration of the PAL test.
The,second condition was not verified. However, the-children were selected -
from schools that are in lower socioeconomic areas of the community; This

year applicants were not selected'at random, and a control-group wai not

attained. These events were probably the consequence-of the hastiness in
implementing the program due to-the delayed approval of the federal funds.

311
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A list oi applicants was kept and.as children withdrew from the program
each vacancy was-rapidly filled.

IS THERE A'DIFFERENCE,BETWEEN THE TITLE VII PRE-K AND OTHER DISTRICT,
PRE-K PROGRAMS?

There are two other pre-k programs intAISD; p.tle I, Title I Migrant. The
major differences among them are:

The crieria for admrssion.

The'curriculum 'used.

Title I serves-children from lower socioeconomic strata, but not neces-
sarily Spanish-dominant. Title I Migrant serves only children whose
parents are migrant. The qualifications for Title VII are stated above.

"

The district's progicams'differ also in the curiculum used. Title I Pre-K
used the AISD Early Childhood Curriculum, while Title VII used the Min-

' gual.EarlyChildhood Program (BECP). Title I Migrant wag in a transitional
period and used both.

INSTRUCTION and CURRICULUM

DIDTHE PRE-K MEET THEIR ACHIEVEMENT OBJECTIVES?

Yes. There were gains in both English and Spanish although the larger gain
was in. English (see Figure, 1). '

30_

Figure
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CCAPARISON OF PRE- TO POSTTEST CAiNS IN ENGLISH AND -SPANISH.-
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While language growth-was demonstrated by,the project studenta, these re-

aults cannOt'yet:be attributed to the program.withany certainty 'since ho

contkol,gtouvwas available to the program. The gains attainsUcohldyety-

well haVe been a result of natural growth and/or home instruCtion. A Con-

trol group is antiCipated for next year so.that the program effects can be

determined unequivocally.
It

-WHATMAS THE PREDOMINANT LANGUAGE OF INSTRUCTION?
. .

. . .

The'predomitant language of instruction was Engliah. Spanish Was used pri-

marily tO' provide instruCtion to those childten who were essentially Span.

iah-MonolingUal.:
.

IN WHATACTIVITIES DID,THE CHILDREN SPEAD THEIRiSCHOOL.DAY?

-Tbe achooI day'for Title VII Pre-K participants lasted 390 minutes.", Theie

was some time allowed for.non-instructiOnalaCtiViiies such as breakfast,

lUnch, a nap, a snack, and time for bathtoom(visits. About 28% ( 109.4

itinutes) were dedicated to those activitiesc The other 281minutes were:

used for instruction in the folloWing manner; -an average of 317 (144.4

Minutes) for structured insttuction ahd 35% (136.1 minutee) or unstructured

instruction.. Consideting only the available instructional time.',.en average

of 517 was utilized, for structuted.instructional activities-by the.teachers,

the teaCherls aides and'Occasionally others suCh as,a'mUsit teacher, or a
_

physical education coach. :

lrble teachers often divided the cilia's into severaigroups of -gig to eight

Children.. Tbe teacher and hereide.worked alternatively with eadh group

for a:period of twenty minutes-providing basicatructured ihatruction.

Other instructional activitien Weie conducted in large* groups:
7 I

Figure.2 showsstaphiCally the distribution of time during the school day

:end'also during actual availableclasstoom tiMe.

AVERAGE SCii0OL DAY
='390)min. = 280 min.

A.A.C.1.= Actual Available Classroom Time:

Figure i. DISTRIBUtIONGF TIME:ACCORDING TO ACTIVITIES.

'XIII-4
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The Instructional activities were oriented toward Improvement and develop-
-mentof the following areas:,

Vocabulary..

Syntax.

Ideas and 'Concepts.

Visual, Auditory.and Motor Skills.

WAS THE BILIN.GUAL EARLY CHILDHOOD CURRICULUM Pg0GRAM .(BECP) RESPONSIVE TO.
THE ACADEMIC NEEDS OF THE PRE-SCHOOL STUDENTS?

In general,Jitle VII'Bitinguel. Pre-Kindergarten Teathers feel that this ,

Curriculum satisfies the needs of younger children.and/or children with
less developed language skills but fails'to challenge those pupils at a
higher:level of development- -Furthermore, another po,int of'dissatisfac-
tion with'the BECP is that it is too repetitious. .The teachers indicated
the neeq.,ta increase the scope of the curriculum by adding new vocabulary-
and conceOts. EXpansion of the BECP was redommende&Fin the followingareas:

MoreScienCe-and Social Studies Units.

The FiVe Senses.T
t,

Weather Ind....Thasons:

Health, Satety and Hygiene

'PARENTAL INVOL:VEMENT

TO WHAT EXTENT AND HOW*WERE PARENTS INVOLVED IN'THE PROGRAM?

-,Clne of the chief-assumption's of this Program wai that.parents.of'the parti-
cipating children need to be involved in the edUcation of their.children.,,
-Toward this purpose a parental involvement component was deirelopedtwhich con-
sisted-of parenting seminars, At-Home InStruCtionalc.activities, and PAC meet-
ings..

Two'parenting seminars were prOvided:

-Parents Are Teachers Too

Art,

XIII -5
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The first seminar attracted the largest number of participants. Sixty-one

parents attended. Twenty-four attended the second session. ,

the At-41661e Program consisted of activities to facilitate the childts learn-.

ing through parent-child interactions. Ninety-seven percent (87/90) indi-'

cated that the At-8ome.activities were verY easy td.follow. None of the

parents'indicated:they were difficult.

There were six meetings of the Parent Advisory Committee. Four parents of

the children.in Title VII Pre-Kindergarten participated in the activitiea

fully.as officers of the.association. Pre-K parents averaged twelve par-

ents in attendance,per meeting:

TEACHER TRAINING

HOW MANY.= WHAT WERE THE TOPICS OF THE TITLE VII INSERVICE TRAINING

SESSIONS?

There were Ot.ir inservice training sessions organized by Title VII. The

topics covered were the.following:.

Art and-Young Children%

Creative Dramatics,

kfS4Aence for the Young.phild;

Math for the Preschool Child.

WAS:THE TRAINING BENEFICIAL TQ THE TEACHER$?

6

The six Title,VII Bilingual-reachers constituted an heterogeneous group with

'respect to experience. Three of-them were experienced.teachers. The-other .

three were not. This drifference was an iMportant fact6r in the eValuation,,

of the training activities-. The lesa experienced teachers indicated tbat

the inservice training sessions were beneficial to them while the others

did hot. Althbugh attendance was mandatory to the ingervice-training ses-

siOns,some of the teachers did.nct participate.fully,'

IN WHAT AREAS DO TEACHERS PERCEIVE THE NEED FOR ADDITIONAL TRAINING?

Several topicS were, suggested. by"Title VI.I Bilingual ,TeaChers fot future

...inservice training. -They 'were the following:
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, . .
.

More training directed toward the Implementation of the
-671Triculum:.

More inservite regarding the Use of language of instruction
and its relationship to concept development.

More training that addresses motor skill problems of young
children, s,c

Turthermore, the teachers offered the following suggestions for program
proveTent:

-,,!44, Treat Title VII teachers .as full-fledged members ot the'
school and invite them to all teacher's meetings.

Have principals conduct classroom observations and share
opinions and suggestions With'the Title VII teachers.

'Maintain better comMunication between the Title VII admini-
stration/suPport seaff and the project schools.
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Final Report -ABSTRACT

Title: Five Years of Bilingual Education: Austin Independent School,

District

Contact Person: Karen Carsrud

No. Pages: 73

Summary:.

A five-year evaluation summary of AISD's ESEA Title VII Bilingual Project

is presented in this volume. 'Abstracts nf the firat two final reports

are'included along with a Short Evaluation Findings Section for the third,

fourth, and fifth year... The Title VII Bilingual Project wisAesigned to

build up the District's capacity tnimpleMent bilingual education through

four major components:.,a)- he Instructional Component, b) the Staff'

Development.Component, c) the Curriculum DeVelopment Component, and,

d) the Parental Involvement.CoMponeni. Over the course Of'the fiveyear

project, a total of 43,3934731 was.appropriated for the project. '
-

In addition to summaries of eaeh technical'report produced for the Title

VII project, this document sumMarizes thirteen other'réports produced by

the Title VII Evaluation'staff during the five-year project. 'These reports

intlude Evaluation pesigns,,And eveluafioUs oi Bilingual Communication

Skills SummerJ4orkshopS:

3.17
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ABSTRACT

Title: Evaluation of Achie-iiement OutcoMes: Austin's Experience -

/

Contact Person: Karen Carsrud

. Pages: 10

Summary:

Austin Independent School District undertnok 'a five7year Title VII project
,o to research specific achievement. Outcomes.' This paper. points out those

Achievement outcomes as well as evaluation issues and problems which
-evolved for AISD during the projett.

The findings indicated English-dominantProject Students in kindergarten
showed greater gains than their nOn-project'peers in Basic Concepts. In
addition, fifth-grade project Students who-had been in the project for
five years showed greater gains,in reading than non-projectstudents
No differences betWeen project and-non-project students were found in
math at fifth grade or in'either reading'or math at fourth grade.

,However, gains made by project students appeared to be due to gains by
the English,dominant project students. A distinct gap in achieveMent in
both reading and math was evident between English-dOminant and Spanish7
dominant/bilingual students from the initiation'of the.Pioject, and the
gap continued throuih.the fifth-grade.. In fact, theSpanishdbminant/
Nilingual students were even further behind their English-dominant peers
by the fifth-grade.

The issues brought out by the evaluators of the bilingual programs were the
following: (1) the neat:I.-for appropriate instruments for measuring Achieve-
ment objectives in hilingual proirams because of present problems with
cUlturalJilas and subjectiVity;- (2) therproblem Of obtaining'an apOroptiate
sample of stUdenta for assessment. ofthe ObjectiVes, due to:migration ofAr.

desegregation,effnrts on the 'pArt of the school.district, or
schools Aropping- out of the project; (3) the probiems-Of.personnal changes

.in.bilingual programs, causing-inconsistency in the program; and'(4) the
lack of evaluation models applicable for longitudinal. evalUations oE
achievementin bilingual programs.

Comments: Thig paperwas presented-atthe National Conference on Longitudinal
TvalUation of Bilingual:Programs, AUstin,'Texas, August 1980.

,
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Evaluation Design

ABSTRACT

Title: EVALUATION DESIGN: 1980-81 Title ViI Pre-K Project

Contact Persons: .Martin,Arocena; jonathan Curtis

No. Pages: 14.

Content:

The evaluation design is a,one-year plan of evaluation work for the project.:

The table of contents fof this document includes:

I. Evaluation Design
Review Form

II. 'Narrative Summary-
A. Program Summary
B. Evaludtion

III-. Decision Questions,
A. Questions Addressed
B. Overview .

IV. Information Needs
A. Needs
B. Overview

V. Dissemination

,This,chapter presents the names of 2
persons (responsible for someaspeCt-
of the projeces implementation) vim
have .heen wovided relevaneportiona

.of the design for review and comment..

This chapter briefly describes ,the
project and the eValuation actiVities-
tied to the project.

Here the evaldator states ali the
decialon questions and relates them

to the evaluation questions 'Ind

objectives 4Wwell as their data
sources.

Here the evaluator specifieaother
Information needs that are not
included in the decision,question
section. This may include infot7
mail,on required for annual TEA.
reports, applications, interim,
reports, etc.

Here the evaluator specifies the:
medium by which information will
,be disseminated, oe date of dis,-;.

tribotion, and the Persons re-
ceiving,the information.

St

!air --.10

(
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VI. Information Sources

VII. Data to be Collected
in the Schools

VIII. Evaluation Time Resources
Allocation Summary

Evaluation Design Summary:

Evaluation of the 1980-81 Title VII
following activities:

a) The production, of a
present information
questions.

'The evaluator lists each information
source and specifies the population
from which information will be-ob-
tained. The date the information
will,be collected and the analysis
techniques are listed.

This is a timeline for the collection
of data in the schools.

This chapter summarizes all the
evaluation work estimates (in person-
days) by position, for eadh aspect of
the evaluation.

Pre-Kindergarten Program involves the

final report and a technical report which
and documentation relevant to the decision

The dissemination of evaluation

Scope of'Design:

4 Decision questibns
4 Information need nquestions
16 . Evaluation-questions

\'

Evaluation Resources Required

Director
Senior Evaluator
Evaluation Iiitern
Secretary

5

information to district personnel.

(in person-days)

11 9



MiscellaneoUs Documents ABSTRACT

Title: Title VII Pre-K Clirroom ObserVations
*

Cqntact Person: 'Martin Arocena

No. Pages: 3

Summary:

This pamphlet was delivered to all,Title VII Pre-K teachers. Its

purpose was to explain the nature of ORE's classroom observations.

It contains information ,about observers, and other questions of concern

to teachers. There are copies of this pamphlet in ORE's permanent files.

1
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Technical Report

Title:

ABSTRACT

TECHNICAL REPORT: 1980-81 ESEA Title VII Pre-K Project

Contact Person: Martin Arocena, Jonathan Curtis

No% Pages: 47

*.Summary:

This is the accompanying document to the ESEA Title VII Bilingual Program
1980-81 Final Report (see Final Report in 'this volume).

The Technical Report,cons,ists of six appendices. Each appendix reports the
information collecedd by a spetific"collection measure.

When appropriate the appendices contain:

An instrument description
Purpose,of the measure
Procedures used to collect and analyze the data
Summary of results
Tables and figures presenting the data
Copies of computeroutput from the analyses

This Technical Report contains the following appendices:

Appenaix A: Peabody Picture Vocabulary Tesi
Appendix,B: Peabody PictUre Vocabulary Test, Spanish Version

'AppendiX C: Early Ohildhood Observation Form
Appendix D: Parent's Questionnaire
Appendix E: VII Teacher's-Interview.
Appendix F: Documents Collected by the Bilingual Education Department

Information in these appendices is summarized in the Final Report for this
project.
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FINAL REPORT

-Project Title: State, Compensatory. Education (SCE)

Contact.Persons: David WiIkinton, Glynn Ligon

Major Positive Finding:

.Classroom teachers reported that the instructional and counseling,
services provided by the SCE Program would have otherwise been
unavailab4 le to'their students.

Major Findings Requiring Action:

1. Less than.one-quarter of the SCE students eligible for service -
by SCE-teachers were served. Less than one half of the LEP
(limited-English-preficient) students (46%) eligible for .serVice.
by-six bilingual SCE teachers were served. Apparently, manyliOre-
.students were eligible for SCE services than there were
to serve them or resources were nOt properly focused.

2. Only 13% of the former Title I students now at non-Title I schools:
were served by SCE-teachers. Since 41% of the former Title I students
-attended schools.which were not served by SCE, some consideratiOn
needs to be given to a reallocation of resources if former Tiae I
students are to continue as a target for-SCE services.

-3. A comparison group of non-SCE students in grades 2-6 made signifi-
cantly greater gains in reading and mathematice than.the students
served by SCE teachers except in reading at grade 5.

4. In spite of raw score gaine on the English Version,of the Language
Assessment Battery (LAB), TBE,students at Pearce began and ended the
1980-81 school year at the first percentile'.

'The students served by the SCE setondary composition labs were gen-
erally average-students. The gains made by these students were about
average or less.for all AISD etudents. There is a need.to examine
this use of funds to better focus ihstruCtiOn on low-achieving
students.

24
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Evaluation Summary: .

The 1980-81 State Compensatory.Education (SCE) Program consisted of sevenmajor components: =

1. Elementary Instruction (grades K-6),
2. Elementary Guidance and Counseling .(grades K-6)
3. Secondary CompoSition Labs (grades. 7-12)
4. Transitional Bilingual Education,(TBE) Classes (grades 7-8)5. TeAas Assessment of BasicSkills (TABS). Administration,
6. Compensatory Planning
7. EvaidatIon'

The following 14 a-summary of the majOr.evaluation.tindings for the1980-81 SCE Program. The finddngs are zeported in greater detail in.the
1980-81.State Compensatory Educa.tiOn Final Technical RepOrt (PubliCation
-Number 80.72).

WHAT PERCENTAGE-OVELIGtBLE STUDENTS WERE SERVED BY SCE
ELEMENTARY TEACHERSY

,SCEellmentary teachers served,2% of the student op.19. campuses.who
=.were ligible'for their services. A.total of 22 teachers served-992

.stude ts whose achievement in math or,reading was at.or below the 40th
perce tile. :Figure 1.presents the number and.percentage of stUdents

_serve in each grade.

1

SCE-E1igib1e Students
Who Were Served by an SCE Teacher

Grade.
.

. Number Percentage

K 14 4.0%
1 - 123 32.32
2 e 138 29.7%

135 24,1%
204 24.5%

5 214 25.22
6 164 20.12

K-6 992 23.42

Figure 1. NUMBEi AND PERCENTAGE OF ELIGIBLE
STUDENTS SERVED BY Ai SCE TEACHER
IN 1980-81. .

e.

.WHAT PERCENTAGE OFFORMER.TITLE I STUDENTS NOW AT.NON-tITLE ISCHOOLS WERE.SERVED BY SCE ELEMENTARY TEACHERS?
.

With deSegregation, 24213 students whO had beeh served by the Title I Pro,
gram in 1979=80 attended a'non-Title I school in 1980-81. Of these, 13%were.served by an sq teacher in 1980-81. Many students, 41%,'of the 1,211,:

3
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attenjeed campuses without an SCE teacher. Obviously, the.SCE Programshowed
suctess in delivering compensatory instruction td the former Title I

students': :-Either the resources provided were too idw or the allocation of
theM.was off target to. result in serving only 13% of the target.popu ation.

, This finding is depicted graphically in:Figure 2 below.

Served
,ny an SCE
teacher

12.6:

Figure 2. PERCENTAGE OF FORMER TITLE I STUDENTS
JdERVED V AN SCE TEACHER IV- 1980-8i.

WHAT PERCENTAGE.OF ELIGIBLE LEP STUDENTS WER SERVED BY SCE
BILINGUAL TEACHERS?

Of the 22 SCE teachers, six were bLlingually certified. The bilingual'SCE
teachers were placed in six schools with Spanish-monolingual or LEP (limited-
English-profi,cient) students but without bilingually certified classroom
teachers. ,On these six campuses, there were 237 eligible LEP students,'of

'which 110 (46%) Were served. Figure 3 shows the number and percent of
'eligible students served at each grade atthe six schools.

/
/

Grade

Number of
Eligible LEP

Students

Number of
LEP Students

Served

,
Percent of
LEP Students

Served

K 24 ''
..

7 29.2
1 90 45 °, 50.0

. 2 44 23
3 33 8 24.2
4 18 12 66.7,
5 - 16 .ii 50.0 I 0

6 '10 7 70.0
K76 237 110 46.4

Figure 3. NUMBER AND PERCENT OF ELIGIBLE LEP STUDENTS
SERVED BY SCE BILINGUAL TEACHERS 'IN 1980-81.

DID scE TEACHERS SERVE BETWEEN 35-50 STUDENTS PER DAY?

Eighteen of the 22 SCE teachers served'at least 35 students per day.. The
average number served was 43. The number of students served per day, ac
reported by the SCE teachers,.ranged from 28 to 60.

XIV -3, 326
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- .

WHAT PERCENTAGE OF ELIGIBLE STUDENTS, BY ETHNICITY, WERE SERVED
BY SCE COUNSELORS?

, I .

Aotal of 22 counseldrs working on-25'eampuses were expected to speno 40%

of their time serving SCE,studenti. Of the 5,722 SCE-eligible students, 66%

were served by 'the SCE counselors. Figure 4 below summarizes the,number'and
percent of eligible students, by ethnicity, who were served at each grade.

ETHNIITY

.Grade

Black 0. Hisianic Anglo Zotal

#% # # %

182 75,2 191 43.1 48 57.8. 426 54.7
1 175 71.4 215 62.5 85 55.6 481 .64.0
2 149 62.9 239 56.6 108 54.0 499 576.
3 189 60.0 240 58.3 164. 68.6 595 63.8
4 191 78.0 270 71,2 141 /0.1 609 72.9
5 173 73.3 233 73.0 149 66.8 561 '71.4

6 182 ,82.7 241 73.7 167 76.3 597 77.2
K-6' 1241 73.0 1629 61.6, 862 65.4 3768 65.9

4

'Figure 4. NUMBER AND PERCENTAGE OF SCE-ELIGIBLE STUDENTS SERVED By
SCE COUNSELORS IN 1980 -81,'BY GRADE AND ETHNICITY.
Although not shown separately, Indian and Oriental students
Are included in the total. .

-HOW MANY.STUDENTS MERE. gRVED AND HOW OFTEN BY THE. WRITING
'COMPOSITION LABORATORIES?

FiVe composition lab instructors were funded bY SCE to maintain or establish

CoMpoSition Labs ar.Bedichek and-Dobie_Junior High SchoolC'Enti.ae_AndersOn,

IMJ, and TraVis High Schools-- Altogether, these instructors served 3,597 .

stndents one or more times. Theaverage number of times a student was
'serVed was six times, although Some students.were served a much.larger
nuMber of times.. Figure 5 presents information-about the serviCe pro-

vid0 by .the labs- at each grade'.

GR DE
a 9 10 11 12 Unknown Total

Total Munger 'at'

Tines Students
Fere Served 4781 3818 2088 2051 5198 1581 2160 21413

Number of
Different.,

Students
Served 723 705 473 469 530 156 340 1597

Average
NUnier of '

Tinos Eeth
fituatent Wes

Reeved s.e 5.1 4.4 4.4.' 9.6 4.4 6.4 6.0

Largest

. Number of
Times Any
One Student
WesoServed 32 35 62 30 107 63 118

Piave 5. SERVICE PROVIDED EY THE SCE WRITING COMPOSITION LABORATORIES
IN 1880-81:

327
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.141ERE,THE SCE WRITING COMPOSITION LAtS.UTILIZED BY/LOWACHIEVING'
STUDENTS?

The student's seryed by the cbmposition labs'were generally average Students
who made average gains from'the spring of 1980 to the spring,of.19.81.0...
ousually'smal-ler'gains than those made by average students diStrictwide in ,
the same grades and Years. This finding is shown for the areas of reading
and language in Figures. 6 and 3; respectively.'

,READING

. .

,

1980 1980
Lab Users'E' AISD
.Average Average
Percentile Percentile

1

.Lab AISD
Users' Average
Change Change.

Grade in
1980-81

7 52 5.2

.,

0 +2
45 .. 50 +4 +2

9 (Different test each year; no coiiparisons made)
10 43- 41 -6
11 39 45 -4 -4
12 54 49 -6 -4

N. .

Figure 6. COMPARISON OF READING SCORES FOR COMPOSITION LAB USERS
AND ALL AISD STUDENTS. ITBS Reading Tdtal, srades 7
and 8; STEP Reiding, grades 10, 11, 12. AISD average
percentiles and average changes are for all students .

tested in both 1980 and 1981.

LANGUAGE
Lab Users'
Average
Percentile

1980
AISD

AVerage
Percentile

Grade in
1980-81 '

7 52 52
8 48 53
9 (Different test each year; no

10' 34 34

11 34. 39

12 50 -- 44

Lab AISD
Users' Average
Change Change

+2 +7

+6 +7
comparisons made)

0 - +5
-2 -2

-6 -2

Fi.,ure 7. COMPARISON OF LANGUAGE SCORES FOR,COMPOSITION LAB
,11SERS AND ALL AISD STUDENTS. ITBS Language Total,
grades 7 and 8; STEP English Expression, grades 10,
11, 12. AISD average percentiles and average changes
are for all students tested in both 1980 and 1981.
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WHAT PERCOTAGE OF.:ELIGIBLE STUDENTS WERE .SERVED BY THE TBE
COMPONENTY

-Two bilingual TBE'teachers were funded by SCE to provide four hours,of

instruction daily to TBE students at Pearce:Junior High School. These

teachers provided instructional services to 40 of 43 TBE-eligible students

at'Pearce. The TBateachers served 93% of the eligible LEP students.

WERE PLANNING ACTIN/II-US DOCUMENTED BY THE SCE PLANNERS AND'THE
SCE PLANNING ASSLSTANT:f r.

The two planners'and.the.plannihg assistant submitted logs documenting

their activities:from Novembei,-1980 through April, 1981. . Their major

activities are described in FigUre 8.

Activities of Planner 1:

Developed and...wrote the ESAA application.
Supervised the operation of the ESAA out7of-cycle compOnent
(Instructional Materials).,
Coordinated the Title I Happy'Tal1 Program.
Assisted on the ESAA Interim.Report.

. Assisted with ESAA Management Component.

Activities of Planner 2:

Set up and implemented tutorial programs at Blackshear and Bryker Woods

Elementary Schools.
Wrote .four components for the 1981-82 ESAA application and, worked on
revised proposal, including an additional community invol'vement
component.

-.,Assisted with the SCE program in tencher workshops, setting up budgets.
.providing information on SCE ggidelines, and funding.
Assisted with SCE planning for 1981-82.
Worked with the Juni,or League to develop volunteer placements in the-

sOhools. .

Coordinated all- activities for.the At-Home Program.
Served on the Parent Task Force for Desegregation. .

Developed a community involvement. model for use by the Distric5.
Assisted in the desegregation effort with cooperative planning with
PTA, Austin Alliance for a.Smooth Transition, and National Hispanic
Institute.

...Assisted in the planning of Title I Parent'Advisory Committee (PAC)

meetings.
Served as member of the Parent Involvement CoUncil, designed to
coordinate parent.involvement efforts in the District.

Activities of Planning Aasistant:

Reviewed Federal Register, Education Daily, Report on Educational
Research; and ocher publications for .pertinent information, and
disseminated that information throughout the District.
Planned and set up- staff 'development. sessions on_improving minority
achievement, and did follow-up activities.
Worked on portion of the Court Update on Desegregation.
Did preparatory work for the monitoring visit on Title IX conducted

by the Office for Civil RigAts, escorted the monitor to various
campuses, add did follow-up activities.
Ordered and diStri6uted publications concerning working with low
SES children.

; Worked on Title 1/Title t Migrant booklets and Rainbow Kit.

Figure 8. ACTIVITIES OF THE SCE PLANNING COMPONENT, 1980-81.
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WHAT. WERE THg ACTIVITIES OF THE SCE EVALUATION COMPONENT
.DURING 1980-161, AND WHAT PRODUCTS WERE DEVELOPED?

The major activities of the Evaluation Component between September 1, 1980,
and June 30, 1981 were carrying out the evaluatian -activities contained
in the evaluation design', coordinating the, administiation of; the 1981

.

Texa& AsseiaMent nf Basic Skills (TABS) in AISD, and pieparing reports
of the results of the TABS testing and of the SCE evaluation. A list of
the major activities and the products deireloped is shown in Figure 9
6elow.

DATE ACTIVITY pRODUCT.

- Fall, 1980 Developing and finalizing
the eveluitibn design.

Fall-Spring,
1980-81

'State Compensatory

Education 1980-81
Evaluation Design
(Pub. No. 80.28).

Coordinating testing of Completion of TABS
AIS0 Students in grades 3, testing. Communica-
5,.9, and 10 with the 1981 r,ion with TEA bn
Texas Assessment ol Basic suggested ,revisions
Skills.(TABS). Acting as of guidelines and
liaison between AISD nd procedures. Keeping
TEA. Tabs on.TABS nein-

letter (Pub. No.
80.62).

Spring, 1981 Preplration of TABS Suuma of S.rin
suimna teport. exas

ment of Basic Skills
'(TABS) Reiults for.
AISD No. 80.85).

Spring, 1981 Preparation of TABS Spring, 1981 Texas
technical report. Assessment of Basic

Skills (TABS) Results
Technical Report
(Pub. No. 80.52).

Spring,.1981 Preparation of TABS Appendix H oi 1980-81
appendix for Systemwide Systemwide Evaluation
Evaluation technical Final Technical Re-
ieport. port (Pub. No, 80.39).

Spring, 1981 Preparation of SCE Final SCE Final.Repdrt (in
Report. 1980-81 Evaluation

Findinls, Pub. No.
80,32).

Spring, 1981 Preparation of SCE Final State Compensatdry
Technical Report. Education1.980-81

Final Technical
Report (Pub. No.
80.72).

:
Figure 9. STATE COMPENSATORY EDUCATION (SCE) EVALUATION ACTIVITIES IN

1980-81.

3 0
,XIV-7



80.32

-

DID SCHOOL PERSONEL FEEL THAT-THE SCE PROGRAM PROVIDED -.
SERVICES.THAT WERE OTHERKSEANAVAILABLE?

The majority (72%) bf the 150 teachers responding to a survey.about the
services provided by the SCE program indicated that the servtces provided
by the component in their school were otherwise unavailable. Four , k

different groups of teachers were surveyed concerning four SCE components:

1. Elementary Instruction.,
7. Elementary Guidance and Counseling,

3. Secondary Composition Labs, and

4. Transitional Bilingual Education (TBE) classes.

Each teacher was asked to respond, using a five-point response-scale with
response choices ranging from completely true (5) to completely false (1),
to the statement: "The (name of component) provided students in this
school with (type of) services that were otherwise unavailable." The

responses of each group of teachers on the five-point scale are shown in
Figure 10.

5 :
Completely

Ttue

.

4

Mostly
True

,

.

3

Partly True,
Partly False,

2

Mostly
False

.

1

Completely
'False

Component #. % ## % # % it. % #. %

- 1 18 41% 15 34% 7 .16% 2 '57. 2 5%

. 2 28 53% 17 32% 4 8% 1 2%; 3 6%

' 3 .6 23% 14 54% 6 23%- 0 0% 0 0%

1 4 4 36% 6. 55% 1 9% o 0% 0 0%

Figure 10. NUMBER AND PERCENT OF RESPONSES BY TEACHERS ABOUTSERVICES PRO-
4:VIDED BY SCE COMPONENTS TN 1980-81.

DID STUDENTS SERVED BY THE SCE PROGRAM DURING 1980781 REALIZE

ACHIEJEMENT GAINS?

This question is pertinent to four SCE components and will be discussed by

component below.

ELEMENTARY INSTRUCTION

A comparison group of non-SCE students in grades 2-6 who were eligible by

SCE criteria but attended non-Title I and non-SCE schools was compared

to,the group of SCE students served by tfie SCE teachers. The comparison

group of non-SCE students made significantly greater gains in reading

and mathematics ,on the Iowa Tests of Basic Skills (ITBS) than the students

served by SCE teachers, except in reading at grade 5.
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ELEMBNTARY GUIDANCE ANI/CISELING
1k

A comparison group of stndents in kindergarten And grades 2r.6 w*sere,
served by an SCE.orIitle I'teacher but were not.c6unseled by at SCE:
counselor was comtiated to a group of students who were likewise serVed
but were counseled. Ai the.kindergarten level, the students who were

. not counseled performed Significantly better on the Boehm est of Basic
:Concepts than the students who were counseled.

At grades 2-6,. there Were no Statisticalbi SignifiCant differenCes in he
mathematics performance of stOdents who were counseled. and that of students

, who were dot Counseled, as measured by the ITBS. However, in reading,
students in grades.2 and 3 Oho did not receive connseling services made
.significantly greater gains than the students served by SCE counselors.
Only in. grade 6 did studentS who were served by SCE counselors make
significantly greater gainS than the comparison group of students who

.were not counseled.

SECONDARY COMPOSITION TABS

. Based on their.performance on the Iowa Tests of Basic Skills (ITBS) in
grades 7-8 and on the Sequential Tests of Educational ProgresS (STEP)
in grades:9-12, students,who.were served by'composition laboratory in-
structors.did not make greater gains in the areas of reading and language
than other students in AISD.

TRANSITIONAL BILINGUAL E11JCATIoN (TBE)

Using the Language Assessment Bati,ery (LAB), pre- to posttest comOari
son was made of the performance of students who were served by two
bilingual teachers in grades 7 and 8 at Pearce Junior High School. Students
were'tested in both English and Spanish on the LAB in fall, 1980 and
spring, 1981. ,Students made statisticallf sigeOicant raw score gains in
both English and Spanish language proficiency. However, as compared to
the norming group, the students served by the TBE teachers began and ended
at the 1st percentile in English proficiency.

From these findings, it must be concluded that the 1980-81 'SCE Program was
ineffective in affecting the achievement of SCE stndents.
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Evaluation_ Design ABSTRACT

Title: ,EVALUATION DESIGN: 1980-81 State Compensatory Education

Contact Person: David Wilkinson, Glynn Ligon

No. Pages: 20

Content:

The evaluation design is a.one-year plan of evaluation-work for the project.
The table of contents for this document-includes:

I. Evaluation Design
Review Form

II. Narrative Summary
A. Program Summary
B. Evaluation Summary

III. Decision Questions
A. Questions Addressed
B. Overyiew

IV. Information Needs
A. Needs
B. Overview"

V. bissemination

VI. InforMation Sources

This chapter presents the names and/or
signatures of persons (responsible
some aspect of the project's implemen-
tation) who have been provided releyant
portions of the design for review and
comment.

This chapter briefly describes the
project and the evaluation activities
tied to the project.

Here the evaluator states all the decision
questions and relates them to the evalua-
tion questiqns and objectives as well as
their data sources.

Here the evaluator specifies other infor-
mation needs that are not included in the
decision question section. This may
include information required for annual
TEA reports, applications', igxerim
reports, etc.

Here the evaluator specifies the medium
by whichlinformation (will be disseminated,
the date of distribution, and the persons
receiving the information.

The evaluator lists each ihformation'source
and,specifies the population from which in-r
formation will be obtained. The date the
information will be collected and the
analysis techniques are listed as well.

3:1xIv-lo 3



VII. Data to be Collected
in the Schools

VIII. -Evaluation Time ResourceS'
a

Allocation Summaty

This is a timeline for the collection
of data in the schools.

This chapter summarizes all the eval-
uation work estimates -(in person-daYs)
by position, foi each-aspect of the

'

evaluation.

Evaluation Design Summaty:"

Evaluation of the 1980-81 SCE program involved four major activities:

a) The production of A final report and a technical report whiCh
present infotmation and*cumentation relevant to'the decision
questions outlined in this document.

b) Participation with other'SCE staft.in the preparation of an
annual report to TEA"which describes activities and costs of
the 1980-81 SCE program.

c) Acting as a liaison to TEA staff in the testing of AISD third,
fifth, ninth, and tenth graders with the Texas Assessment of
Basic Skills (TABS). Organizing local administration of the
TABS.

d) Production of a summary and a technical report presenting the %

results of the spring, 1981 Texas Assessment of Basic Skills
(TABS) for AISD.

Scope of Design:

5 Decisiqn questions
18 Evaluation questions
7 Information0meeds questions

Evaluation Resources Required (in person-days):

9 Director
18 Senior Evaluator

211.5 Evaluator
131 Data Analyst
92 Secretory'
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Technical Report ABSTRACT

,Title: TECHNICAL REPORT: Texas Assessment of Basic'Skills (TABS)
Results--Spring, 1981

Contact Person: David Wilkinson, Glynn Ligon, Freda Holley

No. Pages: 192

Summary:

This is the accompanying document to the Summary of Spring, 1981 Texas
Assessment of Basic Skills (TABS) Results for AISD. Besides the narrative
summary, it contains school and district summary reports of the 1981 TABS

'results.

The Technical Report includes five appendices. Four of the dppendices
contain a summary report of different aspects of the test results.. The
fifth appendix contains a document used to transmit interpretive infor-

"mation about individual student results to parents.

This report includes the following appendices:

Appendix A Summary Report - District
Appendix B Subject Area Performance Summary - Schools and

District,,- All Students
Appendix C Summary Report Schools
Appendix D Demographic Summary - Schools and District - All
Appendix E Test Report Folder

'Information on the testing procedures can be found in .the TABS newsletter,
Keeping Tabs on TABS (Publication Number 80.62), and in Appendix H of the o

Final Technical Report: Systemwide Evaluation (Publication Number 80.39).
Additional information about the test results can also be found in this
appendix.

r) 0
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Newsletter

Title: Keeping Tabs on TABS

ABSTRACT

Contact,Pergons: David Wilkinson, Glynn Ligon

No. Pages: 12

'Summary:,

This is a periodic newsletter sent to building tett coordinators and
principals. Issues of the newsletter provide information related to the
administration of the Texas Assessment of Basic.Skills (TABS) in AISD.

1.l

Five issues of the newsletter 'were produced in 1980-81.

o
XIV-13
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Technical Report ABSTRACT

>

Title: FINAL TECHNICAL REPORT: 1980-81 State Compensatory Education

Contact Persons: David Wilkinson, Glynn Ligon

No. P'ages: 122

Summary:

This is the accompanying document to the State Cdmpensatory Education

1980-81 Final Report included in this volume.

e Technical Report consists of nine appendices. Each appendix reports

information collected by a specific collection measure.

Each appendix contains:

An instrument description
Pupose of the measure
Proc dures used to collect the data
SummaT of results
Tables nd figures presenting the data

This report cc4ttains,the following appendices:

Appendix A ' Teacher Service Report

Appendix B Counselor Service Report

Appendix C SCE Questionnaire
Appendix D riting Composition Laboratory Records

Appendix E P nner Logs

,Appendix F Lan uage Assessment Battery (LAB)

Appendix G Iowa\Tests of Basic Skills (ITBS)

Appendix H Sequential Tests of Educational Progress (STEP)

Appendix I. Boehm lest of Basic Concepts

Information in these appendices is summarized in the Final Report for this

project.

0
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Summary ABSTRACT

Titler Summary of'Spring., 1981 Texas Assessment of Basic Skills (TABS)
Results for AISD

Contact Persons: pavid Wilkinson, Glynn Ligon, Freda Holley

No. Pa.ges: 22

' Sum(mary:

,This report presents a summary of the AISD results for the 1981 TABS
testing. All third, fifeh,.and ainth graders in AISD were tested in the'
areas of mathematics, reading, and writing. Some tenth graders who had
not previously demonstrated mastery of the TABS objectives also took one
or more of the area tests. Topics covered in the summary include;

. AISD results on 1981 TABS
Comparison of AISD resulti on 1980 TABS and 1981-TABS

. AISD attainment of state minimum competency requirements in
1981; comparison with 1980

. Use of TABS results; problems with TABS results

. Other'questIons about TABS.still to be answered

Information on testing procedures can be found in Appendix H of Final,
Technical Report: Systemwide Evaluation (Publication Number 80.39).

- Additional information about results can also be found in the appendix
and in Technical Report: Texas Assessment of Basic Skills (TABS)
Results--Spring% 1981 (Publication Number 80.52)..

3*8
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Final Report

Title;

Contact

ABSTRACT

FINAL REPORT: 197%-80 ESAA Basic: Community Center

Person: Freda HolleAOlynn Ligon

No. Pages: 17

7

'? 2tr

The ESAA Basic Community Center Pro am. involved the establishment of two
community centers in neighborhoods w th a bigh percentage of Minority
students'and courtordered busing. P' rents and students in grades 'kinder-
garten through 12 were eligible foi services. Tutoring,waS one-primary
service.

The limited evaluation focused on achie ement,'attitude toward school, and
parent and s udent participation. '

P rticipants in the communi$r center activities did
n t show, greater gains ki r ding achievement than
a ontrol group. No s nific nt gains in math
ach evement were found. ,

The posttest Quality of.Schooi Life (QSL) scores'of
community cehter students were significantly hgh r
than Op pretest QSL scores of a comparison group,
1979 Simmer Enrichment Program students:-\

-
Only five or six parents_had par icipated in center
activities by the time-posttests or achievement
were given.

\

The objectivethat 20% of the students initially
visiting wouid.complete .pen.or more content area
sessions was met. The,najoritY of the tutorial
Seesions were conducted with a small-percentage .

of students. One ,center delivered more services
to students than the other.
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Interim Reput ft ABSTRACT

Title:n. INTERIM EVALUATION REPORT: Coordinated Nutrition- Instructional
'Models Project

Contact Person:. David Walsh; Glynn Ligon

Pagea: 22

Suri_aa :

This report summarizes data.collected during the 1979-80 Coordinated
Nutrition Instructional Models Project. The project's goal was to'
"develop instructional models for parents, teachets, students, food
service'and other school personnel." The intended result of these .

models Was "to help students develop those nutrition practjces which
are expected to lead to satisfactory' patterns of growrh and develop-
.ment." This result was to be achieved by offering a nutrition education
unit, alternative lunches, and,a "Nutritious Nibbles" snack table in
the school cafeteria. The program was implemented in one AISD elementary
school.

.*

The major findings were:

1. Students at die program school had, in general, more
-positive feelings about school lunches than'did students
at the comparison school.

2. Studente at the program school had less observed plate
waste than did students at the,comparison school.

. The nutrition v ideotapes had no diScernible effect on
students'Anowledge of nutrition, tior did they havainy
effect on'students' feelings about school lunches or.

new'foOd in general.

(

Mese statements, however, must remain tentative. Problems with the
timing of program implementation preclude any conclusive statements
about the program's Overall impact. Nonetheless, the eXisting evidence
definitely suggestathat the benefits of this type of nutrition program
should be explored further.

341
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Fnal Report ABSTRACT

Title: FINAL REPORT: 'Project EXCEL

Contact Person: Glynn Ligon, Freda.H011ey

No. PageS: 27

'Summary:

Project EXCEL is a Title IVC project based on Reverend Jesse Jackson's modelfor increasing students' ability to achieve individual excellence. The approachinvolves:

increasing students' interest in achievement via
intrinsic and extrinsic reward:

increesing student priae in achievement;

Toviaing_necessary adult support for successful
achievement.

The pilot project operated with 600 students in the seventh and eighth'grades
at Martin and AllanJunior High _Schools and in the ninth grade at Johnston

, High School during 1979-80. 'The evaluation focused on the relatiVe effective-
ness of the EXCEL model in facilitating minority student achievetent andsocial adjustment.

The evaluation showed mixed results.. The 'project tet one of its three staff
training objectives,,two Or three parent partiCipation objectives, neither of_the two'student achievement objectives,' and one of two (with a'third met at
some grades at some schools) school objectives.
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Newsletter ABSTRACT

Title: 1980-81.Feedback Volume IV

Contact Persons: Elaine Jackson, Freda Holley, Nancy Baenen

No. Pages: 6

Summary:

This is a periodic newsletter of the Office of Research and Evaluation used
to disseminate important research findings to District personnel.'

Three issues were published this year.

Issue

1

2

3,'

DistribUtion (

Answers from Teachers Profesgional &
(Results of the 1979-80 Aaministrative
teacher survey) Staff

.

Reading Instruction in Elementary
Oracles K-3: ,Results of Teachers,
a Teacher Interview Administrative

Staff

Evaluation Highlights,
1980-81

xv 4

Professional &
Administrative
Staff
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.Miscellaneous Document ABSTRACT

Title: ORE Orientation Manual for Classified Personnel

Contact Person: Patsy Totusek

No. Pages: 63

Thisdocument summariZes some of the thingS a new.ORE employee needs to
.know.about.office, district, and, school procedures. The manual contains
the following 11 chapters:

I. Personnel
Places to Know

III., Office Survival Tips
Telephone Procedures

..1j, V. Accessing Student Information
ATI. Annual Reports
VII: Chartpak/Clip Art

VIII. ,TraVel
IX. Behavior in Schools

oRg Glossary
XI. ORE and:District Organization

3
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Technical Report ABSTRACT

Title: TECHNICAL REPORT: 1979-80 ESAA Basic Summer School

Contact Person: Freda Holley

Ne): of Pages: 34

Summary:

The ESAA Basic Summer Enrichment Program Was a cooperative program of the

,Austin Independent.School. District's Department of Secondary.Education and

the Region XIII Education Service Center. The purpose of the program was

.to provide Seventh- and eighth-grade retainees with a suCcessful school

experience and to_improve significantly their academic and decision-making

skills.

The evaluation of this program included analyses of achievement tests;

writing samples, and 'decision-making measures.

Achievement test results revealed eighth graders improved significantly on

all three tests monitored: Math Concepts, Math Computation,and Reading

:Comprehension.- Seventh graders showed significant improvement only on the

Math.Computation subtest. The objective that 60% of the' particiPating

students would show positive pre- to posttest gains was met only on the

Math Computation subtest.

The objective that 60% Of the, program students would,improve in writing

'
ability was met.based on the writing sample analyses. Also, a signifi-

cant pre- to poSttest gain occurred in writing ability.

Decision-making skills analyses revealed no significant gains in these

skills. The objective that 60% of the Summer Enrichment Program students

would dmprove in decision-making skills was not met.
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Technical Report

ABSTRACT

Title: FINAL TECHNICAL REPORT: Direct Instruction Program

Contact Person: Abraham Nelson, Glynn Ligon

No. Pages: 59

(Summary:

In 1978, the Junior High School Curriculum Council established the Direct
Instruction in Reading and Language Arts Program. This program was de-
signed to address two of the District's priorities:

To itaprove the basic skills of students in Reading..
To improve the achievement Of low socioeconomic status

and minority students.

To examine whether or not the program was successful in raising the achieve-
ment scores of students in the program, district achievement data on.the
Iowa Tests of Basic Skills ancithe Sequential qests of Educational. Progress
were considered.

This report presents the results of comparing the teading achievement
scores of junior high students in the Direct InstruFtionTrogram with
those of students of similar entry level scores who'were not in the pro-
gram. To assess the long-term impact of the Direct Instruction Program,
a comparison of achievement scores of ninth and tenth graders who were
in the Direction Instruction Program in 1978-79 and-1979-80 and of stu-
dents who had similar achievement scores in 1978-79 and 1979-80 respec-
tively are reported. Comparisons showed no significant program effect
on achievement.

XV77
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Occasional Paper ABSTRAGT

,

Title: A Research Summary: The Effects of Grade Retention on
Elementary Students *

'Contact Persons: Nancy Baenen, Elaine Jackson, Freda Holley

No. Pag.es:,' .7

Summary:

This short research summary was prepared for the AISD committee which
revised the District's retention and promotion policy for elementary
students.

The research completed thus far,is not conclusive about whether it is
better to promote or retain students who are achieving below expecta7
tions. There seem to bemore studies at present which support the view
that grade retention is not more beneficial than grade promotiofor
students with serious academic problems. Many studies have found that

- some students benefit, some stay the same, and some suffet4,from being

retained compared to those who are promoted. Most of the research
available, hoWever, has serious methodological problems that make any
conclusions drawn tentative af',best.

Research that supports promoting low-achieving students has found that
students who are retained do no better in terms 'of-achievement than
those who are promoted, and sometimes do worse. Some'data a/so suggest
that retaining students may be harmful to their self-concepts and at-
titudes toward school; students may feel isolated from age-mates and
friends, feel like failures,' be criticized by.family members, and start

to reseut school. -One study found that, fear of retention did not serve
to motivate,students towards better performance compared to a social

Tromotion policy. Finally, another study found that retention actually
did not appear to,result in a narrower.range of ability levels in the

classroom.

Other research has found results which support retention policies.
Achievement gains have "been found for students who are retained. The

argument has also been made that students avoid increasing feelings of

fruStration caused by being passed from year to year without an under-
standing of the material. In terms of self-concept, some-studies have
found that students' self-concepts improve after being retained; the
students feel less frustrated,land have more potential,for success.'
Mady teachers feel the range of ability levels which they have to deal
with is more manageable when the lowest achievers are retained. One

district which enforces strict policies regarding when a student is
promoted and retained reports achievement gains by retained students,
declining retention rates, and satisfaction on the Tart of students,
teachers, parents, and the community as a whole.
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Miscellaneous Document ABSTRACT

Title: The,Executive Summary of the Conference on Longitudinal Evaluation
of Bilingual Programs

Contact Person: Freda Holley, Nancy Baenen

No. Pages: 86

Summary:

This report summarizes the information and findings -concerning bilingual educa-
tin shared at the Conference of the Longitudinal Evaluation of Bilingual
Programs. This conference was held in Austin during August of 1980, and
included representatives from across the U. S. and Canada. The key objectiNfes
of the ,conference were to:

'1) discuss methodologital issues on longitudinal studies
of bilingual programs;

,

2) discuss specific interest areas and current research and
evaluation findings in areas such as parent involvement,
teacher.competenties, affective and achievement outcomes,
ett.;

3) present the results Of a fiveyear longitudinal study of
the bilingUal programs in the Austin Independent School
District.

This report includes brief summaries of all the paperS presented at the con-
ference plus available summaries for discussion sessions. Major financial
and/or organizational.help were provided by the National Institute of Educa-
tion, the Education Service Center Region XIII's Dissemination'and Assessment
Center for Bilingual Education, the,Austin Independent School District's Office
of Research and Evaluation, and.the Texas Education Agency.
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Miscellaneous Document ABSTRACT

Title: Manual for the Pupil Activities Record for Principals 1 (PAR-P1)

Contact Person: David Doss, Elaine Jackson

No. Pages: 10

The'PARP, a systematic observation instrument, was designed to provide
structure to principals'-classroom observations. It is meant to orient
the principal towaid Considering how time is used in the classroom, particu-
larly in relation to the balance among instructional areas'. It will not
provide actual comparative results unless a large number of observations
are made, and compariSons among teachers would be highly questionable. Two-

forms have been developed, the PAR-P1, arid a simple version,- the-PAR-P2.

This.document provides the information listed- below for the PAR-Pl.

a. A description of.the instrutent.
b. General proceduies to follow in Using the PAR-P1.

c. Specific definitions and instructions, .

d. Copies.of the fprm.
e. A discussion of potential problem areas.
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Miscellaneous Document ABSTRACT

Title: Manual for the Pupil Activities Record for Principals 2 (PAR-P2)

ContaCt Person:. David Dose, Elaine Jackson

No. Paaes: 8

Summary:

4

The PAR-P, a systematic observation'instrument, was designed to provide
structure to principals' classroom observations. It is meant to orient
the principal toward considering how time is used in the classroom, particu-
larly in relation to.the balance among instructional areas. It, will not
provide actual comparative results unless a large number of observations
are made, and comparisons among teachers would be highly questionable. Two
forms have been developed, the PAR-P1, and a simple version, the PAR-P2.

This document provides the information listed below for the PAR-P2.

a. A desCription of the.instrument.
b. General prOcedures to follow in using the PAR-P2.
c. Specific definitions and ins'tructions.
d. Copies of the form.
e. A discussion of potential problem areas.
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Ad Hoc Study ABSTRACT

Title: Policy and Procedures Manual 7 Minimum Competencies for High

School Graduation

.Contact Person:* Glynn Ligon, Kevin Matter, Nancy Lanier -

No. Pages: 39

Content:

The manual outlines the policies and procedures Used in carrying our the

.AISD Minimum Competency Testing Program. The table-of contents for this

document includes:

I. Policy

II. Interpretation
Exemptions

. Testing Special
Education Students

Letter of Notifi-
cation

. Letter of Waiver

. 8.5 and 9.40 Criterion
Levels

III. Criteria

IV. Tesfing
. Systemwide Testing
. Special Sessions

. Wha May Attend
. School Preparations

. Scheduling

. Who.Will Be Tested

Confirmation
--.*Testing Materials

RegistrAtion-Fainlar----
v-Pre-gfUgged Answer

Sheets,
Testing. Location
School Monitors

. Tutorial Testing
Students Required to

Take a Tutorial,Course
Final Exam .

SchoOl Freparations

This .chapter provides the current
minimum competency graduation re-
quirements:

This chapter outlines the.exemptions,
options, and criterion levels aSSo-
ciated with the minimum.-competency
requirement.

This chapter provides, in table form;
the criteria for meeting competency
at the 8.5 and 9.0-1eve1s.

This chapter describeg he opportunities
to meet the competency requirements, and

J
procedures for identifying and*regis--
tering 'students*for-'coMpetency testing.
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V. Reports This chapter describes the.reports
Regfistration Fqrms that are provided to ,the.schools.
Report A - Student

Competency Report
. (SchoOlwide)

Copies.

Discrepancy Forms
Differentiated Report A
GUmMed Labels.

Correction Labels
. Skill Area Analyses
.'SGR HrStory File (On-

Line)
, History Compile

Appendix A: Letter of Notification Formats

Appendix B: Letter of Waiver Formats

XV -13
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Occasional Paper ABSTRACT

Title: Bow Competent is Competent?
Does the State or LOcal District Know Best?

Contact Person: Nancy R. Baenen,.Jonathan J. Curtis, M. Kevin Matter

No.. Pages: 12

Summary:

During the spring of 1980, Texas tested all of its (ninth graders for the

first tine as part of a legislatively mandated competency program. This

forced all Texas districts which already.had establisbed programs tb decide
whether to'drop, modify, or retain them. The political, economic, and

practical information which was important within the Austin Independent

School District in making this decision is presented, along with a compari-

son of the students considered competent under both systems. Austin's

dedision is presented, which. involved raising the state standard and
incorporating the TABS test into AISD's own system. The implications of

this decision are also examined.

Comments:

This paper was presented at the 1981 annual meetimA of the American Educational
Research Association ih LDS Angeles, California.

XV -14
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Occasional Paper ABSTRACT:

-

Title: Equating S,tudies: A Manual of Issues,Options, an, d Decisions for
Public School Evaluators

Contact. Person: Karen Carsrud, Glynn Lig8n

No. Pages: 10

Summary:

This paper focuses on four equating-type studies and three types of equating
procedures. Four studies are discussed: (1) equating the Iowa Tests of
Basic Skills-1978 (levels 7-14) and the California Achievement Test-1970
(levels 1-4); (2) choosing a,cutoff score on the'Comprehensive English
Language Test that is equivalent to an existing cutoff on the Bilingual, 4

Syntax Measure; (3) determining scores on forms A and B of the Sequential
Tests of EdUcational Progress that are equivalent to the statecompensatory
standards on the 1980 Texas Assessment of Basic Skills; and, (4) determining
the Texas Assessment of Basic Skills score equivalent to AISD 1980 gradmition
requirements based on the Sequential Tests of Educational Progress..

One type of equating procedure discussed is choosing a cutoff score on a
new instrument that is equivalent to an existing cutoff on another instrunrent.
The other two types of equating procedures dealt with equating scores along
the full range of scores on X and Y. Each of the three procedures had
different considerations and suggestive steps for the evaluator to consider

. ,

and to decide upon.°

Comments:

This papeF was presented at 'the 1981 annual meeting of the American
Educational'Research Association in Los Angeles.

c.)



Ocoaaional Paper ABSTRACT

Title: The J. R. Syndrome: Administrator Bias in Teacher Evaluation

Contact Person: Catherine Christner

No. Pages: 34

Possible biases mayszist in school administrators' evaluations of teachers.

SinCe 177-78, ratings given teachers on the District's teacher evaluation

fort .have,been analyzed aCross &number of different variables including

instrUctiorial level and various demographic characteristies of the evaluatee

(e.g., sex)::-EVen with the implementation of a new competency4ased teacher

evaluation form in 1978-79, analyses of ratings &Cross these variable gener-

: ally still revealed the same trends, (e.g., females were rated higher than

males). DiscussiorLdf,the results ia presented as'is othe 'need to consider

these possible rating biases in the development, implementation, Or use of a

i-teacher.evaluation system.

Comments:

This paper was presented at the 1981 annual meeting of the American Education

Association in Los Angeles, California.

,ac
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OcCasional Paper.
:

ABSTRACT

Will Removing a Few Bad Apples Save the 'Barrel?

Contact Person: David A. Doss

No. Pag_es: 19

Summary:_ _

For many reasons; students do not'always.perform on tests in ways' that are
congruent withtheir true abilities or achievement levels. Problems of this/
sort may be especially. common in Title I evaluations where the tests ad-
ministered are too difficult for a large percentage of the students.

Such considerations raise the questions of whether anything can be done to
identify and remove scores which appear to be "invalid" so that sbme meani
can be gleaned from the evaluation.

This study investigated the effects of using the RaSch person;-fit statist c
to remove, students with possibly.invalid scores from a Title I Model C
analysis,. First a Model C analysis was computed using.all students. Th n
those students with a reading subtest fit statistic in.the top 10% distr ct-
wide were removed and the Model C analysis was redone. Then students wi h
scores in the top 20%.and the top 30% were removed. The results showed that
removing some students produced a.mOdest change in the evaluation outco e
and that reMoving more students did not, lead to significantivmore chan e.
The results support the value of using the Rasch person-fit statistic o
identify students who do not fit'the model. The consistent redUction f the
standard error of estimate as more students were removed seems to indi ate
that the procedure identifies the !fright" students. '.

Comments:

This paper was presented at the 1981 Annual Meeting of the American
Educational Research Association in Los Angeles, California.
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(80.54)

Occasional Paper ABSTRACT

Title: Exaluating Teacher Competence: Five Years of Trial and Effort

Contact Person: Freda Holley

No. Pages: 12

Summary:

Current interest in the assessment of teacher competency is high, but few
instances of working mddels of assessment are available for examinatipn. This

paper details three different types of assessment that were developed and imple-
mented in conjunction with a school district ESEA Title VII Bilingual Program.
Traditional workshop evaluation formats were redesigned 'to focus on staff
development objectives and outcomesL pre- and postteacher testing was imple-
,mented;-and Aistrict teacher evaluation ratings were computerized in order to
compare bilingual teacher competencies across such variables as program role,
years in the prograM,'and contract status. Each i'llethod has advantages and dis-

advantages.

Comments:

This paper was presented at the 1981 annual meeting of the American Educational
Research Association in Los Angeles, California.
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(80.55)

Occasional Paper ABSTRACT

Title: Research on Teacher Evaluation: Needs and Realities

Contact Person: Freda Holley

No. Pages: 19

Summary:

Several trends including publicity on teacher testing, findingg from teacher
effectiveness resear,ch, and teacher political group concern over equity in
evaluation practice all converge toward an increase in research on teacher
evaluation. Tliis paper draws on the experience of a school evaluator with
intimate involvement in designing and developing a new teacher evaluation
system, data from that effort, teacher evaluation'literature, and the analysis
of teacher evaluation procedures and forms used in the nation's major school
districts to set out in detail needs for research. A description of the reali-
ties of teacher evaluation practice serves to differentiate productive from

,

nonutilizable research.

Comments:

This paper was presented at the 1981 annual meeting of the American Educational
Research Association in Los Angeles, California.



80.32
(80.56)

Occasional Paper ABSTRACT

Title: Proioting Evaluation Utilization: The TrUe Confessions of a'Workshop
Planner

Contact Persons: Freda Holley, Patsy Totusek

No. Pages: 20

Summary!

Workshops or, seiments of workshops are prime methods for promoting evaluation
utilization in the public schools. However, most evaluator training contains

,

little or nothing that will prepare the evaluator for working with educators in
such a setting. - Thus, many evaluators are short on the knowledge and skills
necessary for planning and giving presentations of this type. Both theoretical
principles of workshop design and real examples of successful and unsuccessful
workshops ate presented in this paper. ,Agendas, activities, and materials are
presented or described.

Comments:

-
-This paper was presented at the 1981 annual meeting of the Amertdi;ational
Research Association in Los Angeles, California.

0
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(80.57)

Occasional Paper. ABSTRACT

-

Title: A Peek-at Pre-K

Contact Person: Patsy Totusek, David Doss

No. Pages: 33

Summary:

An observation instrument was developed to use in comparing and evaluating
two distinct curriculums used in local Title I and Title I Migrant prekinder-garten classrooms. Due to the general nature of the observation categories,
the obserVation instrument should be helpful in describing the implementa-
tion of a variety of early childhood programs. Its greatest potentialm y
be for those who are interested in examining achievement_laine-liiiight of
classroom practices.

(3Inments:

ThIs-p4er was presented at the 1981 annual meeting of the American Educe----
t;onal Research Assopiation'in Los Angeles, California.



80.06
(80.58)

Occasional Paper ABSTRACT

Title: Title I Parents as Compensatory Readihg Instructors: Is There

.No Place Like. Home?

Contact Person: David Doss, David Welsh, Patsy Totusek

No. Pages:

Summary.

The effects of a 10--week summer compensatory reading program, designed

for use at home by Title I children and their parents, were eXamined..

The effectiveness of the program was asseSsed by comparing project /

students with a control group of students-matched on sex, ethnicity,

grade level, and reading, achieVement. .These two grodPs were-compared',

in terms of both overall gains in rpading achievement and improvements

in specific reading sobskills. Although no significant achievement

effects were found, partitipating parents were extremely enthusiastic

about the program.

Comments:

This paper was presented at the 1981 Annual Meeting of the American

Educational 'Research Association in.LoS Angeles, California.'
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(80.66)

Occasional Paper ABSTRACT

----
Title_RowtEe Evaluation System Works: The State & Local Level

Contact Persons: Freda Rolley

No. Pages: 36

Summary:

This paper was prepared for the Committee on Program Evaluation in Educatio1,1
for the National Research Council of the National Academy of Sciences and
has now been included in the publication: Program Evaluation in Education:
When? How? To What Ends? The paper details how the evaluation of federal
programs is financed and conducted at the local and state level.

,



80 .

Technical Report ABSTRACT

Title: 1980-81 Overlap Study: Number oEStudents Served by. Single And
A ,Multiple Compensatory Education Programs.

Contact Persons: Glynn Ligon, David Doss

No. Pages: 210

.S.umntry :

This report summarize& the number of students served by one or more of

'these compensatory education programs.

ESEA Title I Regular
ESEA Title I Schoolwide Projects
ESEA Title I Migrant
Special Education
ESAA Basic7-serving former Title I students

Direct Instruction
Color Sounds
State Compensatory Education--transitional bilingual education

arid reading instruction
English for Speakers Of Other Languages
LocaljState Bilingual Program

Tables <summarize by grade and by school the number of students who are

served by all possible combinations of these programs. This report is

designed'as a planning resource for the District.

3 6 3
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(80.87)

Technical Report ABSTRACT.

Title: FINAL TECHNICAL REPORT: Colorsounds Reading Project
I "

Contact Person: Abraham Nelson, Glynn Ligon

No. Pages: 46

Summary:
, .

In 1980, the.Colorsounds Reading Pilot Program, which was designed to be
usedZin reading or language arts classes, was established. This program
was impletented to address the following District priorities:

. To improve the basic skills of students in reading.

. To improve the achievement of'law socioeconomic status
and minority students.;

District'achievement data on thejowa Tests of Basic Skills were used to
examine whether or not the program was successful in 'raising the achieve-
ment scores of the students in th-e Colorsounds program. The 103 Color-
sounds students were taught by 7 teachers in 9 reaaing and 2 language
arts classes at 3 junior high schbols in AISD.

-This report presents the results Of the analysis of the comparison of
the,achieVement-scores of studentS in the Colorsounds program with the

, achievement scores of students.with similar pretest scores in the reg-
ular reading program. :

Comparisons showed no significant program effect on achievement.

XV-25. 3 4
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REPORT

Title: Research-by External Agencies or Individuals in AISD

c Contact Person: Freda Holley

For the third year4 we are including in the Findings Volume the abstracts
of research Projects conducted by external agencies or individuals"Within
the.Austin Independent School District; .Each of these researcher's has had
to go through a screening process in which AISD'staff meMbers from a variety
of departments reviewed their proposals. This is to ensure that:

. The time and energies of AISD staffand students are protected.

. Only those projects meeting the triteria established by the
District as conditions for participation in research are ap-
proved.

High quality research that fits the needs and,interests of the
District is promoted.

The Office of Research and Evaluation is the official point of first contatt
for all proposals to do research in the District. Many Of these initial
contacts are bY Phone or persbnal visit. Discussions at that time often re-.
sult in the immediate\determination that proposals are not viable. For
those projects which-db appear to be feasible, the researcher is provided
forms and instructions, for a formal propAal. -,When the formal proposal is
received, a three (or more) member administrative review committee is ap-
pointed. The Office of\ Research and Evaluaton makes a final' decision on
administrative approvalor disapproval of the'project based on the recom-
mendat.ions of the committee meMbers,. -If approval is giyen, the Director
works with the project airector,and appropriate AISD staff to select suitable'
schools and/or departmer4, for the study. However, the principals on the
selected 'campuses may detide'that the researchproject would interfere with
instructionalefforts and disallow the prOject.

The researcher is required to prOvide an Abstract for this volume'as well
as two copies of any disseration, publication, or other report issuing from
the study. TheSe are- kept on file at the Office of Research and Evaluation.
The Abstracts included in this section of the Findings VOlume are entirely .

the work of the authors named without the review or enddrsement of the Office
of Research and Evaluation..

A total of 35 proposals were reviewed between June 15, 1980 and June 15, 1981.
Of trese, 18 were approved, 7were disapproved,. arid .5 are still pending.

0
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.AUSTIN INDEPENDENT SCHOOL DISTRICT

Office of Research and Evaluation

ROSTER OF-RESEARCH PROJECTS BY EXTERNAL RESEARCHERS
a

CO0

Project .

Number Title of Fesearch-PrOject',
Project Direetor
Sponsor

Schools Where
Being Cendueted

Full Report
on File

258.28

958.30

959.15

959.19

361

Toward a Food Curriculum:
The Use of Multi-dimensional
Scaling in Anal:9'zing the

-Importance of Seventeen Se-
lected Food Activities to
Parents of Primary School
Children in Texas

.The Development and Testing
of Methods for Infusing .

Energy Conservation Concepts
into Industrial Education
Electricity/Electronics:

CurriFula

Effects oL.an Inservice
Program on Teacher,Planning
and Student Achievement with
Middle School Social Studies
Teachers

The RelatiOnShip Between
Achievement Test Response
'Changes and Grade Level,

N'Ethnicity, and Socio-
economic gIN'Atus

Mary Ellen Anderson
Sponsor: Dr. Joan Gussow

William H. Mast -

Sponsor: Ronald L. Foy

Scottie Bass
Sponsor: Dr. Gary

McKenzie

M. Kevin Matter
Sponsor: Dr. Edmund

Emmer

Casis, Mathews, Barrington,
Oak Springs

'Crockett High

Webb Sixth Grade
Blanton Sixth Grade, Allan,
Murchinson, Dobie, Martin,
Burnet, O. Henry Jr. Highs

Office of Research and
Evaluation

Yes

Yes

No

o
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AUSTIN-INDEPENDENT SCHOOL DISTRICT

Office of Research and y.valuation

ROSTER OF RESEARCH PROJECTS BY EXTERNAL RESEARCHERS

Co

U.>
ts.)

Project
Number

959.20

9.59.22

,959.30

959.31

959.36

Title of Research Yroject
Project Director
Sponsor

Improving Management and
Organiiational Skills of

" Elementary Teachers (Class-,
room ,Management Improvement
Study CMIS)

The Relationship.Between
Children's ComOrehension
and Acceptability Judgments
of Acitve-and Passive
Sentences

TheDevelOpment -and Evalua-
tiOn of Animated Films to'

-Im'prove Listening Perception
Skills in Junior High School
Students

The ,Impact of Presentation
Style on.Au:iience Reaction
to a Program Evaluation
Report

A Case Study ExaminatiOn of
the Role of OrarLanguage in
the Writing Processes of
Kindergarteners

Carolyn M. EVertson
Edmund T. Emmer
Sponsor: 'Not applicable

University of Texas
Faculty.

Kerry J. Washburn
Sponsor: Dr. David T.

Hakes

Hunter C. March
Sponsor: Not applicable

University of Texas
Faculty

Heather Becker
Sponsor: Dr. Karen

Kirkhart

4Anne Haas Dyson
SPonsor: Dr. Julie N.

Jensen

Schools Where
BeinglConducted

Blackshear, Brooke, Casis,
Dawson, Harris, Highland
Park, Oak prings, Pecan
Springs, S ms, Sunset Valley,
Zavala, Coc$k, and Wooldridge
Elementary Schools.

'Pillow EleOntary

\

O'Henry, Pearce, Porter
Junior Highs\

\

1

AISD Title I 'I.eachers and

Aides

Linder Elementary'

Full Report
on File

No

No

Yes

No



AUSTIN INDEPENDENT SCHOOL DISTRICT

Office of Research and Evaluation
(X)

ROSTER OF RESEARCHYROJECTS- BY EXTERNAL RESEARCHERS

Project
Number Title of Research PrOject

Project.Directpr
Sponsor

Schools Where
Seing Conducted

Full Report
on File

959.39- Improving the Management and Carolyn M. Evertson' . Burne, and Fulmore Junior NoOrganizational Skills of Edmund T, Emmer Highs
Junior High School Teachers Sponsor: Not applicable

960.01 Exploring the Relationship Connie Juel Travis Heights and Williams
between Basal 'Reader Sponsor: Not applicable Elementaries
Characteristics and Early University of Texas
Reading Faculty

960.02 Evaluation of a,Gifted and Robin R. Alexander Campbell Elementary NoTalented Elementary Art Sponsor:. Not applicable
Project University of Texas.

:Faculty

960.07 A Study of the .Relationships
Among Response-produced
eedback in Family Inter-

-

action, Object Relations, and
Impulsivity

Mark.J. Wernick
Sponsor: Dr. Frank

Wicker

Anderson, Austin, Burnet,
Crockett, Dobie, Fulmore,
Johnston, LBJ, Lamar, Lanier,
McCallum, O. Henry, Pearce,
Porter, Reagan, and Travis

No

Highs and Junior Highs and
Read Elementary

:960.08 Patterns of Number Develop- Robert G. Cooper, Jr. Andrews,'Pleasant.Hill, and Noment.in Preschool Children Belinda Blevins RidgetoP Elementaries
Robert Campbell

960.09 The Organizational Anteced-

Sponsor: None ,

Nina Gupta . .Martin, Murchison, and"'
ents and Consequences of Role Sponsor: None Pearce Junior Highs
Stress among Teachers



AUSTIN INDEPENDENT SCHOOL.DISTRICT

Office of Research.and Evaluation

ROSTER OF RESEARCH PROJECTS BY-EXTERNAL RESEARCHERS1

Project
Number Title of Research Project

Troject Director .

, Sponsor
Sshools Where
Being Conducted

Full Report
on File

960.12

960.13

960.14

960.16

960.17

A StUdy of the Effects Of
Vitamin C on Iron Absorption
of Teenage Girls and the
Relationship of this Factor
to their Stamina

Spanish ,Speaking Parent
Participation in School

-LAbor Market Andiysis and
.Human Resource Planning:
.Matching Training and Jobs

Teacher Assertiveness Train-
ing for,the Improvement of
Classroom Management

Description of a High ScHool
English as a Second Language
Program, for Recent Immigrant
Students

Stanley Shealy
Sponsor: Judy Rose

Harriett Romo
Sponsor: Dr. Aaron

Cicourel

Robert Glover
David 0. Porter
Sponsor: Not applicable

University of Texas
Faculty

Jo Webber
Sponsor: Dr. James E.

Gilliath

Karen D. Powers
Sponsor: Dr. Elaine

Horwitz

Austin High

Allan, Allison, Becker,
Brooke, Govalle,,Sanchez,
Elementaries

Austin, Crockett, and
Johnston Highs

Gullett, Cunningham, Blanton,
Barrington, Andrews, Pecan
Springs, Oak Springs, Zilker,
Dawson, Rosedale Elementaries

Travis High

No

..

'No

Yes

o, 960.18 ,Stress and Coping: A Com-
parison of Coping Efficacy
Between Secondary School

,David C.
Sponsors:

Duty
Dr.

Dr.

G. Hansen
F. Richard-

Q. Henry Junior High,
Johnston High

No

Students Son
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Office of Research and EValuation

ROSTER OF RESEARCH PROJECTS BY EXTERNAL RESEARCHERS

Project
Number.

960.19

960.20

960.22

960.23

Title of Research PrOject
0

1

Basic Skills in.Secondary
Education

Project Di77.71777mn4
Sponsor

Consumer'Education for Texas
Industrial ArtS

Computational.Errors of
Seventh and Eighth Grade
Students

Junior High School Classroom
Management Improvement Study
(JMIS)

Nina.Selz
Sponsor:. None

Schools Where
Being Conducted

G. E. Baker
Sponsor: Texas Education

Agency Coordi-
nating Unit

Carolyn L. Pinchback
Sponsor: Not applicable

AISD Faculty

Edmund T. Emmer
Sponsor: Not applicable

University of Texas
Faculty

Office. of Research and
Evaluation

Bedichek, Martin Junior
Highs

Dobie Junior High

Bedichek, Burnet, Dobie,
Fulmore, Lamar, Martin,
Murchison, O. .Henry, Pearce,
Porter Junior Highs

Full Report
on File

No

No

No
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TOVARD A FOOD CURRICULUM: THE USE OF A PAIRED=COMPARISQN
TELP IN OTSSOVERING.THE RELATIVE IMPORTANCE OF SELECIED FOPD

ACTIVITTES TO PARENTS OF ELEMENTARY SCHOOL CHILDREN.

. Abstract

Mary Ellen Anderson, Ed.D.

Participatir. Oasis Elementary, Mathews Elementary, Oak Springs
. Elementary, St. Martin's Lutheran-Day School,

Description of Study: Parents of first and third-grade children,were tested
xith a paired-photograph comparison test used initially in Hawaii. The total '
group,of 102 parentk waS divided into subsets according to the gender and
grade of their child; Parental employment status, number of parents residing
with the child, receipt of a free lunch, type of school,-andethpic heritage.
Parental judgments were tallied and an ordinal scale.of importande construct-.
ed for each subset, and for the total group. Spearman's rank-order correla-.
tion coefficient was used to test the differences between groups for sig-
nificance. A multidimensional scaling technique, ALSCAL, was employed to
visualize the distances between subsets and Lke total graup's judgments.

Description .of Results: From these data it was ascertained that these Texas
parents-consider learning to grow food and knowing how to prepare.a simple
breakfast as the,two most, important food activities-for their.children.
Despite geographical differences, Texas and Hawaiian parents were in virtual
agreement regardihg the order of importance of the 17 food activities pictur-
ed on the test cards. Within the Texas sample it was found that the, employ-
ment status, number of parents residing with the child,'or,the receipt of a
freeschool lunch have little effect on parental,judgmeniS of food activities.
Mexican-American parents are similar to Anglo-Americans in their judgments;
however, Black-American:parents differ significantly from Anglo-Americans in
their choices.. Significant differences wereldetermined in the judgments of,
parents of,sons when comTared with those_of parefits Of daughters. Parents
of first-grade children differed significantly from parents'of third-grade
students in their choices of important food activities for their children.

rriplications di' Results: This study indicates that the relative importance
which parents ascribe to food-related activities for their children to learnt
can be measured, and that a Taired-comparison test could be a usefb1 tool to
employ in thedesign of a food curriculum planned to support and extend the
initial food experiences of chiIdrenin their homes.

Implications for AISD: The acqUisition of food.and nutrition knowledge has
not, so far, been given the value placed: on the traditional "basics" of
education. It i8 a strange irony that the ability Of humans to.survive over
long periods of time may depend more upon their learning to eat properly
than upon their reading .or mathematics skills. Perhaps the dual threats of
fOod and energy shortages combined with the momentum of,world population in7
creases will motivate educators to adjust their traditional emphases to
include a well-designed food curricaum.

nq-7
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THE DEVELOPMENT AND TESTING OF METHODS FOR INFUSING ENERGY
CONSERVATION CONCEPTS INTO INDUSTRIAL EDUCATION

ELECTRICITY/ELECTRONICS CURRICULA.

Abstract

William H. Mast

958.30

Two primary objectives of this research were to develop a_methodology for
infusing energy related material,.including energy conservation concepts,
into industrial education electricity/electronics curricula, and to.in-
vestigate the learning.relationship by exposing experimental groups of
students to a revised curriculum containing the energy related material,
and comparing the results with control groups not receiving the treat-
ment. Industrial education is a broad term that includes a general educa-
tion segment of industrial arts and a vocational segment composed of

vocational-industrial and technical education. In order to adapt to the

philosophy and objectives'Of each segment of industrial.education, the

. methodology provided for student exposure to instruction that included
the application of electronic circuits to energy conservation. A number

of unique circuits were developed to support theprocess. The circuits

were expected to provide an educational environment conducive to learning
about electronics, support theoretical concepts, and provide a vehicle

for infusin energy related material into the curriculum.

A 25 item multiple-choice energy assessment instrument and a 20 item
multiple-choite electronics assessment were developed. These
instruments ,,,ere administered as pretests and after a,six week instruc-

tional period, they were administered as posttests.

The experimental research was conducted with a sample.of 53 industrial

arts students cenrolled in an entry level, course, General Electrieity at

Crockett High SChool Ausbin, Texas, and with a sample of 70 vocational
$tudents enrolled-in an entry level course, Basic Electranics I, at the

Institute of Electronic SCience, Bryan, Texas. The research design pre-,

vide'd for a pretest-posttest control grOnp application.. The industrial

arts students were Computer.assigned to one of three Sectiont, and by .

random selection, one section containing 18 srudents was designated as

the experimentA group. The vocational students were ranOomly assigned

to -one of four sections, and by random selection, one sectipn containing,

17 Students was.designated as the experimental group, 'The instruction
provided the experimental group of vocational students was identical to
that.provided the .control,groUps of vocational students with ,the excep- --

tion that the experimental group was exposed to the energy-related
material and energy Conservation circuits (problem.solving circuits) dur-

ing a portion pf an individual,group three hour laboratory session each

week. The instruction ,provided the experimental group 'of industrial arts

XVI -8
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students was identical to that provided the.control groups of industrial
arts students with the exception that the experimental group was exposed
to the energy-related material ana energy conservation circuits as an
integral component oftbeir daily instruction.

A

A gain score analysis in a'one way analysis of variance was used to test
for significant differences in mean gain scores at the .05 level of slg-
nificance. Duncan's Multiple Range Test fors'Variable Gain was used to
test the differences,in mean gain scores.

The statistical results from an analysis of the energy assessment data
led to thd conclusion that the energy related instruction and methodology
was equally effective with industrial arts students and vocational stu-
dents and that this instruction made a significant difference in the know-
ledge of energy and energy conservation between students who 'received the
instruction and those who did not reCeive it.

The statistical results from an analysis of the electronics assesstent
data led to the conclusion that the.energy related instruction and'method-
,ology had no significant effect on either the vocational students'
knowledge of electeonics, or the industrial arts students' knolwedge of
elehtronics.

XVI -9
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EFFECTS,OF AN INSERVICE PROGRAM ON TEACHER
PLANNiN0 AND STUDENT ACHIEVEMENT WITH
MIDDLE SCHOOL SOCIAL STUDIES TEACHERS

Scottie Bass, Ph. D.
The University of Texas at 'Austin, 1980

Participating Schoolb: Allan Jr. High, Burnet Jr. High, Dobie

Murchison Jr. High, Oe1ienr51T3Jr. High, Blanton Sixth Grade Center, Webb fixth

Grade Center

Description of Study: The purpose of the study was to evaluate the effectiye-;

ness of an inservice program to train middle school socill studies teachers in'

four instructional strategies of direct instruction. The subjects in the study

were twenty-five middle school social studies teachers from nine school districts

who volunteered to participate in the inservice series conducted at the Education

Service Center, Region XIII, in Austin, Texas. As a pretest, the subjects were

asked to: develop written lesson plans, teach four lessons Which presented

associations, skills, concepts, and generalizations, and to administer four accom-

panying end-of-lesson tests ta students. The treatment consisted of six inservice

eve s-to train the subjects in the use\ of four instructional strategies for

te ing associations, skills, concepts, and generalizations. After training,

st.jects were asked to: develop plans, teach four lessons, and administet four
4

accompanying tests to students comparable to the pretests.

Description of Results: There were three \pajor findings in the study. 1). There

\was a significant difference in the number of elements of direct instruction

incorporated by teachers in pre and post-training lesson plans. Training

increased the number of.elements of direct instruction incoiporated into plans.

2). Theie were significant.differences in aChievement on pre and post pupil

tests for All teaching tasks. 3). There was\a significant relationship between

the number of elements of direct instruction incorporated by teachers and the

level of pupil achievement obtained on three strategies. This suggests that

techniques learned in training contribute to change in pupil achievement.

Implications of Results: The results of the.study suggest that middle school

social studies teachers can be trained to incOroratercomponents-of direct

instruction into lesson plans. Further,,the resulting lessons produce higher

pupil achievement scores than do lessons which danot in^lude elements of

direCt instruction. Finally; Lessons which contain increasing numbers of

elements of direct instruction produce a relationship with increasingly higher

pupil scores.

°Implications for AISD: The findings in the study suggest that middle school

social studies teachers and their students would benefit from teacher

inservice training in four instructional strategies which utilize direct

intructioremethodology.
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The Relationship Between Achievement Test Response Changes
and Grade Level, Ethnicity,.and Socioeconomic Status

Interim Report

M. Kevin Matter

Participating Schools:

The Office of Research'and Evaluation

,jescription of Study:

Achievement test answer sheets (California Achievement Tests (CAT) and
Skuential Tests of Educational Progress (STEP)) and booklets (CAT) will
be examined for evidence of.answer changes made during the test adminis-
tration: Contrary to popular belief, research has shown that most in-
dividuals change more items from an incorrect to a correct alternative
than vice versa, resulting in an increase in the total number of items
c6rredt. Answer sheets and booklets will be examined for significant
differences in the rates and types of response Changes made,among dif-
ferent ethnic groups, socioeconomic status levels, and grade levels.

Description of Results:

No results are available at this time.

Implications of kesults:

This study has direct reference to the reliability and validity of results
from multiple-choice tests. Modiiications to test instructions regarding
answer changing may provide more accurate and useful test results.

Implications,for AISD:

Results should le related to te:cher/student directions for administering/
taking standardized achievement tests. Changes in directions, with re-
sultingchanges in behavior, may promote more valid test scores and an
increased utility for course selection and placement.-
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Improving Management and OrganizatiOn Skills
of Elementary Teachers

(ClassioomManagement Improvement Study - CMIS)

Abstract

959.20

Carolyn M. Evertson, Ph.D and Edmund T. Emmer, ph.D.

Participating Schools: Blackshear, Brooke, Casis, Dawson, Harris,
Highland Park, Oak Springs, Pecan Springs, Sims, Sunset Valley, Zavala,
Cook, and Wooldrige Elementary Schools

Description of Study:. The Turpose of this study was to test the
effectiveness of specific classroom management techniques and to find
out if the teacher's manual,. Organizing and, ManaOng the Elementary
School Classroom, and workshops on classroom management, could help
teachers establish and maintain good learning environments in.their
classes. A total of 35 teachers from Austin Independent School District
received the manual either before school started or in December 1980 or
February 1981. All of the pareicipating classes were observed about 12-
times. Tnformation from observations and teachet interviews and-
questionnaires provided answers to the research questions of the study. .

Description of Results: CMIS results confirmed the importance of the
classroom management and'organization techniques suggested in the
manual. For example, results indicated that each of the practices
listed below is important in avoiding off-task, disruptive, or
inappropriate student behavtOr:

Using efficient classroom procedures and administrative routines;
Following consistent routines for,assigning, checking, and

collecting student work;
COnducting lessons that take into account student attention spans

and ability levels;
Handling student behavior consistently; 4

Monitoring student behavior closely;
Stopping disruptive or inappropriate behavior quickly;
Giving clear directions;

Waiting for-students' attention before beginning instruction;
Monitoring student underitznding of work;
Clear explanations and.presentations; and
Consistent enforcement of work standards.

In addition, of specific teaching practices for the first few days of
school, the two things most clearly related to establishing good student,
behavior'were clear presentation of rules and procedures and accurate
feedback and review of rules and procedures to students.

Classroom observations in the first weeks of schbol showed-that the ,
teachers who received the manual before school began used it and were
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able to implement many of the specific recommendations in
Articularly those in the areas of planning effective classroom
procedures, establishing student accouatAbility for work, and managing
Student.behavior.

Results of group comparisons indicated tha't following ehe
suggestioas for starting the school-year helped teachers establish
classes with higher levels.of student task engagement and appropriate
student behavior in the first months of school. After school was under
way, most of the teachers (including those who got the manual later in
the year) reported that they found the material to be a very helpful
reference for ideas for solutions to problems, an aid for planning for
the future, and a source of moral SupporL.

Implications of Results: This study confirmed the importance of
process/product relationships which had been suggested"by previous
-tiescriptive classroom research,. More specifically, it demonstrated the
importance of cla3sroom management and organizaton technique's-contained

.

in the CMIS manual, andadded to knowledge of efifective in-service,
education. Journal.articles and research pregentations about the
classroom management research in Austin have been received.with great
interest by audiences in Many parts of the country. Inquiries already
received indicate that knowledge gained from the CMIS will be put to use
in many schools, school districts, and teacherseducation programs.

. Implications for AISD: .The manuat, Organizing and Managing the
Elementary School Classroom, and reports of,the study will befurnished
to school district offices. In additioa, COET's Staff members will work
with the Office of Elementary Instruction to include CMIS materials in
in-service training.for new teadhers in the 1981-1982 school, year, and
to conduct workshops for all elementary instructioa coordinators ih the
district.

- XVI -13
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The Relationship Between Children's Comprehension and ACceptability

- Judgments Of Active and Passive Sentences

.
Abstract

David T.. Hakes
Kerry J. Washburn

Participating Schools: Pillow Elementary School (AISD); Trinity Pres-

byterian*Ikhild Development Center, Wesley Kindergarten and Preschool,

Windsor Park Baptist Kindergarten and Child Care Center.

DescriPtion'of Study: The general concern of this study was the devel-

opment of "metalinguistic" abilities,:whiCh involve tie ability to treat

language as an object, to reflect on it,Appreciate it and-"play" with

it. This ability is manifested, for ex-411ple, in the appreciatien and,

enjoyment of poetry, metaphor, and jokes and riddles.

The project.wat focused on the relationshipbetween the deNielopment of

one metalinguistic ability'to judge a te4ence's ache'ptability

.(grammaticality)--and.the developMent of language comprehension skills.

In the course oflarigliage
comprehension'development .041dren tend to

systemiticallymisunderstand Certain typetof.sentendes. Their misinter-.

pretation was eXpected.to affect their acceptability judgments of these

sentence types. It,wis hypothesized that, in general, fora sentence

type that a Child tends to misinterpret, exeMplars of that sentence type

that woAld be'acceptable to an:adult:would be rejected as unacceptable

by.the'child, and vice versa.

The passive construction wat the critical sentence type employed in this

stUdy. Preschoolers tend to misunderstand the passive, interpreting 4

sentence like "The shirt was washed by the lady" as "The shirt washed., .

the lady." First graders, on the.other hand, correctly interpret pas-

sive sentences. It was expected, then, that preschoolers woul:1 reject

sentences_like "The shirt was waShed-bythe,lady" and would aceept thote

like "Thelady was washed by the shirt" (interpreted as."The lady washed

the shirt")i-While first graders would show.the opposite, adult-like

pattern in their acceptability judgments of these sentences.

Preschoolers'and first graders mere each given a coMptehensiOn test and,.

an acceptability judgment task. Both tests included patsive sentences.

Description of Results: As was predicted, first graders.shOwed near-:-

pbtfect performance in comprehension of passive sentences and gave Adult-

like judgments of passive sentences in the'acceptabilitytask. The

preschoolers, On the other hand, tended to misinterpret passive sentences

in the comprehension test. lbeir misunderstandingof the passive con-

struction was manifested imtheracOeptability judgment tisk, where they

XVI -14
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tendea to accePt passive sentences that' first graders rejected and reject
those sentences that the older children accerted. Analysis Of each
individual child's.acceptability judgments in relation to-his/her per-
formance on the comPrehension testyielded further support for the hypoth-
esized relitionship between language comprehension,and acceptability

.

judgments.' In general,,a child who correctly interpreted a relatively
large number of passive sentences in the ciompiehension test also gave
a relatively large number of.edult-like,jUdgments of passive sentences,
in''..the acceptability taskr a child who perforied relatively poOrly on
the,comprehension.test (i, e., frequently misunderstood passiVe sentences)
gave relatively few adult-like acceptability judgments.

In addition,,preschOolers tftenovertly demonstrated the effett of their
misunderstanding of the passiVe on'their acceptability judgMents in the
nature of the reasons they-offered for rejecting'acceptable passive '

sentences. -Fdr erample,4ireschoolers' reasonsfor rejetting "The shirt
web washed by the'lady" fre4uently included a,*tateMent that a shirt
can't wash.anythingioectuse-it itn't alive, doesn't have any hands, etc,

Implications,of.Results: These results demonstrate one way in which the
development of metalinguistic abilities, in this case the ability to judge
a sentence's acceptability, depends on the development of language compre-
hension skills. More generally, they contribute to our knowledge of
developmental changes in the relationship between conscious, 4eliberate .

thinking about language and the less deliberate, more "automatic" processes
involved in the everyday use of language (i, e., speaking and under-
standing).

Implications for AISD: Recent.researth in this area has suggested that
some metalinguistit abilities are very much involved in learning to
read. In the course-of learning about ihe development of these abil.;
ities, in this project and in future.researchtile hoie to be able to
find the mearis by which their development can be aided and endOUraged.
In this way we mey be able to'insure that..children possess the abilities
necessary for learning to read by the time.their reading instruction 1

begins.

a
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THE EVALUATIO* OF AN ANIMATED FILM
DEVELOPED TO IMPROVE LISTENINGSKILLS'

OF JUNIOR HIGH SCHOOL GENERAL'MUSIC STUDENTS '

Abstract

Hunter C. March

959.30

,

Participating Schools: O'Henry Junior-High School, Pearce Junior High

School, and Porter Junior High School.

Description of Studyl The purpose of the study was to evaluate the

effectivenesS of animated fil* designed as a teaching,aid.to help junior

high,:school.generalmusit StOents perceive differeriCes in musical texture.

Six classes of:general music Students served as subjects for,the study.

Half of the studenta in each class were randomly assigned to the control

group and half to the experimental,grou0. Only.the eXperiMental'group

viewedthe film. The:control group listened.to the music recorded on the

film.soundtradk while dip), followed,a "Call Chart." Students were pre-

and posttested on the Maical Texture Perception Test, a test developed

for the study. The data were s4bmitted fcir statistical analysis.to determine.

the effect of the experimentaltreatment. Results indicate that students who

viewed the film achieved-significantly higher posttest scores than students

, who followed the "Call Chart." Careful cOnsideration should be given to any

concluSions drawn from the study becausethe treatMent consisted of a single -..

film which lasted four minutes. :Furthermore, the'study did not include a

'second postteni administered at a later date to measure retention, as

originally planned:. Nonetheless, the difference between pre- and posttest

scores wassignificantly higher.for the experimental,groups than'iCwas for,,

the control gioups. The fact that'the significant level for the difference in

change scores was so great(F=33.88) and the possibility of this occptring by

chance solow-K.00) suggests that the-film is an effective,stOol for developing

mUsical perception. :Furthermore, the difference in,,change scores can be -,,,

attributed only to treatment. There wag no interaction'between change scores

and-reading comprehension, .nor between change scores and innate musical ability.

Implications of Results: The study demonstrates that animated film can be:an

effective, teaChing aid for improving liStening'skills in junior high sdhocil

.general muSic:students.. Although the proceSs is time consuming and expensive,

the resultant effectnsuggest a need for further investigation into the

development anduse of animated listening guidenin school musie programs.

Implications)for AISD: The study could be replicated using.younger and older

subjects. The effectiveness of animated:film to introduce and reinforce other

'musical concepts,could also be investigated. Music specialists interestedin

,filmmaking 'could beeridodiaged tocreate animated films for use in general

. music classes.
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The Effects of Evaluation Report Stlye

Abstract

Heather Becker

AISD Participants: AISD Title I teachers-and aides.

Descrip6ion of Study: ThiS study,was undertaken to determine if evaluation"
report style affects the audience's attitudes toward, and comprehension of,
an evaluation report. 'At the ,AugUst 1980 inservice meetingt half the.
Title I teachers and aides received an AISD prepared informal brochure, and
balf,received a formal.report which desdribed the 197971980 Title I.eval7
uation. The formal report.was written_in tragtional report style. It
includes a description of the prOgram, followed by a presentation of

. .

.evaluation-findings by project component, and,concluded with a sifort
-S'ummary of major findings.*By cdntrast, theAnformal report was formated
.in brochurestyle, included less,statistiCal/methodological iargon, used
graphs instead of tables to convey numeriCal information, and was illustrated
with childien's: art. The teachers and aides were asked-to read the report .

and Complete a questionnaire concerning their reactions to the,report and
their recall,of_thereport's major points, during the inservice meeting.

Description of Results: Teachers and aideS rated the informal brochure
significantly higher than thef8rmal report in the following areas:

, readability,' attractiveness, graphic presentation of.information, com-
prehensibility of -numerical information, in'teresting report, comprehens-
ibility of report, objectivity, relevance, credibility, usefulness, com7,
prehensibility for sopeone unfamiliar with the programelpfulness in
explaining program, to the public, and rePort summary. Responses, to the.

'oPen-ended.questions were consis,tent with the, pore favorable ratings given
.the informal brochure. In addition,: those"wifo read the informal report '

were slightly More likely to suggest ways the information could be used
in planning the Title I'Program,than were those who:read the formal...report.
However, there was no significant,differende between those who'read the
informal brochure and those who,read the formal report in the number' of
major evaluation oints they reca/led.

., Implications of Results; Although there was no difference in.recall bet-
ween the two groups, teaChers and aides clearly favored the informal
report style. Therefore, a crucial question becomes whether or not a
'report written in the less preferred, formal report style will be read._
If it is, these results suggest it will convey as much information as the
informal report. Since these teachers and aides are not primarily
responsible for planning the Title I program, the relationship between
report preference and utilization of the findings could not lp determined
froth this study.

%

IMplicatiOns for AISD: Teachers and aides,definitelyprefer reading about
evaluation findings in an-informal brOchure, style. Their comments also .

Uggest that they appreciated the use of children's art to illustrate-the
brochure. AssUming.that they are more .iikely to read,a report presented in
:an informal style (as some of their comments suggeat), the informal brochure
appears to be a more effective Way of, communicating evaluation findings to
AISD teachers and aides than is a formal report.
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AOSE STUDY EXAMINATION
OF THE ROLE OF ORAL LANGUAGE

IWTHE WRJTING PROCESSES OFAINDERGARTENERS

Abstnatt

Anne Haas Dyson

Pa.fticipating School:Linder Elementary

Description of Study: Although the popular belief is that writing
dgrefoOs froM an oral lan.guage baae, oral language (talk)-had never
been systematically.examined as an aspect of.the early writing
process. The .purpose of this tudy was ta inve&tigate the role of
oral language in Aaarly writing by intensiye examination of selected
case study subjects.

.
Participant obserVation methodology was used to gather.data

over a threemonth peribd in a self-contained kindergarten class-
room. Although all twenty-twomembers of an intact class were,
,formal participants in.the'study, five were chosen as Case Study

subjects: These five'reflected the.classroom's-range of different
types of child writers. .

Six types of data were.tollected: audie'recordings of the
-=thildren's talk at a classroom writing =center, their written,products,
,observational notes,.daily log entries, child and'perent interviews,
and informal assesspent tasks.

Description'af Results: Analysis of data yielded a,categorization.
of oral language functions during composing: a description of the
components of preconventional writing processes, and a narrative
description of tile_writing style of each caststudy child: The
'data indicattd (a) qualitative differences between preconventional
arki conventional writing processes, (b) the variability of these,
'early (preconv.entional) writing proCesses',.depen,ding'on the-individ-
pal child's writing purpose and his/her working 'knowledge of written
langdage, (t) theinfluence Of the child's general style of func-
tioning on early approaches'to writing, and (d) the variable role of.
oral language, again deriending on the individual child's writing-pun=
pose and his/her,working knowledge of written,languagt. .

Implications of Results: Based on these findings, inferences Wtre made
regarding.the process of developing control over written language.
These inferences were related to theoretical, work on early writiing.
The process was portrayed as both governed by broaddevelopmental
,principles and subject ta the individual child's style of-function-
ing. Initial writing was described is a form of drawing. Language

(talk) may be used to.label such early writing--to invest it with mean-
ing--but js let the substance of that writing. These.first meanings
are often labels for people, objects,-onevents. Eventually, language
permeates the process, providing both meaning (representational func-
tion) and the means (dirtctive function) for getting that,meaning on
paper.

xvt-18.
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Implications for AISO: The:Tesults represent a.first study in
a relatively unexplored area. However, they do suggest,that, in
working with-ydung wrtters, (a) children's early interest in labels,

.

especially.names,.may be a natural introduction to writing; one easily-
nurture& by classroom teachers, .(c) allowances be made; in both
teaching and evaluating, for the variability-of early writing. For
example, the child writes in varying ways depending on writing purpose
,(e.g., When a child intends a long message, he or she may simply use..
cursIve-like when the child intends to
label a drawn object', he or sbe'may produce conventional or near-
cdnventional print),. and. (c) the relationship between what Is spoken
And What is written is far from obVious to children: ThuS,.teachers
cannot assume,that young childrenunderstand the "basics" of-writing--
an uaderstanding of written language's purposes and its fundamental
relationship with oral language.

0
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iMprovidg the Management'and rganizational Skills
of Junior High School Teachers .

(Junior High School Management Improvement Pilot Study)

Abstract

Carolyn M. Evertson, Ph.D. and EdOund T. Emmer, Ph.D.

959.39

Participating Schools:' Burnett and Fulmore,Junior High SchoOls

Desdription of-Study: This study- was a pilot for the full'scale Junior
High School Management lmprovement.Study (JMAS) to be-conducted in the
1981-1982 school year. .TRe purpose of thOilOi was to gain, information

needed'in planning procedures and revising-the classrooi management
manual for the full study. Three'teachers at Burnett. JUnior High School

-and five at 'Fulmore idnior-High School participated. .'ieaChers . were

randomly assigned to two groups. :One group of teaChers received he
Manual, Organizing and Managing the Junior High School Classroom, before

scbool.started; and the other'group teachers received:the saMe materials,

in October. One class°of eaCh teachee.wab obaerved about eight. times,
including an Observation onthe first day,of school. At'the:ehd of the

study -all the teachers were interviewed to gain information about their

perceptions of.the material in the thamial, 'suggestions for revisions,
and-self-reports of extent of use Of the mcdual.

. /

jlescription of Results: Teachers reported that they found,the manual to

be very useful, And they Said.it contained guidelines- and-activities-
that were appropriate for their class settings. Most.suggested that

sucka.manual would: be a: significant aid to -all neW or inexperienced

teachers; Use of the manual as an aid'in planning for the beginning of
School mas limited by lack of time with tb6,materialt before school

began. (Some of the teichers,recievect the manual-only a day or two
before school begab;-and the treatment did not Include &workshop intro-

ducing teachers to the material.) Nevertheless, teadhers reported that

they read and Used the 'first five chapters,a1I foCUsing on planning for

and-conducting activities in the first week of school, 'more than' the
last.four chapters Of the manual.

Implications of Results:. The_following implications of the Pilot study
xesults will be used in planning and conducting the JMIS:

1. Teachers need to receive the manual as early as possible after
reporting to school in August.

2. Teachers who get the manual before school begins should parCi-

cipate in a worksbop introducing them to contents of the

matnual.

'3: In order to call attention to the chapters focusing on main-
taining good classroom environments' after the._ beginning 'of

School, garticipants who receive the manual before school

begins should' also participate in a second workshop after

several weeks of school.

XVI -20-
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The Juftor High Management ImproveMent 'Study should'. focus pri,
marily on helping new or ineiperienced teachers with classroom
management and Organization.

.
.

5. Rerdmthendations made' by the pilot study teachers will be used
in the re4ision of:the classroom management'anCt organization

/manual4

' Implications for AISD:' Result,s,of this pilot study and of the Classroom
Management Ifilprovement Sttidy conducted-pt the' elementary school
leyel in 1980-1981 .suggest that the Junior High School Management
IMprovement Study tof011ow will prollably result in succesaful valida-
,S4pn of materials that,will help junior high school .teachers establish
and :maintai,i well .managed classes. Itesults', materials, 'and workshop
aCtIvities developed.for the study will be.available to the distriCt for
use in'stff development ih the spring of 1982.

V.
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Exploring the Relationship between Basal Reader
Characteristics And Early Reading.

Interim Report
-

Connie Juel

Participating Schools: Travis Heights, Williams .

960.01

Description. of Study:

We are currently only bRginning to analYze the data we collected
during the 80-81 school year on the relationship between particular basal
reader characteristics and reading acquisition. Two first grade reading
series were analyzed as to the 1) frequency of wordt in the text and in the
English language, 2) orthographic characteristics of the words in.basal
3) letter-sound characteristics of wordt in basalt, and 4) word.types
(content vs. structurevords, etc.). We used a case history approach to ,

obtain an extensive description of '64 students' reading growth clueing firct

grade and the relationship between basal charactetistics and readtng
performance. . °

The study attempts to answer the following questions:
1) To wliat degree do arly word identification strateOeS

utilize orthographtc redundancy, orthogriphic.patterns,
, letter-sound relationships, etc.?
2) How do word identification qtrategies change over the

course of.the first grade year?
3) What differers develop in the utilization of internal

word and text charaAristics between good and poor
readers?
Do materials and instruction emploYed in he classroom
seem to'foster or hinder the growth of spec fic word
identiffcation sktlls?
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EVALUATION OF A GIFTED AND TALENTED ELEMENTAR

Abstract

- 960.02,
RT PROJECT

ROBIN R. ALEXANDER, PH. E).

Participating School: Campbell Elementary,

Descript)on of Study: The primary purpose of this study wasto evalul
ate an AISD-funded program for the gifted and talented in art at
.Campbell Elementary-School. 'The secondary Purpose-was for the evalu-.'ator to act as a curricAJluM advisor and liason for such enrichment
events as fieldNtr:j.ps to local museuhs and galleries. The evaluator

, utilized ethnographic tethniques, often called.participant observermethods, to describe, interpret, and evaluate the gifebd art program.
Observations were collected one to two days a week from late October
through the end of April.. In general, the purpose was to reveal What
changes happened to.youngsters as a result of participating in a 4th
grade gifted art-Program. How the gifted program was perceived by oth-
er-4th grade teachers in the school emerged as: an issue of some
importance for the evaluation.

desCription of Results4 Both gifted and non-gifted youngsters partic-ipated in this program: 18 gifted and 7 non-gifted (this number vai-ied
during thern schoot year): Both groups of studelits benefittectin posi-,
tfv'e waysifrom the program which emphasized thp infuSion of,art into
all aspects..of the curriculum. The gifted children became more facileand expressive in drawing, .design, "painting, sculpting, weaVing,ceraffiicsand art concepts which'underlie those media; levels of avdre-
ness of art histoyy Were also raised,. Non-gifted%children alsoraised
their levels of facility, and expressiYeness in.the sale realms. Bothgroups of youngsters participated in far more art experiences than in
aVerage classes; with art almost every day in same media or another.
Additionally,'the artwork that both groups of y.oungsters produced was
far more-sophisticated than.hat which is .found ip ordinary 4th grade
classes. Furthermore, rather than viewipj art-as something.which isdone in "art class"once.a week,:on,.Friday, afternoons, or mindless
ditto's to fill tim when every ing els.1is finfshed,, the students came
to upderstand tha, -art could e an important ingredient in learningin
the regular:school,day,'Youn sters*also-expanded their concepts of thenaure of art. A.visii to th quiltmaker, a visiting weayer, a visit-
ing politiCal cartoonist, and isits,to museums Helped the.youmgsters
realize that art was not.some hing,contined tO mu.seums or the "art

art,wassomething was-int-grated with life, and'also something
Whis, they 'could utilize .to . dx ress their ideas :powerfully. Theresult of_participating yoUngsters' scDres..on achievement tests ih
the.areas f,readilfg and math have not yet been compared td results of
pon-particip tinglstudents. The youngsters who participated in this,
art-oriented p gram were yery involVed with their 'other subjects as--the youngsters nted icc'earn. eveh.more opportunities for moreartmaking. Doth the ifted and:the non-gifted youngsters gained onfi-

Zne
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dence from the .experiences... .Although some of the non-art st ents
tired earlier during the art experiences, tha gifted group rel sed
seemingly endless energy in the search for power of.representation.

The atmosphere:thAt surrounded the.program was not a$ positiv
the program itself. Some of the other 4th cradeteachers:resented e
program and had misconceptions about what yeungsters did in the gi d
classroom. Although none of the other teachers who held this lie
ever visited the classrOom, they believed that youngsters did-,ittle o
"the basics." This situation did not surface.until the.Ad of the
school year when plans w're being made to continUe the,p0bram for the
1981-82 school year. Des ite the.pleas of sone of thi -parents, the
teacher felt the program s uld.notbe cOrtinued fpf.the coming year in
the face of, such negative rea -ions. RelativelyAMteOr.public relations
errors on the part of the teacheNr and the pri*Ipil account for this
difficulty with the other teacherstmitperceptfons about the program.

Implications of Results: When good inst76ction is provided in art on a
Continuing, in-depth, basis, both, gffted and non-:lifted. youngsters
increase their'awareness, sensittOty, and facility in art...,11, art.is
a subject which is truly important for all youngsters to'learn,.then
instruction must be provided by qualified teachers. For youngst#cs
gifted in Art, having this experience means a, memorable year7,- as 6he
put it: "Thismas the best year.I've ever had." Fourth graders are in
transition .from schematic to more.adult forms ofrepresentAtion; The
literature is replete with studieS of tal-ented youngsters who ceaseto
draw and paint at the.4th'grade level as they have diffitulties recon-
ciling their artwork with. adult modes of representation. Lack.of
instruction before 4th grade'is a problem because children miA learn-
ing to manipulate.materials; but at the 4th grade In$tructiOn is
crucial to solve the problem of learning how to draw representationally
which emerges as.the problem witti this age group.

Implications 'for AISD: It appears that both- gifted 'and non-lifted
.

Youngsters benefit from participation in gTfted and talented programs,
but in order to benefit, these programs must be offered on,a regular

.;basis. The 4th grade 'has long been'considered.a crwcial year.'in the -.
artistic.development of the child and is a good year fbr implementing
gifted programs and non-gifted programs if priortty years must.be des-
ignated. Additionally, in-service 'education on the gifted and
talented.youngsters.needs to be provided for all teachers to forestall
bad politics and environment in the schools.
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PATTERNS OF NUMBER DEVELOOMCNT-
IN YOUNG CHILDREN

Abstract

Robert Q. Cooper, Jr: Ph.D.
Belinda Blevins and Robert Campbell

960.08

Participating Schools: Andrews Elementary, Pleasant Hill Elementary,
and Ridgetop Elementary

,

a
Description.of Study: Thepurpose of.this research is to assess the
number skills which young children acquire, largely without formal
instruction,' and whi,ch may be the 'pasts for later success in.elementary
school mathematics. Two kinds of skills were assessed: number estimation.
and number reasoning. Number'estimation skills are skills for establish-
ing numerdsity, either absolute (hew many are there?) or relative.(which
group has more?). Two estimation skills were assessed: counting and
subitizing (rapidly determining how many objects there Are in a small
group of objects without counting). The number reasoning Skills studled
in this project are skills for reasoning about the effe°cts on numerosity
of,various traniformations: addition, subtraction, rearrangement. Three

'types of reasoning tdsks were employed: conservation, addition/subtractioh,
and inference. Jhe addition/subtraction tasks were designed_to distin-
guish between three levels of understanding: primitive (knowing only that
addition makes more'and subtraction mates less);'qualitative (knowing
that both initial numerosity and the magnitude of a transformation is
important for deterimining the resultant numerosity, but limited to
qualitatively combining the'two pieces of information), and quantitative
(like qualitative but with the ability to quantitatively combine the two
pieces of information). The.inference task was designed to assess child-
ren's.ability to determine what transfprmation (addition, suhtracti,on,
or rearrangement) had-qccurred given information about numerosity.
Inference ability was.also46ategorized as Primitive, qualitative, or
qUantitative. All the tasks (both estimation and reasoning) used one
or two graups of objects about which the children,made-abseolute or
-relative numerosity judgments. The.number of objects varied from 2 to 9.

Desert-Won af lesults:,Thegeneral developmental patterns from the results
on several of the tasks are'presented in Tables 1, 2, and 3. In addition,
several clear patterns have emerged from our.pre/iminary analyses. '1) On
the conservation task, the kindergarten children could solve small-number
conservation problems, and the first graders could consereve large number.
2rMany children already understood oudntitatfve additlan/subtraction
before receiVing formal arithmetic instruction, 3) The inference task ,

'which taps an important Component of understanding additionjsubtraction
was much more difficult, although most children at the end of f!,rst grade
performed,quite well. .4) The range of numeros'ities that could be_sybitized
increased with age. The average pre-kindergarten child could subitize
only 2 and 3 items, whereas many ffrst graders mild subitize 5 or more.
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5) The results of the Static taSk were-consistent with those from the

subitizing task: children could easily Compare small numbers without

counting, but they could not accurately compare large numbers. 6) There-

is a positive correlation among the estimation and reasoning skills

assessed.

Implications of Results: .There are important implications. of the results'-

already additional sources of information will lead

to stronger iMplications imthe'future:-the completion. of 'data c011eCti.on-

for the tpre4indergartengroOp, and-the-second.yea.i. of data for all

Age groups: The'current data Provide a Much more *detailedre-Of7----
the set. of early nuMber skills studied than-was.previoUtiy'avaflable.
In particular the substantial changes tn- numerical underttanding that-Are .

not related,to'computational tktlls-are hfghlighted: The suggestion fs .

present in the current data that-these changes'are important tn the

acquisition of computatfonaltkills. However; the interpretation of.

the observed '6A-relation will be stronger when the lOngitUdfnal data '

are available

.
Implications for AISa: Because we have only preliMinary resulti; the. -

Implicationsfor'AISD must be considered tentative.: However, the present---_

'data do indicate that a suktanftal'amount of development Occurs in

'number skills before first grade,-and that this development is delaYed

.for some children. Second', oir data -show thatminiasseSsments can..be*

'given for pe-tkills we are.investigating that reflect.quite well,the

result's from mOre comoletetesting. Hence;-fairly.short tett instru- .

ments can be developed so that clattrookassessment is a viable-possibflity.

Finally, the results show :that the development of many, tkills,are

interrelated, ind suggest that education which focuses on a'single

,optimal. A particular example of.interre a e ation .

which our-data show is neither"the.essense. of early number, concepts.

as some Piagetians have.tried to conOnce'edkttiors, nor an irrelevant

aberration as some anti-PiagetianS have argued.
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Table 1

Z,Iumber. of Children in Three Grades in'Each Level of the Addition and
Subtraction Task and Inference Task

Addition/Subtraction Inference

Assessed Level PreK K 1st Pre-K

Small 9paliCative
2

Small Quantitative
1-

Large.Vrimitive 1 3 PM.

Large-Qualitative 3 9 4 1
Large Qnantitative 2 13 20 2

1st

1

10

Table

Children's Performance on the Static Task

Grade Level

Trial Type

Small Numerosity Large Numerosity -Big Difference.

Pre-K

1st

79.17% '

92.48%
96.18%

32.92%
42.48%
48.73%

74.99%
86.59%
93.71%

4
The'amalf numerosity trials Were 2 vs, 3, 3 vs. 3, and-4 va. 4. The
large numerosity trials were 8 vs. 7, 8 vs. 8, and 9 vs 9. ,The big
difference trial was 5 vs. 9.

Table 3 0

Numbei of Children-in Three Grades in Each Numerosity Level Of the
.Subitizing Task

Grade Level 4 5 7

pre-K

1st

3

7 11

3 7
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'THE ORGANIZATIONAL ANTECEDENTS:AND CONSEQUENCES
OF ROLE STRE$S AMONG TEACHERS

Interim Report

Nina Gupta, Ph.D.
-

Participating Schools:, Martin Junior High, Murchison Junior High, and
Pearce Junior High

Description of StudY: This study was aimed at exploring the organiza-
tional Antecedents and consequences Of role stress (tole cdnflict., role
ambigui67, role overload, =de rutilization of skills and abilitieS, and
resource inadequacy) among pUblic school teachers. The stildy has four

major ohjectiveat (a) to determine the-extent td which five sets of
variablesthe environment, the school, the school participants-(i.e.';
administrators; othe,i teachers, and students), the.job per se, and the
.teachers theMselves--are precursors of role Stress among-teachets;
(b) to 'determine whether Work role stress produces distancing forces
among teachers; .(t) to examine the physiological,.psychological, and
behavioral consequences of work role stress; and (d) to examine'the
impatt of wdrk,related stresS on the effectiveness of teachers' function
ing, Thatedearth design called for an intensive study of a small
sample of teachers _(N=25) from three schools in the Austin,Independent
School.DiStrict. :The datasoutces are intensive.interviews with the
sampled teachers, 11)ata analysis is based on content coding of the inter-

Description Of ReSults: The data analysis.and interpretation have not
yet- been completed. A pteliminaty_examination of the data reveals, 'how-
ever, that stress is prevalent among the samPled teachers, is 'related to
rnany 'organizavional_variables_;and-±aa-4eletexicius_efharts on the_health,
hehavioti-,"-arid teSliOnSes"Of the teachers. '

.Implications of Results:. A comprehensive identification of the organi-
zational antecedents and-Consequehtes of' iiorls- role stress could'be of

, use to.educational-administrators in.understanding and improving the.over-
all effectiveness Of.schools, to organizational psychologists in defining
the limits Of :generalizability of theOreticalleeIationships to non-indus-
tiail settings, to soCiety by providing guides'to increasetedcher effec-
.Civeness, and to teachers.by providing undetstanding_and potential improve-i
ment of the quality of their work lives.

Implications for'AISD: The results.of thié Study =St necessarily betent.
ative in that they arebased on,a sample of only 25 teachers:, from only
three schools.. Within theSeJimitations, howeverthe results:could be
usefUl: for AISD in pointing out -areas (e.g., job characteristics) where

changes should be considered.
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A STUDY OF THE EFFECTS OF VITAMIN C ON IRON ABSORPTION
OF TEENACE.GIRLS AND THE RELATIONSHIP OF THIS FACTOR ON THEIR STAMINA

Abstract

Stanley H. Shealy

Participating School: Austin High School

Description of Study: ',Experiments were,run in order to. determine Whether
an addition of vitamin 0 to the diet of teenage.girls at mealtimes'would
increase iron abiorption, thereby'affecting theirPerformance on a stan-
dardized staMina test. Eighteen teenage girls participating on a high
school basketball,team were selected for the.study. :Procedure.:
(1) Obtained approval from AISD Office.of Research and Evaluation to
meet the ethical guidelines. Selectedthe subjects and obtained. permis--
sion,of subjects' parents for.the study. (2) Divided subjects randomly"
into twq'equal groups, selecting one group to be the experimental.group
.and the other to bethecOntrol group.° (3) The hemoglobin and hematocrit
levels Of all spbjects were recorded. ,Subjects were required:to record
everything they ate in a twenty-four hour period'as accurately as. possible.
(4) SuBjects participated in a standardized stamina test; having their
pulse rate recorded at kept and thirtTseconds immediately after thelive
minute step test. (5) All the girls were advised to continue theeame
dietary habits. Supplemental yitamin C, provided by "111-C",drinka at two
,meals a day, were given to the experimental group. The vitamin C in the

drinks is considereethe independentvariable. (6) After five
Weeks thehethoglobin/hematdcrit levels, atandardizedetaMina test, and
twenty-four hour diet recall were retaken. Ail pre-teat and post-test
data were analyzed.and compared to find any relationship between vitamin
C intake and iron absorption; and a thange.in. the:JleMoglobin and hematocrit
levels and stamina-. -The researcher belleved_the_etudy_wauld_ahOw_that'
vitamin C. will have a positive effect on iron absorptiorwandlan improve-
ment onstamita due to the increased hemoglobin and hematocrit levels.

Description of Results: The results showed that there was a recognizable
increase overall in both.hemoglobin and hematocrit levels of the girls in
the experimental,-group, but this increasewas statistically insignificant
to the results from the change in the control groupls level. ,In the
majority of the stamina tests, in both groups, the level of physical ef-
ficiency decreased, with no one person displaying an increase. This factor
could possibly be due to the limitation of the experiment to control the
consistency of physical conditioning throughout the course of the testing.

Implications of Results: Recommendations have been made"to reconduci this
study, possibly using a larger sample-, a longer testing period, and more
controls, allowing closer'monitoring of the subjects.
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Teacher Assertiveness Training for.the
Improvement of Classroom Management

Abstract

Jo Webber

Participating School's:

Gullet Cunningham - Blanton Barrington Andrews Pecan Springs

Oak Springs Zilker Dawson Rosedale.

Description of Study: Classroom discipline is a source of major

concern in our schools today. This Is especially true in special

education classrooms where teachers are dealing with students who

may'have failed in the regular classrbom and, as a result, may

exhibit disruptive behavior. Since research into effective teaching

skills.for dealing with.difficult student behavior is somewhatlacking,

this study proposes to look at the probability that teacher assertiVe-

:less skills will have a positive influence on classroom management'

in special education classrooms.,

Description of Results: All data has been collected as of 6-15-81.

No statistical analysis has been run to date, therefore no results

can be reported at this time. -

Implications of ResUlts: Since it has been shown that assertiveness

can be trained (Rathus, 1975),'this study proposes t examine"the

influence of teacher assertiveness on classroom manag ment. If high,

asSertive teachers tend to be better, classroom managers, then inservice

and-pre-sorvice tralninglAkight want toemphasize assertiVeness,in

conjunction With.the more-rradltional'classroom management prinCiples,

,- If it is found that, assertiVeness,is a strong predictor,of good class.-

room management,then dre7persouuel seIecti

those results when staffing potentially disruptive classrooms (i.e.

self'-cOntained). If'these results Are found in special education

classrooms, where disruptive students are often referred, then it may

also hold true for regular clawooms where there are more children,

generally less management training for the'teachers, and fewer aids.

Conversely', if it is found that there is'no relationship between

teacher assertiveness and classroom management, staff development,

may want to reexamine current programs linking assertiveness with

'discipline.

Implications for AISD: -Stdff Development for both regular and

special education, may want to consider the results of this research,

whether they are positive or negative, in planning teacher competencies

and training in classroom mangement. Furthermore, the personnel

office may be able to utilize the research results; if they are

positive, for personnel selection.

I
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DESCRIPTION OF A HIGH SCHOOL ENGLISH
AS ASECOND LANGUAGE PROGRAM,FOR

,RECENT IMMIGRANT STUDENTS

Abstract

Karen D. Powers, M.A.

sParticipating School: Travis High

960.17

Descriptien-of Study: This study examined,the ESOL program at one AISD
'high schdol in.arder to describe how the program wotks to implement
national end state second language policies.. 'The procedures for 'place-
ment andacademic progress.of nine beginning.ESOL students and the reaults
of an oral.interview placement,test were'examples of the effectiveness of
the prograth for those,etudents.

Description of Results: All nine ESOL students were given the CELT
during their first semester and all scored below the required 29. to be
non-LESA. The Spaniih speakers were given the LAB in Spanish and English.
The Vietnamese students had a Parent-Home Interview. All the students
were labelled Oominant speakers of a language oLher than English. All
were enrolled in reading and mat11; four Were enrolled in science. The
students' ESOL grades ranged from A to C and all students had better
than a C average in all subjects.' Six of the students had higher than
a B average. These results suggest that all the students were function-
ing at grade level. , The results of the oral interview test were: one
Advanced LESA,-seven Intermediate LESA, and one Beginning Monolingual LESA.
'

Implication of Results:, The implications are severely limited due to the
small number of students involved'. The data suggest only that the ESOL ,
program at one high school does meet the needs of the students in the
study. .

Implications'for AHD: Theexperience of ESOL students in the AISD:may-
not be simil-a-T to the experience of aMexican.American LESA student. at
the- high achool level elsewhere-in TeXas or the Southwest since Austin
is a university town which attraCts foreign fathilies from all parts'of
the world.: Further studies should be.made Of the ESOL.experience of
larger numbers of students including Mexican Americans.
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8TRESS AND. COPING: A.COMPARISON OF,COPING.
EFFICACY BETWEEN SECONDARY SCHOOL STUDENTS

David C. Duty

Participating Schools: O. Henry Junior High School and
Johnston High School

DescriptiOn of* Study: A Coping Response Inventory (CRI) will be. :

adminiStered to students In.gradds seventh through twelfth. The CRI
will assar threemdjoraspects (stressors, coping StrategieS, and.the
efficacy of copingstrategies) of adolescent stress and.Coping in, four
major domains (school, family, work-finance, and personal-interpersonal);

:Description of Results:. Not yet available.

a

Implication of Results: Not yet available.

Implications frit- Not yet available.
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,..CONSDMER i:DUCATION FOR TEXAS 1NDUSTRTAL AWES

Abstract

G. E. Baker, Ed.D.

Participating S,Chools,:' Bedicheck and artilljunicr High Schools

Description of Study: This project was fundedby .the Occupational and
. Technical-Education DiViSion of the Texas Education Agency to identify
content,.develop, and field test learning materials that would: (1) re-late to the consumer eddcation goals of industrial arts in the .greatest
nuMber of-Krade levels and course offerings; (2) be presented in a.
bilingual-format; and (3)- be related to develOping energy efficient
co.nsumers.

.-Deseript-ion Results.: -Us-ing-state-and_natidnal,surveys and a national
adviAory'council, eight content topics were identified. These were

-deVeldped into a "smart buying serieS" which enabled*Students to become4more efficient consumers in the areas.of.: (1). fire protect±on devices;(2) protective clothing and equipment; r(3) hand teols; (4) power hand
tools; (5) glues od adhesives;, (6) sandpaper andlabrasives; (7) energyefficiency in homes and apartments; (8) gUaranties and warranties.. f'twas found that the state and national surves. displayed a correlation
coefficient of.0771.

. ,

, An analysis system and presentation'format were, developed by theproject to provide a consistent means ofpresenting the informatiOn
within the classroom setting. This system was found to be an original,
an4Unicide analytical process.

The eight content modules were,developed and translated for
.lingual Erigi-ishLSpanish" use. All modules were reviewed by the.National
Advisory Council and four were field tested in claSsroom unitslin boththe Austin and San Antonio:1.Si).

Cutrently full analysis of the statistical data are incomplete. How-
ever, teacher' and student reactions to the develep Materials are:yety.positive.

implication of Results: The study has broUght 'considerable.attention inboth the state and nation to the project. One nationalHournal has
scheduled publication of-the analyais process used in developing 'the
content, .,Several other articles have-been prepared and are being con-
sideTe'd 'by state ahd nationol 'journals.

Both the process ana content: utiliged may have wide spread effectsin state and national practices in industrial arts. I ,these materiahi
.are only partjally succkssful, estimated saviugs to Tex[ks.citizens Could

...e.xceed $1 million in only two ox three. years,' This consitutes a ratio
.ofreturn on investment .of approximately 50:1.

kere are two other implications that are yet undeveloped. Oncethe statsistical data are analyzed, some reflection qf both of these
factors shdilldbe possible. The., first concerns a long standing koal-Of
industrial pr?swhich isthat industrial arts includes the teachingof consnmer education content in its regular prograwofstudy. Theresults of the stti achievement test:1n the field testing can be usedto_test this stated g6a4,. Student achievement on the Specialized cono.

N.
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sumer:education test can be used to compare special-achievement In
Consumer'education in three groppS,and two categorie..

Within each school districts, students were divided into three
groupS..Students in an-academic concrol group, were selected who had
never had induqtrial arts. Students who were taking industrial arts
but who were notexposed to the special consumer education learning
materialscomprised an..industrial areS: control group. The third
group, the eXperimental group, was compo'sed of regular industrial arts
students who alsO received he consumer, education learnihg Modules.

If indnstrial arts goals of teachingconsumer eduCation content
are valid, the academic dtntrol group'would.theoretically score the
lowest, the industrial arts control group would score significantly
higheethan the academic control group, and the industrial .artsex-
perimental group7would Score signifidantly higher than eithei of-,the
Other two groups using the speCialized'achievement test for consumer
education.

The 'groups would alSo be divided 'into Spanish,speaking and English
speakinggroupg. These groups could be compared On the..achlevement to
test the'effect of providing bilingual materials.

Implications for AISD,: By use of the materials, significant consumer
education skills could be taught within Austin's industrial arts classes.
ClaSsroom quantities of the materials were furnished to both participating
schools with full reproduction rights to produce materials in any needed
quantity. This would provide implementation of the materials into Austin'
classroom at virtually ho cost and cbuld allow AISD to consistentlyin-
crease the consUmer efficiency of student taking.industrial arts. Extremely
conservative extimates would.suggest.an increased efficiency of approxi-
mately $20 per student per.year of use.
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Implications for AISD: The reSults represent a first study in
a relatively unexplored area. However, Zhey do suggest that,'in
working with young writers, (a) childrell's early interest in labels,
especially names,.may be a natural introduction to writing, one easily'
nurtured by classroom teachers, (c) allowances be made, in both
teaching and evaluating,.for the variability df early writing. . For
example; the child writes in varying ways depending on writing purpose
(e.g., when a child intends a long mesSage,-be or she may Simply use
cursive-li:ke script when the child intends to .

label a drawn.object, he or she may produce'conventional or near-
conventional print), and (c) the.relationship between wtiat is-spoken
and what iswitten is.far from.Obvious't0 children. Thus, teachers
cannot assume that young Children understand the "basics" of writing-r
an_understanding of written languages purposes and its fundamental
:relatiOnship With oral language.

I.
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Iinproving the Managementand Organizational Skills
of Junior High School Teachers \

(Junior High. School Management Improveme Pilot Study)

Abstract

;

Carolyn M. EveTtson, Ph.D. and Edmund T. EMmer, Ph.D.

l,

"

Participating Schools:, Burnett and Fulmore Junior High Scholols

959.39

DesCription of Study: This study was a pilot,lot.the full scale Junior
"High School Management Improvement ,Stmdy (JMIS) to be conducted in, the_
1481-1982 school year. The purpoie oUlhe piIot.was t6-gain.information
needed in planning procedures and, revising the 'Classroom management
manual for theTfull atudy. Three teachers. at Burnett Junior High School,
and five at `Fulthore Junior High School ,patticipated. ' Teachera were-

randOmlY assigned to two groups. One:group of teachers received the
manUal, Organizing and Managing\theJunior High \Schooltlassroomt befor4
sChool started and,the other group teachers iec ived the' same-materials .

in October. One class, of each teachet wis obse ved about eight. tiMes,
including an observation on the first day 9f SOW 1. At the end.of the-
study.all the teachets were interviewed to gain i formation about their
perdeptions of the material in the manual, suggestions for revisions,
afid self-rePorts of extent of use of the manual.

. \

-Description of Results: Teachers reported that thy found the manual tO
be very useful, and they said it%contained guidelines ,and ,activities'v
that were appropriate for,their class settings. ;Most suggested that
such a manual-would be' a signiOcant aid to .all inew or inexperienced
teachers. Uie of the Manual as an'aid in planninefor the beginning-of
school was limited by tack oftime with the

\
materials before:school

began. (Some of the teachers recievedtlie_M nual only a,day or two
before school began; and the treatment did not lacludea workshop intro-
ducing teachers to the material.) Nevertheless;, teaehers reportA that
they read and used the fitst live chapters, all locusing on Planning,for
and conducting actiVities% n the first Week, Of sChool, mote than' the
las four chapters of the man\al. \ \,

%.

IMplications,Of Resultsr .The fo lowing implicationa Of the0i1ot itudy
results '. wiil be used,in planning ''hd.conducting the JMIS:

,

. .

1. Teachers'need to receive t eNmanual is early as possible after
reporting to school in AUguSf. \ .

2. Teachers who get the manual before school begins should parti-
cipate in 4 workshop iatroddcing them, to- contents of the

manual.
3.-:In order to \call attention to th'è chapters focUsing on maiir

-taining goodclassroomenvironiehès after the beginning of
,

school; particiPants who receive, t e manual before. school

begins -should also' participate in a.,second workshop after
severa weeks "Of school.

XVI-20
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/
.4.-the- Juinor High Management Improvement Study should focus pri--;

maTily. on helping new or inexperienced teachers with'classroom.
mailagement and organization

S. Redummendations made by the pilOt study teacheis will be used
in the revision of. the classroom manageMent---and_ organization
man_u4_

'ImpliCations fOr< AISD: Results of this pilot study and of the Classropm
Management Imprniement Study (CMIS) conducted at the eleakentary school
level An 1980-081. suggest Oat' the Junior H.A.gh SchoOl Management
Improvement. StudY tq follno will probably result in successful.valida-
tion.of materi.ali, that will-help junior high school teachers establish
and -maintain well', Managed classes. Results, materials, and workshop
act,ivitiea developed for the stUdy.will be available to the dis-trict for
die'i.n staff develOpment in-the ',spring of 1987.
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Exploring-the RelationsOp between Basal Reader
Characteristics and Early Reading

Interim Report
-

Connie-Juel

Participating Schools: Travis Heights, Williams

Description of Study:

We are currently only beginning to analyze the data we collected
dUring.the 80-81 school year on the.relationship between particular basal
reader charactertstics and reading acquIsition. Two'first grade reading -

series were analyzed as to-the 1) frequency of words in the text and in the

English language, 2) orthtographic characteristics of the words in basals,

3) letter-sound Characteristics of words in basals, and 4) word types

(content vs. strUcture wordseetc.). We used a case'history approach to
obtain an extensive description of 64 studentt° reading groOth durin§ first

grade and the relationship between basal characteristics and reading

performance.
The study attempts to answer the following questions:

I) To what degree do early word identification strategies
" utilize orthographic redundancy, orthographic Patterns, .

letter-sound, relationships, etc.?

2) How do word identification strategies change over the
course of,the first grade;year?

3) What differences develop in the utilization of internal
word and text characteristics-between good and poor
eeaders?
Do materials and instruction employed in the classroom
seem to foster or hinder the growth of specific word

identification skills?

a

a
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960.02EVALUATION OF A GIFTED AND TALENTED ELEMENTARY ART PROJECT

Abstract

ROBIN R. kLEXANDIER,.PPi. D.

PartiCipating,School:, Campbell Elementary

Description of Study:, The.primary purpose of this study was tOevalu-'ate an -AISD-funded program for the gifted and-talented in art at'
Campbell EleMentary School: The secondary, purpose was for.the evalu-

, ator to act as a curriculum advisor and liason for-suchenrichment
events as field trips to local muteums and galleries. Pie:evaluatorutijized ethnographic techniques; often called participant Observeri
methods, to describe-, interpret, and .evaluate the gifted'art prOgram.
Obtervations were collected,ohe tb two- dayt a week from late October
throUgh the end of April, In general, the purpose was to reveal what.
.changes:tappened to youngsters as a result of participating in a 4thgrade gifted art program. How the gifted program was perceived by oth-er 4th grade teachers in the school emerged at an tssue .of some.importance for theeValuation.

.DescriptiOn of Results: Both gifted and not-gifted youngtters partic-
Apated in this program: 18 gifted and 7 non-gifted (this number varied
during he school year)'. Both groups of students benefitted in poti-

e tive.ways from the program whichremphasized the infusion of art into
all aspects of.the curriculum. The gifted children beCame more facile
and expressive in. drawing, design, painting., sculpting, weaving,.
ceramicsA and artconcepts which underlie those media; leVels.of aware=4ess of Art history were alsO:raised. .Non-gilted.cNildren also raisedAhett levels Of facility and expressiveness in,the tame realMt. Both
grOupsof youngsters participated in.fa more art expertences thin in
average:tlasses,'..With-art alMoit,e4ef day in tome media or anOther.
Additionally,-the artwork that bo oups'of,youngsters produced wasfar more sophisticated than-that which isJound in ordinary 4th grade
classes. -Furthermore, rather than vieWing art aktoMething.which isdone in. "art Class"- once a yomk, On Friday afterntont, or mindlett
dittos to fill time when everything else-it:finished, thettudentszathe
.to understand that art could be an important ingredient in learning inthe-regular school day. Youngsters alsd'expinded their.concept of the
nature of.art. A.vitit tO the quiltmaker, a visiting weaver, i,vilit-,
ing political tartooniSti.od visits to museums helped.the youngster0=,realize that. Art was'nOt tcimething confined to ,muSeuMs,or the "art
rOoM"; art was something was:integrated with Ilfe,,and also .somethingwhich they could-Utilize to express theIr Ideas ',0ow'erfUlly. TheresUlts of pirtitiOiting-youngsters'..scores

on achieVement tests in
theiireis of reading and.Math.have not-yet.been compared to fesults of.

.non-parttttpatihg students. --The youngsters who -participated in this
art...oriented prograrg were very ihvPlved with their other subjects: asthe youngsters wanted:to earn -even more opportunities for more'artmaking. Both the gifted and the non-giftedyoungsters giined confi-

1
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dence from the experiences, , Although some of the non-art students:
tired earlier during the art experiences, the gifted group released
seeMingly endless energy iwthe search for power of representatton.

. :The atmosphere that SUrrounded the programwas. not as positive as
_the_program itsell,--Some-of the-other 4th grade -teachers resentedthe '
program.and had misconceptions about-What youngsters did inthe gifted
clatsrooM. Although none: of the other teathert who:held this'll:lief'
.ever visited the classroom, they, believed that youngsters did little of:
"the basict.-" -This ,situation did not sUrface Until the end.of the

.school year when plant were being made-to continue the program for the
1981-82-school. Year. Despite the pleas of some of the parents, the

-.teadher felt the program should not.be continued for the coming year tn
the face of such negative reactions. Relatively minor public relations
errors on the part- of. the teacherand,the,principal account:for this
difficulty with the other teachersi mitperceptions about the prograM.

ImplicatiOns "of Resultt: When good instructionis provtded in art On a
continuing, An-depth ,basis;- both gifted and non-gifted' yOungsters
increase theirawareness, sensitivity,, and facility fn art. If art is
a subject which istruly important, for allyoungtters,to learn, then
Anstruction Must be provided hy:quarified teachert. For yoUngsters
gifted in-art,'having thisexperiende means. a Memorable year-- as one
put it: "This was the-best_year I've ever had." .FOurth graders are In
transition from schematic to more adult forms of representation. .The
literature is replete-with studies of-talented youngsters who cease to
draw and paint at the 4th grade level as they haVedifftcultiet ream-
ciling'their artwork with adulit Modet:!of representation. 'Lack of
instruction.befOre 4th grade is a problem because children miss learn-
ing to manipulate materials; but-at the, 4th grade instructiOn is
crucial toSolve,the problem of learning.how to draw representationally
whidh emerges as.the Problem with this,age group.

-
Implications 'for AISD: It appears that both.gifted and non-pgifted
youngsters benefit from participation in gifted and talented programs,
but in order-to benefit, these programs nust-be offered on a regUlar
basis. The 4th grade has long been considered a crucial year in the
artistic development of the childand is a gOod Year for implementing
gifted programs and.non-gifted programs if- priorfty years must'be des'
ignated, Additionally, in-service educatiOn On the gifted and
talente4rungsters needs to beprovided for all teachers to forestall
bad pol' cs and environment intbe schoolt.
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PATTERNS OF NUMBER DEVELOPMENT
IN YOUNG CHILDREN

.Abstract

Robert G. Cooper, Jr. Ph.D.
Belinda Blevins ,and RobertiCampbell

Participating Schools: Andrews Elementary, Pleasant Hill Elementary,
and Ridgetop Elementary

DesCription of Study:'The purpose of this researCh is to assess tht
number 'kills which young children acquire,,largely without;-formal '

instruction, and Which may be the basis for later success in elementany,
school mathematics. Two kinds of skills were assessed: number estimation
and number reasoning. Number estimation skills.are skills for establish-
ing numerosity, either absolute (how many are there?) or relative '(which
group has more?). Two estimation skills were assessed: counting and
subitizing (rapidly determining how many objects there are in a small ,

group of objects without counting). The number reasoning skills studied
in this project are 'skills for reasoning about the effects on numerosity,
of various transformations: addition, subtraction, rearrangement. Three
types of reasoning tasks were employed: donservation, addition/subtractiOn,
and inference. The addition/subtractTon tasks were descigned to distin-
guish between three levels of understanding: primitive (knowing only that
addition bakes more and subtraction makes less), qualitative (knowing
that both initial.numerosity and the magnitude ofa transformation is
important for deterimining the resultanenumerosity, but limited to
qualitttively combining the two pieces of'information), and quantitative
(like qualitative but with the ability to quantitatively combine the two
pieces of information). The inference task was designed to assess chil&
ren's ability to determine what transformation (addition, subtraction,
or rearrangement) had occurred given information about numerosity.
Inference ability was also catagorized as;brimitive, qualitative; or
quantitative,. All the tasks (both estfMation And reasoning) used,one
or two groups Of objects about which the children made absolute,or
relative numerosity judgments. The number of objects varied from 2 to 9.

Description ofAtesults: The general developmental patterns from the results
'on seveYal of the tasks are presented in Tables I, 2, and 3." In addition,
several clear patterns have emerged from our preliminary analyses. I) On,
the conservation task, the kindergarten children could solve small-number
conservation problems, and the first graders could'consereve large number.
2) Many children already-understood quantitative addition/subtraction

. before receiving formal arithmetic instruction. 3) The inference task
which taps an iMportant,component of understanding addition/subtraction
mas much more, difficult, although most children at the end-of first grade
performed quite well. '4) The range of numerosities that could be subitized
increased with age. The average pre-kindergarten child could subitize
only 2 and 3 items, whereas many first graders could subitize 5 or more.

,
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5) The results of the Static task were-consistent with those from the

subitizing tasic: children could easily compare small numbers without

counting., but they could hot accurately compare large numbers. 6) There

is a positive correlation among the estimation and rea:Soning skills

assessed. %

Implications of Results: There are important implications of the results

already obtained, but two additional sources of-tnformation will lead

to strOnger implications in the future: the completion of data collection

for the pre-kindergarten group,-and the second year of data for all

age groups. The current data provide a much more detailed picture of

the set of early number skills studied than was previously.available.

In particular the substantial changes in numerical understanding that are-

not related-to computational skills are highlighted. The suggestion is

present in the current data that these changes are important in.the -

acquisition of computational skills. However, the interpretation of

the observed correlation will be stronger when the longitudinal data

are available next year.

Implicatiohs for AISD: Because we haVe Only preliminary results, the ,

implications for AISD must be considered tentattve. However; the present

data do ihdicate that a substantial amount of development occurs in

number skills before first grade, and that this development is 'delayed

for some children. Second, out data show that mini-assessments, can be

giyen for the skills we are investigating that reflect quite well the .

results from more complete testing. ,Hence, fairly short test instru-,

ments can be developed so'that classroom assessment is a viable possibility.

Finally, the results s hovi tha t the tlevelopment -of many skills are-

interrelated, and.suggest that education which focuses on a single ,

skill, or perhaps even a single skill at a time, may be less thanI

,optimal, A particular example of interrelatedness concerns conservation

which our data show is neither the-essense of early number concepts

aS some Piagetians have (tried to convince educatiors, nor an irrelevant

aberration as someanti-Piagetians have argued.

e
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Number of Children in Three Grades in Bach Level of the Addition and.
,Subtraction Task and" Inference Task

Addition/SubtraCtion Inference

Assessed Level . Pre-K K 1dt
)

Pre-K. K 1st

'Small Primitive
Small Qualitative
Small Quantitative
Large primitive
Large Qualitative
large Quantitative

. 1

3

2

-
I

5

13

,
,

'2

2

1

1

6

8

2

2

2

9

1,

1

lo

Table 2

Children's Performance On the Static Task.

Grade Level Small Numerosit7

Pre-K 79.177.

92.48%
1st 96.18%

,

- Trial Type

Law Numerosity Big Difference

32.92%
42.48%
48.73%

-.74:99%

86.59%
93.71%

The small Immerosity trials were 2 vs. 3, 1 vs. 3, and 4 vs. 4. Thel
large numerosity trials were 8 vs. 7, 8 vs.'8, and 9 ,vs 9. The big' .

difference'trial was 5 vs. 9.

Number of. Children

Table 3

in Three, Grades in Each NUmerositY Level of the
Subitizint Task

Grade Level 4

Pre-K 2

.1( 7 11
21st 3 7
5
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Txg OCANpATIONAL ANTECEDENTS AND CONSEQUENCES
Of ROLE SYRESS AMONG TEACHERS

Interim Repert

Nina Gupta, Zh.D.

Participating Schools: - Martin Junior High, Mutbhison Junior High, and.-

Rearce Junior High

Description of Study: This.study waS aimed at.expioring the 'organiza-
tional antecedents and donsequences-of role'stress (tole oonflidt, role
Ambiguity,fole overload, underutilization of skills'and abilities, and
resource-inadequacy) amOng public school teachers. The Study has-four

major objectives,: (a) to determine the extent to which five seis of
variablesthe environment,-the school, the School.participanis
administrators, other:teachers, and.students), the job per se, and the
teacherS themSelvesare precursors of role stress:among teachers;
(b) .to determine whether Work role stress produceS distancing forces..

among teachers; (c): to examine.the physiOlogicAL psycholog1èal, and
hehavioral tOnsequences of work role stress; and (d): to examine the

impact of work-related stress on.theeffectiveness of teachers' functicin-

ing.. The research design_called for an intensive study, of a small.'
sample.of teachers (N=25) frot,threeschools.,in the-Austin Independent

School-District. The data Sources are intensive)interviews With the

sampled teachers. Data analysisAs based'on Content:coding of the inter-

views,

Desdription of Results: The data analysis And intetpretatiOn have not

yet been completed. A Preliminary examinatiOn.of the data-revea1S, hoW-'

ever, that stresAis prevalent among the sampled,teachers, is related to
many organizational Variables, and has'deleteriots effects on the hee4h,
behayiors, and responses, bf the teachers:

ImRlications of Results: A Comprehensive Identification:of the organi-
zational antecedentAand consequences of work role.etress could be of':
use to educational administraterS in-understanding and improving the ovev-:

all effectiveness of schoolA, toorganizational psychologists in defining
thejimits of generallzability of theoretical relationShips to non-indus-
trail Settings, to society-by providing guides to increase.teacher effet7-

tivindSS, and to teachers.by providing understanding and-potentiaI improve-
ment of the quality of_their Work lives, . .

Implfcations for AISD: The results of this study must necessarily be tent-.
,

ativeb-in that they Are based bn Asample of' ofily.25 teadhers from only

three schools. Within these Iititations, hoWeverthe results ,couid be
useful for AISD in pointing out areas (e.g,, job characteristics),where'

changes should be considered.,

ir
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, A STUDY OF THE EFFECTS OF. VITARIN_C ON IRON'ABSORPTION "
OF TEENAGE GIRLS AND THE RELATIONSHIP OF THIS FACTOR ON THEIR STAMINA

Abstract

Stanley H. sheeTy

Participating School: Austin High School
,

Description of Study: Experiments were'run in order to determine WM-Ler
-an addition of vitamin C to the diet of teenage girls at mealtimes would
increase iron,absorption-,=thateby affecting their performance on a sten
dardized stamina test.- Eighteen teenage girls participating -on a high
school basketball team were selected for the.study. Procedure:
(1) Obtained approval-from AISD Office of Research and Evaluation to
meet the ethical guidelines. Selected the aubjects and obtained perthis-
sion of,subjects',parents for the study. (2) Divided subjects,randomly
into two equal groups, selecting one group to be the experimental group
and the other to ba'the control group. (3) The hemoglobin and hematocrit
levels of all subjects were recorded. Subjects were required to record
everYthing they ate in a twenty-four.hour period as.accurately as possible.
(4) SubjeCts participated in a standardized stamina test, having their
pulse rate recorded at rest and Phirty seconds immediately after the five
minute step test. (5) All the girls were advised to continue.the same
dietary habits. Supplemental vitamin.d, provided by "Hi-C" drinks at two
meals a day, were given to the experimental group. The vitamin C in the
"Hi-C" drinks is cOnsidered the independent variable. (6) After five
weeks the hemoglobin/hematocrit levels, standardized stamina test,,and,
twenty-four,hour diet recall were retaken. 'All pre-test and post-test
data were analyzed.and compared to find any relationship between vitamin
C intake and iron absorption; and a change in the hemoglobin and hematocrit
leVels and stamina. The researcher believed.thg study would show thnt,
vitamin C will have a positive effect on iron absorption; and an ithprove-
ment on stamina 4ue to the increaSed hemoglobin and hematocrit levels.

Deicription of Results: The- results showed that there was a recognizable
increase overall in both hemoglobin and hematocrit levels of the girls in :

,the experimentargroup, but this increase was statistically_insignificant:
to the resultsjrom the change in the control group's level. In the
majority of the stamina tests, in both groups, the.level of physical ef-
ficiency'decreasad; with no one person disPlaying an incraase. -Thig"factor
Could posslbly be due to ,the limitation of the experiment to control-the
consistency of physical conditioning throughout the course ofthe testing.

Implications of'Results: 'Recommendations haVe:been made to reconduct this
study, possibly using-a larger sample,'a longer testing period, and more..
Controls, allOwing closer monitoring of-thi subjects,

XVI-729
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Teacher Assertiveness Training for the
Improvement of Classroom Management

Abstract

960.16

C

Jo 'Webber

Parti4pating Schools:

Gullet Cunningham Blanton Barrington , Andrews PeCen Springs

.0ak Springs .Zilker Dawson Rosedale

Tescription of Study: Classroom discipline is a source of major

concern in our schools today. This is especially true in special

education classrooms where teachers are dealing,with students who

may have failed in the regular classroom and, as a result, may

exhibit disruptive behavior. SinCe research into-effective teaching

skills for dealing_with difficult student behavior is somewllatlacking,

this study proposes to,look at the probability that teacher assertive7

ness skills will have a positive influence on classroom management

in spedial education classrooms.

Description of Results: All Clta has been collected as of 6-1581. .

No statistical analySis has been run to date, therefore no results .

can be repOrted at this,time.,

IMplicationSof Results: Since-it'has.been.shoWn that assertiveness

can be trained (Rathus, 1975), this study proposes tO examine the

influence of teacher-assertiveness tm classroom management. If 'high

assertive teacIlers tendio be better classroom managers, then inservice 7

and pre-service training might want to emphasize asSertiVeness in

conjunction with the.more traditional classroom management prindiPles.

- If it is found that assertiveness,is A strong predictor of good classm

room management, then the personnel selectiOn process Oay consider

those results When staffing potentially disruptive classrooms-(i.e.

self-contained). If these results.are found in speciaLeducation

classrooms, where disruptive students are often referred, then Wmaf

alsohold true forregular classrooms,where there'are more children,

,generally.less managemeht traihing for the teachers, And.fewer aids..

ConVersely, if it is found that there is,no relationship betWeen

teacher assertiveness and claSsroom mahagement,,staff development

may want to.reexamine current prOgrams linking assertiveness with

discipline;

ImpIications.forvAISD:, :Staff Development for lioth regular and

_special education, may Want to consider thefesultS of this research,

.
whether they are positiveof riegative,' in planning teacher competencies,

'and.training in classroom management. .Purthermore, the personnel

.office may be,abIe to utilize the research results, if.they are

positive, for personnel selection...
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DESCRIPTION OF A HIGH SCHOOL ENGLISH
, AS.A SECOND LANGUAGE PROGRAM FOR

RECENT IMMIGRANT STUDENTS

Abstt

Karen.D. PoWers, M.A.

PartiCipating School: Travis High

960.17'

Description of Study: This study examined the ESOL program at one AISD
high school in order to describe how the program works to implement
national and, state second language policies. The procedures for place-
mentand academic progress of nine beginning gSOL stddents-and the results
of an oral interview-placement test were.examplee of the effectiveness of
the prograM for those students.

Description of Results: All nine ESOL students were given the CELT
during their first semester and all scored below the-required 29 to be
non-LESA. The Spanish speakers Were given the LAB in Spanish and English.
The Vietnamese students had a Parent-Home Interview. All the students
were labelled dominant speakers of a language other than English. All

, Were enrolled in reading and.math; four were enrolled in science. The
students' ESOL grades ranged from A to C and all students had better
than a Caverage in all subjects. Six of the students had higher than
a B average. These'results suggest that all the students were function-
ing at grade level. ,The results of the oral interview test were:- one
Advanced,LESA, seven Intermediate LESA, and one Beginning Monolingual LESA.

Implication of Results: The implications are severely'limited due to the
small number of students involved. The data suggest only that the ESOL
program at one high school does meet the needs of the students in the
study.

- - . _

Implications for AISD: The experience of ESOL students in the AISD may
not7be simIlar to the experience of a Mexican American LESketudent at_
the high school level elsewhere in Texas or the Southweet since Austin
is A university tewn which attracts foreign families from all parts of
the world. Further studies should be made of the ESOL experience of
larger numbers of students including Mexican Americans.
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STRESS AND c0PrNG: A COMPARISON-OF COPING
EFFICACY SETWEEN OCONDARY SCHOOL STUDENTS

David C. Duty.

Par0.cipatins_Schools: O. Henry Jiinior -High School and
Johnston High School

,Description of Study: A Coping Re'sponse-Inventory (CRI) will be
hdministered to students'in grades seventh through twelfth. The CRI

, will assaysthree major agpects (stressors, coping.strategies., and the
efficacy of'coping strategies) of adolescent stress and coping in four
Major domains (school, jamily, work-finance, and personal-interpersonal

Description of Results: Not yet available.

Implication' of Results: Not yet available.

Implications.for A.E.S.D.: Not yet available.

it
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. CONSUMER EDUCATION FOR-TEXAS tNDUSTRTAt. NRTS

AbStract

G. E. Baker,'Ed.D..

Participating Schools: "Bedicheck and Martin Junior High chools'.
. .

Description of Study:, This project was funded lpy the-Occupational and',Technical Edudation Division of the Texas Education Agency to identify
content, develop., and:field test learning materials that would::(i) re-late,to the consumer education goals of induStrial arts in,the greatestnUtber of grade levels. and coursec>offerings;.(2) be,presented in abilingual format; .and (3)13e related to developing-energy efficient-consumers.. .

'960%20

Description ofResults: .Using State and national surveYs and a national' 1advisory council; eight content topics were identified. 'these wereAeveloped into a "smart buying.series"'which
enabled students to becomemore efficient consumers in the,areas of:.(1) fire protection devices;

(2) protective clothing and equipment:. (3) hand tools; (4) power hand .tools; (5) glues and adhesivesi. (6),'sandpaper and abrasives; (7) energy'efficiency in homes and apartments;:(8) guaranties and warraatieS. Itwas found that the Ftateand natidnal
surveys displayed a cerrelation

coefficient of 0.71.
An analysis system and Tresentation format were deVelopeA by the..project to provide a consistent means of presenting the informationwithin the'classroom setting. ThissyStem was found to be an original,and Unique analytical'process.

The eight content modules were,developed and translated for bi-:lingual English/Sparrish use. All modUles were reviewed by the .National
Advisory_Council and four:yere field. tested in classrOom units in both ,the Austin,and San. Antonio ISP.

Currently full analysis of the statistical data.are incomplete. How-ever, teacher and-student reactions to the deVelop matetials are verypositive. -

ofllesults: -The study has brought 'considerable attention inboth the state and nation to the project. One national journal.has
. scheduled publication of the analysis process used in 4eveloping thecontent. Several other articles have been prepared'and are being con-sidered,by state and national journals.

Both the proces..-aud content utilized may have wide spread'effeets_in !it-ate an"el upoull practices in industrial arts. IC these materials.,'are Only par.piaXly successful, estimated savings to Texas citlz.ens couldexceed. $1 million n-only two or three yearS5 This consitutes a ratioOf return on investment of approximately 50:1.
.There are two o.thnr implications that are yet undeveloped. Oncethe'4atistical.data are analyzed, some reflection of both of these;

fators should bk. possible., The first cancerns.a.long standing al ofindustrial arts, which is that industrial arts includes the teaq,hing
Of consumer education content in its.regular program of study.. Theresults of the student achievement test in the field testing ean be Usedto test this stated goaL,

Student-achievement On the specialized con-
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suther edupi tion .test can be used to.. Lompare special hchievement in
consumer ed cditon- ee grOupS an \two 4tegories..

Within each school dtricts, stude ts %),ere divided into three-
pups, Students contrta. roui) were selected who had ,

uevi:trhsd iiduStriai arts. Studedts who we,reAtaking industrial arts
but Who"-we'e& not exposed to the-special consbm'er,education lea

materiaidomprised an.industrialarts control\group.. The third.
group, the eXprimehtal group, was composed of 'regular industrial arts
studentS who also redeived the conSumer edlicatiOn lesrning modules.

if industrial arts. goals of teaching eonsuMer education content
are valid the academic concrol group would theoretically score the
loWest, the industrial artslcontrol group would 'score signifidantly
higherfthan the acadeMic control group, and the industrial artg. ex-
,perimental group would store significantly highezr then either of the
other twogrOUps using the specialized achievemer4 test for consumer
education .

The grOups'wOuld-also be divided into Span101 speakiwand.English
spesking groups. These groups could be 'cOmparedion the achieveMent tO ,

test the effect of providing.bilingual.materials/..

4:

Implications.for AISD: By'use Of the materials-, significant-consumer
. .

education skills could be taught within Austin's industrial arts classes. -

ClassroOm quantities of the materials were furnished-to both participating
schools With full reproduction rightS to produce-materials in'any.meeded
quantity. This would 'provide im?lementation of the materials ihto Austin's
classroom at 'virtually no cost and could allow AISDto consistently in7
cresse the consumer efficiency of student taking industrial arts. _Extremely
conservative extimates would suggest an increas d efficiency'of Spproxi-
mately $20 per-Studeht pet yearof'use.
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